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LEANN TEANGA
AN REIVIU

Tionchar Phroifil an Fhoghlaimeora

Teanga ar Shealbhu na Gaeilge

Belinda McHale ¢ Lisa Ni Fhlatharta

Combhthéacs an Taighde

Té go leor gnéithe éagsila a chaithfear a chur san direamh sa rang teanga, gnéithe
a éascajonn an proiseas foghlama agus a mheallann an foghlaimeoir chun pairt
ghniomhach agus féinriartha a ghlacadh san fhoghlaim sin. Leagtar go leor béime
sald atd inniu ann ar mhunlai agus ar theoirici sealbhaithe teanga chun a leithéid
a bhaint amach go rathuil. Mar sin féin, bionn tionchair sheachtheangeolaiochta
ann freisin a chruthaionn bac né constaic do go leor foghlaimeoiri: imni, faitios
agus féineacht teanga (language ego) an fhoghlaimeora, an tionchar a bhionn ag
na nithe seo ar straitéisi foghlama agus ar shealbhu rathuil na teanga, mar aon
leis an gcaidreamh a bhionn ag an bhfoghlaimeoir aonair leis an teagascoir agus
lena chomhfhoghlaimeoiri araon. Déanfar initichadh sa phdipéar seo ar ghrtipa
foghlaimeoiri ag leibhéal B1 de Chomhchreat Tagartha na hEorpa um Theangacha
(leibhéal tairsi) agus scrudéfar tionchar a geuid proifili teangeolaiochta ar
shealbhti na Gaeilge. Is ctirsa cumarsdideach é an Diopléma sa Ghaeilge (B1) ina
ndéantar na scileanna atd insealbhaithe ag an bhfoghlaimeoir cheana a thorbairt
agus a leathni ionas go mbeidh ar a chumas é féin a chur in itl go sésuil i réimse
nios leithne comhthéacsanna (OE Gaillimh, 2012). Direofar ar na gnéithe
seachtheangeolaiochta a d’théadfadh cur isteach ar rathdlacht an tsealbhaithe
teanga, ar thdbhacht na timpeallachta foghlama agus ar rol an teagascora sa
phroiseas sealbhaithe teanga.
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Baineadh feidhm as cds-staidéar mar mhodheolaiocht chun an taighde seo
a chur i gerich toisc go n-éascaionn sé initchadh a dhéanambh ar phréifil ghrupa
beag foghlaimeoiri teanga mar aon le dinimici na timpeallachta foghlama a
scagadh go mion (Denscombe, 1998: 31). Chuathas i muinin chomhairle an

udair thuas in athuair, 4it a mafonn sé:

Researchers can make the strategic decision to concentrate their investigation on one
or a few cases in order to allow greater depth to their research, more attention to the
dynamics of the situation, better insights that come from a detailed knowledge and
understanding of a specific example (Denscombe, 2010: 186).

Mar mhodhanna taighde, ddileadh ceistneoiri ar na rannphdirtithe, baineadh
tsdid as cdipéisiocht oifigitiil de chuid an Diopléma (B1), agus reachtdladh
seisiuin aiseolais fhoirmithigh go leantinach sna ranganna freisin. Caitheadh
tri sheimeastar i mbun breathnoéireachta leis an ngrupa atd anois sa dara bliain
B1 agus seimeastar amhdin i gcds iad siad atd sa chéad bhliain faoi lathair, agus
is iad beirt ddar an ailt seo atd ag teagasc ar an gcursa. Daileadh ceistneoiri ar
19 nduine 6n gcéad agus 6n dara bliain B1 araon agus rinneadh 13 cinn diobh
sin a chomhlénu.

