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Introduction  

The MindOut programme was originally developed in 2004 to promote the mental health and 

wellbeing of young people aged 15-18 years. Over the last eleven years it has been 

successfully implemented in post-primary schools and youth work settings across Ireland. In 

2015 a major review of the programme was undertaken by the Health Promotion Research 

Centre at NUI Galway to take into account more recent research and knowledge in the area of 

young peopleÕs mental health and wellbeing and include current issues of importance in 

young peopleÕs lives. This review, funded by the Health Service Executive (HSE), resulted in 

the revised MindOut Programme being developed in collaboration with the National Youth 

Council of Ireland (NYCI). Further details of the re-development process may be found in 

Dowling, Clarke and Barry (2016). 

The revised programme (Dowling et al., 2017), which has been trialed in post-primary 

schools across the country, is comprised of 12 sessions designed to be delivered within 

standard classroom periods over 12 consecutive weeks, which fits well into the highly 

structured nature of secondary schools. However, based on feedback from youth workers and 

the NYCI, this method of delivery is not as well suited to the youth sector setting, which 

tends to be less structured than schools. Therefore, a new modular delivery method was 

devised by the HPRC in collaboration with HSE and NYCI, which, whilst ensuring all 

essential elements of the programme are implemented, gives youth workers greater flexibility 

than that offered in the school setting.  

The updated MindOut programme builds on the original version and continues to address the 

social, emotional and mental wellbeing of Irish adolescents in the out-of-school sector. 

Adolescence is recognised as a particularly important period for social and emotional skills 

development due to the pressures young people face in establishing independent identity, 

making decisions regarding their future education and employment, and preparing for life 

after school. Social and emotional wellbeing has been shown to contribute to young peopleÕs 

academic outcomes, their social development, their capacity to contribute to the community, 

and their ability to secure employment in adulthood (Barry et al., 2017; OECD, 2015). Social 

and emotional skills development is a protective factor for good mental health and the 

evidence also indicates that it provides the skill base for the prevention of a wider range of 

problem behaviours such as substance misuse, emotional distress, disruptive behaviour and 

risky health and sexual behaviours (Weare and Nind, 2011).  There is an extensive amount of 
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international evidence demonstrating that social and emotional wellbeing programmes can 

produce long-term benefits for the health and wellbeing of young people (Clarke et al., 2015; 

Durlak et al., 2015; Durlak et al., 2010).  

The revised MindOut is a skills-based social and emotional wellbeing resource for 15-18 year 

olds, designed to be delivered in a modular format within Youthreach and youth work 

settings. MindOut is based on five core competencies defined by the Collaborative for 

Academic, Social and Emotional Learning (CASEL) in the USA as essential components for 

social and emotional learning. These include; i) Self-awareness; ii) Self-management; iii) 

Social Awareness; iv) Relationship Management and v) Responsible Decision-Making 

(CASEL, 2015). These competencies complement the seven potent mechanisms identified for 

delivering improvements in targeted youth programmes, as documented in the Value for 

Money and Policy Review of Youth Programmes 2014 (Department of Children and Youth 

Affairs, 2014). 

The MindOut  Youth Worker and Tutor Manual 2.0 includes: 

¥! Introduction and guidance on using the modular programme. 

¥! MindOut Needs Wheel, which is used to carry out a needs assessment. 

¥! MindOut Framework, which illustrates the modular format of the programme. 

¥! MindOut Planning Framework, a blank framework to be used to plan the programme. 

¥! Five Modules which relate to CASELÕs five core competencies. 

¥! 16 Sessions with detailed instructions and resources required for effective delivery. 

¥! Appendix which includes suggestions for whole organisational approaches to MindOut, 

guidance for involving a guest speaker in the programme and additional support services. 

 

The revised MindOut programme incorporates these core elements of social and emotional 

learning by embedding these competencies and presenting them as 16 evidence-based 

sessions. It is not intended that all sessions be delivered as a whole programme. Instead, it is 

possible to Ômix and matchÕ sessions to produce a programme that best meets the needs of the 

group. This flexibility ensures that MindOut is a useful resource for young people across a 

wide range of settings. 

 
A study was undertaken in 2017 in order to determine the feasibility of implementing this 
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new modular delivery method for the revised MindOut programme within youth sector 

settings in Ireland. The specific aims and objectives of the study were: 

 

(i)! Assess the usability of the revised MindOut programme in terms of delivery in the 

youth sector. 

(ii) ! Examine and evaluate the process of delivery. 

(iii) ! Assess the combination of modules chosen and the selection process made by youth 

workers. 

(iv)! Evaluate the attitudes of the young people and youth workers towards the content and 

structure.  

(v)! Assess the impact of the selected programme on young peopleÕs social and emotional 

wellbeing skills development and mental health.   

 

 

Methodology 

 

Study Design 

A feasibility study design was employed in order to determine whether the revised modular 

format could be implemented successfully within the diverse youth work settings in Ireland.  

Following Bowen, Kreuter and Spring (2009), the main focus of the feasibility study was to 

assess the practicality, usability, and acceptability of the modular delivery method from the 

perspective of both staff and young people within the everyday contexts of the youth centres.  

 In order to address these issues, the following methods were employed: 

 

(i)! In consultation with the NYCI, seven intervention centres were selected to 

participate in the study, ensuring a representative selection of diverse youth 

organisations and centres across the country.  

(ii) ! Each participating young person in the intervention centres was asked to complete 

a series of questionnaires before the commencement of MindOut delivery (N= 63 

young people) and again following completion of the programme at 6-8 weeks in 

order to assess their experiences and views of the programme, and to evaluate its 

perceived impact. At post intervention 39 young people completed questionnaires, 

due to many not being present in the centres on the day of data collection. 
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(iii) ! A small-scale efficacy study was also included in order to determine the outcomes 

of the programme on the young peopleÕs social and emotional wellbeing and 

mental health. For this purpose, the seven intervention centres were matched to 

seven control centres (N = 47 young people) on the basis of the profile of the 

young people, the ethos of the centre and, as far as possible, the geographical 

location. The 110 participating young people in the intervention and control 

centres were asked to complete a series of validated measures of their social and 

emotional wellbeing and their mental health before the programme and again after 

programme delivery.  

(iv)! Youth workers and tutors (N= 7) in the intervention centres completed a weekly 

questionnaire based on the modules, sessions and activities that they delivered 

each week and their experience of same. This questionnaire was administered 

electronically using SurveyMonkey. 

