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Achoimriu
Ba i aidhm an staidéar taighde seo né tuiscint a fhail ar dhearcadh, chumas agus

riachtanais lucht labhartha na Gaeilge sa nGaeltacht maidir le litearthacht sa teanga

sin i gcuinsi an tsiorbhrd at ar an nGaeilge mar theanga phobail.

Cuireadh agallamh ar sholathraithe sheirbhis litearthachta d’aosaigh sa nGaeltacht
(ochtar) agus ar chainteoiri Gaeilge (16 duine) a bhi ag Gséid na seirbhise sin agus
seirbhis oideachais aosaigh eile. Ceistiodh rannphairtithe maidir lena mbraistinti
faoin nGaeilge i gcleachtais litearthachta an phobail, agus faoi na tosca a bhi ag
spreagadh foghlaimeoiri chun cinamh a fhéil. Trascriobhadh na hagallaimh agus

rinneadh anailis théamach orthu le NVIVO.

Forbraiodh ionstraim shuirbhé chun scileanna litearthachta Gaeilge a mheas agus
chun eolas a bhailiu maidir le cleachtais agus riachtanais litearthachta Gaeilge.

Bailiodh faisnéis 6 247 freagroir i dtri thoghroinn i nGaeltacht Chonamara.

Ba ¢ leibhéal an oideachais fhoirmiuil an deitéarmanant ba shuntasai maidir le
leibhéal na scileanna agus innidlacht a bhi ionann le leibhéal NFQ 3 (ar a laghad) ag
formhor na ndaoine a chriochnaigh an mheanscolaiocht. Ba € an t-oideachas an
deitéarmanant ba thabhachtai freisin maidir le minice an Ghaeilge a Usaid ina

gcleachtais litearthachta.

Tugadh le fios go mbraitheann chuid mhér de mhuintir na Gaeltachta go bhfuil a
gcuid scileanna litearthachta nios fearr i mBéarla na i nGaeilge, ach go hairithe nuair
a bhionn scileanna isle acu, agus go raibh an éagothroime sin ina toradh ar an rol
ceannasach atd ag an mBeéarla i gcleachtais litearthachta phobal na Gaeltachta. Cé go
bhfuil litearthacht sa nGaeilge tabhachtach da bhféinidlacht mar phobal Gaeltachta,
ta a feidhmiulacht theoranta i gcleachtais litearthachta an phobail ag cur le cungd
feidhm na teanga agus leis an aistriu teanga go Bearla. Moltar seirbhis litearthachta
Gaeilge d’aosaigh sa nGaeltacht a sholathar go priomha mar thaca don phroiseas

reachtuil pleanala teanga.
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gcunamh agus a suim sa taighde.
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Ba é cuspdir an staidéar taighde seo né tuiscint a fhail ar dhearcadh agus ar
riachtanais mhuintir na Gaeltachta maidir le litearthacht sa nGaeilge. Is éard ata i
gceist le ‘muintir na Gaeltachta’ na an pobal aosach a chonaionn sna limistéir
Ghaeltachta agus arb i an Ghaeilge a bpriomhtheanga labhartha n6 ceann da
bpriomhtheangacha labhartha. Ba é an sainmhinit a ghlacadh ar ‘litearthacht sa
nGaeilge’ chun criche an taighde na cruthd no Usaid téacsanna Gaeilge (lamhscriofa,
cléite no leictreonacha) i gcleachtais litearthachta an phobail sin agus na scileanna né
na hinnidlachtai litearthachta ata de dhith chun pairt thairbhidil a ghlacadh sna

cleachtais sin.

Thionscain an Roinn Oideachais agus Scileanna an taighde seo i gcomhar le
Breacadh agus bhi d’aidhm aige go gcuideodh sé leis an tSeirbhis Litearthachta

d’ Aosaigh, a bhionn & riaradh ag na Boird Oideachais agus Oilitina, freastal nios
fearr a dhéanamh ar an bpobal sin, chomh fada agus a bhaineann sé le litearthacht sa

nGaeilge.

Ar nddigh, ta riachtanais an duine aonair n6 an phobail maidir le cumas, no6 sealbhu
scileanna litearthachta sa teanga, agus an dearcadh ata acu ina leith, ag brath, a bheag
n6 a mhor, ar an bhfeidhm a bhaineann siad as an nGaeilge scriofa i ngnath-
imeachtai a saoil, n6 ar an bhfeidhm a bhainfidis aisti ach na scileanna sin a bheith
acu. Munlaionn rol na teanga scriofa i saol, i dtaithi agus i samhlaiocht an duine no
an phobail an tabhacht ata ag scileanna airithe litearthachta ina suile agus le
hinmhianaitheacht scileanna airithe a shealbhut n6 a fheabhsu.

Cuireann cuspdir an taighde inar lathair, da bhri sin, dha mhorpharaidim ar
litearthacht até & bplé le fada i I1éann na litearthachta; an litearthacht mar
theicneolaiocht chumarsaide (‘an tSamhail Uathrialathach’) agus an litearthacht mar
chleachtas soisialta (‘an tSamhail Idé-eolaiochta’). Scrudaitear an dd mhorpharaidim
seo i gCaibidil 2. Fit agus go leagtar béim nios mo ar pharaidim amhain seachas ar
an gceann eile 0 thrath agus 6 chomhthéacs go céile, ta siad fite fuaite lena chéile; nil
feidhmiulacht gan feidhm agus ni féidir feidhmid gan feidhmitlacht. Is téama € sin i

ritheann ina shnaithe trid an staidéar seo ar fad.
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O tosaiodh ag tabhairt airde ar cheist na litearthachta aosai in Eirinn sna 19700idj,
forbraiodh an tSeirbhis sin faoi andil mhor na Samhla 1dé-Eolaiochta den litearthacht
mar a bhi si a léirmhiniG ag Brian Street agus ag an Léann Nua Litearthachta. T4 an
cleachtas litearthachta, mar a d’thorbair Street € (1993), ina choincheap larnach den
tsambhail seo ar litearthacht. Is ionann cleachtais litearthachta phobail agus an
nésmhaireacht agus na coincheapa a bhaineann leis an Usaid a bhaineann daoine as
an scriobh agus an Iéamh i ngnéthai a saoil. Bionn na cleachtais seo, da bhri sin,

fréamhaithe in aidhmeanna sdisialta agus cleachtais nios leithne culturtha.

Chonacthas athruithe méra sa tsli a riartar earnail an oideachais aosaigh agus an
bhreisoideachais in Eirinn ¢ thosaigh an taighde seo féin agus beidh athbhreithnit &
dhéanambh ar an tSeirbhis Litearthachta d’Aosaigh (SOLAS 2014: 99 - 101).Ta sé
luath fos chun a thuar cén tionchar a bhéas aige seo ar nadur agus comhdhéanamh na

tacaiochta a thabharfar i réimse na litearthachta d’aosaigh amach anseo.

Da mhéid an bhéim ar chleachtais litearthachta an phobail agus ar riachtanais an
fhoghlaimeora, nil moran fianaise ann gur tugadh méran airde ar an bhfiric go raibh
pobal labhartha Gaeilge in Eirinn agus go mb’fhéidir go raibh riachtanais ar leith acu
maidir le litearthacht sa teanga sin, go dti tis na milaoise nua. Aithniodh sa bPaipéar
Ban ar Oideachas Aosach i 2000 (Roinn Oideachais agus Eolaiochta 2000: 52) an
ceart a bhi ag cainteoiri Gaeilge na Gaeltachta a gcuid mianta oideachais agus
oiliuna a leandint ina dteanga féin agus bunaiodh Breacadh chun tacaiocht a
thabhairt do na Coisti Gairmoideachais a gcuid seirbhisi oideachais aosaigh a chur ar

fail as Gaeilge sa nGaeltacht, an litearthacht d’aosaigh ach go hairithe.

Is ceist thabhachtach eile i an bhaint ata ag sealbhu scileanna litearthachta agus
cleachtais litearthachta phobal mionteanga le caomhnu na mionteanga mar theanga
bheo phobail n6 leis an aistrit go dti teanga an mhéraimh. Is ceist an-abhartha i seo i
gcas na Gaeltachta mar a bhfuil an t-aistrii go Béarla ag cur todhchai na Gaeilge i
geontuirt mhor (O Giollagain et al. 2007; O Giollagéin agus Charlton 2015).
Tuigtear duinn 6 léann na sochtheangeolaiochta, mura mbaintear feidhm as teanga i
bhfearainn airithe, go gcailltear, (n6 nach bhforbraitear) an reimse teanga a fheileann
do na fearainn sin. Feictear cingu i réimse stile agus i bhfocl6ir an chainteora
mhionteanga sa teanga sin. D’aitiodh sa staidéar seo gur ga breathnu ar scileanna

agus cleachtais litearthachta sa mionteanga i gcomhthéacs phroiseas seo an
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dealtchain teanga, mar minic go maith, bionn feidhm ag an teanga scriofa in an-

chuid de na fearainn i gceist.

Ma ta deis ag an bpobal mionteanga scileanna litearthachta a shealbhu ina dteanga
féin (trid an gcdras oideachais, mar shampla), cuireann sé ar a gcumas feidhm a
bhaint as a dteanga i bhfearainn éagsula teanga a mbionn dcéidi litearthachta ag baint
leo agus faightear taithi ar réimsi éagsula teanga. Solathraitear don fhorbairt
intleachtuil sa teanga dhuchais agus d’fhorbairt acmhainneacht theidhme agus
chumarsaide. Os a choinne sin, mura mbaintear feidhm, né mura féidir feidhm a
bhaint as scileanna litearthachta a shealbhaitear né ma fheictear gur mo tairbhe
teanga an mhéraimh a Usaid, maolaitear cumas agus tabhacht na litearthachta sa
mionteanga. Ta fearainn thadbhachta teanga ata lasmuigh de smacht agus de cheannas
an phobail mhionteanga agus fid ma ghéilltear spas teoiricitil don mhionteanga, is
féidir leisce a bheith ar lucht na mionteanga feidhm a bhaint as an mionteanga sna
fearainn sin toisc gur muinini agus gur cumasai iad sa mértheanga nuair até siad ag
plé leis an réimse teanga a fheileann don fhearann sin, cheal taithi acu ar Usaid na
mionteanga ina leitheid. Nuair is tdbhachtai do leas an duine an chumarsaid sa
bhfearann sin, is prainni na ceisteanna seo do /di. Is ar an tsli sin a bhionn an
fheidhm agus an fheidhmiulacht ag lagu a chéile ar aon agus go bhfaigheann
litearthacht sa mértheanga an ldmh in uachtar idir chumas agus chleachtais agus

déantar imeall( ar an mionteanga i saol agus i dtaithi an duine.

Bhi an pheirspictiocht shochtheangeolaiochta seo ina creat choincheapuil don
staidéar a rinneadh. Cuirtear sios i gCaibidil 3 ar an taighde a rinneadh, na slite a
tugadh faoi agus na fathanna a bhi leis na slite sin. Ba thaighde modhanna measctha
é ina raibh dha phriomhghné. Cuireadh sraith agallamh ar dhaoine a bhi ag solathar
seirbhise litearthachta d’aosaigh do mhuintir na Gaeltachta agus ar chainteoiri liofa
on nGaeltacht a bhi ag baint earraiocht as an tseirbhis sin idir dhaoine a bhi foghlaim
i mBéarla agus i nGaeilge. Bhi na foghlaimeoiri ar cuireadh agallamh orthu as
deisceart Chonamara agus Arainn ach cuimsiodh sna hagallaimh a cuireadh
solathairti seirbhise rannphairtithe a bhionn ag freastal ar phobail eile Ghaeltachta
agus fuarthas Iéargas nios leithne an tsli sin. Ceistiodh rannphairtithe maidir lena
mbraistinti faoin nGaeilge i gcleachtais litearthachta an phobail, maidir leis na tosca

a bhi ag spreagadh na bhfoghlaimeoiri cnamh a fhail én tSeirbhis agus maidir leis
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an tSeirbhis féin. Cuirtear sios ar na tuairimi agus na braistinti a roinn rannphairtithe

na n-agallamh i gCaibidil 4.

Ba é an dara gné den taighde na suirbheé a rinneadh i dtri thoghroinn cheantair
Ghaeltachta i ndeisceart Chonamara. Chuathas ¢ dhoras go doras agus tugadh
cuireadh do gach aosach a casadh orainn péirt a ghlacadh. Bhi an suirbhé
comhdhéanta de thri cuid. Sa gcéad chuid bailiodh/sonraiodh eolas déimeagrafach 6
na freagréiri, maidir lena n-aois, a n-inscne, an leibhéal oideachais fhoirmiuil a bhi
bainte amach acu, ar de bhunadh na Gaeltachta iad agus ar tdgadh iad le Gaeilge

nuair a bhiodar ag fas anios.

Sa dara cuid den suirbhé iarradh ar fhreagroiri roinnt tascanna léitheoireachta agus
scribhneoireachta a dhéanamh. Bhi na mireanna Iéitheoireachta agus
freagairt d’innitlachtai na leibhéal litearthachta ata in Gsaid ag an tseirbhis

litearthachta agus ar chuid iad de Creat Naisiunta na gCailiochtai (NFQ).

Sa triu cuid, cioradh ceisteanna faoi fheidhm na Gaeilge i gcleachtais litearthachta an
phobail, a mhinice agus a bhi gniomhaiochtai litearthachta & ndéanamh acu agus
tabhacht litearthacht na Gaeilge, dar leo. Fiafraiodh diobh freisin, an mbeadh fonn
orthu feabhas a chur ar a gcuid scileanna agus, ma bhi, céard a bheadh ag spreagadh
an fhoinn sin. Ta cuntas ar an anailis staitistitil a rinneadh ar na sonrai a bailiodh sa
suirbhé sin i gCaibidil 5.

Déantar tatal i gCaibidil 6 ar a fuarthas amach faoi chumas agus cleachtas
litearthachta an phobail agus bhreathnaitear ar a fuarthas amach maidir leis an
tSeirbhis litearthachta i gcomhthéacs straitéisi an Stéit i leith an bhreisoideachais
agus i leith na Gaeilge. Rianaitear creat choincheapuil i gCaibidil 2 maidir le sealbh
scileanna litearthachta i bpobal mionteanga, le feidhm na mionteanga i gcleachtas
litearthachta an phobail sin agus an bhaint ata ag an bhfeidhm sin le caomhnu no le
haistriu teanga. | gCaibidil 6, déantar an chreat sin a mheas aris i bhfianaise an

taighde a rinneadh.
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Criochnaitear an taighde (Caibidil 7) le roinnt moltai a rinneadh d’fhonn feabhas a
chur ar sholathar seirbhise do phobal na Gaeltachta agus chun tacu le pobal na
Gaeltachta (agus le pobail eile Ghaeilge), trid an tseirbhis sin, le cur i bhfeidhm
pleananna reachtlla Gaeilge a bhfuil de chuspdir acu gnath-Usaid na Gaeilge a

mhéadu, cleachtais litearthachta san aireamh.
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Caibidil 2: An Léirmheas Litriochta

2.1 Paraidimi

2.1.1 Litearthacht Uilechoitinn
Ba i 1883 a bhi an taifead ba luaithe d’Gsaid an thocail Bhéarla “literacy” de réir

Fhocléir Bhéarla Oxford. Ag tagairt do dhéanai an data sin, thuairimigh David
Dickson nér thainig sé ar an saol go dti go raibh scileanna litearthachta chomh
forleathan sin i measc dhaonra fasta na Riochta Aontaithe gur norm a bhi iontu (Daly
agus Dickson 1990). Ba le linn an naou aois deag a tugadh faoi léamh agus scriobh a
thabhairt don uile dhuine agus i dtds an chéid dar gcionn maiodh ‘England, together
with a handful of advanced Western countries had for the first time in history,
achieved a literate society’ (Vincent 1989: 1). Is é an dala céanna i gcéas na hEireann
mar a laghdaigh céatadan na ndaoine nach raibh scriobh na léamh acu 6 53% i 1841
go dti 12% i 1911 agus ‘The problem of illiteracy had been virtually beaten in
Ireland by the end of the century’ (Dudley Edwards 1973: 243).

Le linn an fhichit haois, anuas go dti na 19700idi, i dtiortha an “domhain
thorbartha”, glacadh leis gur cumas no scil a bhi sa litearthacht gur chéir agus gur
ghnéth a bheith ag gach ball aosach na sochai. Samhlaiodh déscaradh simpli idir an
litearthacht agus an neamhlitearthacht. Bhiothas ag déanamh scime san oideachas
foirmiuil den scriobh agus Iéamh. Ba ghléasanna foghlama iad sin, seachas cuspdiri
iontu féin. Nuair a bhiothas ag tracht ar litearthacht, ba hionduil go rabhthas ag
tagairt d’aosaigh neamhliteartha, aicme daoine ar ‘chlaonaithe’ iad 6n norm a
sainiodh tri uireasa a bheith ag baint leo agus ar choéir dul i ngleic Iéi tri scil
mheicniuil a fhoghlaim (Ong 1986: 23; Snow et al. 1998: 19-29; Lankshear agus
Knobel 2008: 7-8).

2.1.2 An tSamhail Uathrialathach
Anuas go seachtdidi an chéid seo caite, aitiodh go raibh saintréithe airithe ag baint

leis an litearthacht mar a samhlaiodh i sa dioscdrsa acaduil agus poibli araon. Sa
tsamhail seo, is teicneolaiocht neodrach chumarsaide, chognaiochta agus intleachta i
an litearthacht ar féidir feidhm a bhaint aisti i slite éagsula ach fos go n-imrionn si
tionchar ar an duine aonair agus ar shochaithe a thagann i dteagmhail 1éi, gan

spleachas den chultdr agus den chomhthéacs ina mbionn si agus den tsli a bhaintear
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feidhm aisti. Bhaist Brian V. Street (1984: 19-24) an tSamhail Uathrialathach® ar an
bparaidim seo den litearthacht a chuimsigh, dar leis, na saintréithe sin agus é ag

caineadh a ro-shimpliochta.

2.1.3 An Téis Litearthachta
Chun tosaigh i measc na n-udar a d’aitigh go solabhartha ar son na tuisceana sin ar

an litearthacht bhi an tAthair Walter J. Ong (1982, 1986) agus an t-antraipeolai
soisialta Jack Goody (Goody agus Watt 1968; Goody 1977). Dar leis an ‘Téis
Litearthachta’ ba chéim oll-mhér éabhloide i bhforas an chine dhaonna aireagan
teicneolaiocht na litearthachta (agus litearthacht aibitre go mor mér) ba chionsiocair
leis an oiread d’iarmhairti gur féidir an stair agus sochaithe a dhealt idir “liteartha”
agus “réambhliteartha”. Ba ¢ atairgeadh na cainte i gclo grafach an fhorbairt
chumarsaide ba thabhachtai go mér fada i ndiaidh éabhléid na hurlabhartha féin
(Goody 1977:10; Hannon 1995: 2).

Shaor an teicneolaiocht seo an chumarsaid 6 chuing na laithreachta 6 thaobh ama
agus spais de agus d’athraigh si an caidreamh leis an am a chaitheadh agus an
comhchaidreamh le daoine eile. Ba i ba chionsiocair le comhphobail ni ba fhairsinge,
ni ba choimpléascai agus ni ba ilghnéithi; le sochaithe uirbeacha agus leis an
smaoineamh loighciuil, anailiseach agus réasunach is dushraith den eolaiocht, den
daonlathas agus den fhorbairt eacnamaiochta agus séisialta (Graff 1987: 381-82;
Hannon 1995: 2-3; Blackledge 2000: 57).

Is i an tsamhail seo an bunus le cuid mhor den dioscursa polaitiuil agus den tsli a
leiritear an litearthacht sna meain (Gee 1996: 97; Graff 1987: 382). Nuair ata na
leibhéil arda litearthachta ina dtréith comonta de shochaithe comhaimseartha
daonlathacha, déantar talamh slan den cheangal cuisioch idir ardleibhéil litearthachta
agus institiuidi daonlathacha sdisialta agus forbairt tionsclaioch agus eacnamaiochta
(Olson 1994: 5).

Ina theannta sin, ta tionchar nach beag aige ar an tsli a dtuigtear sealbhu na
litearthachta. Tuigeadh go léitear 6n mbun anios: gur aithnigh an léitheoir spreagthai
amhairc, rinne sé fuaimeanna a dhichodu astu; d’aithin sé/si focail da réir agus bhain

sé/si bri astu. Bhi an Iéitheoireacht ag brath ar eolas domhain ar litrit agus ar an

! Autonomous Model
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gcoibhneas idir é agus fuaimeanna na teanga (Adams 1990: 11; Adams 1993, luaite i
Street agus Lefstein 2007: 66); ‘readers are passive decoders of sequential graphic-

phonemic-syntactic-semantic systems in that order’ (Alderson 2000: 16-17).

2.1.4 An Litearthacht Fheidhmitiil
Bhi an easpa litearthachta, da réir sin, ina chonstaic roimh thiortha sa trit domhan a

bhi “i mbéal forbartha”. Bhi Eagraiocht Oideachais, Eolaiochta agus Chultuair na
Naisitn Aontaithe (UNESCO) ar this cadhnaiochta i ‘ndiotht na
neambhlitearthachta’ go hidirnaisianta 6 bunaiodh i i 1947 (UNESCO: 1973, 2004).

Thainig coincheap na ‘litearthachta feidhmiGla? chun tosaigh, da reir sin, sna
19600idi agus 197006idi (UNESCO 1970, 1973). Chuir formhor thiortha an trit
domhain rompu an tionsclaiocht a fhorbairt agus an talmhaiocht a chur in oiridint
don saol nua-aimseartha agus ba chuspoir na bhfeachtas litearthachta feidhmidla ag
an am (Experimental World Literacy Programme) réiteach theicnidil a chur ar fail ar
chonstaici socheacnamaiocha (UNESCO: 2004: 9).

‘“Throughout a diversity of situations, the aim of functional literacy remains
basically the same: to mobilize, train and educate still insufficiently utilized
manpower, to make it more productive and more useful to itself and to
society’ (UNESCO 1973: 10).

Sna 19706idi a tosaiodh ag plé na litearthachta i gcomhthéacs an chérais oideachais
i Stait Aontaithe Mheiriced agus i dtiortha eile an Bhéarla. Ba sha luathseachtéidi a
aithniodh an litearthacht mar cheist pholaitidil naisiinta sa Riocht Aontaithe
(Hamilton et al. 2001: 24; Bailey 2006: 200; Hamilton 2012: 5-6). Bhiothas imnioch
go raibh caighdeain fheidhmiula litearthachta ag titim trath a raibh athruithe
ollmhéra ag titim amach ar an eachnamaiocht i ré na hiarthionsclaiochta agus
athruithe da réir ar mhargadh na fostaiochta agus i dtréithe agus riachtanais an
ghnathshaoil araon. Bhi imni ann nach raibh ag €iri leis an gcoras scolaiochta na
bunscileanna litearthachta a mhuineadh do dhaoine ba ghé le feidhmiu sa tsochai
iarthionsclaioch, n6 go raibh cuid mhoér den phobal & fagail ar an trd fholamh gan
leibhéil fheidhmiula litearthachta acu (Graff 1987: 390-393; Lankshear agus Knobel
2008: 10).

2 Functional Literacy
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Is abhar diospoireachta poibli é an éigeandail litearthachta ata nach mor buan
anois.® Thuairimigh Gdair &irithe (Heath 1980: 123; Graff 1987: 372; Hamilton 2012:
104-106) go luionn sé le réasun, nuair a chuirtear san aireamh an infheistiocht mhor
a dhéantar sa scolaiocht phoibli, go mbeadh ceisteanna & gcur faoi éifeacht an
chorais agus go dtionscnofai clair leasuithe sa choras oideachais d’thonn leibhéil na
litearthachta feidhmiula a fheabhsu. Maitear go minic go mbionn an leibhéal
litearthachta, ata ag teastail 6n aosach chun feidhmiua i sochaithe, ag dul in airde i
gconai i saol ata ag dul i gcastacht agus i ndushlanacht agus go bhfuil leibhéil
mhifheidhmiula litearthachta ina mbaol don rath eacnamaioch agus don comhthathu
soisialta (OECD: 1995: 13; Snow et al. 1998: 20; OECD 2010: 7; Adams 1993,
luaite i Street agus Lefstein 2007: 64; Finnegan 2003: 14).

2.1.5 An Dushldn d thabhairt don tSamhail Uathrialathach
Tugadh an dushlan do ghnéithe airithe de shambhail seo na litearthachta, go mor moér

sna 1980oidi ag traidisiuin éagsula léinn shoisialta dala na hantraipeolaiochta
sochultdrtha, na siceolaiochta cultdrtha agus na sochtheangeolaiochta (Bartlett agus
Holland 2002: 11). Cheistigh antraipeolaithe agus eitneagrafoiri, dala Sylvia
Scribner agus Michael Cole (1981) agus Ruth Finnegan (1988, 2000) ha hiarmhairti
cognaiochta a chreideadh a bheith ina thoradh a shealbh( na litearthachta,
cinnteachas teicneolaiochta Goody agus Ong agus an “deighilt mhor” idir daoine
liteartha agus réamhliteartha.

2.1.5.1 An Fhorbairt, Smacht Séisialta agus Litearthacht na Fuascailte
Thug Harvey Graff (1979, 1987) an dushlan don tuiscint go mbionn an fhorbairt

shaisialta agus an dul chun cinn sa saol ina dtorthai nadurtha ar an litearthacht.
Ceiltear leis an mbonn tuisceana a bhi coitianta (‘miotas na litearthachta’) fairsinge
na héagothroime agus an leithcheala. Chonacthas do-san go raibh an méadua ar an
litearthacht ina thoradh (seachas ina chionsiocair) ar na leasuithe sdisialta sin (1987:
376-77). Dala Claude Lévi-Strauss roimhe (1955: 352-355), d’aitigh Graff gur
chonacthas buntéiste na scolaiochta uilechoitinne chun lucht saothair a mhunla agus
a oilidint; lucht saothair a bhi poncuil, umhail, ceansaithe agus toilteanach agus

®Ba shampla fiorshuimitil é an t-alt a scriobh Debora Orr sa Guardian i Mi Dheireadh Fémhair 2011.
Mhinigh sé go ndearna lucht ciréibe creach ar fhormhér na siopai ar fad i Clapham Junction ach nar
dhrannadar le siopa leabhar ann. Ba 1éirit ¢, dar 1¢i, ar ‘Britain’s Shameful Literacy Crisis’ agus ar ‘a
debilitating exclusion from a civilised culture’ i gcas na gcreachadoiri nar shantaiodar aon ni sa siopa
leabhar (Orr: 2011).
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abalta orduithe a chomhlionadh. Ba i an litearthacht an meén ab fhearr chun na
luachanna agus an mhoraltacht chui (agus an comhthathd soisialta, da réir sin) a
chothd i measc an lucht oibre (Graff 1987: 262). In ait daoine a fhuascailt 6 chorra
crua an tsaoil, itiodh gur baineadh feidhm as an litearthacht riamh anall agus 6 aois
go haois chun tacu le huaslathais shéisialta, chun cur le cumhacht scothaicmi agus
chun an daoscarshlua a mhanla chun glacadh lena n-ait san ordlathas soisialta a
fhagann na scothaicmi in uachtar (Broadfoot 1996: 37; Gee 1996: 36); ‘no literacy is
politically neutral, including the institutionally based literacy of church, state,
business and school that continues to undergird the hegemonic process in Western
society’ (Gee 1996: 38).

Ar an gcaoi chéanna, thuairimigh roinnt udar, ma ta tosca eachamaiochta agus
soisialta & n-athri 6 bhun sa saol comhaimseartha larchaipitlioch (Drucker 1993),
gur slan i gconai don dushaothrd agus don éagothroime i ré seo an nuachaipitleachais
dhomhdaithe lena gheilleagar eolasbhunaithe. Athrofar na scileanna agus na
luachanna a bheidh ag teastail 6 na haicmi, idir uasal agus iseal, ‘litearthacht nua’ na
teicneolaiochta cumarsaide agus faisnéise san aireamh (Olson 1994: 10; Gee 1996;
36; Roberts 2000).

Os a choinne sin, bhi traidisiun radacach ag dul siar go dti an 190 haois a d’aitigh, ar
nos an Chairtigh William Lovett, ar son feidhm don oideachas agus don litearthacht
chun cur ar chumas na coitiantachta na héagéra a bhi & n-imirt orthu a thuiscint
(Hannon 1995: 10). Bhi an-tionchar ag saothar an oideachaséra Paulo Friere (1972).
Ba é cusp6ir Pedagogia né oideolaiocht Friere né conscientizacao®, proiseas faoina
bhfoghlaimitear ionchddu agus dichddd na scribhneoireachta mar mhodh chun
tuiscint agus léargas a fhail ar aincheart agus éagora soisialta, polaitidla agus
eacnamaiochta an tsaoil agus bearta a dhéanambh i gcoinne an leatroim da réir.
Chuaigh saothar Friere 1 bhfeidhm ar an dioscursa faoin litearthacht d’aosaigh in
Eirinn mar ar aithniodh gur cuid larnach do fhorbairt scileanna litearthachta an
cioradh a dhéanann foghlaimeoiri ar a saol, a dtuairimi agus a dtaithi féin agus chur
ar a gcumas na nithe sin a chur in ial (NALA 2005a: 9-10).