Mar chuid de spriocanna foghlama an Diopléma sa Ghaeilge (B1), luaitear
go mbeidh ar chumas an mhic 1éinn é féin a chur in il i sufomhanna a bhfuil an
Ghaeilge mar theanga chumarsdide iontu; a chuid tuairimi faoi dbhair éagsula
a chur in iul go soiléir; spriocanna foghlama a leagan amach d¢ féin agus
féintreoir i leith fhoghlaim na teanga a chothd (OE Gaillimh, 2012). Scradéfar
na spriocanna seo i gcomhthéacs eispéireas foghlama na rannphdirtithe agus
déanfar tuairimi agus féinanailis na bhfoghlaimeoiri seo a scagadh i gcomhthéacs
na trialach pearsantachta, Myers-Briggs Type Indicator (a ghlaofar MBTT air as
seo amach) a foilsiodh den chéad uair i 1962. Bunaiodh MBTI ar theoiric na
dtréithe siceolaiochta a chuir an siciatrai Eilvéiseach, C.G. Jung, i lathair sna
fichidi (Myers & Briggs Foundation, 2015: ar line). Is ¢ pheirspictiocht an
thoghlaimeora eisdirithigh agus indirithigh a luaitear i MBTI a bheidh go leor
den anailis bunaithe.
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An Timpeallacht Foghlama i gcomhthéacs Theoiric an
tSealbhaithe Teanga

Mar a luadh thuas, t4 an-tabhacht ag baint le munlai agus teoirici sealbhaithe
teanga i lathair na huaire agus déantar tagairt go minic do mhunla Krashen
(1982), né Munla an Mhonatéra (Monitor Model), mar a thugtar air. Mar chuid
den mhunla seo’, molann Krashen gur cheart go mbeadh an teagascéir ar an
eolas faoi hipitéis an scagaire mhothaithigh, ar mhaithe leis an timpeallacht chui
foghlama a chothti d’thoghlaimeoiri. Eascaionn timpeallacht ina bhfuil leibhéal
iseal buartha agus cosantachta sealbhu teanga, 4it a bhfuil an ‘affective filter’ n6
an scagaire mothaitheach iseal. Is éard atd i gceist leis an scagaire mothaitheach
‘metaphorical barrier that prevents learners from acquiring language even when
appropriate input is available. “Affect” refers to feelings, motives, needs, attitudes,
and emotional states’ (Lightbrown & Spada, 2011: 36). Breathnéfar nios mine
air seo aris, it a bpléifear tionchar an scagaire seo ar rannphdirtithe an taighde.

Trachtann Ehrman (luaite in Lightbrown & Spada, 2011) ar ghné
mhothaitheach eile a chaithfear a chur san direamh i ndiosctrsa an tsealbhaithe
teanga agus é ag scagadh choincheap na féineachta teanga. Pléann sé na
teorainneacha féineachta teanga a bhionn ag an bhfoghlaimeoir. Maionn sé go
mbionn féineacht teanga nios ldidre ag foghlaimeoiri faoi leith agus go mbionn
féineacht nios laige ag foghlaimeoiri eile. Cé nach bhfuil aon thianaise ann a
léirionn go bhfuil ceachtar den da théineacht nios tairbhi, nios fiuntai nd nios
rathdla nd a chéile i bpréiseas an tsealbhaithe teanga, ditionn Ehrman go mbionn
ar an bhfoghlaimeoir leochaileach agus ilchiallach, a bhfuil féineacht teanga nios
laige aige, bealai éagstla a aimsit chun a chuid spriocanna teanga a bhaint amach.
Is de bharr na héagsulachta seo a bhionn ar an teagascéir a bheith airdeallach
agus feasach ar fhéineacht teanga uathuil na bhfoghlaimeoiri chun freastal ar na
sainriachtanais foghlama atd acu.