(v)! Youth workers and tutors were interviewed at the end of programme delivery to 

evaluate their overall experience of the programme and their feedback on the 

modular delivery system. 

 

This report focuses on the findings from the staff and young people concerning their 

experience of the programme implementation and its impact, and their feedback concerning 

possible changes that could be made to improve its delivery.  The findings with regard to the 

outcomes of the programme on the young peopleÕs mental health and wellbeing will be 

available in 2018. 

 
Ethical Approval  

Ethical approval for this study was obtained from the NUI Galway Research Ethics 

Committee in February 2017. Parental/Guardian passive consent was sought before the 

research began. Parents were required to respond when they did not want their son/daughter 

participating. A letter was forwarded to the young peopleÕs parent(s) describing the nature of 

the study and requesting the parent to sign the consent form if they did not want their child 

participating. All data files were stored on a password protected computer and were not 

linked to participantsÕ names. All the centres, youth workers and young people were assigned 

a unique ID number which was later used to link data once entered into SPSS. 
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Study Sample 
!
The sample employed for the feasibility study included seven intervention and seven control 

youth centres, with 110 young people completing questionnaires at baseline and 70 young 

people completing the questionnaires at the end of programme delivery. The centres included 

Youthreach Centres, Youth Work Ireland, Traveller Support Centres, Crosscare and Youth 

Services. Both the intervention and control centres were matched as closely as possible to the 

following criteria: 

¥! The profile of the young people accessing their services, (age, gender, presenting 

needs, socio-economic backgrounds etc.) 

¥! The geographical location of the centre (urban with urban, rural with rural etc.) 

¥! The ethos and types of services offered by the centres 

Of the 63 young people who took part in MindOut at baseline within the intervention centres, 

45% were male, 55% were female. In as far as possible, youth centres selected were of mixed 

gender, however, one intervention centre and the matching control centre was a female only 

group. All young people were aged between 14 and 23 years of age and 23% were members 

of the Travelling Community. Youth Centres were located in all four provinces in counties 

Donegal, Dublin, Galway, Kildare, Limerick, Westmeath and Tipperary. In order to build a 

profile of the young people who took part in the study, youth workers provided an outline of 

the key characteristic of the young people attending their groups (see Table1). 
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The vast majority of the young people in the intervention centres came from disadvantaged 

backgrounds, and with those parents who were working on low incomes. Many were in 

single parent families or had parents who were early school leavers.  
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The Modular Delivery Method 

The concept behind the Modular Delivery Method was that rather than MindOut being 

delivered over 12 consecutive weeks, as within the school system, the programme could be 

delivered in modules, with only one module, ÔSelf AwarenessÕ being core. As a core module, 

this was considered to provide the young people with the necessary foundational skills and 

learning to enable them to move through the rest of the MindOut programme. As a Core 

Module, all activities within the module must be delivered by the youth worker.  However, 

after the ÔSelf-AwarenessÕ module was completed, it was up to each youth worker to select 

which other modules best met the needs of their group.  

 

In order to help with this process, four key elements were included in the modular delivery: 

(i)! Youth Worker Training  

(ii) ! Core Module of Self Awareness 

(iii) ! Needs Assessment Tool Ð known as the Needs Wheel 

(iv)! Module Framework and Blank Planning Document 

 

In addition, each participating youth centre was provided with the MindOut Manual and a 

USB Key with a PDF of the Manual, The Needs Wheel, The Blank Framework Planning 

Document and a copy of the video clips that accompany the learning in the manual. 
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(i) Youth Worker Training 

A training day was held in the NYCI in Dublin on the 31st January 2017, facilitated by Anne 

Sheridan (HSE), Rosemary Scott (NYCI) and Kerry Ward (HPRC) and attended by 14 youth 

workers from eight youth centres. Following this training, one youth centre did not 

participate in the feasibility study, due to the fact that they did not have an established youth 

group that would be ready to take part. During this training, the delivery method of MindOut 

was outlined and discussed. This involved direction on how to plan their unique programme 

using the Needs Wheel and the Blank Framework Planning Document, as well as an 

emphasis on the need to deliver all elements of the core module Ð ÔSelf AwarenessÕ. 

 

(ii) Core Module Self-Awareness 

The core module, ÔSelf-AwarenessÕ, encompassed the foundational skills necessary for the 

young people to reap the most benefit out of the additional modules presented in MindOut. 

The Self-Awareness module was comprised of three sessions; ÔUnderstanding EmotionsÕ, 

ÔKnowing YourselfÕ and ÔBoosting Self-Esteem and ConfidenceÕ. These foundational 

sessions were intended to help the young people to understand and identify their emotions, 

get to know themselves, recognise their personal strengths, and boost their self-esteem and 

confidence. By beginning the MindOut programme in this way, the young people were then 

more readily able to explore their social and emotional wellbeing and develop a range of 

coping skills explored through the additional four modules.  

 

(iii) Needs Assessment Tool - Needs Wheel 

The Needs Wheel was a tool developed specifically for the MindOut youth setting in order to 

aid youth workers and tutors in the planning and delivery of a unique programme tailored to 

the needs of their specific group of young people. The Needs Wheel, as shown in Figure 1, 

presents CASELÕs five core competencies in the form of questions or Needs Analysis 

Themes (NATS) relating to how the young people feel about themselves. The young people 

were required to individually rate these five areas from 1-10 (10 being very good) and were 

guided in their answers through prompts that were provided to the youth worker. Once each 

young person had completed their Needs Wheel, the youth worker compiled the answers in 

order to establish the areas, or NATS, that required the most attention. 
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(iv) Module Framework and Blank Planning Document 

Once the youth worker had identified the particular areas or NATS to be covered in their 

programme, they then used the MindOut Framework (see Figure 2) to determine which 

specific modules and related sessions best addressed these needs and should, therefore, be 

covered in their programme. The youth workers and tutors were also provided with a Blank 

Planning Document (see Figure 3), which they could use to insert the information they 

required from the Framework in order to be left with a Planning Framework for their own 

selected programme modules and sessions.  



! T#!

!
;3<+0%&7&=03<3/"$&>3/?=+,&;0"9%B*0C&

&

;3<+0%&D&=03<3/"$&2$"//3/<&E*4+9%/, &



! T$!