* Comhfhiosacht chriticidil.
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2.1.6 An tSamhail Idé-eolaioch
Sa mbliain 1984, rinne Brian V. Street cas ina leabhar iomraiteach Literacy in

Theory and Practice (1984) narbh fhéidir glacadh leis an ‘tSamhail Uathrialathach’,
(mar a thug sé uirthi). D’aitigh sé go gcaithfi an litearthacht a thuiscint mar
chleachtas até fite fuaite agus ag feidhmid i dtosca agus i gcomhthéacsanna airithe
soisialta, cultdrtha, polaititla agus staire. Chaithfi an teoiriciocht n6 an tuiscint ar
litearthacht a bhunt ar nadar na “gcleachtas” difriuil litearthachta agus ar an idé-
eolaiocht is bunus leo, sa tsochai ina bhfuilid a gcleachtadh. Cé is moite den

gcomhthéacs soisialta sin, ni raibh bri na feidhm le litearthacht.

Ghlac Street chuige féin coincheap ‘na hocaide litearthachta’® 6 shaothar tascach
eitneagrafaiochta Shirley Brice Heath, Ways with Words (1983). Is éard a bhi sna
hocaidi litearthachta na ‘occasion(s) in which a piece of writing is integral to the
nature of participants’ interactions and interpretative processes’ (Heath 1982: 50,
luaite in Bartlett agus Holland 2002: 11). Chuir Street le coincheap na hocaide
litearthachta tri fhorbairt choincheap an ‘chleachtais litearthachta’® a thagair don
chomhthéacs nésmhaireachta agus coincheapa a bhaineann leis an Usaid a bhaintear
as scriobh agus l1éamh: ““Literacy Practices” incorporate not only “literacy events” as
empirical occasions to which literacy is integral, but also “folk models” of those

events and the ideological preconceptions that underpin them” (Street 1993: 12-13).

Bhi na coincheapa sin, an 6caid agus an cleachtas litearthachta, le bheith ina gclocha
coirnéil do ghluaiseacht acaduil ar a tugadh an ‘Léann Nua Litearthachta’.” On
bpeirspictiocht seo, caithfear an litearthacht a thuiscint mar cleachtas sdisialta a
chleachtar i dtaithi agus i ngnathshaol an duine aonair agus na sochai lena
mbaineann sé/si. Is éard ata sna gcleachtais litearthachta, mar sin, na an bhaint n6 an
nasc idir scriobh agus léamh agus na struchtuir shdisialta ina bhfeidhmionn siad agus
a chuidionn siad lena dtégail. Is proisis soisialta iad a chothaionn an caidreamh idir
dhaoine agus cuimsionn siad tuiscinti agus luachanna comdnta sa tsochai ata &

gcleachtadh.

> Literacy event
®Literacy practice
"New Literacy Studies
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Mar a mhinigh Street, ni iompar infheicthe i gcdnai ata sna cleachtais seo mar go
gcuimsionn siad an dearcadh, mothichain agus gaolta soisialta, lena n-airitear an
tsamhail a bhi ag daoine ar an litearthacht féin, an tsli a labhraionn siad fuithi agus
an tuiscint a bhi acu uirthi. Is iad na cleachtais sin a mhdnlaionn 6cdidi litearthachta,
na gniomhaiochtai infheicthe de shaghsanna éigin ina mbionn téacs scriofa ina lar.
Cuirtear béim sa tsli sin ar an gcomhthéacs soisialta ina mbaintear feidhm as an
litearthacht.

Thuairimigh Hamilton (2012: 1-7), go bhféadfai tuiscinti coitianta ar litearthacht sa
tsochai a mhinid i dtéarmai theoiric an fhealsaimh Charles Taylor de Shamhlacha
Séisialta.® (2004); na slite a shamhlaionn daoine an bhaint ata acu le daoine eile agus

naddr an chaidrimh ata acu leo:

‘the ways people imagine their social existence, how they fit together with
others, how things go between them and their fellows, the expectations that
are normally met and the deeper normative notions and images that underlie

these expectations’ (Taylor 2004: 23).

D’aitigh an Léann Nua gur iomai litearthacht né saghsanna litearthachta a mbaintear
feidhm astu i bhfearainn né i réimsi éagsula saol (sa mbaile, ag an obair, ar scoil
agus araile) i gcultdr né shochai ar bith. Bionn instititidi cumhachta a bhfuil tionchar
mor soisialta acu, dala na scoileanna, ag tacu le réim na gcleachtas ceannasach
litearthachta sa tsochai. Mdnlaitear na tuiscinti comhhcoitianta ar litearthachta tri
fheidhmid na cumhachta in instititidi soisialta, eacnamaiochta agus oideachais
(Blackledge 1999, 2000, 2001). Ni bhionn na cinealacha eile litearthachta ar
chleachtais choitianta iad i ngnathshaol bhaill na sochai céanna, chomh feicealach na

chomh gradamach céanna na ni fhaigheann siad an tacaiocht chéanna.

2.2 An Litearthacht d’Aosaigh i bPoblacht na hEireann

2.2.1 Oideachas Aosach agus Litearthacht d’Aosaigh
Is i dtds na 19700idi a tugadh aghaidh ar cheisteanna an oideachais aosaigh agus na

litearthachta d’aosaigh in Eirinn (Bailey 2006: 199). Ba chéimeanna suntasacha bund
an Chumainn Naisianta um Oideachas Aosach (AONTAS) i 1969 agus foilsit an

‘Murphy Report’ ar oideachas aosach in Eirinn (Roinn Oideachais 1973) inar

8 social Imaginaries.
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aithniodh fadhb na neamhlitearthachta feidhmitla mar phriomhcdram an Oideachais

Bhunata Aosach®:

‘Functional illiteracy is not absolute illiteracy, it is the inability to cope with
ordinary functions of living which require a knowledge of reading and
writing; it is manifested by the inability to read advertisements, warning

signs, notices or to write letters or complete forms’(13).

Bunajodh scéimeanna litearthachta d’aosaigh i mBaile Atha Cliath an bhliain dar
gcionn agus i gCorcaigh go gairid ina dhiaidh sin (Bailey 2006: 200).*° Chinn
AONTAS sa mbliain 1976 eagraiocht dheonach neamhspledch a bhund a dhireodh ar
an gceist sin agus a bheadh ionadaiocht de na ghniomhairi deonacha; an Aisineacht
Ndisiunta Litearthachta d’Aosaigh (NALA).*

Ba é ciram NALA néa feidhmiu mar eagraiocht comhordaithe doibh uile a bhi
pairteach in obair na litearthachta d’aosaigh, chun aird an phobail a dhirit ar an
gceist agus stocaireacht a dhéanamh ar son aitheantais agus acmhainni (NALA:
2005a: 18). Sa mbliain 1984, chuir an Roinn Oideachais leithroinnt ar fail a chuir ar
chumas na heagraiochta laroifig naisidnta a bhunu (Dorgan 2009: 8) agus bhi rol
feasta ag NALA i bhforbairt beartas agus dea-chleachtais i réimse na litearthachta

d’aosaigh.

2.2.2 Coisti Gairmoideachais
De thoradh an Murphy Report, didaraigh an tAire Oideachais i 1979/80 do na

Coisti Gairmoideachais fochoisti reachtula a chur ar bun a mbeadh ctram ar leith
orthu an t-oideachas aosach a chur chun cinn agus Oifigigh Oideachais Aosaigh a
cheapadh (Commission on Adult Education 1984: 51). Dheimhnigh tuarascail eile i
1984 (Commission on Adult Education 1984)* a riachtanai agus a bhi sé céras

cuimsitheach oideachais aosaigh a chur ar bun, lena n-aireofai oideachas bunata

°Basic Adult Education.

19 Bhi an cheist in Eirinn ag teacht faoi anail fhorbairti sa mBreatain Mhér dala an fheachtais Right to
Read (1973).

1 National Adult Literacy Association. Bunaiodh NALA i 1977 de réir shuiomh Gréasain AONTAS:
http://www.aontas.com/about/whoweare/history.html. Luann NALA féin 1980 mar bhliain a
bhunaithe (mar shampla, Dorgan 2009: 8) ar an udar, is docha, gur sa mbliain sin a scriobhadh a
chéad bhunreacht (Comhchoiste um Oideachas agus Eolaiocht 2006: 19).

12 Lifelong Learning: Report of the Commission on Adult Education
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aosach agus aithniodh go raibh an céras gairmoideachais ar an solathrai ba mhd i

réimse an oideachais aosaigh (51).

De thoradh an fhais a bhi ag teacht ar an éileamh, bhunaigh an rialtas an Buiséad do
Litearthacht Aosach agus Oideachas Pobail (ALCE)™® sa mbliain 1985 agus
mhéadaigh an buiséad sin de réir a chéile (go £1m i 1991 agus go dti £4m i 1998).
Le linn an ama chéanna, thosaigh na coisti gairmoideachais ag ceapadh eagraithe n6
oifigigh litearthachta d’aosaigh (ALO)™ (Dorgan 2009: 8) agus chuir an mhaoini
bhreise ar chumas na gcoisti gairmoideachas cur go mor leis na seirbhisi a bhi & gcur

ar fail (Comhchoiste um Oideachas agus Eolaiochta 2006: 19).

2.2.3 An Ghaeilge
Tathar ag muaineadh na Gaeilge (scileanna litearthachta san &ireamh) i scoileannna an

Stait 6 bunaiodh é (O Riain 1994: 47-51; O Riagain 1997: 15-17; O Laoire 2002: 81-
85). Sna blianta céanna ar tosaiodh ag déanamh scime faoi litearthacht fheidhmidil
aosach in Eirinn, tuairimitear gur féidir athra a fheiceail i ndearcadh agus i mbeartais
an Stait i leith na Gaeilge agus culu 6 bheartais athréimithe én mbliain 1970 ar
aghaidh (O Riagain 1997: 23-27; O Laoire 2002: 88; O Giollagain 2014a: 24-29).
Bhi saol na tire ag athrd go mér agus leis an bhforbairt eacnamaiochta agus séisialta
abhus (mar shampla, Commission on Adult Education 1984: 19-26) thainig méadu
mor ar an gcaidreamh eacnamaioch, polaitidil agus cultartha le domhan mér an
Bhéarla i gcéin, ballraiocht sa gComhphobal Eorpach (1973) agus comhshnaidhm na
tire sa gcaipitleachas idirnaisitnta. Glacadh leis gur thir Bhéarla a bhi in Eirinn agus
b’amhlaidh a bheadh inti feasta (O Riagain 1997: 23; O Tuathaigh 2008: 36-37). M4
bhain saoranaigh airithe leas as an nGaeilge, tuairimitear gur ‘leas priobhaideach,
roghnach, anois i, agus is ar éigean gur leas poibli feasta i a mbraitear dualgas
gniomhach a bheith ar an Stat ina leith” (O Murcht 2002: 37). Nuair ba Bhéarla
teanga fheidhmidil na sochai, ba scileanna litearthachta an Bhéarla a theastaigh agus
dealraionn sé nar bhain an Ghaeilge le habhar. Pé scéal ¢, nior tugadh aghaidh ar
cheist na litearthachta aosai i nGaeilge go ceann triocha éigin bliain ina dhiaidh sin
(Ni Ghrédaigh: 2003: 178).

3Adult Literacy and Community Education Budget.
Adult Literacy Organisers. T4 aistrilichain éagstla Ghaeilge & n-tséid.
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2.2.4 An Suirbhé Ildirndisiunta ar Litearthacht Aosach (IALS)
Sa mbliain 1994, ghlac Poblacht na hEireann péirt sa Suirbhé Idirnaisianta ar

Litearthacht Aosach (IALS)™ a re4chtaladh faoi choimirce na hEagraiochta um
Chombhar agus Fhorbairt Eacnamaiochta (OECD). Ba ¢ an Foras Taighde ar
Oideachas™ a rinne an suirbhé i gcas na hEireann. Diriodh ar scileanna Béarla
amhain i gcas na hEireann agus maiodh gur léirigh sé go raibh cumas an-teoranta
litearthachta ag cuid mhér de dhaonra na tire. Sa scéla litearthachta 1-5 a Usaideadh
sa suirbhé, nior ghnothaigh 24% de na rannphairtithe ach an leibhéal is isle cumais
(Leibheal 1) agus bhi 30% diobh ag Leibhéal 2 (Morgan et al. 1997) a airiodh a
bheith faoi bhun an “suitable minimum for coping with the demands of everyday life

and work in a complex, advanced society” (OECD 2000: xi).

Biodh is go raibh amhras ann arbh fhéidir torthai for-iomlana na naoi dtir a bhi sa
gcéad dreas suirbhéanna a rinneadh, a chur i gcomparaid le haon chruinneas (Karlton
et al. 1997: 4), rinneadh an chomparaid sin go forleathan. Tugadh suntas gur
ghndthaigh Eire an scor is isle cé is moite den Pholainn agus cuireadh an tir seo i
gcomparéid le tiortha a ghnéthaigh torthai nios fearr na i, dala na Danmhairge agus
na Sualainne (mar shampla, Roinn Oideachais agus Eolaiochta 1998: 31-32; Ni

Ghréadaigh 2003: 177). Glacadh leis, gan aon agé, go raibh “géarchéim” in Eirinn."’

Ghlac Eire pairt i suirbhé eile idirnaisitnta, an Clar um Measind Idirnaisitnta ar
Innitlachtai Dhaoine Fasta (PIAAC)™® sa mbliain 2011 agus foilsfodh torthai na tire i
2013 (Priomh-Oifig Staidrimh 2013).

Ba i mBéarla amhain a tégadh suirbhéanna an IALS agus an PIAAC in Eireann agus
nior tugadh faoi scileanna litearthachta i nGaeilge a mheas. Go deimhin, ni

thagraionn tuarascalacha na hEireann don Ghaeilge ar chor ar bith, fiti chun a mhinit
cén fath nar cuireadh san aireamh i. Rinneadh an cinneadh sin i gcas an PIAAC trath

a raibh an Rialtas ag fogairt straitéise naisiunta fiche bliain a raibh de chuspdir aici

BInternational Adult Literacy Survey.

'®National Centre for Education, Coléiste Phadraig, Drom Chonrach.

17 Aithniodh géarchéim sa Riocht Aontaithe freisin. Thionscain an Roinn Oideachais agus Scile ansin
tuarascail faoi chathaoirleacht Sir Charles Moser a duirt, ‘We have found that people are staggered
when one confronts them with the basic facts about literacy and numeracy, and rightly so...It is a state
of affairs that cannot be allowed to continue, and our Report proposes a wide-ranging approach to the
challenge...’. (Department of Education and Skill: 1999)

¥programme for the International Assessment of Adult Competencies
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cur go mor le cumas agus deiseanna an Ghaeilge a Gsaid i sochai na hEireann
(Rialtas na hEireann 2010); straitéis ina dhearbhaitear sainchuspoir ar leith i dtaca le

forbairt chumas Iéitheoireachta agus scribhneoireachta sa nGaeilge (26).

2.2.5 Indiaidh an IALS: Tosalocht agus Maoinit ]
Mhuscail torthai an IALS ceist na litearthachta aosai i sochai na hEireann go mor

agus tugadh tdbhacht agus tosaiocht di i dtéarmai beartas poibli agus pleanéla
naisitnta. D’thoilsigh an Roinn Oideachais agus Eolaiochta an chéad paipéar ban ar
oideachas aosach sa bhliain 2000, Learning for Life (An Roinn Oideachais agus
Eolaiochta 2000), tugadh ardtosaiocht don litearthacht d’aosaigh agus leagadh amach
clar néisitnta chun tabhairt faoina feabhsu; an National Adult Literacy Programme.
Faoin gclar seo, a bhi & reachtéil ag na Coisti Gairmoideachais go priomha, thainig
méadu as cuimse ar an gcaiteachas agus ar rannphairtiocht sa tseirbhis litearthachta
d’aosaigh. Bhi 5,000 foghlaimeoiri rannphairteach sa mbliain 1997, (bliain fhoilsithe
thorthai an IALS), bhi an lion sin méadaithe go dti 17,150 sa mbliain 2000 (bliain
fhoilsithe an Phaipéir Bhain) agus go dti 54,741 sa mbliain 2010; méadu de bhreis
agus 200% (Dorgan 2009: 16; Daverth agus Drew 2011: 3; NALA Factsheet: gan
data).

Athdhearbhaiodh tacaiocht di i mbeartais phleanéla naisiinta dala na bpleananna
forbartha naisitinta 2000-2006 (Bailey 2006: 208) agus 2007-2013 (Rialtas na
hEireann 2007a), sna pleananna naisitinta i gcoinne na bochtaineachta agus don
chuimsiu séisialta™ (Office for Social Inclusion 2002: 11-12; Rialtas na hEireann
2007h: 28).

Sa bhliain 2006, rinne Comhchoiste an Oireachtais ar Oideachas agus Eolaiocht
tuairisc speisialta ar litearthacht aosach Report on Adult Literacy (Comhchoiste um
Oideachas agus Eolaiocht 2006) agus bhi an cheist le bheith ina gné sheasta den

phleanail naisiunta.

Sa bhliain 2007, d’fthoilsigh an Gasra Saineolaithe ar Riachtanais Scileanna a chtigit
thuarascail, Tomorrow Skills: Towards a National Skill Strategy chun rianG a
dhéanambh ar na riachtanais ¢ thaobh scileanna de chun go mbeadh an eacnamaiocht

iomaioch go 2020. Leagadh sios spriocanna ann 70,000 duine a thabhairt anios 0

19 5ocial Inclusion.
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leibhéal 1 de Chreat Naisitnta na gCailiochtai (NFQ) go leibhéil 2 né 3 agus
260,000 6 leibhéal 3 go dti leibhéil 4 n6 5 NFQ® (EGFSN 2007: 7). Mhol sé chomh
maith, tUs aite a thabhairt don litearthacht agus go mbeadh si ina gné, chomh fada
agus ab fhéidir, de gach cineél oideachais agus clair ata maoinithe én gciste poibli
(EFGSN 2007:14; NALA 2007b: 4).

O thus na géarchéime eacnamaiochta a bhuail an Stat i 2008, athriodh an aeraid
eacnamaiochta 6 bhun agus ta gach ghné den chaiteachas poibli faoi dhianscradu.
Tugadh faoi chuichdiriu seirbhisi poibli agus cur lena n-éifeachtulacht costais (Roinn
Caiteachais Phoibli agus Athchoirithe 2011, 2014) agus faoi anil na hathchoirithe
sin bunaiodh SOLAS,* eagraiocht a bhfuil de chiiram air comhordd agus maoinit
seirbhisi bhreisoideachais agus oiliuna. Ta na clair oideachais aosaigh agus an
tseirbhis litearthachta d’aosaigh, a bhi 4 gcur ar fail ag na coisti gairmoideachais
agus ata anois a riaradh ag na boird oideachais agus oilitina, comhchuimsithe sa
‘mbreisoideachas agus oilitint’ coincheap a bhfuil infhostaitheacht, rath
eachamaiochta agus meadu tairgialachta ina priomhchuspair aici. D’fhoilsigh
SOLAS straitéis litearthachta agus uimhearthachta i gcomhreir le hAlt 9(6) den
Further Education and Training Act 2013 (SOLAS 2014: 99-102).

2.3 Seirbhisi Litearthachta d’Aosaigh na mBord Oideachais
agus Oiliuna.
Bunaiodh 16 de bhoird oideachais agus oilitna faoin Acht um Boird Oideachais agus
Oilitina 2013% agus thainig siadsan i gcomharbacht ar an 33 coiste gairmoideachais
a bhiodh i mbun solathar an oideachais aosaigh roimhe sin. Ta daonra Gaeltachta ag
seacht gcinn de na boird nua. Is iad na hEagraithe Litearthachta d’Aosaigh (ALOs) a
bhionn ag riaradh, ag comhordud agus ag bainistit na seirbhise litearthachta d’aosaigh
ar bhonn aititil. T4 a ndualgais rianaithe i dtreoracha oibrituchain a d’eisigh an Roinn
Oideachais agus Scileanna sa mbliain 2012 agus cuimsionn siad, anuas ar reachtail

agus riaradh scéimeanna litearthachta, ciramai earcu agus bainistiu foirne, bainistid

2National Framework of Qualifications, féach fochaibidil 2.6.1..
2L An tSéirbhis Oideachais Leantnaigh agus Scileanna
22 Uimhir 11 de 2013.
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maoine agus solathair airgid, poibliocht, traenail foirne, coinnedil taifead agus

ullmh tuairiscithe agus meamram (Roinn Oideachais agus Scileanna 2012: 16). %

2.3.1 Bunphrionsabail agus Eiteas na Seirbhise in Eirinn. ]
Tuairimiodh gur tréith ar leith de chuid na seirbhise litearthachta d’aosaigh in Eirinn

go raibh tionchar an-mhor ag NALA, (eagraiocht nach comhlacht stait i), ar fhorbairt
na réimse agus i muanld cineal na seirbhise agus na fealsiinachta a bhi taobh thiar di
(Bailey 2006: 198). Bhi an fhealsunacht agus an cur chuige sin leagtha amach sna
treoirlinte dea-chleachtais don litearthacht d’aosaigh a d’thoilsigh NALA i 1985,
1991 agus 2005 (NALA 2005a) a raibh an-tionchar acu ar an tseirbhis (Bailey 2006:
213). Téa an fhealstinacht sin beachtaithe go maith sa sainmhinit NALA ar

litearthacht agus dea-obair litearthachta:

‘Literacy involves listening and speaking, reading, writing, numeracy and
using everyday technology to communicate and handle information. It
includes more than the technical skills of communication; it also has
personal, social and economic dimensions. Literacy increases the opportunity
for individuals and communities to reflect on their situation, explore new

possibilities and initiate change.

‘Good practice in adult literacy work starts with the needs and interests of the
individuals. It is concerned with personal development and building
confidence as well as technical skills’ (NALA 2005a: 12).

Braitear go mor tionchar samhail idé-eolaioch an Léinn Nua Litearthachta agus béim
mhor & cur ar choincheap an chleachtais litearthachta (NALA 2005a: 14). Bhi an
foghlaimeoir féin le bheith i lar an phroisis facina shocrofai céard ba gha né ba chéir
a fhoghlaim agus cén tsli a ndéanfai sin. Bhi saothar Friere le braith chomh maith sa
mianaidhm go musclodh an préiseas foghlama feasacht chriticitil ar chdinsi
pearsanta agus ar chuinsi i sochai an foghlaimeora agus gniomhaiocht agus pairtiocht
phobail, soisialta agus pholaititil a spreagadh (NALA 2005a: 15; NALA 2008: 74).

23 Léirigh taighde a rinneadh i 2010, afach gur chreid 48% de na heagraithe a ceistiodh go raibh

ilchinedlacht na ndualgas agus an méid na hoibre ag cur as d’¢éifeacht na scéimeanna litearthachta a
bhi & riaradh acu (Hoad 2010).
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‘Our holistic, eclectic approach encompasses elements of radical community
development, liberal and humanistic personal development and economic

rationales for lifelong learning” (Maunsell et al. 2008: 4).

Bhi fealstinacht agus cur chuige NALA daingnithe ina bheartas rialtais, a bheag n6 a
mhor sa bPaipéar Ban ar Oideachas Aosach a foilsiodh sa mbliain 2000 (Roinn
Oideachais agus Eolaiochta 2000: 28-29) agus deimhnitear tabhacht comhthéacsanna
‘pearsanta, teaghlaigh, séisialta agus pobail’ i Straitéis Litearthachta agus
Uimhireachta SOLAS (2014: 102) .

Cuireadh an tseirbhis in Eireann i gcodarsnacht le seirbhisi sa Riocht Aontaithe agus
i Stait Aontaithe Mheiriced mar a bhfuil an bhéim ar spriocanna nios cuinge
eachamaiochta agus ar infhostaitheacht go priomha (Hamilton et al. 2001: 32-33;
Bailey 2006: 212; Holford et al.2007: 22; Carrigan agus Downes 2010: 39-41).

2.3.2 Prdifil na bhFoghlaimeoiri
Diritear ar aosaigh até os cionn 16 bliana d’aois gan oideachas iarbhunscolaiochta

uachtarai no a bhfuil scileanna acu atd comhionann le leibhéil NFQ 1-3 (Roinn
Oideachais agus Scileanna 2012: 3).2* Treoraitear tus &ite a thabhairt déibh sitd ata
faoi bhun leibhéal 3 (5). Bionn mné nios lionmhaire né fir*® agus bionn tuairim agus
leath na bhfoghlaimeoiri faoi bhun 45 bliain d’aois.?® Bhiodh thart ar 40% den na
foghlaimeoiri fostaithe 6 2000 anuas go dti 2008. | gcomhréir leis an gculu
eacnamaiochta a tharla, afach, chonacthas titim ar chéatadan na bhfoghlaimeoiri a
bhi fostaithe go dti 35% sa mbliain 2009 agus titim aris go dti 23% sa mbliain dar
gcionn. (Daverth agus Drew 2011: 11-12; NALA Factsheet).

2.3.3 An Priomhshruth
Bionn formhdr na bhfoghlaimeoiri litearthachta d’aosaigh ag freastal ar na clair

phriomhshrutha teagaisc litearthachta; idir theagasc duine-le-duine agus ghrapai
beaga de 4-8 duine. Sa mbliain 2010, d’fhreastail 30,161 (n6 55% den iomlan) ar na
clair seo (NALA Factsheet). Go traidisiunta, thairgti teagasc duine-le-duine mar

chéad chéim do thoghlaimeoiri nua d’fhonn cumas agus féinmhuinin a fhorbairt

2+ 5a mbliain 2010 bhi cailiocht oideachais nios 10 na an ardteistiméireacht né leibhéal FETAC (NFQ)
4 ag 75% de na foghlaimeoiri litearthachta aosai (NALA Factsheet).

> 5806 mna i 2011 (Kett agus Lynch 2013: 4).

%6 50.6% i 2011 (Kett agus Lynch 2013: 24).
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ionas go mbeadh sé de mhisneach acu pairt a ghlacadh i rang grapa le himeacht ama.
Mhéadaigh céatadan na bhfoghlaimeoiri a bhi pairteach i dteagasc grapa 6 70% sa
mbliain 2000 go dti 83.3% i 2010. (Daverth agus Drew 2011: 14; NALA Factsheet).
Is é beartas na Roinne Oideachais agus Scileanna afach, go spreagfai teagasc grapa
an oiread agus is féidir. Géilltear gur féidir teagasc duine-le-duine a thairiscint do
fhoghlaimeoiri nua mas ga ach gur céir athbhreithnit a dhéanamh tar éis bliana agus
daoine a ghriosu chun pairt a ghlacadh sna ranganna grdpa (Roinn Oideachais agus
Scileanna 2012: 7). Is féidir teagasc nach mé na 6 uaire a chloig in aghaidh na
seachtaine a chur ar fail (7) ach is ionduil gur dh& uair a chloig a bhionn i gceist
(Dorgan 2009: 24; Kett agus Lynch 2013: 42).

Anuas ar an tseirbhis phriomhshutha, ta scéimeanna agus gnéithe eile den
Litearthacht d’ Aosaigh a d’fheadfadh a bheith dbhartha do sholathar seirbhise do

chainteoiri Gaeilge na Gaeltachta:

2.3.4 Dianteagasc in Oideachas Bunata Aosach (ITABE)
Is scéim dianteagasc i an ITABE?’ faoina chuirtear ar fail 6 uaire a chloig teagaisc in

aghaidh na seachtaine do ghripai 6-8 duine ar feadh théarma 14 seachtain (NALA
2007a: 9; IVEA 2009; IVEA 2012a: 5).

Glacadh leis gur léirigh fianaise agus taighde i gcéin (Department for Education and
Skill 1999: mireanna 1.26 agus 4.29; Dorgan 2006: 24) agus abhus (NALA 2007a:
10; Dorgan 2010: 19; Kett agus Lynch 2013: 41-43) go raibh éifeacht nios mé ag
breis uaireanta teagaisc thar thréimhse nios giorra na cupla uair a chloig sa tseachtain
mar ar bhaol go mbeadh an dul chun cinn r6-mhall agus an gné ag imeacht chun

leadréin.

Is gne thdbhachtach den ITABE go ndéantar measunu cuimsitheach ar scileanna

rannphairtithe ag tus an chlair agus aris ag a dheireadh (IVEA 2012b).

Sa mbliain 2011, bhi 1,888 foghlaimeoiri litearthachta d’aosaigh (3.8% den iomlan)
pairteach i gcursai ITABE (Kett agus Lynch 2013: 43). Threoraigh an Roinn
Oideachais agus Scileanna tosaiocht a thabhairt don chlar mar chuid larnach den

2" Intensive Tuition in Adult Basic Education. Fuarthas an t-aistritichan Gaeilge ar shuiomh gréasain
Choiste Gairmoideachais Chontae na Gaillimhe http://www.countygalwayvec.com/irish/ar-
seirbhisi/sceimeanna-litearthachta-aosaigh/index.html
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tseirbhis (Roinn Oideachais agus Scileanna 2012: 8). Thuairisc athbhreithnid na
Roinne, afach go raibh deacrachtai ag baint le reachtail na gcursai ITABE i gceantair
thuaithe le scaipeadh an daonra agus deacracht ag foghlaimeoiri taisteal chuig agus
freastal ar larionad oideachais an oiread sin laethanta sa tseachtain agus go raibh

roghanna eile dianteagaisc a solathar i gcasanna airithe (Kett agus Lynch 2014: 43).