Soiléirionn Swain tdbhacht an aschuir theanga sa phroiseas foghlama:
(a) tri labhairt na sprioctheanga, is féidir le foghlaimeoiri botdin a thabhairt
faoi deara; (b) is deis ¢ an t-aschur chun an teanga a thriail agus a choisteail;
(c) is bealach é le machnamh a dhéanamh ar an bpréiseas foghlama agus ar a
ndul chun cinn féin (1985). Bunaionn Long a mhunla sealbhaithe teanga féin,
Hipitéis na hldirghniomhaiochta (1983 & 1996), ar an teoiric seo, hipitéis a
eascrajonn as peirspictiocht na cognaiochta agus an tégachais. Molann sé go

1 T cuig hipitéis éagsula mar chuid den mhunla seo ach niltear ach ag dirit ar cheann amhdin
go priomha sa taighde seo.
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bhfuil idirghniomhaiocht chumarsaideach éigeantach i gcomhthéacs shealbhu
an dara teanga agus ta sé thar a bheith tdbhachtach don teagascoir teanga a bheith
ar an eolas faoin teoiric seo agus i i mbun gniomhartha cumarsdide sa rang. Is
i gcomhthéacs an d4 mhunla sealbhaithe teanga thuas mar aon leis an triail
phearsantachta, MBT]I, a dhéanfar proéifil na bhfoghlaimeoiri teanga a scagadh
anois chun tionchar a gcuid pearsantachtai ar shealbhu na Gaeilge a mheas.

Féinanailis na bhFoghlaimeoiri

Nuair atdthar ag trdcht ar urchoilleadh agus ar choincheap na féineachta teanga,
deirtear: ‘Anyone who has learned a foreign language is acutely aware that second
language learning actually necessitates the making of mistakes. But mistakes can be
viewed as threats to one’s ego’ (Lightbrown & Spada, 2011: 159). Té sé suntasach
gur chuir seachtar foghlaimeoiri as tri rannphdirti dhéag a raibh teangacha
Eorpacha eile sealbhaithe acu in idl nar chuidigh an réamhthaithi a bhi acu ar
shealbht teangacha leo agus iad ag foghlaim na Gaeilge. Luaigh siad:

T tend to avoid conversations a lot as I do not feel that confident with them’.
‘[T'm] often afraid of being wrong’.
Tdon't feel I know enough — I'm too paralysed to speak’.

‘For the most part I would be very conscious and wary of making mistakes, but I

feel very comfortable in the B1 class and more willing to take risks’.

T do not feel very confident speaking and do not push myself’.

Dar le Boud: ‘we must explore experience in order to learn new things from it’ (luaite
in Bransford et al, 2000: 10), ach ni thagann an seachtar rannphdirtithe thuas
leis an dearcadh sin:

“They [teangacha eile] do not help with my Irish. I never reference them in my

.,
learning’.

T have learnt French but have not found it helpful. I struggle to learn Irish as
opposed to French’.

‘Can't say they have helped me really as Irish is different!’
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Bréagnaionn na tuairimi seo go leor den teoiric a bhaineann le dioscursa an
ilteangachais mar a shonraionn O Laoire nuair a deir sé: “T4 fianaise dirithe go
bhfuil cumas nios solubtha smaointeoireachta acu [na foghlaimeoiri], go bhfuilid
nios fearr i mbun coincheapaithe, go bhfuilid nios oscailte’ (2005: 24). Léirionn
na tuairimi thuas chomh maith easpa feasachta na bhfoghlaimeoiri 6 thaobh
straitéisi foghlama a athchursail agus a usdid i suiomhanna éagsula foghlama
lasmuigh den timpeallacht inar bhain siad sdid astu den chéad uvair. Léirionn na
dearcthai seo leibhéal praiticiuil foghlama, agus sainmhinionn Huttunen a bhfuil
i geeist leis sin: “This is a here-and-now experience: there is no proper analysis and
links are not made with wider contexts’ (1996: 125). B’fhéidir gur faoin teagascéir
ata sé, afach, aird na bhfoghlaimeoiri a tharraingt ar na straitéisi seo agus iad a
chumasu chun na straitéisi a isdid nios minice i suiomhanna éagsula foghlama.
Déanfar plé nios mine ar rél an teagascéra amach anseo.

Rinne seisear rannphdirtithe iad féin a rangt mar fhoghlaimeoiri

indiritheacha agus ctiiseanna éagsila acu ina leith:
‘Sometimes, working on your own helps you to concentrate more on your own work’.