!
Study Findings 

This section presents the findings of the feasibility study, focusing on the youth workersÕ 

experience of delivering the modular version of MindOut and the young peopleÕs experience 

of the programme implementation. The programme was delivered across the seven centres 

over an eight week period between February and June 2017. The findings presented in this 

report are based primarily on qualitative data from interviews with youth workers and the 

post intervention questionnaires completed by the young people across all seven intervention 

centres (N = 39).  The actual activities that were completed as part of the module delivery in 

the centres are displayed in Figure 3 below. As may be seen, apart from the Core Module of 

Self-Awareness (activities including understanding emotions, knowing yourself and boosting 

self-esteem), the Self-Management module was most likely to be selected.  This module 

included skills and strategies for managing emotions, thoughts and stress, including 

identifying helpful coping strategies, challenging unhelpful thoughts and staying motivated. 

At least two centres implemented the activities related to Social Awareness (receiving 

support from others, showing empathy, appreciating diversity etc.), Relationship 

Management (communication skills, perspective taking, speaking assertively), and 

Responsible Decision Making (problem solving skills).  

Figure 3: Number of Programme Activities Completed Across the Youth Centres  
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1.! Assessing the Usability of the Modular MindOut Programme in the Youth Sector 

 

Figure 4: Youth WorkersÕ Overall Experience of Programme Delivery 

 

 

There was an overwhelmingly positive response from staff across all centres in terms of their 

experience of delivering MindOut. Some of the comments that emerged from questions 

relating to this are presented below: 

 

¥! ÒI really liked it the natural flow of it, starting with the Core Module and then 

working up to the more challenging issue, but there are some issues with it.Ó  

¥! ÒItÕs a really good programme, and something that is badly needed and I like that itÕs 

based on what is in the interest of your group and where they are at now rather than 

just picking random modules. The Needs Analysis is brilliant to help you to tailor it to 

what your group needs.Ó 

¥! ÒItÕs as a good a programme as I've done with young people.Ó 

¥! ÒThe content is good, but some tweaks are needed.Ó 

¥! ÒOverall at its core there is a lot of value to it, itÕs a very usable programme, but 

sticking to it as an eight week programme is very questionable in a youth work 

setting.Ó 

¥! ÒOverall positive experience - there were a few hiccups along the way - the resources 

provided were good and it was easy to deliver.Ó 
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Figure 5: Use of the Needs Wheel 

 

 

The majority of the youth workers reported using the Needs Wheel during their planning of 

the programme delivery. However, their opinions of this tool were varied, as can been seen 

from the comments below: 

¥! ÒNeeds Wheel gave an overview, which I whittled down from there.Ó 

¥! ÒNeeds Wheel threw up too many issues.Ó 

¥! ÒThe link between the Needs Wheel and the Modules is poor - not obvious to see how 

this relates back to manual.Ó 

¥! ÒNeeds Wheel is too simplistic, the themes too broad.Ó 

¥! ÒThe young people didnÕt really understand the Needs Wheel; it wasnÕt clear from the 

prompts on the document what it meant.Ó 

¥! ÒNeeds Wheel helped me to identify some themes I might have otherwise missed, as I 

knew the group very well and could easily have made assumptions about their needs.Ó 
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Figure 6: Use of the Blank Framework Document 

 

 

The majority of the youth workers also reported using the Blank Framework Document 

during their planning of sessions to deliver over the study period. Whilst most used it, again 

the feedback on this document was mixed. Of the centres that used it, two thirds of these only 

used the tool at the beginning of the process and then worked from the Manual, but found it 

helpful as a planning tool at the start. One centre found the document to be a bit confusing ÒI 

felt like I was to-ing and fro-ing from the Needs Wheel to the Framework Doc to the Manual, 

it was a lot of workÓ. However, another centre found that the Framework document Òkept 

them on track and prevented us from delivering modules we werenÕt supposed toÉit was a 

visual aidÓ. Of the two centres that reported not using the document, one centre used the pre-

printed colour-coded Framework document provided and simply circled the sessions and 

activities they planned to deliver on this and kept this with the manual. The other centre used 

a mixture of the results of the Needs Analysis and the weekly feedback of the group to plan 

the following weeks session rather than pre-planning for the entire eight weeks.  

 
Figure 7: Use of the Guidance Document 
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The vast majority of centres did not refer to the Guidance Document after the training day as 

they felt that they knew how to deliver the programme with the training they had received. 

Only one centre said that they used it after they had carried out the Needs Wheel, as a 

reference to ensure that they were planning the delivery of the programme correctly. 

 

There was an overwhelmingly positive response from all centres to being provided with a 

USB key which included all elements of the MindOut resource. Most used this to print from, 

rather than photocopy from the Manual in preparation for weekly lessons. Three pairs of 

youth workers worked between more than one centre and so found the USB very useful for 

portability and also very useful to have the videos in one place. 

 

 

2.! Evaluating the Process of Delivery: 

 

The process of actually delivering the modular programme within the centres was examined. 

The youth workers were asked questions relating to their planning of delivery, their use of the 

MindOut Manual and the teaching strategies employed. Again, the overall response was 

positive across the centres. 

 

Figure 8: Youth WorkersÕ Experience of The Manual 

 

 

Whilst the initial feedback from all centres of their experience of using the MindOut Manual 

was positive, there were a number of suggestions for improvement that could be made to the 

Manual to make it more user-friendly.  These related to: 
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(a)!How the instructions for activities could be improved by using more bullet points/less 

paragraphs of text and bold text for key information. 

(b)!The use of colour and/or coloured corner tabs on the top right-hand corner of pages to 

make it easier to find modules. 

(c)!Adding the worksheets for each activity following the instructions for the activity 

rather than at the end of the section 

(d)!Updating the Contents pages to include a list of activities and videos. 