2.3.5 Litearthacht Teaghlaigh
Ta scéimeanna foghlamtha litearthachta a bhi bunaithe ar an teaghlach, a reachtail in

Eirinn 6 na luath 19900idi (NALA 2004: 10, 2011a; Carpentieri et al. 2011: 180) ach
ba € NALA go priomha, a thionscain an diosctrsa faoi ‘litearthacht teaghlaigh’ (.i.
chlair oideachasula a raibh de chuspoir acu scileanna litearthachta a fhorbairt i
gcomhthéacs an teaghlaigh) 6 fhoilsiodar a gcéad chaipéis bheartais sa réimse sin
(NALA 2004) mar chéir fhorbartha do riachtanais litearthachta an aosaigh agus an
phaiste araon (NALA 2011b: 8; Carpentieri et al. 2011:110). Sa mbliain 2010, bhi
3,220 foghlaimeoiri litearthachta d’aosaigh (5.8% den iomlan) rannphdirteach 1
gclair litearthachta teaghlaigh (NALA Factsheet).

Deimhniodh tabhacht r6l na dtuismitheoiri agus an phobail sa straitéis naisiunta chun
litearthacht agus uimhriocht paisti agus daoine 6ga a fheabhsu (Roinn Oideachais
agus Scileanna 2011) agus threoraigh an Roinn do sheirbhisi litearthachta d’aosaigh
tosaiocht a thabhairt do na clair litearthachta teaghlaigh da réir (Roinn Oideachais
agus Scileanna 2012: 8).

2.3.6 Litearthacht Chomhthdite.
Chuireadh na coisti gairmoideachais tacaiocht litearthachta ar fail mar chuid d&

gcléir eile oideachais aosaigh de réir mar ba ga. Ina theannta sin, cuireann an Roinn
Oideachais agus Scileanna an-bhéim ar reachtail scéimeanna chun oideachas bunata
a chur ar fail san ionad oibre (Roinn Oideachais agus Scileanna 2012: 9) agus
diritear aird ar an riachtanas a aithniodh sa Straitéis Naisitnta Scileanna 70,000
duine den lucht oibre ag leibhéil NFQ 1 agus 2 a ardt go leibhéal 3 agus 270,000 a
arda go leibhéal 4 né 5 (EGFSN 2007: 7). Ta na scéimeanna ionad oibre seo ar an
bhfod 6 thimpeall na bliana 2002 agus sa mbliain 2010 bhi 5,755 duine ag foghlaim
triothu (NALA Factsheet).

Moladh sa Straitéis Naisiunta Scileanna go mbeadh muineadh scileanna

litearthachta, uimhriochta agus TFC neadaithe i ngach clar oideachais agus oilitna
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atd a mhaoinil ag an Stat (EGFSN 2007: 14) agus is é beartas na Roinne Oideachais
agus Scileanna (2012: 10) agus SOLAS (2014: 101) go mbeadh forbairt scileanna
litearthachta ina ghné larnach feasta de clair bhreisoideachais agus oilitina de chuid
na mBord Oideachais agus Oiliuna. Aithnitear gur g4 taighde a dhéanamh maidir le
éifeachtulacht an chur chuige sin ach is féidir gur sa réimse seo a fheicfear an
ghniomhaiocht agus an fhorbairt is suntasai maidir le muineadh scileanna

litearthachta d’aosaigh amach anseo.

2.3.7 Teicneolaiocht na Faisnéise agus na Cumarsdide (TFC)
O lar na 199006idi, aithniodh go raibh an teicneolaiocht nua chumarsaide agus

faisnéise ag athrd go mor nadur na litearthachta feidhmidla agus na ngnathriachtanas
scileanna a bhain 1éi (Hannon 1995: 3; Cazden et al. 1996; Cope agus Kalantzis
2000). Bhi cuid den athru sin ag eascairt as ‘nonlinear, recursive, and interactive
nature of these environments’ (OECD 2009:5) agus as an dashlan a bhi ag baint leis
an bhfaisnéis gan chuimse, gan teorainn, gan aon srian uirthi 6 thaobh cailiochta de,
nach mor don duine a bheith in ann a mheas, a chomhcheangail agus Iéirmhinid go

cruinn agus go héifeachtach (Pool 1997: 6).

Ba Gdar imni, freisin foras na “deighilte digiti” n6 an digital divide faoina gcruthofai
éagothroime mhor shoisialta agus eacnamaiochta idir iad siud a bhfuil litearthacht
digiteach acu agus iad sitid nach bhfuil (OECD 2005: 181-182; Lankshear agus
Knobel 2008: 21).% Léirigh suirbhé an PIAAC go raibh 10% d’aosaigh na hEireann
gan aon taithi acu ar riomhairi, céatadan a bhi beagan os cionn an mheain
idirnaisiunta (Priomh-Oifig Staidrimh 2013). Léirigh an aoisghrupa 20-25 bliana
d’aois an rata is airde scileanna ach bhi meanscoir na ngrapai 6 16 — 34 bliana d’aois
cosuil lena chéile. Feictear titim de réir a chéile ar mheanscoir na ngrapai a bhi nios

sine, de réir mar a théann said in aois (65-68).

Mhol an Information Society Commission i 2003 go mbeadh litearthacht TCF ina
chuid larnach d’aon chursa oideachais n6 oiliuna staitmhaoinithe (O’Donnell et al.

2003: iii). Is é beartas na Roinne Oideachais agus Scileanna go ndéanfai an oilidint

28 De réir an daonairimh a rinneadh i 2006, bhi riomhaire sa mbaile ag 56.6% de theaghlaigh lan-
aimseartha an Stait agus rochtain idirlin ag 46.7% diobh (Eolas 6 shuiomh gréasain Oifig
Phriomhstaidrimh na hEireann.
http://www.cso.ie/en/statistics/informationsociety/numberofprivatehouseholdsinpermanenthousinguni
tsineachprovincecountyandcityclassifiedbypersonalcomputerownershipandaccesstotheinternet2006/
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scileanna TFC a chomhthath( sa ngnath-theagasc litearthachta agus uimhriochta
(Roinn Oideachais agus Eolaiochta 2012: 8).

2.3.8 ESOL
Is ¢ ESOL (English for Speakers of Other Languages) an t-acrainm ar mhuaineadh an

Bhéarla do dhaoine i dtiortha n6 sochaithe arb € an Béarla an phriomhtheanga
chumarsaide agus dirionn sé ar na scileanna teanga ata riachtanach sa ngnathshaol
laethuil. Cuirtear € i gcontrarthacht le foghlaim an Bhéarla mar theanga iasachta
(EFL) i sochaithe nach n-Gsaideann an teanga sin go forleathan mar mhean urlabhra
(NALA 2002: 10).

Leagadh an curam cunamh ESOL a sholathar ar an tSeirbhis Litearthachta d’ Aosaigh
on uair gur aithin an Stat a rdl deiseanna chur ar fail do dhideanaithe agus lucht
iarrtha tearmainn (a bhi ag dul i lionmhaireacht le linn na 19906idi) déthain liofachta
Béarla a fhoghlaim chun imeascadh go héifeachtach i sochai na hEireann agus teacht
i dtir ar dheiseanna oideachais, oiliuna agus foghlama (Little 2000; Roinn Oideachais
agus Eolaiochta 2000; 173-174; Roinn Oideachais agus Eolaiochta 2001, luaite i
NALA 2002: 28; Ward 2002). Bhi 11,238 foghlaimeoir ESOL rannphairteach sa
mbliain 2011 (Kett agus Lynch 2013: 28).

2.4 Litearthachtai Ilteangacha i bPobail Mhionteanga.

2.4.1 llteangachas Imthoisceach
Shainmhinigh Francois Grosjean daoine datheangacha mar ‘those who use two or

more languages (or dialects) in their everyday lives’ (2010: 4). ?° Mura bhfuil fhios
go baileach cé chomh lionmhar agus ata daonra datheangach an domhain, is follas go
bhfuilid fior-fhairsing (Grosjean 1982, luaite i Clark 2009: 336; Wei 2000: 5; Baker
2011: 66).

Mas ga do chainteoiri teangacha eile an Béarla a fhoghlaim in Eirinn, is ionann sin
agus a rd go mbraitear nach leor a dteangacha dulchais da riachtanais fhostaiochta,

oideachais, shoisialta na cumarsaide sa tsochai ina bhfuilid agus go bhfuil foghlaim

%% Scaiti, déantar idirdheald idir an ‘datheangachas’ agus an ‘ilteangachas’ (Martin-Jones agus Jones
2000: 5-6) ach is minic go n-Gsaidtear an da théarma seo i leaba a chéile, pé acu dha chéd n6é nios mé
4 Usaid (Wei 2000: 7-8; Martin 2009: xvii).
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an dara teanga riachtanach da rath agus fiu da marthanas. Thug Guadalupe Valdés
datheangachas imthoisceach® ar an gcineél fior-fhairsing seo datheangachais (2003,
luaite i Baker 2011: 4). Is sna cuinsi éagothroma cumhachta agus feidhme idir an
mhortheanga agus an mhionteanga a chaithfear cas lucht na mionteanga a thuiscint.

2.4.2 Cleachtais llteangacha Litearthachta
In ainneoin uilelaithreacht an datheangachais mar fheiniméin dhaonna, ba chas le

lucht a thaighde go mbreathnaiti air mar rud eisceachtuil seachas norm, go mér mor i
sochaithe Bhéarla (Mackey 2000: 43, Edwards 2004: 2-3; Myers-Scotton 2006: 3-4).
Niorbh eisceacht é an taighde ar litearthacht, dar le David Barton agus mhol sé go
mbeadh an datheangachas ina ghné larnach den taighde ar litearthacht (Martin-Jones
agus Jones 2000: 7).

O tionscnaiodh an Linguistic Minorities Project sna 198046idi (Sneddon 2000: 105;
Saxena 2000: 275) i Sasana, agus mor mor le linn na 19900idi, 1éirigh staideir
eithneagraiochta ar chleachtais litearthachta éagsulacht mhearbhlach de chleachtais
shainiula litearthachta & gcleachtadh ag pobail mhionteanga. In an-chuid casanna, bhi
feidhm chasta & baint as tri n6 ceithre theanga i bhfearainn éagsula shéisialta agus
phearsanta, go hairithe i measc daoine de bunadh na hAise (Barton agus Hamilton
1998: 182-87; Gregory agus Williams 2000; Blackledge 1999 & 2000; Sneddon
2000; Martin-Jones 2000: 162; Saxena 2000; Jones 2006). Ni beag an tionchar a
bhionn ag cleachtais litearthachta na sochai n6 an chultuir i gcéin énar fhréamhaigh
an pobal mionteanga abhus agus ar na hiarrachtai a bhi & ndéanamh scileanna
litearthachta i dteanga(cha) a muintire agus a n-oidhreacht chultartha a sheachadadh
don aos &g, idir iarrachtai an teaghlaigh aonair (Ran: 2000) no iarrachtai
pobalbhunaithe ( Saxena 1994; Sneddon 2000: 108; Gregory and Williams 2000)®".

2.4.3 Aistriu Teanga
Da éagsula cleachtais litearthachta na bpobal mionteanga, ba dhdigh le Barton gurbh

féidir téama larnach cuimsitheach a aithint; an éagothroime chumhachta idir pobal na
mortheanga agus pobail na mionteangacha. ‘in a multilingual setting, the acquisition

and use of languages and literacies are inevitably bound up with asymmetrical

%0 Circumstantial bilingualism

3! Tuarisciodh go raibh paistf i Spitalfields i Londain, ar chainteoiri Siléitise / Béarla iad, ag
caitheamh, ar an mean, 13 huaire sa tseachtain ag ranganna foirmitla Beangailise agus Araibise
(Gregory agus Williams 2000: 46).
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relations of power between ethnolinguistic groups’ (Martin-Jones agus Jones
2000:1).

Is follas mar sin, gur mar chuid de ‘chleachtais teanga’ an phobail mhionteanga a
chaithfi a cleachtais litearthachta an phobail sin a thuiscint; cleachtais teanga ata a
gcleachtadh, i gcuinsi an datheangachais imthoiscigh ina mhairid, leis an
éagothroime chumhachta agus feidhmiulachta idir na teangacha sin agus leis an

aistrid teanga i dtreo na mértheanga a tharlaionn, is minice na a mhalairt.

‘Minority cultures, whether indigenous or immigrant are often prohibited
from exercising such controls. They are required /compelled to utilize outside
products, institutions and personnel for sensitive inside functions in family,
religious, educational and economic pursuits. Democratic governments may
not utilize compulsion but accomplish the same destruction of minority
boundary maintenance via fostering interactive dependency and open access
in industry, education and government’ (Fishman 1988b: 225).

Féachtar ar an datheangachas seo, mar sin, mar fheiniméan neamhbhuan
idirmheanach i bproiseas aistrithe teanga nach maireann moéran nios faide na tri
ghldin- go héirithe i gcés teanga inimirceach. Tréigtear go fairsing norm
seanbhunaithe roimh socruithe nua. Diaidh ar ndiaidh, baintear feidhm nios mé as an
mortheanga i gcomhthéacsanna agus i bhfearann ina mbiodh ag teanga a muintire
agus déantar feidhm na seanteanga a imeallu agus a chingu. ( Fishman 1988b: 225,
Garcia agus Diaz 1992, luaite i Baker 2011: 75; Wei et al. 2000; Sneddon 2000: 111
agus 115; Montrul 2008: 162-163).

D’uireasa aon fthearann ar leith inar fheidhm eisiach don mhionteanga amhain, ni
féidir l1éi dul in iomaiocht leis an teanga cheannasach agus nuair atd an mhionteanga
iomarcach ¢ thaobh na feidhmiulachta, mhaigh Fishman go n-éirionn an seachadadh
idirghltine dodhéanta (Fishman 1988c: 187-188). Nuair nach i an teanga shinseartha
teanga an iarta nios mo, ta an teanga dibheo agus ag druidim chun bais (Dorian 1981:
105).

2.4.4 An Ddtheangachas Dealaitheach

Céim ar chéim leis an imealli a dhéantar ar fhearainn Gsaidte na mionteanga

sinseartha agus an aistriu teanga i gcas an datheangachais imthoiscigh, bionn
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creimeadh ar acmhainn lucht a husaidte lan-Usaid bhisiuil a bhaint aisti d& riachtanais
sna fearainn éagsula teanga a mbionn plé acu leo. Fit ma labhraitear an teanga
mhionlaigh sa mbaile, nuair a thosaionn an paiste ag soisiald lasmuigh den teach, ta
brd ann feidhm a bhaint as teanga an mhoéraimh agus ta baol ann go gcaillfi cumas sa
teanga mhathartha (Montrul 2000: 101).

Rianaitear priomhcomharthai soirt na n-athruithe a thagann ar theanga i mbéal glin
déanach a labhartha agus an teanga sin i nguais a bais agus a claochlaithe ag
mortheanga: cailleadh fearainn teanga agus na réimsi teanga a bhain leo, cailleadh
foclora, cailleadh foineolaiochta, moirfeolaiochta agus comhréire (Craig: 1997: 261-
264). Airionn Ciaran Lenoach (2012) agus Brian O Curnain (2009b, 2012) dha
mhérchéim sa phroiseas dealtchain seo ar aistrid iomlan teanga a cheann chdrsa;
forés na teanga ‘neamhthraidisitnta’, ata faoi scath go mér ag an maértheanga, agus
an ‘laghdu teanga’ nuair atathar ag druidim i dtreo ‘an aistrithe iomlain go teanga
eile’ (Lenoach 2012: 22).

Bionn na gréasain agus na fearainn ina labhraionn na cainteoiri neamhthraidisitnta
‘nios cdinge na ag na gluin a chuaigh rompu’ agus da thoradh agus da bharr sin ‘is 10
raon stileanna agus réimeanna mionteanga ag na cainteoiri na ag na gluin a chuaigh
rompu’ Baintear earraiocht go coitianta as codmheascadh agus cddmhalartd, tagann
meath ar struchtdr na teanga faoi scath na mortheanga, glactar go fairsing le focail 6n
mortheanga agus ligtear cuid mhér de fhocloir na mionteanga i ndearmad (Lenoach
2012: 22).

Nuair atathar taobh leis an ‘laghd( teanga’, ta dlis mor & chur leis an bproiseas; ta
meath rabach ag teacht ar strucht(r na mionteanga faoi thionchar na mértheanga. Is
bisitla go mor cumas na gcainteoiri sa mortheanga agus ‘is minic nach mbionn sé
d’acmhainn acu smaointe nd coincheapa casta a chur in Gl sa mhionteanga agus
caithfidh siad dul i muinin na mortheanga lena n-aghaidh’ (Lenoach 2012: 23).
Ceann de chomharthai soirt an ‘laghdaithe teanga’ is follasai na go bhfuil an oiread
athruithe tagtha i bhfeidhm ar an teanga nach dtuigeann lucht a labhartha agus lucht

na teanga traidisiunta a chéile ar uairibh; “bearna scanrtil teanga” (O Curnain 2009b:
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105). Niorbh fhéidir le cainteoiri Guisearaitise ¢ India clann a ngaolta i Sasana a

thuiscint (Sneddon 2000: 125)*” n4 an t-aos 6g 6 Chorca Dhuibhne a seanmhuintir:

“Ni thuigfea, yeah, just, bheifed ann, like, d’ya know. Rachaidh sé isteach
cluas amhain is amach an ceann eile. D’ya know bheifea just nodding, d’ya
know, mar dhea go bhfuil ti ag éisteacht” (Ni Chonchuir 2012: 115).

2.4.5 Sealbht na Litearthachta agus Cleachtais Litearthachta sa

Mionteanga
Déala iompar teanga ar bith, aitim go mbionn cleachtais litearthachta an phobail

mhionteanga ina siocair agus ina n-iarmhairt araon d’aon phroisis dheallchain,

chaomhnaithe né athréimnithe teanga.

Ma bhaineann an pobal mionteanga le cultr a chuireann luach agus béim ar an
leitheoireacht agus ar an scribhneoireacht sa mhionteanga, is féidir go n-imrionn na

cleachtais litearthachta sin tionchar sna slite seo a leanas:

1. Feartar deis teagmhail agus taithi a fhail ar raon nios fairsinge réimsi agus
fearann teanga na mar is ionduil go teagmhaitear leo sa gcumarsaid 6

bhéal sa bpobal mionteanga.

2. I moran casanna, is féidir leis an mionteangoir teacht ar réimsi casta
intleachtachta agus samhlaiocha & saothr( i litriocht na mionteanga.

Solathraitear do fhorbairt intleachtacha an duine sa mionteanga.

3. Mar a mhaigh an Téis Litearthachta,* saortar an chumarsaid 6 chuing na
laithreachta, baintear feidhm as an teanga scriofa chun gréasain nios
choimpléascai agus nios fairsinge a chruthu de ghaolta agus de lucht
aitheantais i gcéin agus i gcongar agus ar fud mhérchriocha an domhain.
Treisitear tuiscinti a bhaineann le féinitlacht agus rannphairtiocht i

gcomhphobal teanga, eitneach nd cultdir (Martin-Jones & Jones 2000: 2).

4. Aran doigh chéanna, feartar léargas sa litriocht ar shainitlacht agus ar

shaibhreas an chultuir shinseartha/stairitla agus treisitear tuiscint agus

%2 Tagraionn Sneddon freisin do chumas teoranta na ndaoine 6ga sin plé le réimsf éagstla
Guisearaitise (122).
$Fochaibidil 2.1.3 thuas.
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meas ar an mionteanga a iompraionn an cultdr sin mar mharcoéir

féinitlachta agus duchais.

5. Té& cuid mhor fianaise a thacaionn le teoiric Jim Cummins na
Buninniulachta Coiteanna (Common Underlying Proficiency). Eilitear go
bhfuil coibhneas dearfach idir cumas agus scileanna sa gcéadteanga agus
sealbhu a macasamhail sa dara teanga, mar go bhfuil eolas coincheapuil,
gnéithe teangeolaiocha agus straiteisi foghlama, até sealbhaithe cheana
féin, faoi bhun na ndifriochtai idir an da chod gur féidir a chur ag oibrit i
gcomhthéacs na dara teanga (Cummins 2000:181-191; Collier agus
Thomas 1997, luaite in Edwards & Nwenmely 2000: 105; O Duibhir &
Cummins 2012: 31).

6. Ma ta cultur ag baile a thacaionn go laidir le foghlaim agus litearthacht, is
ionduil go gcuirtear béim ar thabhacht scileanna sa mhértheanga freisin
(mar shampla, Gregory agus Williams 2000:65; Sneddon 2000: 104)
chun plé leis an tsochai ceannasach inar fhag an chinnidint iad. Biodh is
gur céim rathuil imeasctha € seo, is 10 seans go samhlofai mibhuntaiste a

bheith ag baint leis an gculra eitneach/culttir/mionteanga sin.
2.4.5.1 Dushldin do Chleachtais Litearthachta sa Mionteanga

a. Sealbhu Innidlachta
Is inniulacht teicneolaioch i cumas litearthachta i dteanga ar bith ar gha ionchur mér

0 thaobh ama, duthrachta agus sainscileanna chun a sealbhd chomh maith le
tacaiocht dhearfach i dtimpeallacht an fhoghlaimeora. Bitear ag brath go priomha ar
an gcoras scolaiochta né tacaiocht laidir instititlideach eile do shealbhtd na n-
innitlachtai sin. D’uireasa na tacaiochta sin (n0 tacaiocht eile ata sach fonta), is
minic i gcas mionteanga, nach n-éirionn leis an dara ghltin na scileanna riachtanacha
a fhoghlaim a chuirfeadh ar a gcumas leanacht de chleachtais litearthachta a muintire
rompu ina dteanga sinseartha (mar shampla, Barton agus Hamilton 1998: 182-187),
d’ainneoin iarrachtai gaiscitla ag leibhéal an teaghlaigh no leibhéal phobail i
gcasanna airithe (e.g. Ran 2000; Sneddon 2000).

b. Tdgan Soch-chultirtha ceannasach na litearthachta sa Sochai.
Maiodh gur tégan soch-chulturtha iad na cleachtais n6 an ghniomhaiocht a

shamhlaitear le “litearthacht” i sochai ar bith agus ‘Literacy activities come into
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being through larger political, economic and cultural forces in a given society,
neither their structures nor their functions can be understood outside of their social
context’ (Blackledge 1999: 56). Munlaionn instititidi soisialta eacnamaiochta agus
oideachais atéa i ldamha an mhéraimh cheannasaigh, agus ag feidhmiu na cumhachta i

gcaidreamh sdisialta cleachtais litearthachta (mar shampla, Barton et al. 1999: 12).

Rianaionn Adrian Blackledge an cheist seo i dtéarmai éagothroime sdisialta (1999,
2000, 2001) agus na n-ide-eolaiochtai a bhaineann le haonteangachas agus
aonchinealachas. Ba chas leis nar airiodh aon dualgas na buntaiste a bheith ag céras
oideachais na Riochta Aontaithe maidir le forbairt innitlachtai litearthachta i gcéad

theanga no teanga shinseartha an fhoghlaimeora (cé is moite den Bhreatnais).

c. Analphabétisme de Minorité
Le himeacht ama, is féidir go ndéanfadh an pobal mionteanga tréithe de dhioscursa

phobal na teanga ceannasai a bhaineann le mitheidhmialacht na mionteanga agus an

easpa creiditina a thugtar do scileanna litearthachta sa mionteanga, a inmheanu:

‘Macro-interactions between dominant and minority groups appear to result
in the internalisation by minority groups of a sense of ambivalence with
regard to their cultural identity and a sense of powerlessness in relation to the
dominant group’ (Blackledge 1999: 59).

D’aitigh Serge Wagner agus Pierre Grenier go raibh ann de theiniméin ar a thugadar
Analphabétisme de Minorité, narbh ionann in aon chor don neamhlitearthacht i gcas
an duine aonair ach iarmhairt den chloi oideachasuil, polaitiochta agus siceolaiochta
is tréith cultdrtha den ghrdpa mionlaigh agus ar chuid é den laghad muinine atéa acu
ina geultar féin (Wagner agus Grenier 1991; Rivard agus Cormier 2008).

d. Rannphéirtiocht i litearthacht an chultdir cheannasaigh.
Ta cleachtais litearthachta fréamhaithe in aidhmeanna soisialta agus cleachtais nios

leithne cultartha, agus is féidir le hidé-eolaiocht na litearthachta ceannai sa
mortheanga a bheith neamhfhreagrach né i gcoimhlint le luachanna culttir an
phobail mhionteanga. | gcés an dara ghluin agus na nglun ina ndiaidh, chruth6dh an
choimhlint seo i idir an da litriocht tromcheisteanna féinitlachta (Blackledge 1999:

61). Is cuid thabhacht den phroiseas asamhlaithe cultdrtha sealbhd na litearthachta sa

30



Caibidil 2: An Léirmheas Litriochta

teanga cheannasach agus rannphairtiocht sna cleachtais litearthachta sin a

d’fhéadfadh an duine 6g a choimhthit 6n gcultur a 1éiritear 1 litriocht na mionteanga:

““In Girls in Tears” [by Jacqueline Wilson], they cry because they’ve lost
their boyfriends. In Urdu, you don’t have boyfriends’ (Jones 2006: 104).

‘There aren’t that many good books in Welsh, are there? The English books
are good. So we read them and we don’t want to read the Welsh ones because

they’re boring” (105).

e. Sealbhu Neamhiomlan na Mionteanga
Ma chuidionn cleachtais litearthachta a bhaineann feidhm as téacsanna sa

mionteanga le fairsingiu agus iomlanu chumas an datheangaigh, i gcdinsi dealichéan
na mionteanga, is fior, chomh maith, go gcruthaionn an sealbht neamhiomlan n6
sealbhu laghdaithe deacracht agus dashlain sa mbreis ar Usaid téacsanna sa
mionteanga sna cleachtais sin. Ta difriochtai méra idir an leagan den teanga ata i
mbéal an datheangaigh agus na réimsi teanga a chleachtar sna fearainn sin le sard,
anuas ar scileanna ionchddaithe agus dichodaithe. Thagair gastir 6ga 6n bpobal
Guisearditise i Sasana don deacracht a bhi acu le réimse Ghuisearaitise a bhi dirithe
ar a n-aoisghrapa féin i bhfoirm scéalta scriofa. “Book language” (Sneddon 2000:
123) a thugadar air; macalla den phras “Gaeilge na Leabhar” a chloistear abhus. T4
claonadh ann an teanga is feidhmiula a Usaid i gcleachtais litearthachta agus col
roimh Usaid na mionteanga a mhaolaionn agus a chingaionn cumas an datheangaigh
sa mionteanga agus an fearainn ina mbaintear feidhm as an mionteanga ag leibhéal
na sochai. Ag tagairt don fheiniméin seo i measc cainteoiri mionlaithe Fraincise in

Ontario, Ceanada, duirt Rivard agus Cornier (2008):

‘Victims of linguistic insecurity believe that their particular register is of little
value, being incapable of speaking the language according to established norms.
Linguistic insecurity may lower self-esteem and in turn negatively impact on the
individual’s written and oral expression. Thus, instead of risking criticism while
clumsily using the minority French language, individuals may revert to using the
majority English language. This choice ultimately reduces their use of the
minority language and consequently erodes their language competencies over

time, thus exacerbating linguistic insecurity’ (27).
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2.4.5.2 Cultuir Mhionteanga gan Traidisitin Ldidir Litearthachta
Mas pobal mionteanga ata i gceist nach bhfuil traidisiun laidir litearthachta aige sa

teanga dhuchais, is m6 go mor gach ceann de na dushlain ata airithe ag a - e thuas.
Mura n-Usaidtear an mhionteanga scriofa in aon fhearann (n6 i bhfiorbheagéan diobh),
nior mhor ait a ghnothi don mhionteanga scriofa in iomaiocht mhichothrom, i

bhfearainn ina bhfuil an mhortheanga cheannasach seandaingnithe.

Da inmhianaithe agus ata sé d’inmharthanacht na mionteanga, nuair is pobal teanga
ata i gceist atd i ngreim an aistrithe teanga, nior mhdide an gustal, an muinin na an
misneach a bheith acu tabhairt faoin ngno i bhfearainn arda né isle. Ar nddigh, mé ta
forlamhas ag pobal na mortheanga i gcuid mhor de na fearainn sin (idir ard agus
iseal), is faoin bpobal sin ata sé cén spas (spas tanaisteach sa gcuid is fearr) a
cheaddfar do ghniomhaiocht sa mionteanga scriofa sna fearainn sin. Ta an pobal
mionteanga faoi chomaoin ag pobal na moértheanga ceannasai as a bhfuiltear sasta a

roinnt leo.

Fiu mé ghéilltear spas don mhionteanga scriofa is furasta a thuiscint an drogall a
bheadh ar lucht na mionteanga earraiocht a bhaint as a dteanga dhdchais i bhfearainn
a bhi i seilbh eisiach na moértheanga go nuige seo. Anuas ar na deacrachtai ata
rianaithe thuas i gcas mionteanga le traidisitn litearthachta, nuair is teanga gan

traidisiun den chinedl sin ata i gceist ta tosca dispeagtha eile:

I.  Aran mdrgoir ta Gsaid na mortheanga feidhmiduil i nach mor gach 6caid
litearthachta agus éigeantach i go leor diobh. Bionn Gsaid na mionteanga
roghnach (ar an geuid is fearr) i gcuid diobh (O Curnéin 2012: 355).