Tlike to work problems out for myself where possible. I generally find it easy to

concentrate when working on a task’.
T can work a lot on my own and I prefer it’.
Tam introvert. Spend a lot of time thinking & trying to work things out’.

I feel I need to know a certain amount before I can launch forth into conversation

and so, it’s up to me to learn vocabulary, grammar, etc.’

Dar le Ehrman (1999) gurb ¢ seo an mibhuntdiste is m¢ a bhaineann le
foghlaimeoiri indiritheacha, agus léiritear é seo go sonrach sna tuairimi thuas,
an gé atd le smaointe a phroisedil sula dtugtar faoi iad a chur in il ‘which sometimes
leads to avoidance of linguistic risks in conversation’ (luaite in Brown, 2007: 178).
Tagann Brown leis an méid seo mar aon le dearcadh Lightbrown & Spada (2011)

nuair a ditionn sé:

Inhibitions, or building defences around our egos, can be a detriment. Risk taking
is an important characteristic of successful learning of a second language. Learners
have to be able to gamble a bit, to be willing to try out hunches about the language
and take the risk of being wrong (2007: 160).
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D’iitigh ceathrar foghlaimeoiri go raibh siad sasta dul sa seans n6, mar a thugann
Brown air thuas, ‘take the risk of being wrong’ (2007: 160) agus iad 4 rangt féin
mar fhoghlaimeoiri eisdiritheacha. Bhi an méid seo le rd acu:

T feel that if you get something wrong, you'll remember and usually won’t make

the same mistake again’.
T like the sound of this language and enjoy using/trying new words’.
‘Don’t mind trying things out that are not correct if I benefit in the learning process’.

‘TIfI don’t try, I'll never know how much I know’.

Cé go bhfuil an chuma ar na foghlaimeoiri seo go bhfuil siad muinineach agus
‘willing to try out hunches about the language’ (Brown, 2007: 160), mar sin féin,
nascann Myers & Briggs (luaite i Brown, 2007: 179) mibhuntaiste leis an gcinedl
seo foghlaimeora a bhionn ‘dependent on outside stimulation and interaction’.
Tar éis a bheith ag plé chomh dluth sin leis an dd rang seo agus a bheith i mbun
breathnoireachta orthu, thdinig sé chun solais go mbionn na foghlaimeoiri, fia
iad siud atd eisdiritheach, ag brath go mér ar an teagascoir chun seilbh a ghlacadh
ar ghnfomhaiochtai ranga agus chun cinnti a dhéanamh. Ni raibh siad inniuil
ar a bheith ag obair as a stuaim féin gan spreagadh a thabhairt d6ibh roimh ré.
Trachtar ar ardspreagadh, ar théinmhuinin agus ar leibhéal iseal buartha
mar chuid de hipitéis an scagaire mhothaithigh (Krashen, 1982). De réir na
hipitéise seo, cruthaitear timpeallacht foghlama nios fabhrai ma chothaitear na
tri chuinse thuasluaite. Léiritear go bhfuil na foghlaimeoiri feasach ar na ctinsi
seo agus iad ag tagairt don chaidreamh at4 acu féin leis an teagascéir agus leis

na foghlaimeoiri eile sa rang teanga. Luaigh siad:

If you do not trust your teacher/feel respected by them learning is virtually

impossible’.

T also think it’s a real help to feel at ease with the teacher and class-mates, otherwise

it’s not an enjoyable experience’.

Tt is obviously daunting returning to the classroom as an adult, all the insecurities
about seeming foolish/stupid resurface. A good rapport between the teacher and

the whole class is essential for learning’.

Tt is important to get to know the teacher so that you feel comfortable asking

questions or raising any issues you may have’.



56 Léann Teanga: An Reiviti 2015

Cuimsitear dearcadh na bhfoghlaimeoiri thuas i dtuairim Race (2007) nuair a
ditionn sé:

Sociological research tells us repeatedly that it is human nature not to be involved
with people we don’t know. We might make a mistake, or look stupid, or be attacked.
We will, however, get involved with people we do know. One key to working and
learning with other people is, therefore, the ability to lower barriers and become
friends with would-be strangers, while acknowledging differences and respecting
different viewpoints (126).