 

Specific comments from the youth workers included: 

¥! ÒWording is too dense/ instructions are too wordy/ takes a long time to read the 

instructions.Ó 

¥! ÒUse more bullet points/bold text in instructions.Ó 

¥! ÒTips/Discussion areas too wordy - also need to include some guide for youth workers 

re pointers as to where you are supposed to be taking the young people in the 

discussion pieces.Ó 

¥! ÒSuggest you add colour coding or colour corner tabs for sessions. Make it easier to 

distinguish between one session ending and another starting by either a blank 

page/colour coding.Ó 

¥! ÒThere is lots of flicking of pages and quite difficult to find things if you were mid 

teaching.Ó 

¥! ÒAll the things needed for each activity should be at the end of the instructions for 

that activity and not at the end of the session.Ó 

¥! ÒIn the contents pages can you add a list of activities and a list of videos.Ó 

 

When questioned about the teaching strategies used in the programme, there were common 

themes running through the responses from six of the seven centres. Youth workers pointed 

to the fact that there was too heavy a reliance on the use of group discussions and discussion 

relating to scenarios in the programme, and that repetition was an issue for them. There was a 

distinct preference for more activities to be introduced and to break up the discussion 

activities into a mix of activities (related to learning) followed by shorter discussions. 
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Specific comments from the youth workers: 

¥! ÒThe overall experience was pretty good, there was definitely some good material for 

the young people to learn from. However, it seemed to overlap, stuff they had done in 

school (not MindOut) there are a lot of different programmes in schools. There is also 

a lot of repetition of methodology which became a challenge over time - too much 

reliance on scenarios and discussion and the group became bored and tired.Ó  

¥! ÒI enjoyed delivering the programme, with activities and short discussions they are 

definitely more engaged. Some discussions were repetitive.Ó 

¥! ÒThere seemed to be a lot of repetition in the programme, we would lose them if it 

was a group discussion.Ó 

¥! ÒToo much group discussion and not enough fun activities, the young people felt that 

it was too school like.Ó 

¥! ÒNeed to break up the discussion with more variety, more activities and more videosÓ. 

 

 

3.! The Combination of Modules Chosen for the Modular Delivery 

All centres delivered Self-Awareness as the Core Module. After that, the modules that were 

selected varied from centre to centre. When asked about the modules that were delivered and 

their experience of delivering these, some common issues were raised regarding the scenarios 

used in the programme and there was a common view that they were not fully reflective of 

the lives of the young people in their groups.  The following comment is typical of the 

feedback received during interviews: ÒThe content is quite sugar-coated - itÕs very 

worthwhile in what it does but it does not deal with some of the gritty stuff they are dealing 

with. It is more, way more for school goers - the scenarios are very middle class.Ó  

 

When asked if the youth worker would like to see any additional content added to the 

MindOut modules, the responses were quite varied, but suicide was mentioned by two centres 

and support for youth workers in dealing with this topic was requested.  Other suggestions 

from youth workers for inclusion in the modules included: 

 

¥! ÒAdding something about how to deal with anxiety would be good - that was the 

feedback from our group, and maybe something about how to deal with panic attacks 

and anxiety attacks and maybe more stuff about depression and ways to cope. It does 
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give you the framework where we can have the conversation with the young people 

especially if they are going through it.Ó 

¥! ÒI would like to see substance misuse or alcohol addiction addressed in this. I would 

do a full section as across the board that is what coming up with all of them and it 

seems to be the one thing that is universally affecting all the young people we work 

with.  I would use a body map to look at the negative health (physical/mental) impacts 

on the person. I would clearly show or stage how drugs or alcohol affects you that 

day/next day.Ó 

¥! ÒUnder Relationship Management - Dealing with conflict could be given more 

emphasis and could even be a module of its own - speaking assertively is a bit lacking 

and we would like to see conflict included in-depth as part of this programme.Ó 

 

The question relating to Modules, led to a discussion on the related activities and also the 

suggested timing of activities.   In six of the centres, the staff indicated that the young people 

had a preference for activities where there was a mix of physical activity and discussion. In 

the other remaining centre, staff reported that the young people had a preference for 

discussion - talking about themselves, with no physical movement. However, overall there 

was positive feedback from all centres in terms of the activities in MindOut, as may be seen 

from the comments below:  

 

¥! ÒWe found that we needed to flesh out the activities - throw in extra scenarios to 

literally keep it going, this was the case for most of them. Activities must be fun 

based and not too heavy or serious and not too long, the pace has to be right. We did 

have some great activities though.Ó 

¥! ÒThey like activities where they can talk about themselves. Our group does not like to 

move so we had to adapt the ones in the manual. They like a 5-minute warm up 

activity though - not just straight into the programme.Ó 

¥! ÒOur group works best with a mix of activity and short discussion, where the 

discussion is part of the activity. Being energised and being up worked well and if 

you got them 10 mins after being active they are happy to talk.Ó 

¥! ÒThe activities did suit the group, some I found difficult and some were just brilliant. 

Some young people struggled with literacy issues and I would definitely have started 

the programme with a younger group.Ó 
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¥! ÒBecause our group was small we had to be very inventive - they really enjoyed the 

ones that got them out of their seats.Ó 

¥! ÒOne or two activities seemed childish.Ó 

 

With regard to the timing of the programme activities, the feedback was mixed, as may be 

seen from the main themes outlined below: 

 

(i)! Three centres suggested moving the timings up to the session level (not activity 

level) and make each session between 45-60 mins long as this is the average 

"class" time.  

(ii) ! Two centres suggested advising in the Introduction to use the indicated times for 

each activity as a guide only (e.g., using time bands), as the time taken depends on 

the group size/mix/age/level of discussion in the group etc., and to amend 

accordingly based on the group.  

(iii) ! Two centres advised leaving the current times in place.  

 

4.! Evaluating the Attitudes of the Young People and Youth Workers towards Programme 

Content and Structure 

 
Figure 9: Overall Programme Experience as Rated by Young People  
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Overall, 64% of the young people rated the MindOut programme as being either ÔgoodÕ or 

Ôvery goodÕ with only 2% rating it as ÔpoorÕ. Specific comments from the young people about 

their overall experience of MindOut included the following: 

 

¥! ÒI found that in the group you bond with the other people and get more confident with 

showing and talking about how you are feeling and problems you've been having.Ó 

¥! ÒIt gave me great ideas about ways to help me when I donÕt feel so good about 

myself.Ó 

¥! ÒI enjoyed MindOut, though I feel with a few tweaks it could be even better.Ó 

¥! ÒI thought it was good because it can give you different ways to look at a situation.Ó 

 

Figure 10: Ratings of the MindOut Programme by Young People  

 

 

 

The majority of young people gave the programme a positive rating, with 87% rating the 

programme with a score of five or greater, of which 51% gave a top rating of 9 or 10. 

Comments from the young people that rated the programme differently are presented below 

with the specific ratings indicated for each comment: 

 

Scores of 5-6  

¥!  ÒCan see it being helpful but just not to me.Ó 

¥!  ÒNeed to be updated for a mature groupÓ. 
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¥!  ÒShould have more activitiesÓ.  