Il.  Bheadh leisce ar lucht na mionteanga earraiocht a bhaint as an
mionteanga scriofa i gcleachtais litearthachta, da mba bhaol leo go
maolddh n6 go moilleodh sé sin tairbhe n6é chuspoir na gniomhaiochta,
no go geuirfeadh sé 6 chrich ar fad é. Bionn sé sin i gceist, ach go
héairithe, i gcasanna a bhfuil leas eacnamaiochta, slainte n6 oideachais an

duine nd a chdraim ag braith ar éifeacht na cumarsaide.

I1l.  Mar a chonacthas thuas, nior mhér don mhionteangoir dul i ngleic le
réimsi nua teanga (lena n-airitear téarmaiocht nua agus araile) nar

thaithigh sé/si cheana, chun feidhmiu go héifeachtach i bhfearainn airithe,
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nuair is minic a bhionn cumas agus seantaithi aige /aici ar na réimsi sin sa
mortheanga a oireann do na fearainn sin. Sa chas seo, is teirce i bhfad an

dea-shampla Gsaidte.

D’uireasa aicmi ceannasacha pobail a bhaineann feidhm fhorleathan astu,
ba rud saorga, mi-naddrtha caighdean scriofa agus réimsi
neamhshaothraithe scriofa i stile na gcainteoiri traidisiunta. Is minic gurb
é an cainteoir cumasach traidisitnta lena chanuint aititil, barrshamhail na
foirfeachta, an ideal teanga ina shuile féin agus i suile a phobail. Teéann
luachanna éaititla agus dilseacht shoisialta le patrdin labhartha agus, da
dheasca sin, ni ghéilltear do dhliteanas na bailiocht réimsi eile teanga ar
gha a fhorbairt n6 a Gséid chun criche fearann neamhthraidisidnta (O
Baoill 2003: 63, Ni Ghearain 2012: 255). Nuair is cainteoiri teanga
laghdaithe até i gceist, de thoradh an phroisis dhealtchain agus aistrithe
teanga, ta an bhearna idir an chaint ina mbéala agus réimsi airithe scriofa
an-mhor agus is fusa an mhortheanga a Usaid, go mor mhor mura a bhfuil
meas ag an bpobal ar na réimsi sin (dream gan caighdean na canuint ach
nach ngéilleann do bhailiocht an chaighdeain (O hifearnain 2003 168-
169; 2006: 25-26). **

Is féidir go mbeadh col ag an bpobal roimh Usaid leagain scriofa da
dteanga lasmuigh de réimsi seanbhunaithe. Le linn réimeas na
Cinedheighilte san Afraic Theas, cuireadh polasai i bhfeidhm oideachas a
chur ar fail sna criocha Bantlch a bhi bunaithe chomh mér sin ar a
mionteangacha dhuchais, gur fagadh aineolach iad ar theangacha na
cumhachta. Féachadh ar an bpolasai sin mar chair eile de chuid a
ndaorsmachta (Skutnabb-Kangas 1981: 128). Biodh is gur mudineadh
Diné (Navachais) i scoileanna, nior leathnaiodh Usaid na teanga sin i
dtéacsanna in écaidi litearthachta na Navachoch nios faide na an scoil na
an Eaglais, na hinstititidi a d’fhorbair usaid scriofa an Diné on tas. Fiq,

nuair a labhraiti Diné ag cruinnithe oifigidla, choinniti na miontuairisci i

34 “Nil canuint Mhascrai acu leis an bhfirinne a dhéanamh, ach dialtaionn siad don Chaighdean
Oifigitiil de dheasca ¢ a bheith bréagach agus obair ag baint lena fhoghlaim” (O hlfearndin 2003:

169).
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mBéarla, teanga chui na ngnothai sin (Spolsky 2002: 146). Da laghad
agus a bhi leabhair Ghaeilge a Iéamh i nGaeltacht Mhdscrai, bhain an
Iéitheoireacht sin go priomha le téamai loganta, béaloideasula agus
seanaimsearthachta .i. leagan scriofa den litriocht thraidisitnta béil (O
hifearnain 2003: 70-71). Is cosuil go bhfuil lorg an dearcaidh sin ar
fhoilsitheoireacht na Gaeilge tri chéile (Mac Siomdin 2006: 49). Ar an
tsli cheéanna, tugadh cdl leis an nGaeilge sna modhanna nua cumarsaide
agus “Fagadh an bhuaile faoi bhéascna an Bhéarla” (O Baoill 2003: 65-
66).

Fagann sin idir dha thine Bhealtaine an té a bheadh ag iarraidh na scileanna
litearthachta feidhmiula d’aosaigh a shainaithint agus a thomhas chun criocha
foghlama, i gcas mionteanga gan traidisitin laidir litearthachta. Aithnitear tdbhacht
an chultuir agus cleachtais an phobail (go hairithe i gcas pobal imeallaithe mar ata na
pobail mhionteanga) agus a riachtanai agus ata sé go mbionn aon mhodheolaiocht a
fhorbraitear abhartha do shaol an phobail; “needs to be meaningful in the life and
culture of the learner” (Carrigan agus Downes 2010: 62-65). Nior mhor tuiscint
ghrinn a bheith ann faoin tsli a bhaineann an pobal mionteanga earraiocht as an
teanga scriofa ina shaol laethuil agus riachtanais agus mianta an phobail sin. M&
Usaidtear an madrtheanga scriofa i bhformhér cleachtais litearthachta an phobail,
afach, ta an bhéascna sin ar cheann de na cuinsi ata ag tiomaint an aistrithe teanga
agus bheadh a saothrt mar sprioc-chaighdean litearthachta diobhalach

d’inmharthanacht an phobail theanga.

2.5 An Ghaeltacht.
Sainaithniodh go reachtuil 155 toghroinn (idir thoghranna iomlana agus codanna de

thoghranna) a bheith sa nGaeltacht faoin Acht Airi agus Runaithe (Least) 1956 agus
faoi orduithe a rinneadh idir 1967 agus 1982, faoi Alt 2 den Acht sin, i gcontaetha a
Dhun na nGall, Mhaigh Eo, na Gaillimhe, Chiarrai, Chorcai, Phort Lairge agus na
Mi. Sainmhiniodh an Ghaeltacht sa reachtaiocht mar ‘limistéiri ar Gaeilgeoiri
morchuid de na daoine iontu agus limistéiri ina n-aice sin’ (Acht Airi agus Runaithe
(Least) 1956; Alt 2(2)). Airiodh ar an tsli sin pobail fhairsinge arbh i an Béarla a
bpriomh-theanga sa nGaeltacht Oifigitil 6n tus (O Giollagain 2006).
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Faoi Acht na Gaeltachta 2012, t& bri nua reachtuil leis an bhfocal ‘Gaeltacht” mar
aonad pleanala teanga nach dtagraionn in aon chor do na tuiscinti traidisiunta den
téarma a bhaineann le lion na nGaeilgeoiri mar chéatadan den phobal, na usaid na
Gaeilge mar theanga baile n6 theanga phobail. Os a choinne sin t& impleachtai ann
d’eagraiochtai poibli (na Boird Oideachais agus Oililina san aireamh) mar gurb ¢
beartas an stait Usaid na Gaeilge a mhéadu sna pobail sin beag beann ar fheidhm na

Gaeilge mar theanga phobail san am i lathair.

2.5.1 An Staidéar Cuimsitheach Teangeolaioch ar Usdid na Gaeilge sa

Ghaeltacht
Idir na blianta 2004 agus 2006, rinneadh an taighde is cuimsithi go foill ar Gséid na

Gaeilge ag muintir na Gaeltachta, (O Giollagéin et al. 2007)*® agus i 2015 rinneadh
nua-shonru ar an taighde sin (O Giollagain agus Charlton 2015). Rinneadh mion-
anailis sa taighde sin ar lion na gcainteoiri laethtla Gaeilge sa nGaeltacht. Aithniodh
agus sainiodh tri phriomhchatagoir shochtheangeolaiochta sa Ghaeltacht ina bhfuil
tri chineal pobal teanga faoi leith (O Giollagain et al. 2007: 502-504):

Catagoir A: (67% ar a laghad den daonra ina gcainteoiri laethula Gaeilge).
Ceantair ina bhfuil an Usaid is bisiula & baint as an nGaeilge mar theanga
phobail agus mar theanga theaghlaigh. T4 ceantair na catagdire seo nios gaire
don tuiscint traidisiunta ar an nGaeltacht. Ta comharthai soirt an aistrithe
teanga le sonra afach, i measc na dteaghlach 6g. Is i ndeisceart Chonamara
agus in Arainn ata an ceantar is fairsinge Chatagoir A (daonra 14,139). T4
ceantair nios 10 in iar-thuaisceart Thir Chonaill (daonra 6771) agus in iarthar
Chorca Dhuibhne i gContae Chiarraf (daonra 1,782).%

Catagoir B: (Idir 44% agus 66% den daonra ina gcainteoiri laethdla
Gaeilge). Ceantair ina bhfuil usaid airithe a baint as an nGaeilge mar
ghnéthurlabhra go féill ach go bhfuil si teoranta do aoisghrupai, institididi n6
gréaséin aitheantais ar leith agus go bhfuil an Béarla in uachtar tri chéile.

Catagoir C: (Nios 10 na 44% den daonra ina gcainteoiri laethdla). Is ceantair

iad seo ina a mbionn speictream Usaidte Gaeilge agus ta an t-aistrit teanga go

**An Staidéar Cuimsitheach Teangeolaioch ar Uséid na Gaeilge sa Ghaeltachta (SCT)
% Eolas faoin daonra 6n bPriomh-Oifig Staidrimh; Daonaireamh 2011).

35



Caibidil 2: An Léirmheas Litriochta

Béarla nach mér curtha i gcrich agus bionn leas an-teoranta & baint as an

nGaeilge mar theanga phobail sa gcuid is laidre.

Ba é tatal an SCT (99) go gcaithfi lion na gcainteoiri laethtla Gaeilge a choinneail os
cionn 67% ma té si le bheith ina teanga phobail i gceantar agus ‘go n-éirionn brd an
aistrithe teanga rothréan do phobal nuair a shleamhnaionn leibhéal Usaide na teanga
faoi bhun 67% den phobal’. Bhi sé deacair éalti 6n gconcliid nach raibh i gCatagoir
B ach tréimhse idirmheanach i bproiseas an aistrithe teanga 6 Chatagoir A go
Catagoir C (99).

Ba é ceann de fhionnachtana an nuashonraithe a rinneadh (O Giollagain agus
Charlton 2015) go raibh feidhm shoisialta an Bhéarla ag dul i méid sa nGaeltacht
agus ag dilaithrit theidhm na Gaeilge agus nach mbeadh ‘an Ghaeilge a labhairt mar
theanga cheannasach phobail in aon limistéar Gaeltachta faoi cheann roinnt bheag
blianta’ (6).

2.5.1.1 Ant-Aistriti Teanga i Measc na hOige
Ta fianaise an SCT agus an nushonraithe a rinneadh air ag teacht le gnath-thaithi an

phobail maidir leis an aistrit teanga i measc an aosa 0ig. | suirbhé a rinneadh ar
dhaoine 6ga i mblianta na hardteistiméireachta (O Giollagain et al. 2007: 278-414),
thuairisc 60% de na daoine 6ga sin i gCatagoir A gur labhair siad Gaeilge i gconai n6
den chuid is mo lena muintir n6 lena gcomharsana ach nar labhair ach 24% diobh
Gaeilge, de ghnath lena gcairde agus a gcomhaoisigh (324). Ba é tatal an nua-
shonraithe go raibh an prdiseas aistrithe sin ag bailiu nirt le himeacht ama agus le
gach aoisghrdpa nua a fhasann anios (O Giollagéin agus Charlton 2015: 134).

Anuas air sin, nior thuairiscigh ach 10% de na daoine 6ga gurbh fhearr a gcumas
cumarsaid a dhéanamh i nGaeilge na i mBéarla (5% sa nGaeltacht ina hiomlaine)
(311). Thuairiscigh siad go fairsing freisin go mbeadh deacracht acu abhair airithe a
phlé né mothuchéin a chur in idl i nGaeilge nuair nach mbeadh aon deacracht acu i

mBéarla.

D’aitigh O Curnain (2009b; 2012) agus Lenoach (2012, 2014) go raibh a bhfuil

fagtha de sheachadadh idirghltine na Gaeilge sa nGaeltacht i ngreim mharfach
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phréiseas an datheangachais dhealaithigh.®” Dar leo, is féidir foras na Gaeilge
‘neamhthraidisitinta’ a shonrd i measc na nglan a rugadh i ndiaidh 1960. Agus gur
iarmhairt i ar uilelaithreacht an Bhéarla i dtaithi an chainteora Ghaeilge a thainig leis
an inimirce agus leis an méadu as cuimse ar an gcaidreamh soisialta agus
eacnamaiochta le sochai an Bhéarla (n6, d’fhéadfai a ra, asamhla phobal na

Gaeltachta i sochai mhor an Bhéarla (O Giollagain agus Mac Donnacha 2008).

Léirionn an cédmheascadh agus an codmhalartu Béarla agus ro-usaid iasachtai agus

leaganacha Béarla, dar le Brian O Cathain:

‘laige shuntasach i nGaeilge na gcainteoiri 6ga ddchais: nach bhfuil an méid
sin den teanga sealbhaithe acu le gur féidir leo labhairt as Gaeilge faoi abhair
theicnitla no theibi. Laige eile a bhaineann leis seo is ea nach bhfuil
ardréimeanna na Gaeilge sealbhaithe ag na daoine céanna (n6 nach bhfuair
siad deis ardréimeanna na teanga a shealbh i ngeall ar imeacht as na Gaeilge
sna hardréimsi), rud a thugann orthu tiontd ar an mBéarla nuair a éilitear
ardréim theanga.’ (2012: 75).

Ach d’aitigh O Curnain agus Lenoach go ndeachthas céim eile sa chointeanoid i
dtreo an aistrithe iomlan go Béarla 6 1990 ar aghaidh. D’aitiodar gur féidir ‘Gaeilge
Laghdaithe’ a thabhairt ar an nGaeilge ata & sealbht ag bunus an aosa 6ig i gCatagoir
A den Ghaeltacht. Thainig dlis mor leis an bproiseas dealtchain agus ba chumasai
an cainteoir duchais 6g Gaeilge i mBéarla, mértheanga na sochai, na i dteanga a
mhuintire agus a phobail fhéin, agus is minic go gcaithfidh siad tiont( ar an mBéarla
nuair nach leor a n-acmhainn Gaeilge d& riachtanais chumarsaide agus
choincheapaithe. Dheimhnigh taighde gur chruinn don léamh a bhi déanta acu, tri
chumas labhartha Gaeilge agus Beéarla ghasuir bhunscoile leis an gculra is laidre
Gaeilge sa tir a thomhas; gasuir a tégadh le Gaeilge sa mbaile i gcroilar Ghaeltacht
Chonamara (Lenoach 2014; Pétervary et al. 2014).

2.5.1.2  An Cainteoir Dichais Gaeilge, an Mhdthairtheanga agus an Chéad
Theanga.

Is léir, mar sin, go bhfuil téarmai ar nos ‘Cainteoir Duchais’, ‘an Mhathairtheanga’

agus ‘an ‘Chéad Theanga’ an-achrannach i gcés an chainteoir teanga mionlaithe.

87 Féach fochaibidil 2.4.4 thuas.
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Shainmhinigh O Giollagain tréithe an duine a shamhlaitear go coitianta a bheith ina

chainteoir ddchais Gaeilge in Eirinn:

‘That of a competent speaker of Irish who acquires the language within a
familial/communal setting. The use of the term here also corresponds to the
normal Gaeltacht understanding of a native speaker of Irish: a person of
Gaeltacht origin who was raised through the medium of Irish in a Gaeltacht
area’ (2011: 103).

Feicfear go bhfuil dhd ghné ag baint leis an sainmhiniu seo; (i) modh sealbhaithe na
teanga agus (ii) an innitlacht sa teanga da bharr. Creidtear go bhfuil gaol cuisioch
idir an da ghné sin. Glactar leis go bhfuil difriocht bhundsach chailiochta idir
proiseas sealbhaithe na mathairtheanga (mas teanga amhain i) agus proiseas
foghlamtha agus go mbionn a thoradh sin ar acmhainn chumarsaide agus
cruthaiochta an chainteora dhuchais i gcomparaid leis an bhfoghlaimeoir. Is € sin, ar
ndoigh, chomh fada agus a bhionn an proiseas sealbhaithe sach bisidil agus nach
gcuirtear isteach air r6-mhdér air sna blianta criticitla tosaigh ach go hairithe
(Montrul 2008).

“The mother tongue and the first language may be different because, first, the
mother tongue is, as we have seen influenced by peers as well as parents, it
may be more than one language and then it is not easy to decide which is
first. Second, what is the first language may change over time so that, for
example, a young child for whom Welsh is the mother tongue or “first
language”, may gradually come to use English more and more and relegate
Welsh to childhood experience. It is not entirely forgotten but is, in some
sense, no longer as useful, as generative or creative and therefore no longer
“first”” (Davies 2003: 17).

Is ar an Gdar sin a d’0sdid O Curnain na téarmai ‘mathairtheanga’ agus
‘priomhtheanga’ i dtaca le haos 0g na Gaeltachta chun an t-idirdheald sin a
dhéanamh nios soiléire (O Curnain 2009a: 105); is ‘English-dominant rather than
Gaelic-dominant bilinguals’ (MacLeod 2009: 13) iad.
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2.5.2 An Céras Oideachais sa nGaeltacht
Ta roinnt cuinsi sainidla, a bhaineann le taithi oideachais phobal na Gaeltachta (go

mor mor i gCatagdir A) a chuireann leis an déchulacht (i) go mbeadh scileanna
coibhneasta litearthachta Béarla nios isle ag an daonra fasta ansin nd mar ata sa tir ina

hiomlaine agus (i) go mbeadh scileanna i nGaeilge nios laige na scileanna i mBéarla.

2.5.2.1 Leibhéil Oideachais agus Luathfhdgdil Scoile
Ba thatal de chuid an IALS agus an PIAAC go raibh an leibhéal oideachais a

baineadh amach ar cheann de na fachtéiri ba thabhachtai a bhain le scileanna
litearthachta (Morgan et al. 1997: 46-47, Priomh-Qifig Staidrimh 2013: 82). Léirigh
Daonaireamh 2011 go raibh bunscolaiocht amhain criochnaithe né nach raibh
oideachas foirmidil ar bith criochnaithe ag 15.2% de dhaonra an stait a bhi 15 bliana
d’aois nod nios sine agus a raibh an oideachas lan-aimseartha criochnaithe acu. Bhi a
gcéatadan cuid mhor nios airde sa nGaeltacht (20.8%). Bhi na ndaoine arbh i an
mheanscolaiocht iochtarach an leibhéal is airde oideachais fhoirmidil a bhaineadar
amach, nios airde sa nGaeltacht chomh maith. Bhi na céatadain sin nios airde fés i
gCatagoir A den Ghaeltacht, sna ceantair is laidre labhartha Gaeilge.

Figiur 1 Lion na ndaocine 15 bliain d’aois né nios sine, (a) arbh i an bhunscolaiocht né nios la
agus (b) an mheanscolaiocht iochtarach né nios It an leibhéal is airde oideachais a bhaineadar
amach agus a gcéatadan den daonra 15 bliain d’aois no6 nios sine a raibh an t-oideachas lan-

aimseartha criochnaithe acu (i) sa Stat, (ii) sa nGaeltacht, (iii) i gCatag6ir A sa nGaeltacht agus
(iv) i gCatago6ir A i gContae na Gaillimhe.

Meanscolaiocht

(1;,3+ _bI. Bunoideachas n6 lochtarach né nios
aois, L .

Daonra nios 4. 1]

An Stat 3,003,490 | 456,896 15.2% | 956,385 31.8%
An Ghaeltacht 66,831 | 13,906 20.8% | 24,660 36.9%

An Ghaeltacht, Catag6ir A 15,647 4,137 26.4% 6,897 44.1%

An Ghaeltacht, Catagoir A, 0385| 2435  259% | 4075  43.4%
Co. na Gaillimhe

Is décha, da bhri sin, gur fairsinge scileanna isle litearthachta sa nGaeltacht na sa tir
tri chéile agus gur fairsinge fos iad i gCatagoir A. Léirigh an SCT (O Giollagain et
al. 2007: 140-141) go bhfuil cohairt aoise i gceist anseo agus go bhfuair an chuid is
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sine den phobal nios 1t oideachais fhoirmitil lena linn na aosaigh nios dige né iad.*®
T4 an eisimirce fréamhaithe go laidir sna ceantair sin freisin agus ma ta cuid
shuntasach d’aosaigh 6ga ag fagail na gceantar seo i ndiaidh a gcuid oideachais
iarbhunscolaiochta, bheadh a rian sin ar na céatadain. Mar sin féin, aithniodh gur
raibh an luathfhagail scoile agus leibhéil nios isle rannphéirtiochta agus gnéthachtala
san iarbhunoideachas i nGaeltacht Chonamara suntasach (Touhy 2003; Walsh 2010:
261). As an 287 duine 0g a chriochnaigh a gcuid bunscolaiochta i gCeantar na
nOilean (toghranna Leitir Moir agus Garmna) sna blianta 1981-1986, tuairisciodh
nach raibh ach 50% diobh fds san oideachas iarbhunscolaiochta tar éis an dara bliain
(Muintearas: 2000). Mar chuid den SCT, rinneadh anailis ar bhfaisnéis oideachais a
bhi i nDaonaireamh 2002 (O Giollagain et al. 2007: 138-145). Léiriodh gur
chainteoiri laethula 88% de dhaonra fasta Chatagoir A nar cuireadh ach oideachas
bunscoile orthu agus gur laghdaigh céatadan na gcainteoiri laethila i measc na n-
aicmi ar cuireadh leibhéal nios airde oideachais orthu. | gcas Ghaeltacht na
Gaillimhe, chonacthas gur thainig ‘laghdu ar lion na gcainteoiri laethtla 6 62% de na
daoine sa rannog bunleibhéal oideachais go dti 32% de na daoine ar cuireadh
oideachas triu leibhéal orthu’ (141).

Anuas air sin, iritear mér-chuid de na bunscoileanna i gCatagoir A i gCo Dhin na
nGall agus na Gaillimhe agus de na iarbhunscoileanna i gCatagoir A i gContae na
Gaillimhe i gceantar ata faoi ‘mhibhuntéiste oideachastil’ faoin scéim DEIS.* Go
stairivil, ba é tatal Mhuintearais go raibh na cdinsi sainitla teanga agus cultuir sa
nGaeltacht mar bharr ar na fadhbanna a bhain le gnéithe déimeagrafacha ceantar
fior-imeallach agus acmhainni scoileanna beaga tuaithe (2010). Taobh amuigh de
chursai scolaiochta ba é tatal an IALS, mé labhraitear teanga eile sa mbaile de
ghnéth seachas teanga cheannasach na tire, go mbionn tionchar didltach ag an nds
sin ar scileanna litearthachta sa teanga cheannasach sin (OECD 2000: 57).

% T4 sé suntasach gur thit céatadan an dhaonra a chriochnaigh iarbhunoideachas né nios Id i
gCatagoir A 6 53.8% i 2006 go dti 43.8% i 2011 (Foinse: Priom-Qifig Staidrimh Daonairimh 2006
agus 2011).

% Eolas 6 shuiomh gréaséin na Roinne Oideachais agus Scileanna:
www.education.ie/en/Schools.../DEIS...Schools-/deis_school_list.xls
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Rinne an SCT codarsnacht idir na ceantair inar mhair an Ghaeilge fés mar
phriomhtheanga phobail (inar léiriodh leibhéil isle oideachais nios fairsinge i measc

na gcainteoiri laethula Gaeilge) agus na ceantair laga Gaeltachta:

‘Sna contactha is laige Gaeltachta feictear an daileadh coibhneasta is fearr ar
na cainteoiri laethtla i measc na ngripai ag a bhfuil an leibhéal is airde
oideachais, is é sin go bhfuil claonadh i dtreo na meanaicme le sonr( ar an

bhfaisnéis nuair a thagann laghdu ar Gséid na Gaeilge sa phobal’ (141).

2.5.2.2 An Curaclam Gaeilge
Ta oiridint an churaclaim Ghaeilge do chainteoiri ddchais 6éga na Gaeltachta ina

cnamh spairne le fada. Is € croi na faidhbe, dar le hadair airithe, nach raibh riamh
ach curaclam Gaeilge amhain ann agus go raibh an curaclam sin dirithe ar
riachtanais an fhoghlaimeora dara teanga seachas ar fhorbairt theangeolaioch agus
litearthachta an chainteora chéadtheanga. Ba é ‘mdrfhadhb an oideachais
Ghaeltachta’ (Denvir 2003: 99) n6 ‘pharadacsa an chorais oideachais Ghaeltachta’
(O Curnain 2009a: 94) nach raibh riamh curaclam ar leith Gaeilge (na Béarla) don
Ghaeltacht, go rabhthas ag déanamh cdraim do riachtanais lucht an Bhéarla amhain
agus go rabhthas ag déanamh failli agus neamairt ar lucht na Gaeilge, tri litearthacht
Ghaeilge a mhuineadh ddibh mar dara theanga amhain (Coimisiun na Gaeltachta
2002: 19; Mac Carthaigh 2006; Nic Cionnaith 2008: 60).

Deimhniodh i gcuraclam bunscoile an Bhéarla go raibh sealbh( na litearthachta ar
cheann da phriomhchdraim (Roinn Oideachais agus Eolaiochta 1999a: 2) agus
rianaiodh agus miniodh cuspoiri uaillmhianacha i dtaca le ‘Developing cognitive
abilities through language’ (6-7) agus ‘Emotional and imaginative development
through language’ (9). Ba mhor idir é agus curaclam na Gaeilge (1999b) a raibh

aidhmeanna cumarsaide i bhfad nios teoranta aige:

“The curriculum essentially treats Irish as a second language only, the
development of literacy and the enrichment of linguistic skills in L1 speakers

is not a significant consideration’ (Mac Cérthaigh 2006: 56). °

0 Fégraiodh sa straitéis 2011-2020 (Roinn Oideachais agus Scileanna 2011) chun litearthacht agus
uimhriocht paisti agus daoine 6ga a fheabhsi go ndéanfar an curaclam Béarla agus an curaclam
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| staidéar cailiochta a rinne Paula Nic Cionnaith i 2008 (2008, 2012) ar thuairimi
thuismitheoiri paisti bunscoile sa nGaeltacht agus a bhi ag togail a clainne le
Gaeilge, bhi a bhformhor den tuairim go ndéanann paisti dul chun cinn i scileanna
litearthachta an Bhéarla nios éasca agus nios sciobtha na i gcas na Gaeilge. Bhi
deacrachtai ag a gcuid paisti le foghair na Gaeilge a dhichodu agus ‘gurbh thearr leo
na leabhair Bhéarla a Iéamh mar gheall gur ar ortagrafaiocht an Bhéarla is mo a raibh
taithi acu’ (2012: 159). Tharraing tdair eile aird ar an di-chodi mi-éifeachtach agus
ionchddu féineolaioch i bhfuaimeanna an Bhéarla ata coitianta ag cainteoiri ddchais
6ga (mar shampla, Hickey agus O Cainnin 2003: 26). Bhi formhor na dtuismitheoiri
den tuairim go raibh ortagrafaiocht na Gaeilge nios casta na Béarla agus nar thainig
si an-chruinn le foghraiocht na teanga i gcomparaid leis an mBéarla. Shil siad freisin
nach raibh a ndéthain léitheoireachta Gaeilge & déanamh ag na paisti chun forbairt
mar is ceart a dhéanamh. Bhi na leabhair léitheoireachta Ghaeilge ro-shimpli do
dhaltai Gaeltachta agus mi-oiritnach le dul i ngleic leis na fadhbanna a bhionn ag
cainteoiri duchais le Iéamh na teanga agus le bunscileanna litearthachta agus
cumarsaide a thabhairt go leibhéil a bhi riachtanach agus feidhmiuil chun oideachas

lanGhaeilge a leanuint.

2.5.2.3 An larbhunscolaiocht
Chonacthas don Tuarascail ar Staid Reatha na Scoileanna Gaeltachta 2004 (Mac

Donnacha et al. 2005) go raibh géarchéim ag an teagaisc tri Ghaeilge in
iarbhunscoileanna na Gaeltachta (118). Sa suirbhé san SCT (O Giollagain et al.
2007: 332-333) a rinneadh ar dhaoine 6ga nior thuairiscigh ach 26% de na
faisnéiseoiri 6 Chatagoir A go raibh an iarbhunscoil ina raibh siad ag feidhmid i
nGaeilge den chuid is mé (24% eile a duirt nios mé Gaeilge nd Béarla) Bhi Usaid an-
iseal & baint as téacsanna Gaeilge, fill sna seisiuin ranga a maiodh a bheith & dteagasc
as Gaeilge, agus thit an Gsaid sin go tubaisteach i mblianta na hardteistiméireachta
(Mac Donnacha et al. 2005: 107-114). Fagann sé sin nach raibh an fhorbairt mar is
ceart & déanambh ar scileanna litearthachta i nGaeilge ag leibhéil 4-5 sa gcoras
iarbhunscolaiochta. 1 suirbhé an SCT, thuairisc tuairim agus a leath de na daoine 6ga
6 Chatagoir A, i mblianta déanacha a n-iarbhunscolaiochta go raibh cumas an-

mhaith i Iéitheoireacht i nGaeilge (57%) no i scribhneoireacht i nGaeilge (48%). Os

Gaeilge don oideachas tri mhean na Gaeilge a athbhreithnid chun tis aite a thabhairt do litearthacht.
Déanfar athbhreithnid eile i gcéas an churaclaim Gaeilge do scoileanna ata ag teagasc tri Bhéarla (7).
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a choinne sin, bhi nios mo diobh a duirt go raibh cumas an-mhaith sa mBéarla acu
(70% agus 57% faoi seach).