T4 sé follasach 6 raitis na bhfoghlaimeoiri mar aon le dearcadh Race (2007) go
gcruthaitear suiomh agus timpeallacht foghlama atd taitneamhach agus tairbheach
do na foghlaimeoiri ma t leibhéal iseal buartha ina measc. Bhi beirt, dfach, as tri
thoghlaimeoir déag nar cheap go raibh sé tabhachtach caidreamh maith a bheith
acu leis na mic léinn eile sa rang. Duirt duine amhdin:

‘For me, 1 just want to pass this Irish course for specific career reasons so it’s not that
important to me to know the other learners. I still would be friendly and helpful
to them, but I wouldn’t be going out of my way to chat and learn more from each
other. However, if it was a course I really liked and I was really interested in, then
I think it would be very important to get to know the other learners as you would

all advance your own learning through each others’ knowledge’.

Léiritear neamhshuim an fhoghlaimeora dirithe seo mar aon leis an easpa
spreagadh intreach, agus sonraitear gnéithe eile den neamhshuim seo sa ranga
a dhéanann si uirthi féin i MBT1 faoi chatagdir na gcéadfai. Is éard atd i gceist leis
an gceann éirithe seo ‘hard, systematic work, attention to detail, close observation’
agus easaontaionn an foghlaimeoir seo leis an gcatagdir seo mar chur sios ar a
pearsantacht féin nuair a ditionn si: ‘not really, no time to do this unless I really
need to, as in an exam’. Cé go bhfuil an bheirt tdar thar a bheith feasach ar
thabhacht rél an teagascéra d’thonn na foghlaimeoiri a spreagadh, t4 sé soiléir
¢ na tuairimi seo gur dhushlén a bheadh i gceist intinn an thoghlaimeora dirithe
seo a athri. Tagraionn Ushioda don spreagadh a mheallann mic léinn chun na

foghlama nuair a deir si:

From the teacher’s perspective, ‘motivation’ is a question not of finding strategies
and incentives to get learners to do what she wants, but of providing the right kinds
of interpersonal support and stimulation so that learners will discover things they
want to do for themselves (2003: 96).
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Léirionn tuairimi an thoghlaimeora seo thuas nach foghlaimeoir féinriartha i, go
bhfuil si ag brath go mér ar thoghlaim straitéiseach né ar thoghlaim ar an dromchla
agus go sainmhinionn si foghlaim na Gaeilge mar phréiseas ina bhfuil tuas, lar
agus deireadh; is cuma faoin méid tacaiochta agus spreagadh idirphearsanta a
chuirtear ar fil don fhoghlaimeoir dirithe seo, ta seans go sealbhéidh si codanna
faoi leith den teanga a theast6idh chun toradh maith a théil ach go dtiocfaidh
deireadh leis an bproiseas sealbhaithe teanga nuair a bheidh an scrud sin thart.

Isiseo aleanas tuairim an dara foghlaimeoir faoin tdbhacht a bhaineann le
haithne a chur ar na mic léinn eile sa rang: ‘Not too important for me to know other
learners but certainly to learn from their input and value what they have to contribute’.
Cé nach gceapann si go bhfuil caidreamh maith leis na foghlaimeoiri eile chomh
tabhachtach sin, léirionn si san fhéinanailis a dhéanann si i MBTI go bhfuil si
sasta a bheith i mbun cumarsdide leo nuair a itionn si go bhfuil si ‘confident that
it [an teanga labhartha] will become clear through practice and exposure’. Léirionn
si inspreagadh intreach chomh maith, atd in easnamh sa chéad thoghlaimeoir,
nuair a mhaionn si: I enjoy the sound and poetry of this language when I hear it
spoken/sung. I aspire to speak it reasonably well one day!’