¥! ÒI am glad I just had something to help with my mental healthÓ. 

¥! ÒFor me the course was basic, I would prefer it more advanced and more info to be 

given, but overall interesting to attend.Ó 

¥! ÒI'm sure with more practice it can help younger people.Ó 

¥! ÒI thought it was good overallÓ.  

¥! ÒI thought it was great, but some things should have more time on them.Ó 

¥! ÒIt is a really good programme but it should include a bit more active exercise rather 

than all to be discussion.Ó 

Scores of 9-10 

¥! ÒBecause it helped me a lot, made me more aware of my surroundings.Ó 

¥! ÒAs it really showed me how important I am and that I matterÓ. 

¥! ÒI felt that it was extremely good.Ó 

 

The attitudes of the young people regarding the programme were also explored through a 

series of questions regarding the perceived relevance and usefulness of the programme and 

whether they found it interesting and if the content was easy to understand. The responses to 

each of these questions are presented in Figures 11 to 14 below. Overall, the programme was 

seen as being relevant (56%), useful in dealing with situations (41%) but not by all with 44% 

giving a neutral response to this question. The programme lessons were rated as being 

interesting (61%) and the content was seen as being easy to understand (70%). Specific 

comments from the young people regarding each of these dimensions will now be presented. 

 

Figure 11: Responses of Young People Regarding the Relevance of the Programme  
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Figure 12: Responses of Young People Regarding the Helpfulness of the Programme  

 

 

Figure 13: Responses of Young People Regarding their Interest in the Programme  
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¥! ÒI personally found it boring.Ó 

¥! ÒI enjoyed it but it could have been set to an older group, it felt dumbed down 
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¥! ÒI found the content to be okay but it didnÕt have much impact on me.Ó 

¥! ÒSome of the classes were a bit tough but it got people talking.Ó 

¥! ÒI think there should have been more important issues talked about.Ó 

¥! ÒShould be more activities and less talking.Ó 

¥! ÒYes, because it is a really good coping mechanism.Ó 

 

Figure 14: Responses of Young People Regarding Ease of Understanding the Content  

 

 

 

In terms of what the young people liked most about the programme, the majority rated the 

group activities (58%) and group discussions (23%) the highest, while solo activities (24%) 

and personal reflection time (31%) were rated as the least favourite parts of the programme. 

 

Figure 15: Young PeopleÕs Ratings of their Favourite Part of the Programme  
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Figure 16: Young PeopleÕs Ratings of their Least Favourite Part  

of the Programme  

 

 

Figure 17: Young PeopleÕs Willingness to Recommend MindOut to Friends  

 

 

The majority of the young people (92%) agreed that they would recommend MindOut to a 

friend and a number of comments explained their reasons for so doing, including the 

following:   

 

¥! ÒYes, it is a great bonding experience and it can definitely help you with problems 

you've been having and how to deal with them without hurting yourself or other 

people.Ó 

¥! ÒYes, MindOut shows you ways of how to deal with life and the things that are 

thrown at you in a fun and healthy way.Ó 

¥! ÒYes, it might not help straight away but it will in the long term.Ó 
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¥! ÒYes, I feel like I've learned a lot during MindOut about myself and others.Ó 

¥! ÒYes, because it makes you think about your feelings and be positive.Ó 

¥! ÒYes, IÕm sure that people will find this helpful. Everyone can benefit from learning 

more and new stuff. My group gave me more confidence with interacting with others 

and created a strong bond within the group.Ó 

¥! ÒYes, I find itÕs very helpful to help you deal with certain situations in life.Ó 

¥! ÒYes, helps ways to deal with everyday life.Ó 

 

For those young people (8%) who would not recommend the programme, the fact that they 

found it boring was one of the main reason offered: 

 

¥! ÒNo, it was very boring with the lack of activities.Ó 

¥! ÒNo, although some of the topics covered in MindOut, some were quite boring and 

needed to be more interactive.Ó 

¥! ÒNo, it wasnÕt very interactive; I felt there was too much to read.Ó 

 

 

5.! Views Regarding Programme Improvements: 

 

When asked how MindOut could be improved, the young people gave the following 

suggestions, which centred mainly around including more group activities and use of videos. 

 

¥! ÒI really enjoyed group work more than the sole activities as I feel it is good to hear 

other opinions on topics that relate to everyone. I loved the video clips a lot as well 

especially the funny ones that still were able to deliver a powerful/important 

message.Ó 

¥! ÒI've done parts of the stuff with other groups, but as you grow your perspective 

changes. I find the videos great. I watch motivational videos quite often and the 

videos we saw in the group were inspiring as well. Adding more fun games would be 

great. Also a relaxation at the end of the group. Thank you for allowing me and the 

group to take part in this.Ó 

¥! ÒMake the videos more interesting. Provide us with more group activities like role 

play or different games. Overall it was good, really enjoyed it, thank youÓ. 
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¥! ÒInclude more active activities and some more of the current issues affecting young 

people: e.g., Sexting/technology based problems/Catfish/Cyberbullying.Ó 

¥! ÒIt's just general stuff that IÕve dealt with before.Ó 

¥! ÒInclude more activities.Ó 

¥! ÒI think we should have talked about how to deal with panic attacks, sad feelings and 

nerves - more mental health issues.Ó 

 

When the youth workers were asked their opinion about how the young people in their 

groups responded to MindOut, the feedback was very positive as they highlighted that the 

young people engaged well and enjoyed the programme and they learned a range of skills, 

especially with regard to resilience and coping. The youth workers also commented on how 

the programme had raised awareness of both the strengths and difficulties experienced by 

young people in their groups. Specific comments included the following: 

 

¥! ÒI think that they would say MindOut is good, if you asked them I'm sure they would 

say that they liked coming.Ó  

¥! ÒOverall it seems to be very positive, they enjoyed it, they participated well.Ó 

¥! ÒI think it was a positive experience for them, when they were here they got on really 

well, sometimes it's just getting them here and then once here they provided the bulk 

of the conversation. There was some really really positive powerful moments really 

powerful when we would come out of session and we would be blown away  the 

conversations that they had with us, particularly this group have had so much happen 

in their lives, it's unimaginable. The strength that they have and maturity we were 

both pretty blown away just how resilient and the coping skills that they actually do 

have.  The conversations alone that we shared with them, that wouldn't normally 

come up, it has a massive impact on the relationship they have with us and with each 

other.Ó 

¥! ÒThey definitely learned lessons around resilience and coping skills - recognising 

some skills they have or positive stuff they do - bringing their awareness to the point 

of making a decision they have more control/choice/responsibility than they think. 