Sa gcuid eile den Ghaeltacht, bhi lion na n-6ganach le cumas feintuairiscithe an-
mhaith ag triain sa léitheoireacht agus an cheathru chuid i gcéas na scribhneoireachta.

‘Ta impleachtai tromchuiseacha aige seo don teagasc tri mhean na Gaeilge ag
an trit leibhéal...., don chinedl pobal I¢itheoireachta Gaeilge a bheidh sa
Ghaeltacht amach anseo; agus don phlé intleachtuil a bheidh ar fail tri mhean
na Gaeilge sa todhchai. Nuair a chuirtear san aireamh an siorlaithreacht ata
ag an mBéarla i saol phobal 6ige Gaeltachta an lae inniu, is cinnte gur treisid
ar an bpatran aistrithe teanga 6 Ghaeilge go Béarla ina measc chomh mor
agus ata siad i dtuilleamai an Bhéarla le linn a mblianta oideachais (Mac
Donnacha et al. 2005: 135).

Go stairitil bhi an easpa rannphéirtiochta san oideachas foirmidil agus an
luathfhagail a bhi fairsing i measc na ndaoine ba mhé a labhair an Ghaeilge, ag imirt
drochthionchair ar scileanna litearthachta i mBéarla agus i nGaeilge araon. Ta maolu
ag teacht ar an bhfadhb sin le himeacht ama (tar éis gur ann do fés) ach ta ag teip go
suntasach ar an gcoras oideachais na scileanna litearthachta a fhorbairt i nGaeilge a
mbeifi ag stil leo 6 chainteoiri dichais teanga agus ar an mérgoir is fearr ata daoine
0ga ag sealbhu na scileanna sin i mBéarla.

Figiar 2 Céatadain na ndaoine 6ga a thuairiscigh go raibh scileanna an-mhaith Iéitheoireachta

agus scribhneoireachta i nGaeilge n6 i mBeéarla i suirbhé na ndaoine 6ga i mblianta na
hardteistiméireachta i 2005 (Foinse: O Giollagain et al. 2007: 303-306).

Léitheoireacht Scribhneoireacht

Gaeilge | Béarla | Gaeilge | Béarla

Catagéir A 57% 72% 48% 57%
Catagoir B 38% 68% 25% 48%
Catagdir C 27% 71% 16% 55%
Gaeltacht ar fad 36% 70% 26% 55%

2.5.3 An Léitheoireacht i nGaeilge mar Chleachtas Litearthachta
D’aitios cheana gur féidir cleachtais litearthachta i bpobail mhionteanga a bheith an-

chinnidinach d’inmharthanacht an phobail sin agus do leas an duine aonair ar ball é/i
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den phobal sin.** Nil méran taighde déanta go féill ar chleachtais litearthachta
phobal na Gaeltachta na feidhm na Gaeilge sna cleachtais sin mar phobal
dhatheangach. Is dealraitheach go bhfuil an léitheoireacht mar chaitheamh aimsire
no, ar a laghad, lasmuigh de réimsi na hoibre agus an oideachais fhoirmiuil fior-
thabhachtach. Léirigh an IALS go raibh coibhneas an-dearfach idir nésanna
Iéitheoireachta ag baile agus leibhéil cumais litearthachta (e.g. OECD 1997: 77,
2000: 49). Bhiothas den tuairim gur chothaigh cleachtadh rialta an cumas agus go

lednn an cumas mura gcleachtar é.

Ta an tuairim go fairsing ann go bhfuil an léitheoireacht mar chleachtas litearthachta
nua go maith sa nGaeltacht agus nach bhfuil an léitheoireacht i nGaeilge fréamhaithe
an-laidir ann go f6ill (Ni Mhianain 2003: 15; O Neachtain 2003; Denvir 2003: 106,
Ni Ghradaigh 2003: 175; O hlfearnain 2003; Kurtz agus Keane 2007:18). | staidéar
a rinne Tadhg O hifearnain (2003) i nGaeltacht Mhuscrai (Catagdiri B agus C),
dearbhaiodh do gur aithin pobal an cheantair go raibh ga le cumas I€éitheoireachta sa
mBéarla, dala gach aon it eile sa tir, ach gur beag an ga a bhi le cumas maith
1éitheoireachta i nGaeilge. B’iomai duine a thug le fios d6 go raibh an Ghaeilge
deacair a Iéamh agus nach raibh moran taithi na cleachtadh déanta acu uirthi 6 d’thag
siad an scoil. Mhaigh 57% de na faisnéiseoiri nach raibh aon deacracht acu Gaeilge a
léamh ach b’airde an céatadan i measc na ndaoine a bhi os cionn 45 bliain d’aois. Da
mba mhionlach iad na cainteoiri gniomhacha Gaeilge sa gceantar, ba mhionlach
diobh sitd a Iéadh an Ghaeilge taobh amuigh de chomhthéacs na scoile agus na rudai
a léidis, bhain sé go priomha le hdbhair aititla, seanaimsearthachta agus béaloidis
(170-171). Duirt Kurtz agus Keane (2007:18) go raibh an t-éileamh ar leabhair

Ghaeilge sa nGaeltacht tri chéile dirithe go minic ar udair aitiula.

2.5.4 An tSeirbhis Oideachais Aosaigh agus Litearthachta d’Aosaigh agus
Beartais an Stdit i leith na Gaeltachta.
Is 1éir go bhfuil impleachtai airithe teanga ag reachtaiocht agus beartais stéit i dtaca

le caomhnu na Gaeilge agus cur chun cinn na Gaeilge mar ghnathmhean urlabhra sa
nGaeltacht, do sholathar sheirbhisi na mBord Oideachais agus Qiliuna i réimsi an

oideachais agus na litearthachta d’aosaigh:

*1 Fochaibidil 2.4.5. thuas.
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a. An tAcht Oideachais 1998
Leagann an tAcht Oideachais 1998 dualgas ar ‘larionaid oideachais’ atd i mbun

solathar seirbhisi oideachais sa nGaeltacht “cuidiu le réadd beartas agus cuspoiri
naisinta i ndail le leathadh an datheangachais i sochai na hEireann agus go hairithe
go mbainfi Usaid nios mé as an nGaeilge’ (fo-alt 6(i)) agus ‘cuidiu leis an nGaeilge a

choinneail mar phriomhtheanga an phobail i limistéir Ghaeltachta’ (fo-alt 6(j)).

b. An Paipéar Ban ar Oideachas Aosach 2000
Deimhniodh sa bPaipéar Ban ar Oideachas Aosach i 2000 (Roinn Oideachais agus

Eolaiochta 2000) tiomantas an Rialtais chun a chinntiti “that Gaeltacht residents
have the same opportunities as are open to English speakers to pursue their education
and training ambitions in their own language” (52) agus bunaiodh an eagraiocht
Breacadh an bhliain chéanna; eagraiocht ata & maoinit ag an Roinn Oideachais agus
Scileanna chun tacaiocht a thabhairt do na Coisti Gairmoideachais a gcuid seirbhisi a
chur ar fail tri Ghaeilge sa nGaeltacht (Ni Ghrédaigh 2003).

c. Acht na dTeangacha Oifigitla 2003
Is diol suntais nach bhfuil aon fhorail san Acht um Boird Oideachais agus Oililna

maidir leis an nGaeilge na leis an nGaeltacht, go deimhin, ni luaitear ceachtar acu.
Mhol an Teachta Charlie McConalogue leasuithe airithe ar an mbille ag
Roghfochoiste an Oideachais agus Scileanna ag céim choiste an bhille a fhorélfai do
sholathar seirbhise as Gaeilge agus don Gaeltacht (Dail Eireann 2013). Chuir an
tAire Oideachais agus Scileanna agus an Rialtais in aghaidh na leasuithe sin, ag
maiomh gur leor go dtiocfadh na Boird nua Oideachais faoi Acht na dTeangacha
Oifigiula chun freastal ar an nGaeilge agus an Ghaeltacht (Roghfochoiste Oideachais
agus Scileanna 2013). Astu féin ta na dualgais teanga ata leagtha sios i bhforalacha
direacha an Achta sin teoranta go maith ach is é coras na Scéimeanna Teanga a
dhaingnitear faoi Alt 11 den Acht, priomhmheicniocht na reachtaiochta sin chun
seirbhisi Gaeilge a chur chun cinn agus ta iarrtha ag an Aire Ealaion, Oidhreachta
agus Gaeltachta ar na Boird Oideachais Oilitna scéimeanna teanga a ullmhi agus
scéim daingnithe i gcas Bhord Oideachais agus Qilitina na Gaillimhe agus Ros
Comaéin.** Minitear sna treoirlinte maidir le ullmhu scéime faoin Acht go gcaithfear

pleanail ionas ‘Go ndéantar freastal ar na riachtanais Ghaeilge a bhaineann le

*2 Eolas 6 shufomh gréaséin an Choimisinéara Teanga
http://www.coimisineir.ie/index.php?page=sceimeanna_a_n-ullmhu&tid=17
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seirbhisi Gaeilge a sholathar sa Ghaeltacht’ agus ‘na bearta a leagan amach a
ghlacfar lena chinnti — thar am, murab amhlaidh an scéal cheana féin — gurb i an
Ghaeilge teanga nadurtha uathoibrioch sheachadadh na seirbhise sa Ghaeltacht.’
(Roinn Gnothai Pobail, Tuaithe agus Gaeltachta 2004).

d. An Straitéis Fiche Bliain don Ghaeilge
Athdhearbhaiodh aidhm an Stait Usaid na Gaeilge a mhéadu mar theanga phobail

agus curam agus solathar ar leith don teanga a dhéanamh sa nGaeltacht ionas go
mairfidh si mar theanga theaghlaigh agus phobail inti (Rialtas na hEireann 2010).
D’aithin an Straitéis an tibhacht mhor a bhain leis an gcumas an Ghaeilge a scriobh
agus a léamh agus le deiseanna a sholathar na scileanna sin a Usaid (27) agus leagtar
sios aidhmeanna sonracha i dtaca le husaid na Gaeilge sa nGaeltacht i réimse an

oideachais agus na litearthachta d’aosaigh (24).

e. Acht na Gaeltachta 2012
Cuireann Acht na Gaeltachta roimhe ‘méadu ar tsdid na Gaeilge i saol teaghlaigh,

oideachais, poibli, soisialta, dineasa agus trachtala’ sna limistéir Ghaeltachta tri chur

i bhfeidhm céras pleananna teanga:

‘Tathar ag suil go ndéanfaidh an earndil phoibli na socruithe cui ag an
leibhéal aitidil chun tacu leis an bproiseas pleanala teanga, taobh istigh de na
hacmhainni a bheidh ar fail, ar bhealach a chuirfidh leis na bearta ata & gcur i
bhfeidhm faoin Straitéis agus leis na seirbhisi poibli ata ar fail faoin Acht
Teanga’ (Roinn Ealaion, Oidhreachta agus Gaeltachta 2014: 15-16).

2.6 Leibhéil Litearthachta agus an Measunu Tosaigh sa
tSeirbhis Litearthachta d’Aosaigh in Eirinn.

2.6.1 Na Leibhéil Litearthachta
Is cuid bhuntisach é an measunu d’aon choras oideachais (Broadfoot 1996). | gcas na

Seirbhise Litearthachta , sainaithniodh cuspoiri a bhaineann le foghlaim agus
muineadh, deimhniu cailiochta agus tuairisce agus le creididint agus teistilichain

(Carrigan agus Downes 2010: 12).
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Ta tri leibhéal 4 tisaid sa tSeirbhis Litearthachta d’Aosaigh 6 2008 ata comhordaithe
le leibhéil isle Chreata Naisitinta na gCailiochtai (NFQ)*® 6 thaobh caighdeain an
eolais agus na scile nd na hinnitlachta a bheadh le baint amach ag an bhfoghlaimeoir
(NALA 2007a: 3 agus 16-17; 2007b: 16-17):

1. Ag obair i dtreo caighdeain atd comhionann le leibhéal 1 de Chreat
Naisiunta na gCailiochtai (NFQ)

2. Ag obair i dtreo caighdeain atd comhionann le leibhéal 2 de Chreat
Naisitnta na gCailiochtai (NFQ)

3. Ag obair i dtreo caighdedin atd comhionann le leibhéal 3 de Chreat
Naisiunta na gCailiochtai (NFQ)

2.6.2 Critéir na Leibhéal Litearthachta
Forbraiodh na critéir innitlachta litearthachta tri chritéir an NFQ a chur i gcomparaid

leis an gcéras Mapping the Learning Journey (MLJ)* agus leis na critéir agus an
modh meastnaithe a bhi in Gséid i dtaca leis na cdrsai dianteagaisc ITABE* (NALA
2007b) agus ta na hinnidlachtai miondamhachtain a bhaineann le Léitheoireacht agus
Scribhneoireacht ag leibhéal 1-5 den NFQ agus tascairi measunaithe a Usaidtear san

ITABE rianaithe in Aguisin A. Tabharfar faoi deara roinnt téamai ginearalta:

1. Is coras measunaithe critéarbhunaithe é. Creidtear a leithéid de choras a
bheith nios oiriunai nuair atathar ag iarraidh innidlacht a dheimhnit agus an
oiread daoine agus is féidir a thabhairt chun caighde&n na hinnidlachta sin na
measinl normthagartha (Broadfoot 1998: 49; Freeman & Lewis 1998: 16-
18; Duran 2011: 115-117, Carrigan agus Downes 2010: 21, 63).

2. Té ordlathas ginearalta le sonr a bhaineann le seicheamh foghlama n6
sealbhu scileanna a chreidtear a bheith éifeachtach agus até ann, ni folair, de

thoradh thaithi teagascoiri agus seachadoiri seirbhisi anuas trid na blianta.

3. Ta le brath ann chomh maith ordlathas feidhmitlachta n6 deacrachta.

#struchtdr naisitinta riarachain chun céiliochtaf oideachais agus oilitina a fhorbairt, a aithint agus a
dhamhachtain (NQAI 2003)

*Creat measunaithe a d’fhorbair NALA idir na blianta 2000 agus 2003 (NALA 2005b)

> Dianteagasc in Oideachas Bunata Aosach, féach fochaibidil 2.3.4 thuas.
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4. Téa na hinnitlachtai bunaithe cuid mhor ar thdgain séch-chultartha den
litearthacht chomhaimseartha fheidhmiuil; na cleachtais choitianta
litearthachta sa tsochai a chreidtear a bheith tAbhachtach i saol an duine agus
na scileanna cui ar ghé a shealbh( chun pairt tairbhidil a ghlacadh san
cleachtais litearthachta sin. Ta siad deartha, afach, go mér mor sna leibhéil
isle, sa gcaoi agus go dtugtar aitheantas do mhianta agus riachtanais shainitla

an fhoghlaimeora féin.

2.6.3 Meastnu Tosaigh
Déantar an measunu tosaigh sa tSeirbhis i gcas fhoghlaimeora go neamhfhoirmidil

agus bitear ag brath chuid mhor ar thaithi na n-oibrithe in uireasa caighdeain
naisitnta (NALA 2007a; 2007b). Cé gur ghlacadh leis go raibh tabhacht leis an gcur
chuige neamhfhoirmidil, failteach, coimhirseach agus go raibh sé sin ag teacht leis
na bunphrionsabail a bhi rianaithe i dtreoirleabhar NALA (NALA 2005a), is i treoir
na Roinne gur coir go mbeadh cur chuige struchtartha ag baint leis an measunu
tosaigh agus gur choéir feidhm a bhaint as uirlis(i) meastnaithe chun fianaise a
bhailit i dtaca le cumas an fhoghlaimeora agus nach mbeadh cinneadh bunaithe go
heisioch ar fhéintuairisc an fhoghlaimeora amhain (Roinn Oideachais agus Scileanna
2012: 6). Leéiriodh nach raibh an treoir sin & leanuint i gcas an-chuid de na Seirbhisi
Litearthachta an bhliain dar gcionn (Kett agus Lynch 2013: 52-53).

Léirigh taighde go raibh an-chuid uirlisi a n-Gséid; cuid a bhi deartha don
bhunscolaiocht n6 a bhi 6 thiortha eile. Bhi cuid aris ann a bhi curtha in oiridint ag
seirbhisi da riachtanas féin. Scradaiodh, chomh maith, uirlisi a bhi & n-Usaid i réimse
na litearthachta d’aosaigh sa mBreatain Mhoir (NALA 2007a; Carrigan agus
Downes 2010). Nior thainig Carrigan agus Downes ar aon uirlis amhain d’théadfai a
mholadh don tSeirbhis in Eirinn ach rinneadar moltai i dtaca leis an measun( tosaigh

a bhi tabhachtach do dhearadh ionstraime do shuirbhé Gaeltachta:

1. Aithnitear an tAbhacht ata le hagallaimh leis an bhfoghlaimeoir nua mar
chuid den phroiseas scagtha né meastnuithe thosaigh agus moladh prétacal a
fhorbairt a chinnteodh nach mbeadh aon tastail bunaithe ar uirlis ach ina
chuid den phroiseas meastnaithe agus go gcosnoéfai ait larnach an agallaimh.

2. Cuireadh an-bhéim ar bhailiocht chulturtha, lena n-airitear teanga, canuint

agus taithi saoil an spriocdhaonra i gceist agus aithniodh a dheacra agus a bhi
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2.6.4

sé uirlisi caighdeanacha a chur in oiritint do shainghrdpai agus mionlaigh
chultdrtha (27).

Moladh uirlisi meastnaithe thosaigh a fhorbrofai in Eireann a bheith
critéirbhunaithe (seachas normthagartha) agus ag freagairt d’innitlachtai
leibhéil an NFQ.

Bhiothas den tuairim gur choir aon uirlis mheasunaithe thosaigh a bheith
bunaithe ar phaipéar seachas ar chlar riomhaireachta go moér mor ma bhi
leibhéil isle & meas (Leibhéil 1-3). Mar a mhinigh Brooks et al. (2005: 21),
teastaionn scileanna sa mbreis ar na scileanna atathar & meas chun clar
riomhaireachta a Usaid agus ta a leithéid claonta ina gcoinne sitd nach bhfuil
moran taithi acu ar riomhairi go foill.

Moladh gan mireanna ilroghnacha a Uséid in uirlisi mheasunaithe thosaigh
(Carrigan & Downes 2010: 41). Bhi Bookes at al. (2005: 21) go mor in
amhras faoina n-oiritint chun cumas scribhneoireachta a mheas.

Moladh gan sleachta né mireanna iomlanaithe*® a usaid. ‘In requiring
learners to fill gaps, it requires literacy (including quantitative literacy) skills,
knowledge and understanding to be applied in a manner and for purposes that
rarely occur in real life. Therefore, the use of cloze in this context cannot be
recommended’ (Brooks et al. 2005: 21-22).

Gur céir cumas scribhneoireachta a thastail le tasc saorscribhneoireachta
bunaithe ar &bhar at& abhartha don fhoghlaimeoir féin. Ba rud é seo a bhi in
easnamh ar chuid de na huirlisi caighdeanaithe. ‘the best way to test people’s
writing ability is to get them to write’ (Hughes 1989: 75, luaite i Cushing
Weigle 2002: 1).

Sainmhiniu Infheidhmithe Oibritichdn ar Litearthacht Ghaeilge chun
criche an Taighde.

T4 sainmhinit NALA ar litearthacht d’aosaigh luaite cheana (NALA 2005a: 12).*

Shainmhinigh Peter Hannon an litearthacht go gonta mar ‘the ability to use written

language to derive and convey meaning’ (1995: 2). D’aontdinn le larnacht na teanga

scriofa sa sainmhinit sin. Ba chés le Keith Tones an rud a thug sé air ‘territorial

expansion’ na litearthachta mar théama i ‘broader, semantically unrelated

*® Cloze passages
*" Fochaibidil 2.3.1
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constructs’(2002: 288). Ni thagraitear i sainmhinit Hannon, don 6cdid né den bhtath

a Usaidtear an teanga scriofa chun criocha bri a bhaint né a chur in idl.

Shainmhinigh an Roinn Oideachais an litearthacht chun criocha feidhme na seirbhise
mar:
‘the provision of basic education, including reading, writing and numeracy
skills, and ICT for adults who wish to improve their literacy and numeracy
competencies to enhance their functional participation in personal, social

and economic life’ (Roinn Oideachais agus Scileanna 2012: 3).

Ar nddigh, is sainmhiniu oibritchain é sin até dirithe ar sheirbhis ata ag solathar
oideachais bhunata. Gan aon ago, ta scileanna uimhearthachta riachtanach agus
aithnitear ait larnach an TFC san |4 ata inniu ann sa tsli a mbaintear feidhm as an
teanga scriofa ach bheadh sé thar acmhainn an staidéir seo iad a chuimsit go sach
criochndil in aon tastail cumais. Ag diriu ar scileanna sainilla sa teanga scriofa

moltar chun criche an taighde seo an sainmhiniu seo a leanas:

Cruthd n6 Uséid téacsanna Gaeilge (lamhscriofa, cloite nd leictreonacha) i
gcleachtais litearthachta chainteoiri Gaeilge i bpobail Ghaeltachta agus na
scileanna no na hinniulachtai litearthachta até de dhith chun pairt thairbhitil a
ghlacadh sna cleachtais sin.
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Caibidil 3: Modheolaiocht

3.1 Achoimre i nGaeilge
Bhi an taighdeoir faoi chomaoin ag saineolaithe ar a choiste taighde as a gcomhairle.

O tharla nach raibh Gaeilge ag na saineolaithe sin, scriobhadh an chaibidil seo i

mBéarla.

3.1.1 Paraidim - Réalachas Criticiuil
Glacadh leis na Réalachas Criticiuil (Bhaskar 2008, 1998; Miles agus Hubberman

1994 ; Sayer 2000) mar pharaidim fheiliinach chun criche an taighde seo. Aitionn an
Réalachas Criticitil gur ann d’fheiniméin gan beann ar ar n-eolas orthu agus go
mbionn tréithe, struchtuir agus ‘cumhachtai’ ag na feiniméin sin. Is ionann
‘cumhacht’ sa gcomhthéacs seo agus an cumas athrd a chur i bhfeidhm n6 a bheith a
athru ag feiniméin eile (Bhaskar 2008: 12; Hammersley 2009: 5). Ni féidir a bheith
taobh le fianaise thurgnamhach amhain mar chritéar ar réaltacht mar gur déiche go
bhfuil an-chuid struchtar ann nach bhfuil inbhraite nuair a chuirtear san aireamh a
teoranta agus ata braistint an duine daonna. Ni hionann an saol agus ar dtaithi air
(Sayer 2000:11 ) agus d’aiteodh lucht an Réalachais gur féidir cas a dhéanamh ar son
réaltacht struchtdr airithe bunaithe ar a n-iarmhairti inbhraiste (e.g. Bhaskar 2008:
22). Ta feiniméin shoisialta nios coimpléascai. Ma tathar ag iarraidh bri a bhaint astu
trina dtuiscint n6 a léirmhiniu, ta an bhri féin ina gné intreach do na féiniméin féin
(Bhaskar 1998: 23). Tuigtear gur bailiuchain de struchtdir, instititidi, cleachtais agus
gnasanna iad sochaithe ata a n-athrd agus & n-athchruth( ag daoine. Imrionn na
struchtair sin tionchar mor ar iompar daoine agus a dtuiscint ar an saol. T4 siad
‘réalta’ sa méid agus ata feidhm agus cumhachtai acu: ‘social phenomena, such as
language, decisions, conflicts and hierarchies, exist objectively in the world and
exert strong influences over human activities because people construe them in
common ways’ (Miles and Huberman 1994: 4) ach ta siad féin spleach ar
ghniomhartha daoine agus tuiscint daoine faoin a bhfuil ar siul acu (Bhaskar 1998:
41). D’aitiodh freisin gur mhinice na a mhalairt go mbitear ag déanamh talamh slan
d’ointeolaiocht réalaioch sa teangeolaiocht (Pateman 1982) sa tsochtheangeolaiocht
(Corson 2000; Carter agus Sealey 2000) agus sa tsamhail idé-eolaioch den
litearthacht.
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3.1.2 Cur Chuige Modhanna Measctha
Ba thaighde modhanna measctha ¢é an taighde seo (Morse 2003, Creswell agus Plano

Clark 2007: 5) ina raibh gné chailiochttil agus chainniochtdil. Sainaithniodh tri

mhér-aidhm don taighde:

1. Slite a cheapadh chun leibhéil litearthachta cainteoiri duchais aosacha
Gaeilge a thomhas agus chun a ndearcadh, a n-inspreagadh agus a gcuid
riachtanas i dtaca le litearthacht i nGaeilge a scrudu.

2. Chun sonrai a bhailit 6 chuétashampla tascach (e.g. dha thoghroinn cheantair
i limistéar Gaeltachta amhain) agus anailis a dhéanamh orthu.

3. Moltai a chur ar fail do tseirbhis litearthachta d’aosaigh ach go hairithe

maidir le rochtain, solathair agus abhar foghlama.

Roinneadh Aidhm 1 ina dha cuid. Bhi dearcadh, inspreagadh agus riachtanai i leith
na litearthachta le scradu (Aidhm 1a) agus bhi slite le ceapadh chun leibhéil
litearthachta a thomhas (Aidhm 1b). D’fheil cur chuige cailiochttil go priomha i
gcas Aidhm la. Cuireadh sraith agallamh ar dhaoine a bhi ag solathar seirbhise
litearthachta d’aosaigh do mhuintir na Gaeltachta agus ar chainteoiri liofa 6n
nGaeltacht a bhi ag baint earraiocht as an tseirbhis sin (agus seirbhisi eile oideachais

aosaigh) idir dhaoine a bhi ag foghlaim i mBeéarla agus i nGaeilge.

Chun criche Aidhm 1b, dearadh agus forbraiodh ionstraim chun scileanna
litearthachta a thomhas lena hasaid chun sonrai a bhaili i suirbhé mar a leagadh sios
in Aidhm 2.

D’eascair moltai Aidhm 3 as cur i bhfeidhm na ghniomhaiochtai a bhain le
hAidhmeanna 1 agus 2 ach bailiodh sonrai céiliochtila freisin sna hagallaimh maidir
le taithi agus dearcadh sholathraithe agus Usaideoiri maidir leis an tseirbhis féin.

Comhthathaiodh na sonrai cailiochtula agus cainniochtula de réir tri mhodh a bhi
catagdirithe ag Bryman (2006). “Ceisteanna difritila taighde”, “Iomlanu” agus

“Forbairt Ionstraime”.

Ba as deisceart Chonamara agus Arainn na foghlaimeoiri ar cuireadh agallamh orthu
ach cuimsiodh sna hagallaimh a cuireadh rannphairtithe ar sholathraithe seirbhise iad

a bhionn ag freastal ar phobail eile Ghaeltachta agus fuarthas Iéargas nios leithne an
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tsli sin. Ceistiodh rannphairtithe maidir lena mbraistinti faoin nGaeilge i gcleachtais
litearthachta an phobail, maidir leis na tosca a bhi ag spreagadh na bhfoghlaimeoiri
cunamh a fhail 6n tSeirbhis agus maidir leis an tSeirbhis féin. Cuirtear sios i

gCaibidil 4 ar na tuairimi agus na braistinti a roinn rannphairtithe na n-agallamh.

Ba é an dara gné den taighde na suirbhé a rinneadh i dtri thoghroinn cheantair
Ghaeltachta i ndeisceart Chonamara. Chuathas 6 dhoras go doras agus tugadh

cuireadh do gach aosach a casadh orainn pairt a ghlacadh.

3.1.3 An Taighde Cdiliochtuil (Na hAgallaimh)
Baineadh earraiocht as an rogha cuspdéireach*s ((Maxwell 2005: 88) chun iarraidh

ar dhaoine a bheith rannphéirteach san hagallaimh agus cuireadh agallamh

leathstruchturtha (Cohen et al. 2007: 182) ar na rannphairtithe seo a leanas:

1. Ochtar eagrai litearthachta a raibh limistéir Ghaeltachta faoina gcuram.

2. Beirt teagascoiri litearthachta a raibh taithi acu i dteagasc na litearthachta

Gaeilge agus Béarla araon.

3. 16 foghlaimeoiri idir fhoghlaimeoiri litearthachta san lonad Foghlama i

gCasla agus foghlaimeoiri san lonad Breisoideachais i Ros Muc.