Sonraitear an-difriocht idir an bheirt fhoghlaimeoiri seo agus t4 sé thar a
bheith dashldnach don teagascoir atd ag plé le leibhéil éagsula spreagthachta sa
timpeallacht foghlama mar aon le pearsantachtai iomadula, féineachtai laidre
agus laga, urchoilleadh agus buairt. Tugtar faoi deara anseo ilghnéitheacht na
timpeallachta mar aon le tnuthdin agus éilimh na bhfoghlaimeoiri ar an teagascéir
nuair a bhreathnaitear ar roinnt den anailis atd déanta acu anseo:

‘Motivation slackens with too much familiarity so new methods help’.
Tt’s important for me to feel encouraged’.

‘Relationship between teacher and student is very important. Teachers’ negativity

can cause students to turn off learning’.
T'm not sure I could continue without support of the teachers.’

Léirionn an fhianaise thuas an fhreagracht a leagann na foghlaimeoiri ar an
teagascoir sa phroiseas sealbhaithe teanga. Anuas air sin, daontaigh seisear
foghlaimeoiri leis an rditeas go gcuidionn sé go moér leo ‘nuair a bhionn an
teagascoir do do cheartt nuair a bhionn td ag caint. Cuirtear béim faoi leith

ar an gcaint idirghniomhach sna ranganna agus reiceann Rivers an tabhacht
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a bhaineann le hidirghniomhaiocht labhartha agus feidhm teanga na
ngniomhaiochtai labhartha a nascadh le topaici dbhartha a bhaineann le saol
laethuil na bhfoghlaimeoiri:

Being able to interact in a language is essential. Therefore, language instructors
should provide learners with opportunities for meaningful communicative behaviour
about relevant topics by using learner-learner interaction as the key to learning
language for communication because ‘communication derives essentially from
interaction’ (Rivers, luaite in Richards & Renandya, 2002: 208)

Mhaigh deichniur foghlaimeoiri go gcuidionn na gniomhaiochtai éagsula
cumarsdide a dhéantar i ngrupai né i mbeirteanna sa rang go mor leo, agus
luaigh siad chomh maith:

Tt is also helpful to be able to discuss the material in class with other people at a

similar level'.

‘If you're having difficulty with something either they [na foghlaimeoiri] can help
or they might be finding it difficult as well so you're not alone with it’.

Léiritear sna tuairimi thuas an tdbhacht a bhaineann le hionchur agus le haiseolas
an teagascora agus na bhfoghlaimeoiri araon le linn na ngniomhaiochtai
cumarsdide. Trachtar ar aiseolas ceartaitheach i Hipitéis na hldirghniomhaiochta
(Long, 1996): ‘More emphasis is placed on the importance of corrective feedback
during interaction’ (Lightbrown & Spada, 2006: 44) agus taobhaionn Brown
(2007) leis agus ¢ ag tracht ar an idirtheanga agus ar thdbhacht an aiseolais
d’thonn cuidit leis an bhfoghlaimeoir an sprioctheanga a shealbhu. Is tréimhse
faoileith { an idirtheanga don fhoghlaimeoir agus is cuid nddurtha den phroéiseas
i, ag leibhéal B1 ach go héirithe:

Second language learners tend to go through a systematic or quasi-systematic
developmental process as they progress to full competence in the target language.
Successful interlanguage development is partially a result of utilizing feedback from
others (Brown, 2007: 67).

Caithfidh an teagascéir a bheith airdeallach, afach, ar na laigi a bhaineann leis
na gniomhajochtai cumarsdideacha i ngripai mar a léirionn Pica & Doughty:
‘A word of caution is in order....interlanguage talk is less grammatical than teacher
talk. It is possible, therefore as Plann (1977) has suggested, that exposure to incorrect
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peer input may lead to fossilization” (luaite in Ellis, 1994: 599). Is 1éir, mar sin, 6n
bplé thuasluaite go bhfuil rél priomhuil ag an teagascéir mar disitheoir maidir le
haiseolas ceartaitheach a chur ar fdil agus monatoireacht a dhéanamh ar ionchur

na bhfoghlaimeoiri ar mhaithe leis an idirtheanga a laghdu.