Things got a little jaded and repetitiveness towards the end of the programme.Ó 

¥! ÒOne of the girls I didnÕt realise was quite anxious and she said that she found some 

of the activities very useful - how beneficial it was for her to write things down or to 
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work in pairs to discuss things during the programme. Two of the boys went to school 

with a girl who recently died of suicide - I think they found some stuff difficult and 

painful for them but that one in particular felt the programme was beneficial to him - 

he was very close to the girl who died.Ó 

 

When the youth workers were asked if they experienced any difficulties in delivering the 

programme activities, a number of common themes emerged. These mainly related to 

difficulties experienced with the Manual instructions due to the text being too dense and hard 

to follow; too great a reliance on group discussions in the activities, and the negative 

reactions of the young people to some of the videos, which were seen as being too short/too 

childish and the scenarios were considered as not being relevant. The Mindfulness exercise 

was also considered to be difficult to deliver and the youth workers would have liked a 

guided audio or a video to play for this activity. The other main difficulty related to the 

amount of preparation time that the youth workers felt that they needed to put in before each 

class. 

 

¥! ÒThe mindfulness one was hard, the prospect of trying to make them sit for ten 

minutes was tough.Ó   

¥! ÒThe other issue was the video clips some of them  just were not good... one about the 

monkeyÉthey didnÕt get it.Ó 

¥! ÒSome of the videos I was cringing while I was showing it to them the videos to them, 

they are quite Americanish, so far removed from the young people in our 

group, particularly bad were the ones on the sexting and bullying activity.Ó 

¥! ÒThe main difficulties were just following the steps as the manual is so densely 

worded  that it's like you need to take half an hour before the group comes in to even 

just read the activity to make sense of what you're trying to say to them because the 

density of the words. You have to set that extra chunk of time away so that you could 

just read the manual then figure out what you're trying to say to them tonight. Ò  

¥! ÒThere was too much discussion and then a whole pile of scenarios that just didnÕt 

relate to them - if you give them scenarios based on school, they just donÕt work - a 

lot of them are left to their own devices and donÕt have a parent who worries about 

them/lot of marriage break ups - they didnÕt see the coping scenarios as actual 

problem - the scenarios were more for school based.Ó 
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The youth workers were asked what age they would recommend young people should be 

introduced to MindOut. The feedback from all centres was consistent in recommending it be 

introduced earlier at 12 to 13 years of age or First Class in school. 

 

As part of the end of programme interviews, the youth workers were also asked for 

suggestions on improvements they would make to MindOut. Their feedback suggested the 

use of more varied activities, more realistic scenarios, more age appropriate videos, and 

simplifying the language in the Manual instruction.  A selection of comments on specific 

suggested improvements include the following: 

  

Activities Related Suggestions: 

 

¥! ÒGive the young person a MindOut diary for the programme and a sheet of emojii 

stickers to record their experience on the programme. Stickers could also be used in 

the emojii activity rather than cut outs.Ó 

¥! ÒAsk the young people to take photos on their phones of the supports that are 

available to them in their own centre and build a signpost of these using their photos.Ó 

¥! ÒMore real life scenarios - current ones are too school based/too clean/too middle 

class.Ó 

¥! ÒHonestly the Pack is very good most of it, but yes I think there could be more 

added I think that these young people  face things that the vast majority population do 

not homelessness, poverty, early school leaving, drug abuse, you know where they 

face these things sooner and the content is quite sugar coated, whilst very worthwhile 

in what it is, but it does not deal with some of the very gritty stuff they are dealing 

with. It is more, way more for school goers very middle class the scenarios.Ó   

¥! ÒBetter more age appropriate videos.Ó 

¥! ÒChange text size on some worksheets to make easier to photocopy/print.Ó 

¥! ÒThe language for the instructions could be simplified.Ó  

¥! ÒUpdate the wording of the Manual.Ó 

¥! ÒBackground music on the stick for reflective pieces. Video/audio guided mindfulness 

piece.Ó 

¥! ÒTurn the Famous Failures into a game - "guess the person".Ó 
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¥! ÒMore variety of activities.Ó 

¥! ÒVary the activities - activity/discussion or reflection/activity.Ó 

¥! ÒGet outside the centre - mindful walking, or go to a cafŽ for a lesson, itÕs not school 

so go to real life situations.Ó 

¥! ÒTake MindOut outside to do a team building or problem solving activity. Could also 

cover - gratitude (for health/enviro) or Mindfulness activity.Ó 

¥! ÒWe will incorporate small prizes into activities for the YP the next time we deliver 

MindOutÓ.. 

 

Start/Finish of Sessions: 

 

¥! ÒDo check-ins and check-outs for each session.Ó 

¥! ÒHave an energiser/ice-breaker activity at the start of each session which is related to 

the session - donÕt go straight into a discussion piece.Ó 

¥! ÒInclude Mindfulness as a checkout to practice this weekly.Ó 

 

Completion of Programme: 

 

¥! ÒI would also do a booster session whereby you would go back maybe a month 

later and do a refresher session and see if anything has changed. This Booster session 

could be just the morning  or a workshop style very condensed.  We have done the 

workshop thing before and it works really well it was almost like a closer to the 

program to see what has changed over however long you've been away if you did it in 

the evening time and you did the session the top up session and then there could be a 

celebration of their achievement  where they got presented with a certificate and 

invited a parent or guardian to come in and see that and make a big fuss of them. For 

a  lot of these young people they don't really get recognised very often in a positive 

way, where as if they got recognised then the stuff that they learnt would be more 

likely to stick.  So a Certificate of Completion could be incorporated into the 

MindOut Pack for this.Ó 

¥! ÒGive an incentive for the young people to engage in a mental health programme- 

possibly a day out or visiting other groups or a Certificate of Completion.Ó 
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General Suggestions: 

¥! ÒSuggest that a significant person in the young person's life is included where they 

come to an agreement, (could be a parent, sibling, a youth worker or teacher), but the 

person is more involved in the program and in the process they have more of an 

idea about what the young person is going through.  So the other person could learn a 

different mind-set and mental health literacy a different language set through doing 