Rinneadh taifead fuaime de na hagallaimh le cead na rannphairtithe agus rinneadh
anailis théamach ar na sonrai leis an mbogearra anailise céiliochtila NVivo 10. Bhi
an an tsli a rinneadh an anailis sin bunaithe ar an mo anailise téamai a mhol Braun
agus Clarke (2006). I ndiaidh na n-agallamh a thrascriobh, rinneadh na sonrai a
chodu. Scradaiodh na sonrai codaithe ansin i gcomhthéacs aidhmeanna an taighde
agus rinneadh iad a aicmiu de réir na dtéamai a bhain leis an haidhmeanna éagsula,
idir théamai an phrotacail taighde agus téamai a thainig chun cinn le linn na n-
agallamh no le linn cédu na sonrai. Ta mionchur sios ar fhionnachtana na hanailise
sin i gCaibidil 4.

3.1.4 An Taighde Cainniochttiil (An Suirbhé)

Ba é an dara gné den taighde na suirbhé a rinneadh i gceantar Gaeltachta i ndeisceart

Chonamara a sainaithniodh a bheith i gCatagdir A (an chatagoir is laidre labhartha

*8 purposeful selection
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Gaeilge) sa Staidéar Cuimsitheach Teangeolaioch ar Usaid na Gaeilge sa
Ghaeltacht (O Giollagéin et al. 2007: 503). Cinneadh dul 6 dhoras go doras i
dtoghranna ceantair Shailearna agus Cill Chuimin agus go dtabharfai cuireadh do
gach aosach a chasfai orainn pairt a ghlacadh sa suirbhé agus an oiread freagrai a
bhailit agus a d’fhéadfai. Sa gcas nach n-éireodh linn ar a laghad 200 freagra a
bhailid, leanfaimis orainn sa trit thoghroinn cheantair; i gCill Chuimin, taobh thiar

de Shailearna .

Bhi an suirbhé comhdhéanta de thri chuid. Sa gcéad chuid (Cuid 1) bailiodh eolas
déimeagrafach 6 na freagroiri, maidir lena n-aois, a n-inscne, an leibhéal oideachais
fhoirmiuil a bhi bainte amach acu, ar de bhunadh na Gaeltachta iad agus ar togadh
iad le Gaeilge nuair a bhiodar ag fas anios. Sholathrdédh na sonrai a bhaileofai i
gCuid I ina hathroga neamhspleacha lena a gcuirfi na sonrai maidir le scileanna,

dearcadh agus inspreagadh na bhfreagroiri i gcomparaid leo.

Sa dara cuid (Cuid Il) den suirbhé iarradh ar fhreagroiri roinnt tascanna
Ieitheoireachta agus scribhneoireachta a dhéanamh chun a mbunscileanna
litearthachta a l€iriu. Bhi na mireanna léitheoireachta agus scribhneoireachta
bunaithe ar abhar aititil agus iad rangaithe i leibhéil a bhi ag freagairt d’innitilachtai
na leibhéal litearthachta até in Uséid ag an tseirbhis litearthachta agus ar chuid iad de
Creat Naisiunta na gCailiochtai (NFQ).

Sa trit cuid (CUID I1I), cioradh ceisteanna faoi fheidhm na Gaeilge i gcleachtais
litearthachta an phobail, a mhinice agus a bhi gniomhaiochtai litearthachta a
ndéanamh acu agus tdbhacht litearthacht na Gaeilge, dar leo. Fiafraiodh diobh
freisin, an mbeadh fonn orthu feabhas a chur ar a gcuid scileanna agus, ma bhi, céard

a bheadh ag spreagadh an fhoinn sin.

Tastaladh an suirbhé ar bhonn piolotach i mi an Mhérta agus mi an Aibreain 2014 le
comhoibrit fhreagrairi deonacha a bhi ag freastal ar chirsa FAS ar an gCeathrd Rua
agus ar charsa VTOS san lonad Breisoideachais i Ros Muc. Earcaiodh bailitheoiri
sonrai ar chainteoiri ddchais iad de cheantar an tsuirbhé agus céimithe de chuid
Ollscoil na hEireann Gaillimh agus tugadh traenail déibh sa bproétacal bailithe agus
sa bprotacal sléinte agus sabhailteachta. Fograiodh san Aifreann i s€ipéil an cheantair

agus ar Raidié na Gaeltachta go rabhthas chun an suirbhé a dhéanamh.

54



Caibidil 3: Modheolaiocht

Rinneadh an suirbhé i mi Aibrean agus i mi na Bealtaine 2015. 174 freagra a fuarthas
sa da thoghroinn cheantair Chill Aithnin agus Shailearna. D4 bhri sin, leanadh ar

aghaidh go Cill Chuimin agus fuarthas 247 freagra ina iomlaine.

3.1.4.1 Anailis ar Shonrai
Rinneadh na tacair sonrai a scoréil (sna casanna inar baineadh trial as Cuid Il) agus

iontraladh iad i mbunachar sonrai SPSS. Roghnaiodh 10% de na tacair sonrai go
randamach agus seicedladh go neamhspleach cruinneas a n-iontréala ar an mbunachar
sonrai. Ina theannta sin seicealadh go neamhspleéach an scorail a bhi déanta i gcas
10% de na tacair sonrai a roghnaiodh go randamach agus roinnt cadsanna eile sa
mbreis orthu sin inar bhraith an priomhthaighdeoir gur theastaigh an dara tuairim

maidir leis an scordil a bhi déanta.

Rinneadh sraith de thastalacha staitistila neamhpharaiméadracha ar na sonrai a
bailiodh. I gcéas na sonrai ainmniula, baineadh Usaid as tastalacha chi-chearndige.
Sonrai oird a bailiodh i gcasanna inar iarradh freagra i bhformaid Likert agus i gcas
torthai Chuid Il. Baineadh Usaid as tastalacha dé-athraideacha (tastalacha Kruskal-
Wallis agus U-thastalachta Mann-Whitney den chuid is mo). | gcas leibhéil
rannphairtiochta sa Suirbhé, agus na scileanna léitheoireachta agus
scribhneoireachta, leanadh modh chialchéimnithe oird (Norusis 2012: 69-89) sna
casanna ina bhfuarthas suntas staitistidil chun na hathréga suntasach a shainaithint i
gcomhthéacs an chomhghaoil idir na hathrdéga a fuarthas a bheith suntasach sna

tastalacha dé-athraideacha.

3.2 Paradigm -Critical Realism
In approaching this research and determining a methodological approach, | adopted

Critical Realism as expounded by Roy Bhaskar (2008, 1998) and advocated by Miles
and Huberman (1994) and Andrew Sayer (2000) as the appropriate paradigm.*’

3.2.1 Ontology
Critical Realism asserts that phenomena exist and have characteristics, structures and

‘powers’ or the capacity to effect change or be modified by it. These phenomena

*9 Bhaskar originally described his position as ‘Transcendental Realism’; Martyn Hammersley called
it ‘Subtle Realism’ (1995, quoted in Angen 2000). Quinn Patton draws our attention to the
multiplicity of terminology used with regard to realist-orientated qualitative inquiry and the confusion
and contention around definitions (2002:95). Bhaskar himself subsequently ascribed to the
appellation ‘Critical Realism’ (Archer et al. 1998: x).
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exist independent of our knowledge of them or researchers’ accounts of them
(Bhaskar 2008: 12; Hammersley 2009: 5). Bhaskar makes an important distinction
between what he describes as the Intransitive and Transitive dimensions of
knowledge. The objects of scientific investigation he describes as intransitive and
independent of our understanding of them. The transitive dimension is the theories
and discourse of science, although, as we will describe presently, these too can be
treated as objects of investigation. ‘Rival theories and sciences have different
transitive objects (theories about the world) but the world they are about- the
intransitive dimension- remains the same’ (Sayer 2000: 10-11). This distinction is
illustrated by the fallibility of our knowledge (Sayer 2000: 2; Hammersley 2009).

The concept of what is real, as elucidated by Bhaskar, implies what Sayer described
as a Stratified Ontology from the (i) Real to the (ii) Actual to the (iii) Empirical
(2000: 12).

Q) The Real is whatever exists regardless of our understanding of its
nature. It is the realm of objects (whether physical or social), their
structures and their powers (whether these powers are exercised as yet
or not). In the transitive dimension, researchers attempt to identify
these structures and powers.

(i) The Actual refers to what happens when those powers are exercised,
how they operate and what the consequences are.

(iii) ~ The Empirical is the domain of human experience and can relate to
the Real or the Actual. However, ‘the world should not be conflated
with our experience of it” (Sayer 2000: 11); many structures may not
be observable and, given the limitations of human perception, it
cannot be the only standard for determining what exists. Realists
would posit that a plausible case can be made for their existence from
their observable effects (e.g. Bhaskar 2008: 22).

3.2.2 Causation and Emergence
Critical Realism envisages an extremely complex world of inter-relationships of

phenomena and events. Objects are part of, or consist of, structures. The internally-
related elements of a structure emerge dependent on the causal powers of those

constituent elements. When two or more of these structures conjoin, there emerges in
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turn new structures of phenomena with characteristics and powers not reducible to
their constituents, even though their existence is dependent on constituent structures.
Whether powers are exercised is dependent on conditions, as is the nature of the
results ‘or more precisely, according to its spatio-temporal relations with other
objects, having their own causal power and liabilities, which may trigger, block or
modify its action’ (Sayer 2000: 14).%°

3.2.3 Epistemology
The critical realist concurs with the constructivist epistemology that posits that we

have no direct access to reality as our interpretation of the world is fabricated and
coloured by our perception, language and culture. We can’t ‘step outside of our
intersubjective involvement’ (Angen 2000: 384) with the world of our experience.
Hence, we can never know if our understanding of the world, or an assertion
concerning it, is true or false with ‘absolute certainty’ (Hammersley 2009: 6). The
critical realist argues, however, that while knowledge does not necessarily consist of
absolute certainty, nor is direct access to reality a requisition for acquiring
knowledge. Nor does it follow that no description or explanation is better than any
other. Some descriptions or explanations are more ‘true’ or more in accordance with

reality than others (e.g. Sayer 2000:2, Cruickshank 2001: 221, Hammersley: 2009).

For the realist, an assertion that a proposition is ‘true’ does not imply that it cannot
be contradicted or improved upon. The knowledge resulting from ‘the social activity’
of Science or Research (Bhaskar 2008: 138) is in the transitive dimension and that
may, with the passage of time, be demonstrated to be incorrect, or (more likely)
incomplete. New propositions that are constituents of conceptual schemes explain
more, replace or nuance previous propositions. Sayer recommended that ‘truth’
might be better understood as ‘practical adequacy’ (2000: 42); ‘what is, from one’s
current position, rationally justifiable knowledge’ but ‘only until further
notice....while still recognizing, quite properly, that we could be wrong’

(Hammersley 2009: 8). The researcher is, and must be, culturally and historically

located and his/her understanding derived from previous research and popular

%% Such a vision of the operation of the universe was anticipated in the insight of paticca samuppada
(“dependent co-arising”) of early Buddhism.
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culture. All of this is brought to bear on their interaction with the subject matter in an

act of creation of new or modified interpretations.

3.2.4 Critical Realism in Social Science
Bhaskar discussed the application of a transcendental realist approach to the social

sciences in The Possibility of Naturalism: A Philosophical Critique of the
Contemporary Human Sciences (1998, first published in 1978). It is acknowledged
that meaning not only forms part of the description of, or attempt to, understand and
interpret social phenomena, but meaning itself is also an intrinsic element of social

phenomena. This is understood as a crucial distinction (1998: 23).

Consequently, the study of social phenomena is considerably more complex. Society
pre-exists individuals. People do not create society; rather its pre-existence is
necessary for their activity. Society is seen as a collection of structures, institutions
practices and cultural conventions that people continually reproduce and transform
(Bhaskar 1998: 36-38). Moreover, the nature of these structures influences how
people understand and behave in the world. They have ‘powers’ or causal agency
and are, therefore, ‘real’; ‘social phenomena, such as language, decisions, conflicts
and hierarchies, exist objectively in the world and exert strong influences over
human activities because people construe them in common ways’ (Miles and
Huberman 1994: 4). However, social structures, while governing human activity,

do not exist independently of human activity or of the actors’ conceptions of what
they are doing (Bhaskar 1998: 41). Socialization is the process whereby members of
society acquire the skills, competencies and behavioural conventions appropriate to a
society to enable them to maintain or transform that society. This requires active
participation through teaching and learning (Bhaskar 1998:39).> Literacy, seen as a
social practice and a social construct in a given time and social context and the
acquisition of the consequent necessary skills, competencies and behavioural

conventions, exemplifies such socialization.

>! Rom Harré (2001) however, argued that while social structures are real, they do not have causal
powers: ‘S0 generation by generation the structure is produced by, and reflected in, the people. This is
not because there is a relationship between the structure and the members of the next generation, but
because of the relationship between the generations, between the skills that are passed on. The social
structure is not a cause of skill acquisition, but a product of its exercise’ (22)
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3.2.5 Causation in Social Phenomena
While the critical realist concurs with the interpretivist view of social phenomena as

being concept dependent, this does not preclude causal explanation. Material change
in society has to be accounted for and peoples’ reasons can also be causes (i.e.
motivation) for modifying human action and effecting change (Sayer: 2000: 4).
Social phenomena are ultimately emergent from natural phenomena, and, while they
are irreducible to those natural phenomena and cannot be studied in the same way,
the principles governing their production are substantially the same (Bhaskar 1998:
23). However the complexity and the interrelationship of structures as envisaged
above implies open rather than closed systems and that causal processes will produce
different results in different contexts. Furthermore, people interpret situations and
react based on their interpretations in a way the natural objects do not. Social

phenomena therefore are even more transient and subject to change.

3.2.6 Critical Realism -Sociolinguistics and Literacy.
At the beginning of the millennium, several authors remarked that sociolinguistics

had not as yet developed an adequate theory to account for the phenomena with
which it concerned itself or taken adequate cognisance of developments in the
philosophy of social research. They advocated for the appropriateness of Critical (or
‘Sociological’) Realism (Corson 2000; Carter and Sealey 2000). Seven years later,
Martyn Hammersley recorded that Realism and Constuctionism were still contesting

the field, as in the social sciences in general (2007).

Trevor Pateman (1982) argued that linguists characteristically assume realist
ontology and that languages themselves were ‘structures’ and ‘systems of causal
mechanism’ (162). The linguist, moreover, studies how the nature of languages
relate to social function ( Fasold 1984: x) and are subject to change effected by
social behaviour (e.g. Aitchison: 2001) and attempts to determine these causal
factors and processes. (e.g. Labov: 2010). Language acquisition, bilingualism and
reduced acquisition, which can be described as both processes and effects of the
‘powers’ of social phenomena as described above, seem to result even in
modifications (in the intransitive dimension) of a physiological /neurological nature
in the brain and central nervous system (Montrul 2008: 9-13; Clark 2009: 338-229).
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Similarly, I contend that Sociolinguistics, ‘concerned with language as a social and
cultural phenomenon’ (Trudgill 2000: 21), endeavour to discover and explain the
(real) social determinants that underlie and give rise to such phenomena as language
practices, language change and language shift. Comparisons are made across cultures
and language communities to determine both the causal processes that operate and

the variables that modify and nuance language use.

A similar causative process is envisaged in respect to the ideological model of
literacy as a series of social practices subject to constant change. Literacy, seen as a
social practice and a social construct in a given time and social context is ‘patterned
by social institutions and power relationships’ and ‘embedded in broader social goals
and cultural practices’ (Barton and Hamilton 1998: 8). The acquisition of the
consequent necessary skills, competencies and behavioural conventions, exemplifies

the process of socialization as described by Bhaskar.

3.3 Mixed Methods Approach
The scope and aims of the present study were prescribed as:

1. To identify and formulate ways and means of measuring literacy levels and to
examine literacy attitudes, motivations and needs in adult native Irish
speakers.

2. To collect and analyse this data from an indicative quota sample (e.g. 2
electoral areas in one Gaeltacht region).

3. To produce recommendations to inform practice in adult literacy services in
the Gaeltacht, particularly in terms of access, provision and learning

materials.

Aim 1 above can be divided into two distinct issues; the examination of literacy
attitudes, motivations and needs (Aim 1a) and the formulation of ways and means of

measuring literacy (Aim 1b).

Aim 1a, the examination of attitudes, needs and motivations, is investigated in both
a qualitative and quantitative way. Primarily, it implies a qualitative approach as it

requires the investigation of issues from the perspective of adult native speakers

%2 Chapter 2, section 2.1.6
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themselves and an attempt to understand ‘the meaning and interpretations that they
give to their behaviour’ (Hennick et al. 2011: 9) through listening to people telling
their own story (Quinn Patton 2002: 47; Hennrick et al. 2011: 9). Qualitative
research is further recommended for ‘explaining people’s beliefs and behaviour’ (10)
thus, investigating and understanding what could be described in Critical Realism as
the Actual; the social dynamic structures behind people’s perceptions,
understandings and behaviour, ‘how and why culture is created, evolves and is
maintained’ (Rubin and Rubin 1995: 2). This qualitative element of the research
involved the interviewing of both providers and users of the Adult Literacy Service
in the Gaeltacht and will be described in further detail in section 3.3 below. It
involved the exploration of a hithertofore largely uninvestigated field and afforded a
conceptual framework for the design of a questionnaire to be administered as part of
a survey to enable inferences to be made concerning how prevalent the needs,
attitudes and motivations, communicated in the qualitative research, are in the target

population.

Aim 1b implied the design of a method or instrument to measure ability or skill (in
contrast to attitudes and motivations)>® for the purpose of collecting of quantitative
data, which was carried out as prescribed in Aim 2 and described in section 3.4

below.

The recommendations required in Aim 3 should derive partially from the prosecution
of Aims 1 and 2, but also required the gathering of qualitative data concerning the

experiences and opinions of service providers and service users.

The research questions, therefore, necessitated the collection and analysis of both
qualitative and quantitative data and imply a relationship between some of the
qualitative data and the quantitative data; this is frequently referred to as Mixed
Methods Research (Morse 2003, Creswell agus Plano Clark 2007: 5).

3.3.1 The Integration of Qualitative with Quantitative Data.
Greene et al. (1989) categorized five ways qualitative and quantitative research

methods can be used and integrated in an mixed methods study. Bryman (2006)

%% Measurement was famously described by Stanley Smith Stevens as the “assignment of numerals to
objects or events according to rules’ (1946: 677).
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utilized a broader range of categories although there is a considerable

correspondence between these lists.
Three categories from Bryman’s list are pertinent to the research design:

‘Different Research Questions — this is an argument that quantitative and
qualitative research can answer different research questions...’(106). As we have
seen, the examination of literacy attitudes, motivations and needs (Aim 1a) involved
the collection of qualitative data, whereas the formulation of ways and means of
measuring literacy (Aim 1b) implies the design of an instrument for the collection of
guantitative data, which was carried out as prescribed in Aim 2. Such separate
strands of research, would not be strictly considered mixed methods research by

some authors (e.g. Creswell 2010:51).

‘Completeness— refers to the notion that the researcher can bring together a more
comprehensive account of the area of enquiry in which he or she is interested if both
quantitative and qualitative research are employed’ (Bryman 2006: 106). In this case,
the strands of data are not integrated until the final stage, however it is proposed that
the qualitative research and the quantitative research will complement and enrich our
understanding of the area of enquiry and facilitate the making of recommendations
with regard to the provision of Adult Literacy service to Irish speakers in the
Gaeltacht (Aim 3). The equivalent category was described as Complementarity in
Greene et al. (1989: 258).

‘Instrument development — refers to contexts in which qualitative research is
employed to develop questionnaire and scale items — for example, so that better
wording or more comprehensive closed answers can be generated’ (Bryman 2006:
106). This is the principal way that the results from the qualitative research in the
project informed the formulation of methods to measure literacy abilities, which is
intrinsically a quantitative exercise, and to quantify the prevalence of the needs,
attitudes and motivations, communicated in the qualitative research, in the target
population. Again, this category is attested in Green et al.: research that ‘involve the
sequential use of qualitative and quantitative methods, where the first method is used

to help inform the development of the second’ (1989: 230).
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3.4 The Qualitative Research Strand - (The Interviews)
3.4.1 The Sample

3.4.1.1 Purposeful Selection

As described above,> the qualitative approach to Aim 1(a) was to interview both
providers and users of the Adult Literacy Service in the Gaeltacht. The inclusion of
participants was on the basis of a purposeful selection (Maxwell 2005: 88) but it also
aimed at including a diverse range of participants, ‘who can provide a variety of
experiences on the topic’ (Hennik et al. 2011: 85) from ‘distinct cultural arenas’
within the ‘topical arena’ (Rubin and Rubin 1995: 22). Four distinct categories of

participants were included:

4. Adult Literacy Organisers whose target populations include Gaeltacht
communities.

5. Adult Literacy tutors with experience in teaching Irish-Language literacy
to Irish-speaking adults in the Gaeltacht

6. Irish-speaking Adult Literacy learners in the Gaeltacht, both learners of
Irish-language and English-Language Literacy.

7. Irish-speaking adults participating in a full-time adult education course
(NFQ Level 5) in the Gaeltacht.

3.4.1.2 Adult Literacy Organisers and Tutors
| considered the Adult Literacy Organisers (ALOs) operating in the Gaeltacht or with

responsibility for Gaeltacht populations as key informants with regard to how the
Adult Literacy Service serves these populations and with regard to their perceptions
of the needs and attitudes of service-users throughout the Gaeltacht. | proposed to

interview every relevant ALO that was willing to participate.

In all, eight ALOs were interviewed from five of the eight Vocational Educational
Committees; approximately half of the ALOs with responsibility for official
Gaeltacht areas. The eight interviewees, however, provided information concerning
operation of the service over the greater part of the Gaeltacht, comprising areas
where 89% of the Gaeltacht’s daily-speakers of Irish resided, according to the 2011

Census, and including all the core Irish-Speaking areas. | also interviewed two Adult

% Section 3.3
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Literacy Tutors, both of whom had experience teaching through both Irish and

English and teaching literacy skills in both languages.

3.4.1.3 The Adult Literacy learners attending Casla
The literacy learners interviewed were all Irish-speaking residents of the South

Conamara Gaeltacht. The themes of the proposed interviews to be explored were
sent to Casla and the research project and the proposed interviews were introduced
and explained to the learners by their tutors. | subsequently met the group, with their
consent, at least a week in advance of the proposed interviews and had an

opportunity to explain the project in person and answer any questions.

3.4.1.4 The VTOS students attending Ros Muc
A number of students attending a full-time Business Administration in VTOS

(Vocational Training Opportunities Scheme) in the lonad Oideachais in Ros Muc
were also interviewed. 1 felt it would be beneficial to interview Irish-speaking
students who were engaging in adult education (NFQ 3-5) with a view to widening
the range of learner participants in Adult Education in the Gaeltacht and gaining a

wider perspective.

3.4.2 Data Collection
While a variety of approaches and interview topics and content were adopted, a

number of methodological characteristics pertained to the interview process in its

entirety:

3.4.2.1 Conceptual Framework and Epistemological Approach
As described above,> from the epistemological standpoint of Critical Realism,

science or the acquisition of knowledge is an ‘ongoing social activity’ which pre-
exists the researcher’s current engagement in the topic. The culturally and
historically located researcher’s understanding must be derived from previous
research and popular culture; Bhaskar’s ‘inconceivability of knowledge without
antecedents’ (2008: 138). From this standpoint one must concur with the position of
some authors on qualitative research (Maxwell 2005: 42; Hennik et al. 2011: 36-27)
that research is always embedded in existing theory, what Maxwell describes as ‘the

system of concepts, assumptions, expectations, beliefs and theories that supports and

% Section 3.2.3
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informs your research’ (2005: 33-34). The conceptual framework that informed the

research process is described in the previous chapter.®

When interviewing from a critical realist perspective, ‘people's reasons and accounts
are "real™ in the sense that their existence and activity as objects of inquiry are
absolutely or relatively independent of the inquiry of which they are the objects’
(Corson 2000:3). Particularly in the case of the learners, an emic perspective was
essential (Hennick et al. 2011:18) since the object of the research was to explore
participants’ understandings, experiences and social norms as a primary data source
(Mason 2002: 29). The ‘reality’ of such social phenomena, does not, of course,
preclude the examination of likely causal relationship with other social phenomena,

not apparent to the informant, as discussed above.

3.4.2.2 Semi-Structured Interviews
Given the epistemological basis as described above, the semi-structured interview

was adopted as the most appropriate approach, ‘where a schedule is prepared that is
sufficiently open-ended to enable the contents to be reordered, digressions and
expansions made, new avenues to be included, and further probing to be undertaken’
(Cohen et al. 2007: 182). The interviewer can introduce topics which they feel are
relevant from the perspective of their conceptual framework and on which they
require information (Rubin and Rubin: 1995: 5; Roulston 2010: 15; Harding 2013:
30) what Rubin and Rubin describe as ‘specific topics’ (2012: 31) but, none the less,
the interview can have a ‘fluid and flexible structure, and to allow the researcher and
interviewee(s) to develop unexpected themes’ (Mason 2002: 62). Furthermore,

semi-structured interviewing has been recognised as a suitable strategy for:

‘...gathering facts; accessing beliefs about facts; identifying feelings and
motives; commenting on the standards of actions (what could be done about
situations); exploring present or previous behaviour; eliciting reasons and
explanations’ (Cohen et al. 2007: 182).

A specific challenge to such an approach is that questions concerning the needs,
attitudes and motivations of Irish speakers with regard to Irish-language literacy (or

minority language speakers with regard to literacy in those languages) is that it is an

% Chapter 2, Section 2.4.5
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area hitherto largely unresearched. A potential weakness of the semi-structured
method is that the conversation (and consequently the data collected) might be
unduly dominated by the topics raised by the interviewer. The challenge for the
interviewer is to recognise pertinent issues alluded to by interviewee that were not
anticipated and to encourage further elucidation or clarification, where necessary by

follow-up or probing questions (Harding 2013: 31).

3.4.2.3 Self-Awareness, Reflexivity and the ‘Interviewer Effect’
The discussion of epistemology above assumes that the researcher cannot but bring

his/her own perspectives to the process of investigation, which are conditioned to a
great extent by ‘cultural, political, social, linguistic, and ideological’ factors (Quinn
Patton: 2002: 64). ‘They bring their own biographies to the research situation’
(Cohen et al. 2007: 171). When an independent reality is assumed, it has to be
conceded that perspectives have varying degrees of accuracy with regard to that
reality (Cruickshank 2001: 221) and thus influence the ‘practical adequacy’ of the
research engaged in. This behoves the researcher to consider how their own
assumptions and background influence the process ( Rubin and Rubin 1995: 14;
Gilham 2005: 9; Hennick et al. 2011: 20) and further what Hennink et al. describe as
interpersonal reflexivity; how the researcher is perceived by the participant and the
interpersonal dynamic between the researcher and the participant (2011: 20). Two

salient elements, that have to be recognized, are:

Q) my own urban background, a language learner with a life-long interest
and emotional commitment to the Irish language and its survival, and

(i) my career spanning over thirty years as a public servant, involved in the
administration of government policy with regard to both the Gaeltacht
and the Irish language, both as an officer in Oifig an Choimisinéara
Teanga (whose function is to ensure compliance with language legislation
on the part of public bodies, VECs/ ETBs included) and my previous role

as a Gaeltacht inspector.

Firstly 1 was concerned that the conditioning of my own background would not
prejudice my understanding and my perception in the interview process (Gilham
2005:9).
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A related matter is what Denscombe described as the ‘interviewer effect’ (2003: 169-
170), where interviewees may respond differently depending who they perceive the
interviewer to be; what information they divulge or withhold and how honestly they

answer.

Since the foundation of the State, certain economic and social benefits were
perceived to be available to Gaeltacht residents who avowed their adherence to an
approved language ideology. My experience of working and residing in the
Gaeltacht over the last 35 years, has made me sensitive to the possibility of any
dialogue between Gaeltacht residents and Irish speakers from outside the Gaeltacht
on any topic related to the Irish language being coloured by this long-standing
perception; what was described by Rubin and Rubin (1995) as a ‘front’: ‘an image
given off to communicate an acceptable impression to an audience outside the

cultural area.’ (25).

3.4.3 Interviews Conducted
Eight literacy organisers (ALOs) and two tutors were interviewed, between the 3rd

October 2012 and the 25 January 2013. The interviews were conducted in either Irish

or in English, according to the preference of the interviewees.

A total of 16 learners were interviewed using one-to-one interviews, between the 25"
of February 2013 and the 10™ April 2013.>" The interviews were conducted at the
education centres the learners were attending, either lonad Foghlama larthar na
Gaillimhe in Casla or An tlonad Breisoideachais in Ros Muc. All interviewees opted

to use Irish in the interview.

3.4.4 Data Analysis
All the interviews were audio recorded, with the participants’ permission. A thematic

analysis was conducted on the data collected using the qualitative analysis software
NVivo 10. Thematic analysis has been succinctly described as examining
commonality, differences and relationships (Harding 2013: 56). The procedure
followed was based on the method of thematic analysis advocated by Braun and
Clarke (2006). Braun and Clarke asserted that thematic analysis could be regarded as

a method in its own right and not just a skill or tool to be applied in all qualitative

>" A detailed profile of these learner-participants is described in Chapter 4.
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analysis methods and which could be applied across a range of theoretical and
epistemological approaches (Phenomenology, Grounded Theory, Ethnography
(Holloway & Todres: 2003)).