Iar-anailis na nUdar

T4 obair cheannrédaioch déanta ag Comhairle na hEorpa chun céras trédhearcach
agus cuimsitheach a chruthu i ndearadh siollabas teanga. Téitear i muinin na
Combhairle nuair atathar ag cioradh siollabas, cur chuige teagaisc agus ag dearadh
céras measunoireachta. Cé go dtuigeann an bheirt udar tdbhacht agus udaras
na Combhairle, nil torthai uile an phdipéir seo ag réiteach le priomhaidhm na
heagraiochta seo. Maionn Comhairle na hEorpa: ‘As a social agent, each individual
forms relationships with a widening cluster of overlapping social groups, which together
define identity’ (2015). Léiritear sa phdipéar seo, 4fach, nach féidir pearsantachtai
éagsula na bhfoghlaimeoiri teanga a rangt mar théiniulacht chomhchoiteann
toisc go bhfuil siad chomh hilghnéitheach sin 6 thaobh féineachta, spreagthachta,
oscailteachta agus urchoillte.

Trachtann siad chomh maith:

In an intercultural approach, it is a central objective of language education to promote
the favourable development of the learner’s whole personality and sense of identity

in response to the enriching experience of otherness in language and culture (ibid.).

Nior mhaigh oiread agus foghlaimeoir amhain as an seachtar a bhfuil teangacha
eile sealbhaithe acu, dfach, gur chabhraigh an fheasacht chultdir nd a n-eispéiris
ar fhoghlaim teangacha eile le sealbhti na Gaeilge in aon chor.

Aontaitear, dfach, le raiteas na Combhairle ina ndéantar tagairt do rél an
teagascora agus na bhfoghlaimeoiri araon sa phroiseas foghlama teanga: ‘It must
be left to teachers and the learners themselves to reintegrate the many parts into a
healthily developing whole’ (ibid.). Léiritear anseo go mbionn tacaiocht, spreagadh,
timpeallacht thaitneamhach agus aiseolas ag teastdil 6 na foghlaimeoiri agus
gur faoin teagascoir atd sé iad seo a sholdthar sa rang. Ni hionann aon bheirt
thoghlaimeoiri, afach, agus caithfidh an teagascir a bheith feasach ar éagsulacht,
ar thréithe agus ar phearsantachtai na bhfoghlaimeoiri ina cur chuige teagaisc
ionas go mbainfidis an tairbhe ab fhearr as an eispéireas agus go gcomhlionfai
spriocanna foghlama an chursa go criochnuil.
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Bhi an éagsulacht proifili agus tuairimi a thdinig chun cinn i measc na
rannphdirithe seo suntasach agus léirionn sé, ni hamhdin go bhfuil tdbhacht agus
tionchar ollmhor ag na gnéithe seachtheangeolaiochta seo ar shealbhu teanga,
ach nach féidir neamhaird a dhéanamh de na nithe seo sa timpeallacht foghlama

ach an oiread. Taobhaionn O Laoire leis an argdint seo nuair a itionn sé:

Cé go bhfuil moérthaighde déanta i réimse thdbhacht an inspreagaidh i gcds na
Gaeilge, rud amhdin nach bhfuil againn go dti seo — nil préifileanna, né scéalta,
més maith leat, na bhfoghlaimeoiri curtha le chéile againn i gcés na Gaeilge...
agus na scéalta seo, agus na proifileanna, thabharfaidis 1éargas luachmhar dainn

ar phréiseas éifeachtach an tsealbhaithe teanga sa seomra ranga (2010: 46).

Tuigtear go bhfuil bearna sa réimse seo i gcds na Gaeilge agus go gcaithfear togéil
ar an ngné thdbhachtach seo ionas go mbeidh léargas cuimsitheach ann d’oideoiri
maidir leis an tionchar a bhionn ag préifil agus ag pearsantacht an thoghlaimeora

teanga ar shealbht na Gaeilge.
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