MindOut. If  the primary caregiver or the family member doesnÕt understand mental 

health or do not have that skill set there's still that conflict and they don't understand 

one another so it's almost like you have to introduce and include this third person so 

that they understand and you're getting them up skilled as well.Ó 

¥! ÒChange the seating in the centre - use bean bags for the young people when 

delivering MindOut the next time.Ó 

 

 

6.! Perceived Impact of the Programme on the Young PeopleÕ Social and Emotional Skills  

 

From the qualitative data analysis and self-reporting by the young people at post-intervention, 

a number of positive programme impacts were reported.  A more detailed examination of the 

programme outcomes will be reported in 2018 based on an analysis of standardised scales 

administered to intervention and control groups at pre and post intervention. At the end of the 

programme,  the young people were asked about the frequency with which they practiced a 

range of skills that were taught in the course of MindOut.  The majority indicated that they 

regularly practised (i.e., from at least 2-3 times to several times a week) the following skills: 

identifying what makes them happy (74% ); noticing how their body reacts to how they are 

feeling (84%); appreciating their own strengths (65%); challenging unhelpful thoughts 

(56%); using different coping strategies (58%); and identifying helpful sources of support 

(75%). However, 61% indicated that they either never practised Mindfulness or did so only 

once in the course of the programme. 
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Figure 18: Young PeopleÕs Application of Identifying What Makes them Happy 

 

 

Figure 19: Young PeopleÕs Application of Noticing their Body Reactions to Feelings 
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Figure 20: Young PeopleÕs Application of Appreciating their Strengths 

 

 

 

 

Figure 21: Young PeopleÕs Application of Challenging Unhelpful Thoughts 
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Figure 22: Young PeopleÕs Application of Using Different Coping Strategies 

 

 

 

Figure 23: Young PeopleÕs Application of Identifying Sources of Support 
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Figure 24: Young PeopleÕs Application of Mindfulness Practice  

 

 

 

 

Youth WorkersÕs Perspective on the Programme Impact: 

When the youth workers were asked if they felt that MindOut had an effect on the behaviour 

of the young people in their group, their responses were quite positive. They referred to the 

positive programme impact on relationships in the group, including improved trust, empathy 

and supportive behaviour among the young people. 

 

Figure 25: Youth WorkersÕ Perceived Changes in Young PeopleÕs Behaviour 

 

 

¥! ÒYes they are far more talkative and they gel more they get on good and our 

interaction with them is better between us and them and between themselves.Ó 
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¥! ÒIt built on our relationship. We are now at the stage where we can talk to them about 

anything from alcohol to drugs to sex to anything, anything that they're going through 

as they  are fairly open with us now and MindOut made that relationship 

stronger.  They can trust us that we are here for their best interests and they're even 

coming up to the centre during the day. With this group also, they wouldn't have 

naturally hung out together before the programme but now they're in a Youth Band 

and hang around together, so now there is a much better relationship amongst 

themselves. They also have more accepting of others, even empathy I can see even 

with online stuff that they see, they are more cautious they have more empathy, 

whereas before they will be slagging or making fun of the people that is saw and we 

would have been trying to challenge that.Ó 

¥! ÒI wouldn't say that their behaviour has changed but I would think that they have a 

better relationship with us I think they're more open minded but I don't know if that 

will affect their behaviour maybe it's more of a long-term thing where they will think 

slightly differently about mental health or diversity that they will know that we have 

covered this before they know that we have talked about this as a negative way of 

coping or this is a more helpful way.Ó  

¥! ÒThere is a closeness - they are tighter now - they are more supportive of one another 

- they know what is going on for one another.Ó 

¥! ÒItÕs a very big iceberg and we are just chipping away at it. Adding MindOut to the 

Youth reach setting is very positive and if MindOut is built into the schools 

programme hopefully by the time they come out us at 16 they will be in a better place 

and will engage more.Ó 

 

When youth workers were asked if they felt that MindOut had had any effect on themselves, 

half of the youth workers responded positively with the remainder being either mixed in their 

response or reporting no impact.  Their comments included: 

 

¥! ÒI really enjoyed it, but I found it difficult knowing how vulnerable some of the 

young people were and knowing that the young people was really struggling and at 

the times questioning - are we doing enough?Ó 

¥! ÒI found it very hopeful because through the content and delivery of MindOut 

discovered that a lot of the young people were more resilient and had a lot of coping 
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skills, more than I thought. I feel that it is another tool that I'm glad to have so I think 

it'll have a positive impact on my work and I will roll this out with other groups.Ó 

¥! ÒFor me itÕs positive - I've learned a lot more about the young people and its reminded 

me of skills that I havenÕt looked at for a while. On the challenges side, in a youth 

work setting, adhering to an eight week straight was a challenge.Ó 

¥! ÒIt was a bit of both because of the time it took to get ready for MindOut, you felt the 

pressure and the stress. But it also gave me the confidence to deliver a module I had 

never facilitated with a group about sensitive issues, so for me to get used to opening 

up those conversation was definitely positive.Ó 

 

 

Discussion of the Findings 

 

The feedback obtained through this feasibility study provided important information that was 

applied in making revisions to the MindOut programme materials, in order to improve both 

the planning and delivery of programme within youth settings. The changes and additions to 

the programme materials are outlined in the following section of this report.  

 

Using the feedback provided from the youth workers and young people, the MindOut Youth 

Sector Manual has been updated to better accommodate the needs of its users. The data 

collected from each youth centre informed the final changes to the MindOut Programme for 

the youth sector and the main changes that were made are now outlined. 

 

Planning and Preparation 

Based on the feedback from the youth workers the introduction and planning phase of the 

Manual was reviewed. Youth workers and tutors are required to use a MindOut Framework 

document along with a Needs Analysis Worksheet (Needs Wheel) and planning worksheets, 

in order to create their individual programme that best meets the needs of their group. 

Feedback suggested that these documents often caused confusion and were not used by the 

tutors. To address this, the Guidance Documents was updated and a step-by-step approach to 

programme planning was included in the introductory pages of the Manual. Furthermore, 

samples of completed planning documents, see examples below in Figures 26 and 27, have 

been provided and the Needs Wheel has been simplified. Prompts for the youth workers to 
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guide them in completing the needs analysis with their groups are also provided and time 

allocated to the completion of this analysis is included within the introductory session. 
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The feedback for youth workers suggested that repetition was sometimes an issue within the 

programme. To avoid this, additional guidance has been provided within both the planning 

phase of the programme as well as within the individual activities. During the planning 

phase, youth workers are directed to the MindOut Framework which helps to highlight 

certain sessions that cover more than one NAT (Needs Analysis Theme) and thus, do not 

need to be taught twice. In the programme activities, both the scenarios and examples have 

been coded with their related NAT. This will help youth workers to choose the best scenario 

or example for their group and avoid repetition from previous sessions. 