While advocating their six phase approach to thematic analysis, Braun and Clarke
were at pains to emphasise the importance and advantages of flexibility and adapting
the system to the particulars of the research project in hand (79) a view endorsed by
others (Barbour 2001, Holloway & Todres 2003: 346). | have delineated below the
methods adopted in each phase of the analysis process:

1. Data Transcription
The recordings were transcribed verbatim. Aural and oral communication skills in

language (oracy) are comprehended in definitions of literacy for the purposes of
adult literacy in Ireland (e.g. NALA 2005a: 12). In the case of interviews conducted
in Irish, I decided, while adhering to standard orthography, to represent significant
dialectical pronunciation, the use of code-mixing, variants in grammatical use and

pronunciation and vocabulary in the transcriptions.

2. Generating Initial Codes
Data from the interviews were free-coded, a process that commenced while the

interviews were still being carried out. This coding of data from the interviews and
the generation of codes (called nodes in NVivo) is the essential work of ‘comparing
and contrasting’ (Harding 2013: 66). A distinction is frequently made between an
inductive generation of codes and a deductive theory driven approach where codes
determined a priori based on theory and/or previous research (e.g. Boyatzis: 1998). |
would argue that in many cases (my own included) a clear distinction is difficult to

make.

Several authors have pointed out the implausibility of a pure form of Grounded
Theory (Glaser and Strauss 1967) in most research situations or of a researcher
bringing no prior conception or understanding of the phenomena to be investigated (
Braun and Clark 2006: 83; Barbour 2001: 1116). Indeed such a position would seem
naive from the epistemological standpoint of Critical Realism. The aims of the
present research project as far as they relate to the qualitative strand would

accurately accord with what Harding (2013) described as:
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‘Identifying one or more research objectives for a qualitative study represents
a middle way between testing a specific theory, or answering specific
research question and approaching a subject with a completely open mind.’

(14).

This places the researcher on an inductive-deductive continuum. While I did not set
out a theory-based set of codes to be adhered to prior to the coding process, neither
should one underestimate the influence of conceptual framework arising from the
literature review and informing the questions put to the interviewees and influencing
the process of code-generation from the data.’® This, it is asserted, is a ‘pragmatic
variant’, of grounded theory, frequently used ‘whereby they can achieve added value
by identifying new themes from the data alongside those that could have been
anticipated from the outset’ (Barbour 2001: 1116).

Upon completion of the coding, the codes, their descriptions and their contents were
re-examined, data re-allocated and the number of codes reduced.

3. Searching for Themes
The search for themes involves the discernment of ‘relationships’ (Harding 2013:

56), ‘patterns and processes’ (Miles and Hubberman 1994: 9) or ‘interconnections’
(Denscombe 2003: 272). For Braun and Clarke, this ‘level of patterned response or
meaning’ should be in relation to the research question (82). In the case of the
present analysis, the free-codes that were generated as described, were ‘put through
the crucible’ (as it were) of the aims of the research question and their related
themes; themes of the research protocol and themes that emerged from both the
interview process and the examination of the coded date in relation to the research

aims.*®

*% See section 3.4.2.2 above.

% Braun and Clarke (2007: 80) seem to be at pains to point out that the use of terms such as ‘emergent
themes’ can give one to understand that the themes somehow reside latent within the data, until the
researcher exposes them is inaccurate and naive and if themes emerge, it is in the mind of the
researcher. This is a complex ontological question but the material point is that themes, unanticipated
or not afforded attention prior to the process are discerned during the research and during the process
of data analysis.
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4 and 5. Refining and Reviewing Themes
The coded data was examined within the context of the themes created (‘the

commonalities and differences’ (Miles and Huberman 1994:9)). The contents of the
codes ‘re-emerged’ (as it were) in a hierarchical structure of categories and
subcategories related to these themes on the basis of ‘internal homogeneity and
external heterogeneity’(Braun and Clarke 2006: 9) (Figiar 3). Finally, the interviews
were re-examined and the process of coding was again carried out with reference to

the coded structure so created.

Figiar 3 Method used to analyse qualitative data from the interviews: Themes and Categories.

Analysis Method
1
I L] 1
I
I 1
Emergent
1
I 1
1
1 1

The analysis process can be illustrated by the following example: Aim 1a was, as

described above, to examine the literacy needs attitudes and motivations of native
Irish speakers in the Gaeltacht. When free coded data relevant to this aim were
compiled and examined, one of the Themes anticipated in the interview design was
the experiences, opinions and motivations of the learners as communicated by the
learners themselves or as perceived by Adult Literacy staff. This Theme was labelled
Tosca na bhFoghlaimeoiri. The motivations to engage in Adult Literacy learning
were a Category of the Theme and this Category dealing with motivations was
further divided into two Subcategories, the motivations to engage in Irish-language

literacy and English-language literacy respectively (Figiar 4).
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Figiar 4 Analysis process, through Aims, Themes, Categories and Subcategories dealing with
Adult Literacy learners' motivations.
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In Figidr 5 below the Subcategories dealing with the motivations, communicated by
participants, for learning English literacy or Irish literacy that emerged from the
analysis are illustrated and the distinction between the motivations to learn literacy

skills in the two languages emerges.
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Figiur 5 Motivations to learn English-language and Irish-language literacy, as communicated
by participants during the interview process.
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6. Writing-up
A detailed description of the findings of the interview and analysis process can be
found in Chapter 4, Fionnachtana an Taighde Chailiochtuil.

3.4.4.1 Emergent Themes
Braun and Clarke emphasised the inherent complexity of qualitative data had to be

acknowledged (2006: 79) and was it was seen that no advantage was to be gained by
trying to superimpose the hierarchical scheme envisaged above too rigidly. For
instance, an important theme that emerged during the course of the interviews was
the role and importance of Irish as a spoken language in the community and in
participants’ lives. Perceptions of its importance as part of personal and communal
identity and emotional attachment to it were communicated while at the same time
acknowledging its limited practical utility and awareness of the progress of
language-shift (Figiar 6).
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Figitr 6 The Emergent Theme of Irish as a Spoken Language; Categories and Subcategories.
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This emergent theme related to most of the research aims in various ways. The
subject was raised by some service providers in the context of service provision and
by learner participants when asked to talk about the role of Irish in literacy practices
and whether or not they would be interested in improving kills in Irish. These
perceptions regarding the value, utility and future of the spoken language were seen
to be important in forming attitudes and motivations with regard to literacy skills in

the written language (Figidr 7).
Figitr 7 The Emergent Theme of Spoken Irish and its relationship with the research aims.
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3.4.5 Ethics
Ethical approval for the research was sought from the Research Ethic Committee,

University of Ireland Galway and this was granted on 25 June 2012.

3.5 The Quantitative research strand - Survey

3.5.1 The Sample
The research proposal required the application of the survey with a target of 200

respondents in two district electoral divisions in one Gaeltacht area.

3.5.1.1 The Survey Area
It was decided that data should be collected by way of a door-to-door survey in two

electoral divisions identified as being in Category A by the Comprehensive
Linguistic Study of the Use of Irish in the Gaeltacht, (SCT), where the broadest
spectrum of Irish language use was evidenced (O Giollagain et al. 2007: 503) .*° 13
district electoral divisions were identified as being in Category A in the SCT in
County Galway. The DED of An Spidéal, however, was recognised as being on the
eastern flank of the Gaeltacht heartland and the use of Irish as a community language
under considerable pressure. It was included in Category A more for strategic
language planning reasons than it fulfilled the linguistic criteria of the study (505 —
506).%" It was therefore decided to conduct the survey in the two district electoral
divisions to the west of An Spidéal; Cill Aithnin and Sailearna. Several other

considerations influenced this choice:

1. The relative proximity of these areas to the University and my home reduced
the time and expense of travelling to and fro from the survey area.

2. | used to reside in the area, was very familiar with the area and acquainted
with a considerable number of its residents.

3. Irelied on my network of local acquaintances to recruit suitable data-
collectors from this area. The use of local people to conduct the survey, well-
known to many residents, proved to be very important in procuring a

reasonable response rate.

% See also Chapter 2, section 2.5.1

®1 The 2011 census reported 52.6% of the population, over three years of age, speaking Irish on a
daily basis outside the context of education, while the average for the Category A areas in County
Galway was 63.4%. An Update report on the SCT classified An Spidéal in Category B (O Giollagain
and Charlton 2015: 41).
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4. The district electoral divisions contain comparatively large populations
concentrated on the R336 and the side roads adjacent to it. Houses were, for
the most part close to one another and so facilitated door-to-door data

collection in a rural area.

3.5.1.2 Sample Size
The target population of the two District Electoral Divisions could not be determined

with any accuracy (the amount of fluent or native Irish speakers, 18 years of age or
older). The 2011 census returnes indicated that 1,129 people spoke Irish on a daily
basis (outside the context of education) in the target area. As Irish still predominates
as a family and social vernacular in the area, it can be assumed that most fluent Irish
speakers would have opportunities to speak it frequently, if not daily. In a similar
fashion, in such an area, it is not unreasonable to expect that most people who speak
Irish on a daily basis would speak it fluently. If the census figure is accepted as
approximately correct, a random sample size in excess of the 200 prescribed by the
Research Proposal would be required to achieve a confidence level of 95% and
confidence interval (margin of error) of 5% (Krejcie and Morgan 1970). A sample
size with adequate statistical power (1-B) to assure that any statistical significance
(0.8 as recommended by Cohen (1992) and Suresh and Chandrashekara (2012))
would require a minimum in each category of the independent variable, depending
on the statistical test being used, and also ideally point to an overall sample in excess
of 200 (Cohen 1992).% It was proposed, therefore, to call to every house in the two
District Electoral Divisions and invite as many adults as possible to participate and
thus maximise the sample collected. If the sample size gathered from these two
electoral divisions was insufficient (i.e. < 200), further data was to be collected from
the District Electoral Division of Cill Chuimin (Gaillimh) situated immediately to
the west of Sailearna.

3.5.2 Data Collection (a) Survey-Instrument Design
As described above, the research (1b) aimed at formulating ways and means of

measuring literacy levels and examining literacy attitudes, motivations and needs in
adult native Irish speakers by way of a practically administrable survey instrument.

The development of the instrument involved consulting, submitting drafts and

82 post-hoc calculations were made for statistical power. See section 3.5.4.4 below.
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responding to suggestions and feedback from (i) members of the research committee,
(ii) the staff of Breacadh, (iii) an Adult Literacy Organiser with experience in a
Gaeltacht area and (iv) members of the Breacadh research committee. It also
involved, at every stage of its development, frequent informal testing of items etc.

with Irish-speaking acquaintances.

The overall design adopted of the survey instrument® consisted of three discrete

sections:

Cuid I whereby demographic data were collected from respondents: gender, age,
level of formal education, geographic and linguistic background and perceived

literacy competence in both Irish and in English.

Cuid 11 consisted of a series of reading and writing tasks graded and sequenced into
progressively higher levels, and designed to indicate the respondent’s level of basic
literacy skills (i.e. reading and writing) in Irish, at levels pertinent to the Adult
Literacy Service in an indicative Gaeltacht population with a high proportion of

active speakers.

Cuid 111 was a questionnaire containing a series of closed questions concerning the

respondent’s needs, attitudes and motivations in respect of Irish-language literacy.

3521 Cuidl
Cuid I was designed to gather basic demographic data on the target population; Irish-

speaking adults resident in the Gaeltacht. It was designed in as simple a format as
possible (compatible with nature of the data required) as it also served as a
preliminary screening tool as described below. The data collected in Cuid I primarily
served as independent variables against which data on skills, attitudes and motivation

would be compared:

e Questions (ii) and (v) request information concerning the place of origin and
the family-language during childhood.

e Question (i) concerns the gender of the respondent.

%3The two booklets of the instrument can be examined in Aguisin C.
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In Question (iv) the respondent indicated the level of formal education
completed. It is the policy of the Adult Literacy Service to target that section
that did not complete secondary education as being more likely to
demonstrate lower literacy abilities (Roinn Oideachais agus Scileanna 2012;
Kett agus Lynch 2013). All the learner-informants interviewed in the
qualitative research strand fell into this category of people. Furthermore, the
proportion of the adult population with only primary education or less or with
only lower secondary education is considerably higher in the more Irish-
speaking areas of the Gaeltacht than in the population generally®

Question (iii) addresses the age of the respondent. Again, adults in older age-
groups have been identified as being more likely to demonstrate lower
literacy skills (Priomh-Oifig Staidrimh na hEireann 2013: 46). The
relationship between age and levels of formal education, however are likely
to be more complex with the older age-groups, by and large, having spent
less time in formal education. This age cohort relationship with educational
achievement was identified in the analysis of the results of the IALS in
Ireland (Morgan et al. 1997: 48; Denny et al. 1998). The shift towards
English and the incomplete acquisition of Irish as a first language evident
among younger adults has been discussed both in the literature review® and
widely remarked upon by participants in the qualitative research strand. The
age of informants is likely to be a determinant factor in the quality of their
oral and aural Irish-Language skills, their proclivity to use the language and
their self-identification as first-language Irish speakers, all of which in turn
may influence respondents’ skills and attitudes towards literacy in Irish.
Questions (vi) and (vii) asked respondents to rate their own literacy abilities
both in Irish and in English. Again, the qualitative research pointed to a
population significantly more competent in English-language literacy and to

a widespread perception that Irish-language literacy is more difficult.

3.5.2.2 CuidIl
The aim in designing Cuid Il of the instrument was to develop a culturally and

linguistically appropriate tool for indicating the salience of basic literacy skills (i.e.

%4 See Chapter 2, Section 2.5.2.1
%5 See Chapter 2, Section 2.5.1.2
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reading and writing) in Irish, at levels pertinent to the Adult Literacy Service in an

indicative Gaeltacht population with a high proportion of active speakers.

3.5.2.3 Scale
Measurement requires a scale and in the case of a social skill such as literacy,

implies a construct of the domain to be measured or ‘framework’ (Johnson et al.
2009: 45), an understanding of the skills or abilities that are being measured or
‘theoretical basis upon which a test is founded’ (Cushing Weigle 2002: 109). The
purpose of a scale, as succinctly described by DeVillis (2012) is to ‘measure
phenomena that we believe to exist because of our theoretical knowledge of the
world but that we cannot assess directly’ (11) by attributing numerals to what are
determined to be different degrees of quality or property of the phenomena (Duncan
1984: 126, quoted in DeVillis 2012: 7). Such phenomena are ‘Real’ from a Critical
Realist perspective and can be inferred from their causal power; their consequences

when exercised (the ‘Actual’), as previously described.

3.5.2.4 Cultural Validity
For the purposes of this research, Literacy levels used by the Adult Literacy Service

were adopted. However the distinctive features of the Irish language itself and the
sociolinguistic circumstances of the contemporary Gaeltacht had to be addressed
when determining valid criteria within the Framework for literacy levels for Irish in

fluent Irish-speaking Gaeltacht adults.

The importance of cultural validity in the realms of education and assessment in
education are well attested. Solano-Flores and Nelson-Barber (2001) provided the

following definition:

‘the effectiveness with which....assessment addresses the socio-cultural
influences that shape students thinking and the ways in which students make
sense of....items and respond to them. These socio-cultural influences
include the sets of values, beliefs, experiences, communication patterns,
teaching and learning styles and epistemologies inherent in the students’
cultural backgrounds, and the socioeconomic conditions prevailing in their

cultural groups’ (5).
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O Giollagain (2012: 20-21) argued that the culture of the Gaeltacht did not differ to
any great extent from the culture of the rest of English-speaking Ireland. The
principal cultural distinction is the linguistic one; the extent that Irish is used and the
way it is used in social interaction and literacy practices are the chief issues that
inform both the necessary adaptations to the NFQ criteria and the instrument test

items and as explained below.

The several literacy competencies determined to be necessary at the various levels in
the NFQ are based on the literacy practices likely to be engaged in by an individual
living in a monolingual, English-speaking society. The individual, whether native
English-speaking or not, needs the linguistic and literacy skills to negotiate the

literacy practices of an exclusively English-speaking environment.

The Gaeltacht Irish-speakers live in a very different world. They, in their daily life,
are constantly deciding between the use of one language or the other, whether oral or
written, as appropriate to particular circumstances or with whom they are
communicating. It is this social reality (vividly described in the interviews
conducted during the qualitative research stage) which distinguishes the adaptations
of the NFQ competencies utilized in the instrument design. These adaptations,
appropriate for each level, are explained in detail in Aguisin D, however some salient

points can, with advantage, be elucidated here:

1. The number and range of literacy events where Irish can be used, is smaller,
consequently, an ability to interpret and use some kinds of documentation
(e.g. time tables, TV-listings, bills, menus) is less important in the context of

Irish than in English.

2. In the case of Irish, Common Sight Vocabulary would play a less important
role, as written Irish is encountered less frequently, is frequently misspelt and
/ or inaccurate and the vocabulary in Irish is more frequently subject to

various forms of inflexion.

3. The evidence from the Qualitative Strand of Research pointed to a population
more competent in English-language literacy than Irish and more grounded in
the conventions of English-language orthography. Despite the advantages of

the common underlying proficiency (Cummins 1981, referred to in Cummins
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2000; O Duibhir & Cummins 2012: 31-33), one of the principle issues
identified was the great difference in the orthographic systems in the two

languages and the challenges associated with decoding and spelling in Irish.®®

4. Another distinctive feature of the Irish language is its highly complex
morphology. While a good native speaker masters the most important aspects
of this morphology in the spoken language, the representation of this
morphology in the written language by what has been described as a deep
morphophonemic system, represents an important challenge. The easy
recognition and mastery of aspirated or eclipsed words, genitive and plural
forms are required as soon as phrases or sentences are involved. This skill has

been attributed to Level 2.

5. Due to the infrequent use of Irish, in certain literacy practices, language
registers and associated vocabulary in Irish may be unfamiliar to many native
speakers of Irish although quite familiar and comfortable with the equivalent
in English. Similarly the standard written form of Irish, where it diverges
from local dialectal use, may be unfamiliar to native speakers, whereas
Standard English is seen on a daily basis. Informants referred to difficulties
with unfamiliar Irish-language vocabulary, primarily associated with domains
not habitually engaged in through Irish and (possibly) where Standard Irish
diverges from colloquial and dialectical use. Items at level 1-3 reflect local
use and/or a vocabulary and forms so basic and common to be reasonably

expected.

6. The Adult Literacy Service aims primary to enable literacy learners to reach
NFQ Level 3. The qualitative research strand pointed to the written
communications produced by local institutions such as schools, sports clubs,
the Church and other community-based organisations as constituting the most
significant Irish-language literacy events in the lives of the majority of the
Gaeltacht community. These written communications are, in the great
majority, directed at that section of the local population that participate in

their activities or at the local community generally. An ability to read and

% Chapter 4, Section 4.4
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understand these local communications was an important motivation for adult
literacy learners doing Irish. It is this ability to deal successfully with such
material that has been determined as the principal criterion with regard to
reading at level 3 in the case of Irish in the Gaeltacht. This corresponds in a
general way, to the reading competencies in Communications at FETAC
level 3. Nonetheless, the range and variety of documents encountered in Irish

are very likely to be less than their counterparts in English.

7. There aren’t Adult literacy levels, per se specified for NFQ Level 4 or higher.
These levels pertain to a range of learning and skills beyond the
responsibility of the Adult Literacy Service. Nonetheless, certain
communications skills appropriate to level 4 have been identified that are
required at level 4 and are concerned with and involve reading and writing.
The level ‘Nios Airde na 3’ in the instrument, indicates that the respondent
can function at a level higher than is determined by level 3. This is an ability
to use written Irish in literacy practices in domains that are not confined to
local use (administration, employment, the arts etc.) and it comprehends the

use of language registers beyond dialect and familiar local vocabulary.

3.5.2.5 Screening with Cuid 1
The assessment begins with Cuid I of the instrument which is designed both for data

collection and as a screening tool to assist in determining at what level the
participant should be tested. The respondent was asked to fill in the form and the
collector did not intervene unless asked, as this was in itself, the beginning of the
screening / testing process. However the completed section was reviewed in all cases
and the accuracy of the information ensured. An ability to complete this section
would be indicative of certain competencies: L1.1, L1.2, L1.3, L1.5,S1.1, L2.1,
L2.4,125,52.3%.

The researcher administering the test had to make a judgment concerning the
appropriate level to test a respondent. The ability to complete Cuid | and the
respondent’s perception of their own literacy abilities were intended to guide the

researcher and the respondent in making that decision. A procedural guide was

%7 See Aguisin D.
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included in page 1 of lonstraim- Cuid an Bhailitheora.®® The aim was to avoid
testing at levels below the competency of the respondent and thus to save time doing
unnecessary testing. However if the respondent, upon examining the chosen level,
indicated that they were unable complete it or find that level very difficult, a lower

level would have been chosen with the consent of the respondent.

3.5.2.6 Test Items and Scoring in Cuid Il
The great majority of the reading items are based on written texts directed at the

local community, on signage in the respondents’ environment (1.1L, 2.1L, 2.3L), in
a parish newsletter (3.1L) or from the website of a local school (3.2L) or Credit
Union (4.1LS).

The element of reading in the survey can be defined as ‘the knowledge and skills
needed to understand and use information from texts’ (OECD agus Statistics Canada
1997: 14). Item 2.2(L) is designed to demonstrate basic necessary decoding skills
associated with the Irish Language’s complex morphology, however, items 2.1(L),
2.3(L), 3.1(L), 3.2(L) agus 4.1(L.S) involve comprehension and accurate
interpretation of texts. These skills are demonstrated by responding to questions. The
2.3(L), 3.1(L), 3.2(L) require responses to four questions each, three ‘textually
explicit questions’ and one ‘textually implicit question’ (Pearson agus Johnson 2013:
157-162) which requires ‘readers to combine information across sentences’
(Alderson 2000: 87). These cognitively more challenging questions are weighted
accordingly in the scoring. The questions in 4.1(LS) are also ‘textually implicit” and
require the respondent to compare and contrast information from different sentences
and parts of the given text. Items 2.4(LS) and 3.3(LS) also require to ‘use’ the

information comprehended by carrying out instructions.

The writing tasks are intended to demonstrate an ability to write in Irish for personal
(1.3S), (1.4S), social (2.4LS), administrative (3.3LS) or economic reasons (4.1LS),

if a respondent chooses to use Irish in these domains.

Time restraints necessitated a limited number of test items. The concern, therefore,
was that each test item would demonstrate as many of the competencies as possible

associated with the pertinent Literacy Level and thus avoid ‘construct

%8 See Aguisin C
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underrepresentation’ (Messick 1994: 5). The relationship between the test items and

competencies are set out in Figiur 8.

Figitr 8 Test Items in Cuid Il of the Survey Instrument and the competencies attributed to the
Literacy Levels in Aguisin D.

An
Mhir
(Item) | Innitlacht (Competency)

1.1(L) |L13,L14

12(L) |L1.1,L12 L15
1.3(S) |S1.1,S1.4

1.4(S) |S1.1,S1.2,S1.3,S1.4
21(L) |L2.1,L22 L2.3,L25
22(L) |L2.1,L23

23(L) |L2.1,L23 L25
L2.4,S2.1, S2.2, S2.3,
2.4(LS) | S2.4

3.1(L) |L3.1,133
32(L) |L3.1,132 L33
3.3(LS) | L3.4, S3.1, S3.2, S3.3

4.1(LS) | C4.1,C4.2, C4.3

3.5.2.7 Modification of the Instrument
The instrument as piloted contained tasks at 1.2(L) and 1.4(S) that were designed to

specifically demonstrate the level of mastery of basic skills in the Irish language’s
orthographic system as delineated in competencies L1 and S1.3. These tasks
involved the reading and writing of a series of words respectively. After data
collecting had commenced in the field, amendments were recommended to me by
the research sub-committee of Breacadh. They felt that the decoding and encoding of
a list of words in the absence of context would be difficult and even intimidating for
people at very low levels of literacy abilities. Having given this argument much
thought and discussing it, and a proposed amendment, in great detail with members
of the sub-committee, | conceded to the wisdom and veracity of this argument and
amended the instrument in consultation with my research committee and Breacadh.

This materially affected one response collected prior to the amendment being made.
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Item 1.2(L) was replaced with six simple sentences to be read by the respondent and
so demonstrate primarily competency L1.5 which requires an ability to derive
meaning from simple personally relevant sentences. While personal relevance cannot
be achieved in such an instrument, the sentences were composed of simple words
very commonly used in the oral language in the Conamara area as determined by
research carried out by Breacadh (2007) and to avoid mutations such as lenition

(except in one well-known phrase), eclipse, genitives and plurals.
Item 1.3(S) was replaced with a request that the respondent writes the sentence:
T& conai orm in Indreabhén, Co. na Gaillimhe.

This task focuses primarily on competency S1.1 (writing their address) while not

requiring the respondent to record personal information.

3.5.2.8 Scoring
While the scale used in the Adult Literacy Service has been adopted (albeit with

some modifications) by this survey, the profoundly different method of determining
a learner’s literacy level in the Service to the method used to determine a
respondent’s level in the survey has to be acknowledged. The Department of
Education and Skills recommends the use of assessment instruments as part of the
process (Roinn Oideachais agus Scileanna 2012: 6), however, the assessment process
is essentially a dialogue between the ALO (or Tutor) and the learner (or would-be
learner), normally involving more than one meeting. This involves the active
participation of the learner in a process of exploration and self-reflection to arrive at
a mutual understanding of the learner’s strengths, weakness and learning needs. The
survey, in contrast, must rely exclusively on the evidence of a once-off encounter
with a more or less disinterested respondent and is subject to such obvious variables
as the level of attention and commitment the respondent applied to the task items on
this occasion. It has to be conceded that the evidence collected is at best, only a

broad indicator of the level of literacy demonstrated.

Johnson et al. (2009) delineate three common methods for scoring performance
assessments which they describe as ‘Checklists’ (159-168), ¢ Analytic Rubrics’ (159)
and ‘Holistic Rubrics’ (157-159). The first two of these methods were employed in

respect of different test items in the instrument. These are detailed in Aguisin E.
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In the case of the majority of the reading items an oral response was required, and
the performance (9-10) was recorded (written words correctly enunciated or correct
answers given to questions, indicating an accurate understanding of texts) in the
survey administrator’s booklet Cuid an Bhailitheora. Marks are given in respect of

correct answers by comparing the records of responses to checklists.

In the case of the assessment of writing skill, analytic scoring is used (Cushing
Weigle 2002: 114-115) where the respondent’s scripts are rated on the several
criteria associated with the writing level. This is done according to an analytic rubric
in respect of each writing item to ensure that scoring is both well-defined and

consistent.

The validity of a determination of competency at a level to be valid must address
‘the accuracy of our inferences (e.g. decisions) based on our interpretation of the
performance assessment scores’ (23). Competency in reading or writing at a
particular literacy level assumes ability in respect of all the criteria associated with
the level. In determining a marking system that would indicate competency at a
particular level, a relatively high percentage of the total marks available has been
chosen to preclude overall competency being deemed at a level where a respondent
demonstrated poor ability in respect of any of the necessary criteria pertaining to that
level. To determine this level, various hypothetical results and scores were examined
against the criteria at levels 1-3. If a level were to be determined to have been
demonstrated with a score of 60%., certain potential weaknesses were found (Figiur
9) . It was decided that a score of 70% was required to preclude such an outcome.

To demonstrate that a respondent was at a skill level higher than Leibhéal 3, one
expects the basic technical skills are mastered and includes such skills as an ability to
read and comprehend a variety of different texts written in the Caighdeén Oifigidil in
a range of different language registers, and to be able to identify and communicate

key points, extracting information, evaluating bias and purpose.

The approach for assessment of the level Leibhéal Nios Airde na 3 combines the
analytic rubric and checklist approaches. The respondent must demonstrate a
satisfactory level of basic literacy skills, (spelling, punctuation, vocabulary,

grammar, syntax etc.). In addition to these basic skills, the respondent must
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demonstrate to a reasonable degree an ability to interpret the main points of text

provided and communicate theses effectively in their own response.

FigiGr 9 Potential weaknesses of determining various literacy levels as demonstrated with scores

of 60%

Leibhéal 1

Léitheoireacht

60% could be achieved by a respondent who
read/interpreted less than half of the signs in Mir 1.1(L)
(Competencies L1.3 and L1.4) and who could read
correctly less than half of the sentences in Mir 1.2(L)
(Competency L1.5).

Leibhéal 1

Scribhneoireacht

60% Could be achieved by a respondent who failed to
complete Mir 1.3(S) and Mir 1.4(S) to a level where the
communication was effective (Competencies S1.2 and
S1.5)

Leibhéal 2

Léitheoireacht

60% could be achieved without demonstrating any skill in
comprehending the conventions in the Irish orthographic
system for dealing with the morphology of common words
(Competency L3.2) or demonstrating an ability to carry out

simple instructions (Competency L3.2).

Leibhéal 2 60% could be achieved while demonstrating very poor
Scribhneoireacht skills with regard to syntax, punctuation or spelling.
Leibhéal 3 60% could be achieved while failing to correctly answer the

Léitheoireacht

textually implicit questions in Mir.3.1(L) and Mir 3.2(L)
(Competency L3.2).