 

When delivering the sessions, tutors emphasised the need for advanced preparation in order 

to ensure the activities flowed well and that time was not wasted preparing resources mid- 

session. The Manual has been developed to reflect this with the inclusion of a ÔPreparationÕ 

section, provided at the beginning of each activity, which outlines everything the youth 
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worker should have ready in advance of the session in order to secure a smooth execution of 

the activity. 

 

Programme Content 

The relatively small sample size used for this study, coupled with the fact that each centre 

delivered their own unique version of the programme, resulted in some activities and sessions 

receiving little feedback. From those activities that were delivered, the overall feedback on 

the content of each session was extremely positive, and a number of suggestions were made 

on how the sessions could be further improved.  In general, youth workers called for more 

interactive activities in between topic discussion. To accommodate for this, some of the 

activities within sessions were replaced with more interactive alternatives. Additional 

activities were added and previous activities altered where possible to include an element of 

movement or group work to provide more stimuli within the sessions. Youth workers and 

tutor suggestions, when related to specific activities, were also incorporated into activity tips 

and hints throughout the Manual. Furthermore, supportive audio and additional video clips 

were included in certain activities.  

 

Updates to the Manual also took into consideration the comments and suggestions provided 

by the young people themselves. The main issues raised by the young people were that they 

found they did not relate to the scenarios provided in the Manual, they did not like activities 

in which they had to work individually and preferred to work in groups. They also wanted to 

see more videos and more interaction in the sessions. Youth workers further relayed these 

points and commented that the young people enjoyed having the opportunity to share their 

own experiences with the group. To address these issues, the Manual now includes more 

group activities and where appropriate, cues to the tutor to allow the young people to share 

their own experiences on the topic being discussed. 

 

In order to source more realistic examples and scenarios for the activities, the MindOut team 

reached out to the youth settings involved in the pilot programme. The scenarios and 

examples provided in activities were updated using content written directly by the young 

people within these youth settings, thus ensuring the material was more realistic and relevant 

to their lives. Furthermore, it was pointed out that certain activities or examples did not work 

well for their groups, and therefore, alternative questions, examples, worksheets and 
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modifications to activities were provided to help guide youth workers on how they could alter 

the activity to suit their group, whilst still relaying the correct message for the session. 

 

Some centres and young people asked for more content relating specifically to anxiety, 

depression, substance misuse, eating disorders etc. As the MindOut programme is designed 

as a social and emotional wellbeing programme that provides all young people with coping 

skills based on a set of core competencies, specific mental and physical health topics are not 

intended as a focus. In order to ensure that both the young people and staff understand the 

aims and key objectives of the programme, an Introductory session has been added, which 

sets the scene for the rest of the programme, outlining what the programme entails, and its 

core objectives. The addition of this session is designed to clarify that the key aim of the 

programme is to equip young people with a core set of social and emotional skills necessary 

to promote their mental health and wellbeing, so that when they are faced with challenges 

such as anxiety or depression that they will have the necessary coping skills to manage and 

overcome them. Thus, this addition helps to introduce the programme as a mental health 

promotion and prevention programme for enabling young people to enhance their resilience 

and coping skills and reduce their risk of developing mental health and behavioural problems 

in the future. 

 

Manual Layout 

Comments on navigating the Manual were often made by youth workers and tutors who 

found it difficult to find specific sessions, activities, videos or worksheets. Due to the nature 

of the programme, tutors do not work through the Manual in a linear fashion, as they do not 

complete all sessions provided. Thus, they are often required to flick back and forth in the 

document to find their chosen sessions. To aid them in this, each session is now colour coded, 

and coloured margins have been added to all pages to make it easier for tutors to locate the 

session they require. Furthermore, a Quick Reference Guide has been added to the initial 

pages of the Manual to make it easier for tutors to find specific activities, videos or 

worksheets within each session. These additions help to make it possible to navigate the 

Manual at a glance, and avoid adding unnecessary time to tutor preparation. 

 

Within the activities themselves, youth workers and tutors commented that the instructions 

were often densely worded and hard to follow during programme delivery. To address this, 

activity instructions have been divided into individual parts, and the text within these parts 
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has been bullet pointed, thus making it clearer for the reader and helping to keep their place 

within the activity. The use of coloured font and an updated layout within the activities also 

helps to break up the text and catch the eye of the reader. 

 

Finally, several of the youth workers and tutors requested that any resources related to each 

activity be located at the end of said activity, rather than at the end of the session, therefore, 

worksheets have been moved to the end of each individual activity. This not only aids the 

tutors in locating these sheets but will also make it easier for tutors to break up the sessions if 

required. 

 

Additional Updates 

Due to the flexibility of programme delivery within the youth setting, as well as the relatively 

small sample in this study, some sessions were not carried out or where only carried out by 

one or two centres, and so the feedback for these sections was scarce. Where this was the 

case, feedback from the MindOut Schools evaluation study was used to make changes to 

activity timing, layout or wording, as appropriate.  

 

 

Conclusions 

 

The findings from the feasibility study indicate that the MindOut modular delivery format 

was well received youth centre staff and the young people engaged positively with the 

programme and learned a number of key social and emotional skills. Overall, the feedback 

was quite positive from students and staff and a number of important suggestions were made 

regarding how the programme could be further improved.  It is clear from the comments 

made by the youth workers and tutors that it will be important to give clear guidance to all 

youth work staff during training regarding how to select the specific modules that best the 

needs of their group and the preparation needed to implement the programme successfully. In 

addition, for the young people the programme needs to be very interactive and engaging, and 

the relevance of the material to the realities of their lives is critically important.  The 

feasibility study has provided very valuable information to inform improvements in both the 

content and usability of MindOut in the youth sector setting and the findings have been used 

in guiding changes made to the programme. Building on this initial study, further research is 
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required to determine the relative effectiveness of the modular delivery method in order to 

inform optimal programme delivery in the context of diverse youth settings and maximize the 

positive outcomes that can be achieved for young people.  
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