Leibhéal 3

Scribhneoireacht

60% could be achieved while failing to describe the road or
request it be repaired (Competency S3.3), or if the
respondent demonstrated very poor spelling, punctuation or

appropriate style or syntax (Competencies S3.1 and S3.2).

3.5.2.9 Cuid III The Questionnaire
Cuid 111 of the instrument is designed to collect data from respondents concerning

their needs, attitudes and motivations with regard to literacy in the Irish language.

This represents a quantitative approach to these topics which have already been

explored in the qualitative research strand.
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In designing the survey instrument, a major concern was that its completion should
require as short a time as possible and so not impose unduly on willing participants.
As in the case of Cuid Il it was felt necessary to ensure that Cuid 111 should be as
brief as possible while comprehending the essential information required.

a. Needs
Question 1 addresses the use of the Irish language in respondents’ literacy practices.

As discussed previously,® the concept of literacy practices is not confined to the
literacy events themselves but comprehend values, attitudes, and perceptions
associated with the reading and writing of particular texts in the context of those
literacy events (Street 1993; Barton & Hamilton 1998; Barton et al.1999). The
question ostensibly asks the respondent to indicate how frequently they engage in
particular literacy activities which involve the use of written Irish. It can be assumed
in many cases that many such activities would be carried out less frequently in Irish
than in English, while in the case of other literacy events, one would have occasion
to practice them less frequently. Neither of these circumstances, however
necessarily reflect the subjective importance of theses literacy events in the life of
the respondent. The question, therefore, is designed to leave the interpretation of the
points on the frequency scale to the respondent themselves. A respondent may
choose to say that they read the Mass leaflet very frequently if they read it on every
occasion that presents itself and if that literacy event is important to them. Such data
will provide insights into what the target population feels is significant to them and
assist the Adult Literacy Service in providing an Irish-language service aimed at the

practical needs of learners and their community.

In answering Question 1, respondents are also given an opportunity to review the

role of written Irish in their lives, before answering Question 2.

b. Attitudes
In question 2, respondents are asked to give their opinion as to how important they

believe literacy skills in the Irish Language are in the life of the contemporary
Gaeltacht.

% Chapter 2, section 2.1.7
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c. Motivations
Respondents are asked in question 3 if they have any interest in taking steps to

improve their literacy skills in Irish. They are further asked to indicate why they
would be motivated to do so or, in the case of negative responses, the reasons why

they are not interested.

3.5.3 Data Collection (b) —-Conducting the Survey

3.5.3.1 Piloting

It was considered important when piloting the survey instrument that this should be
carried out in an area outside of Cois Fharraige and with respondents not resident in

the area targeted for the principal research.

Agreement was reached with the organisers of a FAS course in An Cheathr(i Rua and
volunteers were requested from the attendees on the course. The piloting was carried
out on the 19™ March 2014 in Acadamh na hOllscolaiochta Gaeilge in An Cheathr(

Rua. The survey was carried out with 10 volunteers from the course.

On examining the results, it was felt that the lower levels of Cuid Il had not been
sufficiently tested. The Education and Training Board consented to further piloting
in the lonad Breisoideachais in Ros Muc. The target group were attendees on a
VTOs adult education course; adults that had returned to education. VVolunteers were
requested to commence Cuid Il at Leibhéal 1. The survey was carried out by one of

the recruited date-collectors with 4 volunteers on 11 April 2014.

I.  The volunteers generally gave a positive feedback with regard to the survey,
some volunteers found it interesting and several remarked that it was easier

than they had anticipated. No negative feedback was proffered.

ii. It was seen that, while the more competent respondents commenced at a
higher level and could complete the tasks and questions of the survey in
under 20 minutes, people less competent and starting at lower levels in Cuid
I1, took between 31and 55 minutes. While it was unlikely that a respondent
in the field would work their way through all the reading and writing levels
from 1 to 3+, it did highlight the importance of trying to commence at the
right level and not impose unduly on the respondent or have them inclined to

give up on the survey before they have demonstrated their highest level. It
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Vi.

was also discovered that much can be gained by showing the tasks to the

respondent and letting them decide if the lower levels were too easy for them.

It was found that, in general, letting the would-be respondent examine the
survey booklet helped them to make an informed decision whether to
participate or not.

In Ceist 4 of Mir 3.2(L), the respondents are asked to identify the evenings
that the home-work club does not take place (two evenings). One respondent
correctly identified the two evenings but also incorrectly named another
evening. It was decided that where a respondent mentioned a third evening, 5

marks would be deducted.

In the marking of Mir 3.3(LS), it had been decided that 10 marks were to be
afforded to a respondent if they explained in the letter to the County Council
where the road that they required to be repaired was located. At this level, it
had been decided not to explicitly instruct the respondent to include certain
elements, as was the case in Leibhéal 2. More than half the respondents in the
pilot testing did not give any further information concerning the location of
the road other than explaining that it went as far as their house. It was felt
that if a respondent did explain in the body of the letter, where the road to be
repaired was located, it would be inappropriate not to acknowledge that in the
marking system. It was decided, that if an address was given, and it was
explained in the letter that the road went as far as the house, that half the
marks (5 marks) should be awarded.

Another issue that came to light was respondents asking for help to complete
tasks and /or asking for confirmation that their answers were ‘correct’. These

issues were subsequently considered:

» Adistinction should be made between questions that seek clarification as
to what is to be done or the nature of the task to be accomplished. Every
assistance was to be given to respondents to ensure that they understand
what is required to be done. Older respondents, for instance, might not be
familiar with the convention of the comprehension test used in Leibhéal 3
Léitheoireacht.
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» If respondents were unable to answer questions without assistance and
display embarrassment or anxiety over their inability, the data collector
should help them to complete the task, but mark the question as not

correctly answered.

vii. A series of issues arose around the task at Nios airde na Leibhéal 3 (Leibhéal
3+). One respondent indicated that their literacy skills were very good. They
asked to commence at Leibheal 3+ but failed to successfully demonstrate the
skills at this level. They did the tasks at Leibhéal 3 and performed well. It
was concluded that respondents should not be asked to commence at
Leibhéal 3+ except in circumstances where the respondent was personally

known to data-collector as very competent / educated.

viii.  Another respondent substantially transcribed answers from the body of the
text on which the questions were based. It was decided that this showed an
ability to comprehend the text, to discern the correct answers and to avail of
the resources provided to complete the task. Answers of this nature would be

allowed.

ix.  Respondents who performed well at Leibhéal 3, seemed to find Leibhéal 3+
considerably more difficult and required more commitment and effort to
complete than some of the respondents were prepared to give to the survey.
This, however, seemed unavoidable if an opportunity was to be afforded for a
respondent to demonstrate to any extent the competencies attributed to this

level.”

3.5.3.2 Data Collectors
Three data collectors were recruited to assist the principal researcher with the survey.

They were all graduates of NUI Galway, native Irish-speaking residents of the target
area and familiar with the area and many of its residents. They were given copies of
the survey, the collection protocol and the health and safety protocol to peruse in
advance of one-to-one training sessions with the researcher. Their principal role was
to explain the survey at the doorstep and to request participation, to assist and clarify

any issues with regard to completing the survey, to record the oral responses and to

0 Aguisin C.
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keep accurate records concerning the number of respondents and refusals in each
DED. They were also involved in group planning meetings in advance of entering

the field and on occasions during data collection.

3.5.3.3 Publicizing
Notices concerning the survey were read out at Mass in all the churches in the area

and on the local radio station, Raidié na Gaeltachta, shortly before the survey began.
The Raidio also broadcasted a live interview with the principal researcher on the

morning of the 22" April, the day data-collecting commenced.

3.5.3.4 Data collecting Strategy
The R336 runs east-west along the north shore of Galway Bay through the two

district electoral divisions. The population is distributed along this road and on side
roads to the north and south of it. The survey began on the boundary between the
two electoral divisions and proceeded in on alternate evenings in an easterly
westerly direction calling to all houses (with a very few exceptions for health and
safety reasons). Where would-be respondents were anxious to complete the survey
but were busy when the data-collectors called, they returned to the house on another

time or occasion if invited to do so.

When calling to houses the data-collecting protocol and the health and safety
protocol was adhered to. Data-collectors worked in teams of two, with one collector
engaging with the respondent while the other recorded the responses, or in the case
where more than one adult was willing to do the survey, two could be done
simultaneously and so shorten the visit to the house. Every data collector worked
with a different member of the team on each consecutive evening and the principal
researcher worked with each of the other three team members every third evening to

monitor and ensure adherence to the protocols and consistency of approach.

The two original DEDs were completed by 20™ May 2014™* and 174 data samples
had been collected by this time. It was decided, therefore to continue collecting to

continue collecting in a westerly direction along the R336 in the DED of Cill

™ There are a handful of houses in the townlands of Both Loiscthe Uachtair and Both Loiscthe
lochtair in the North-West corner of the DED of Cill Aithnin, which are not directly connected with
R336 but are reached via the road between Maigh Cuilinn and An Spidéal (L1320). It was felt that the
residents of these townlands form part of the community of An Spidéal.
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Chuimin. (Figiar 10) At Crosbhéthar na Tulai, the R33 turns North and proceeds
through a comparatively sparsely settled area. The team decided to continue directly
westward through the more densely populated townlands adjacent to the coast: Baile
na hAbhann, An Bhanrainn Bhan Theas, An Chloich Mhor Theas, Caoran na gCearc
Theas, Baile an tSléibhe and Ros an Mhil. The team proceeded Southward and East
word along the the R336 and into the village of Na Doireadh Theas. It was decided
to finish on the 30" May, before the summer holidays and the arrival of Irish-college
students. By that time all inhabited areas in Cill Chuimin had been visited with the
exception of a few widely scattered dwellings on part of Béthar Loch an lolra and
on Bothar Sheanadh Phéistin (R372). A total of 247 data-sets had been collected.

Figiar 10 The district electoral divisions where the survey was conducted.
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Figitr 11 The townlands and principal settlement roads in the three district electoral divisions of the survey area.

Data provided by OSI (licence no: NUIG220212)
and CSO Ireland.
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3.5.4 Data Analysis

3.5.4.1 Data Entry

All the data sets were scored (where Cuid 11 was attempted) and entered into a
designed SPSS database. The entered data was independently checked for incorrect
entries. 10% of the cases (25 cases) were randomly selected by using an on-line
random number generator,’” and the data entry was independently checked for
accuracy by one of the data-collectors. Each data set involved 57 variables, making a
total of 1,424 variables inputted. Two incorrect entries were found. It was decided

that the checking demonstrated an acceptable level of accuracy.

3.5.4.2 Independent Assessment of Scoring
Subsequent to scoring the test items in Cuid Il of the data-sets, a certain number of

cases were independently assessed. The person who agreed to do this review is a
native Irish-speaking teacher who has considerable experience correcting State-
examination papers in Irish for the Department of Education and Skills. The cases

the independent assessor was asked to examine consisted of two distinct categories:

I. 20 cases randomly chosen. These represented 10% of the 198 cases
in which respondents were willing to do Cuid I1.

ii.  Inaddition to the cases randomly selected, the assessor reviewed a
further 14 cases on my request to afford a second opinion on the
levels awarded. It was felt that a review or second opinion was
appropriate in these cases (there was 15 cases in total but one of

these cases had been randomly selected already in (i) above.

i.  The Random Cases
The assessor independently scored the 20 cases randomly chosen. In the case of 18

of these cases, there was no difference or only small differences in the scores
awarded. In none of these 18 cases would the differences in marking materially
affect the level awarded. The other two cases, however, involved the question of the
inclusion of the address in the letter Mir3.3 (LS). This question is described more

fully below.”

"2 http://www.random.org/
7 Section 3.5.4.3
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ii.  Selected Cases requiring a Second Opinion
The assessor was asked to give a second opinion in the case of 15 cases:

e 5 cases where (a) the respondent failed to attain the necessary score at the
level attempted but demonstrated the skills pertaining (at least), to the level
immediately below the level attempted and had been assigned the lower level
on such a basis, or (b) the respondent (for some reason not documented) only
attempted some of the items at a particular level, and while not succeeding at
a higher level, it was felt that, when examining the evidence the respondent

had demonstrated (at least) the skills pertaining to the lower level.

e Decisions in 5 marginal cases where a level had been assigned or withheld

from a response.

e Cases in which the respondent was unwilling to do any of the items in Cuid
I1, but independently filled in questionnaire in Cuid Il in the presence of the
data-collectors. The question was whether or not this evidence was sufficient
to assign Léamh NFQ3 in such cases. The assessor and | concurred that
while some skill had been demonstrated, one could not conclude that they
had demonstrated the specific skills pertaining to the level Leibhéal 3 nor
should a level be assigned in any case where a respondent was unwilling to
do any of Cuid Il. The assessor examined two examples of such cases (there

were 7 such cases in total).
e 3 cases that involved the inclusion of the address in the letter Mir3.3(LS).

3.5.4.3 Mir 3.3(LS) The inclusion of the ‘correspondent’ address and the location
of the road requiring repair in the letter to the County Council in Mir
3.3(SL).

The analysis rubric for Mir 3.3(LS) (where respondents were asked to write a letter

to the County Council) as originally designed, had a total of 90 marks available and
required a score of 63 (70%) for a respondent to be assigned ScriobhNFQ3. Of those
90 marks, 10 marks were awarded for the inclusion of the writer’s address and 10

marks for an explanation in the body of the letter of where the road that needed to be
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repaired was situated. As previously discussed above, ™ the possibility that many
respondents might not indicate the location of the road requiring repair, in the
‘letters’ they drafted had be addressed and it was decided to afford 5 marks if the
respondent indicated that they were referring to the road to their house and gave an

address.

However, while collecting the data, it became apparent that a high percentage of
respondents had not included an address in their ‘letters’. Proponents for the
Ideological Model of Literacy have argued that literacy skills and practices cannot be
divorced from context. In such a situation as a survey/questionnaire, one would have
to take in consideration the rather artificial nature of the task respondents were
required to carry out. The literacy event does not involve writing a letter to a local
authority but participating in a survey. The literacy practices understood or assumed

in such cases would be quite different:

‘Use of texts is represented by the test items, the actual questions people are
asked in relation to the texts; these may bear no relation to people’s actual
everyday practices. The activity of answering test questions based on a
timetable may bear no relation to people’s day-to-day activities, even if they
do travel by bus and use timetables. Once a real life text such as a timetable
is wrenched out of its real life context it cease to be a timetable and it

becomes a test item’ (Hamilton agus Barton 2000: 383-384).

It is unlikely that a large number of competently literate people would omit their
contact details when corresponding to a local authority. It is more likely that
respondents assumed that an address was not required to carry out the task in the

survey.

An analysis of the frequencies demonstrated that of the 131 respondents who did Mir
3.3(LS), 90 (68.7%) of them had not included an address. Furthermore, of the 90
respondents who had completed Mir 3.3 without an address, 80 (89%) had been
assigned NFQ levels 3 or 3+.

"4 Section 3.5.3.1 v.
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The question was submitted to the independent assessor in the case of 3 of the
marginal cases where a second opinion was required, and the same question arose in
the case of two of the random cases examined by her. When considering the
marginal cases, the concern was that otherwise satisfactory responses may have
failed to reach the minimum score to be assigned Scriobh NFQ3 by the omission of
an address. At the same time, responses that included an address and/or described the
location of the road requiring repair had communicated more comprehensive and
useful information to the would-be recipient and that should be acknowledged in the
scoring system. | decided to reduce the marks afforded to these two aspects to 5
each. This gave a potential total of 80 and reduced the minimum qualifying score to
56 (i.e. 70%).

A search and re-examination of all data sets revealed 10 cases that had not included
an address and had not been assigned ScriobhNFQ3 or NFQ3+. These were added to
the random marginal cases reviewed (13 cases in all) and were rescored according to
the amended scoring system. This resulted in one extra case being assigned to Level
ScriobhNFQ3.

3.5.4.4 Statistical Analysis
A series of statistical tests were carried out as part of the analysis of the data

collected. The data collected consisted primarily of nominal and ordinal data
(Stevens 1946: 678). Consequently, nonparametric methods were adopted (Bryman
and Cramer 1997: 117-118, Gravetter and Wallnau 2000: 583; Cohen et al. 2007:
414-415).

a. Nominal Data
As described above”, questions (i) to (iv) in Cuid | was used to collect demographic

data from respondents: gender, age, level of formal education, geographic and
linguistic background. These nominal categories were used as independent variables
against which the distribution of data concerning abilities, literacy practices, attitudes

and needs could be compared. Respondents were grouped into three age categories

> Section 3.5.2
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(1) 18-29 years old, (ii) 30-49 years old agus (iii) 50 years old or older, for linguistic

and sociolinguistic reasons as described in Chapters 2 and 4.

Chi-square tests were used to compare the percentage distribution of these
demographic attributes in the sample with their distribution in the population and to
compare the distribution of first language speakers of Irish between respondents of
Gaeltacht and nonGaeltacht origin (Gravetter and Wallnau 2000; 583; Brace et al.
2003: 97-100).

The Likert-like responses to question 3a in Cuid 111 (desire to improve Irish-
Language literacy skills) were aggregated to a dichotomous nominal variable; (a)
respondents who indicated that they were interested in improving their Irish literacy
skills and (b) respondents who indicated they were not interested or who failed to
indicate that they were interested. Chi-square tests were also used to examine the
distribution of these responses to the demographic variables (age, gender, education,
Gaeltacht origin, first-language) as well as variables based on respondents perceived

and demonstrated literacy abilities.”’

The responses to question 3b in Cuid I11 (motivations to improve literacy abilities)
were similarly analysed. The distribution of positive and negative responses to each
motivation was compared by the demographic and literacy ability described above,
by use of Chi-square tests. The cases where statistical significance was discovered

were more fully described.™

b. Ordinal Data
Questions (v) and (vi) of Cuid I (respondents’ perceived literacy abilities) and

questions 1 and 2 of Cuid Il1 (the frequency of literacy practices and the importance
respondents attributed to literacy skills in Irish) had a Likert-like response format
(Carifio and Perla 2007: 108-109) and the data collected were of an ordinal nature
(Jamieson 2004; Cohen et al 2007: 325-328).

’® Chapter 2, Sections 2.5.1.1, 2.5.1.2 and 2.5.2., Chapter 4, section 4.6(e).
" Chapter 5, Section 5.3.3.
"8 Chapter 5, Section 5.3.4.
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Similarly, as previously discussed,”® the reading and writing levels demonstrated by
respondents as a result of their participation in Cuid Il constituted an ordinal scale.
Where a statistically significant relationship was found between the dependent and
independent variables an ordinal regression procedure was followed (Norusis 2012:
69-89). The aim of the cumulative link models®® created (Agresti 2002: 282;
Christensen 2015) was to adjust outcomes and to identify the significant explanatory
variables that influenced participants’ skill levels in the context of the
interrelationship of the variables found to be significant in the bivariate analyses

described above.

The principal decisions concerning the building of the ordinal regression models
involved the choice of the link function that would be suit the model in question and
the inclusion of the explanatory variables that would best fit. The five link functions
available in SPSS are summarised in Figilr 12, where y is the probability that an
event occurs (redefined as cumulative probabilities).

Figiar 12: Five different link functions are available in the Ordinal Regression procedure in
SPSS (Norusis 2012: 84)

Function Form Typical Application.
Logit 1n (y/(1-y) Evenly distributed categories.
Complementary log- in (-1n(1-y)) Higher categories more probable
log
Negative log-log -1n (-1n(y)) Lower categories more probable.
Probit o—(y) Analyses with explicit normally

distributed latent variable.

Cauchit Tan (n (y -0.5)) | Outcome with many extreme values.

The likely link functions were chosen by examining the distribution of the data in the
categories of the outcome variable. Regression was carried out using the likely link
functions and then the link function that demonstrated the highest chi-square statistic
in the Model Fitting Information (derived from the difference between the Intercept
Only -2 Log Likelihood and Final -2 Log Likelihood statistics) and the highest

Pseudo R statistic was chosen.

7 Section 3.5.2.3.
80 bescribed as PLUM (Polytomous Universal Model) in SPSS (Norusis 2012: 69).

99




he following criteria were used in including or excluding independent variables and

in determining the best fit:

1. Statistical significance discovered in the bivariate non-parametric
tests described above.

2. Multicollinearity; high correlations between the independent
variables. Where tolerance values were greater than .10 and the
VIF (variance inflation factor) was less than 10, an assumption of
no multicolinearity was upheld (Field 2009: 224, Pallant 2013:
164).

3. Testing the Proportional Odds or Parallel Lines assumption
(Norusis 2012: 74; Elamir and Sadeq 2010: 655).

4. The Model Fitting Information (Norusis 2012: 79-80; Elamir and
Sadeq 2010: 653). The differences between the Final -2 Log
Likelihood and the degrees of freedom in a model with one
combination of independent variables (and categories of variables)
and an amended combination, were also tested for significance
(Field 2009: 749-751).

5. The Goodness-of-Fit (Norusis 2012: 78; Elamir and Sadeq 2010:
653).

6. The number and percentage of cells (dependent variable by
independent variables) with zero frequencies, which can affect the
reliability of the fit statistics (Garson 2012: 11-12).

7. The Pseudo R?statistics as an indication of the proportion of the
variation explained by the independent variables in the proposed
model (Norusis 2012: 81-82; Elamir and Sadeq 2010: 653-654).

In the course of the data analysis it was seen that, while all respondents completed
the questionnaires in Cuid | and Cuid Il1, only a subsection of those respondents
attempted the test items in Cuid Il. Moreover, of the respondents who attempt any of
Cuid 11, they could be classified into two groups; respondents that only attempted

reading items and respondents that attempted both reading and writing items. It was,
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therefore, decided to analyse this data in the same fashion as the reading and writing

levels, by treating levels of participation in the survey as a three point ordinal scale.®*

In the case of the results from Question 1 of Cuid Il (respondents’ literacy events
involving Irish), the median frequency for each activity was calculated in respect of
the categories for each independent variable and the frequency of each activity’s
relationship with the categories of the independent variables was analysed using

Mann-Whitney U-tests and /or Kruskal-Wallis tests as appropriate.

c. Statistical Significance and Effect Size
In testing for statistical significance, the alpha value was set at .05 (5%), however,

where multiple comparisons were made (three or more independent categories) a

Bonferroni correction was used and the alpha level adjusted accordingly.

Where a Null-hypothesis (HO) was upheld, in the case of ordinal data where there
was considerable difference the number of respondents in the groups being
compared, the statistical power of the test was calculated using the software GPower
3% <to test is the probability that its null hypothesis (HO) will be rejected given that it
is in fact false’ (Faul et al. 2007: 175) and so assess the likelihood of avoiding a

Type Il error.

It has been argued that null hypothesis significance testing and the reporting of the p
value, in itself, is insufficient for interpreting social data (Kline 2004; Ferguson
2007; Sullivan and Feinn 2012) as it fails to indicate the strength of a phenomenon
as opposed to its statistical significance. A measurement of the Effect Size is
required as an ‘estimate the magnitude of effect or association between two or more
variables’ (Ferguson 2007: 532). In the analysis conducted on the dependent ordinal
data, Pearson correlation (r) was used. Fergusson remarked that effect sizes in social
science research were frequently quite small and that these led to difficulties in
interpreting their practical effect. Jacob Cohen (1988: 77-81; 1992) suggested the
following interpretations: .1 = small, .3 = moderate, .5 = large.

81 Chapter 5 section 5.2.1
82 http://www.gpower.hhu.de/en.html
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In cases where a chi-square test was used, a Phi coefficient is indicated (Cohen 1988;
Graveter and Wallnau 2000: 605) ) with the same suggested interpretation (.1
=small, .3 = medium, .5 = large) in the case of a 2 x2 cross tabulation, or Cramer’s V
in the case of a table larger than 2 x 2. To determine effect size, 1 was subtracted
from the number of categories in the row variable and 1 from the column variable. In
one case, the comparison of three age groups against three levels of education (thus
involving a 3 x 3 cross tabulation), the suggested effect size determinations were .07
=small, .21 = medium, .35 = large (Pallant 2013: 228).

3.5.4.5 Ethical Approval
A protocol for the administration of the survey and the collection of data was

developed and ethical approval was sought from the Research Ethic Committee,
University of Ireland. Provisional approval was granted on 5 March subject to the
provision of further clarification and the development of a safety protocol for the
researchers engaged in the fieldwork, these were provided and full Ethical Approval

was granted.
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Caibidil 4. Fionnachtana an Taighde Chailiochtuil

Cuirtear sfos i gCaibidil 3% ar an tionscnamh taighde chailiochtuil a rinneadh; na
hagallaimh a cuireadh ar sholathraithe seirbhise agus ar fhoghlaimeoiri litearthachta
agus Oideachais Aosaigh i seirbhisi oideachais d’aosaigh na gCoisti
Gairmoideachais sa nGaeltacht idir Mi Dheireadh Fomhair 2012 agus Mi Aibreain
2013. Ta cur sios, chomh maith sa gcaibidil sin ar an anailis a rinneadh ar na sonrai a

bailiodh le linn na n-agallamh.®* T4 anseo thios fionnachtana na hanailise sin.

Eagraitear agus pléitear an fhaisnéis agus na tuairimi a roinn na rannphairtithe liom i

ndornan priomhthéamai:

Mir 4.1: scrudaitear praifil na rannphairtithe (idir sholathraithe seirbhise agus
fhoghlaimeoiri) lena n-airitear a gculra, a dtaithi sa tseirbhis, a n-eolas ar an
nGaeilge, agus an leibhéal oideachais fhoirmidil a bhaineadar amach.

Mir 4.2: scrudaitear braistinti na rannphairtithe faoin nGaeilge, a feidhm mar
theanga phobail ina saol féin agus i saol phobal na Gaeltachta.

Mir 4.3: diritear ar bhraistinti na rannphairtithe ar fheidhm na Gaeilge scriofa i
gCleachtais Litearthachta phobal na Gaeltachta lena n-airitear scileanna
litearthachta agus dearcadh daoine i leith na litearthachta Gaeilge.

Mir 4.4: Bhraith na rannphairtithe go raibh scileanna nios fearr litearthachta ag
na foghlaimeoiri féin, agus ag an bpobal Gaeltachta i gcoitinne, i mBéarla na i
nGaeilge agus go dtuigtear go bhfuil an Ghaeilge nios deacra n& an Béarla.
Ciortar an cheist sin chomh maith le braistinti agus tuairimi na rannphairtithe faoi
na fathanna ata leis sin.

Mir 4.5: Diritear sa mhir seo ar an tSeirbhis Litearthachta d’ Aosaigh ata ar fail
sa nGaeltacht, an t-éileamh ar sheirbhis litearthachta don Ghaeilge (4.5.1), na
cuinsi ata ag spreagadh foghlaimeoiri litearthachta i gcas an Bhéarla agus na
Gaeilge (4.5.2) agus gnéithe eile de chur chuige agus riaradh na seirbhise (4.5.3-
4.5.8).

8 Caibidil 3, fochaibidil 3.4
8 Caibidil 3, fochaibidil 3.4.4
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Mir 4.6: Pléitear impleachtai fionnachtana an taighde chailiochttil do dhearadh
agus abhar na hionstraime a Usaideadh don suirbhé a rinneadh i gCois Fharraige i
Mi Aibredin agus i Mi na Bealtaine 2014.

Proéifil na Rannphairtithe.

4.1.1 Na Rannphdirtithe 6 Fhoireann na gCoisti Gairmoideachais
Cuireadh agallamh ar ochtar eagraithe litearthachta/comhordaithe litearthachta. Bhi

an-chuid taithi ag formhér na rannphairtithe seo ar a bheith ag freastal ar phobail
Ghaeltachta; idir ocht mbliana agus os cionn ceithre bliana déag i gcas na n-eagraithe
litearthachta. Bhi Gaeilge liofa ag beirt diobh.

Cuireadh agallamh freisin ar bheirt teagascoiri litearthachta. Bhi taithi dha bhliain ag
duine diobh agus cuig bliana ag an duine eile.

4.1.2 Na Foghlaimeoiri a bhi Rannphdirteach.
Bhi 16 rannphairtithe ar fhoghlaimeoiri iad; ochtar ban agus ochtar fear. Bhi 11

diobh ag freastal ar an tseirbhis litearthachta i gCasla. Bhi ochtar diobh ag foghlaim
litearthachta i mBéarla agus tridr i nGaeilge. Bhi duine diobh ag freastal ar chdrsa
lanaimseartha san lonad Breisoideachais i Ros Muc freisin agus duine eile diobh ag
déanamh cursa oiche riomhaireachta san ionad i Ros Muc.

Figiar 13 Lion na bhfoghlaimeoiri a bhi rannphairteach sna hagallaimh roinnte de réir a dtaithi
sa tseirbhis litearthachta d’aosaigh i gCasla agus/nd san lonad Breisoideachais i Ros Muc.

Casla
(Béarla) &
Muc, 1
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Cuireadh agallamh ar chdigear mac léinn lanaimseartha san lonad i Ros Muc agus
bhi duine de na mic Iéinn sin a raibh taithi cheana aige ar an tseirbhis litearthachta

mar go mbiodh sé ag foghlaim litearthachta Gaeilge san ionad i gCasla.

Ba as ceantar Gaeltachta i ndeisceart Chonamara a airiodh i gCatag6ir A san SCT
(O Giollagain et el. 2007), gach duine de na foghlaimeoiri a bhi rannphairteach agus
bhi cénai orthu ar fad i gceantar sa gcatag6ir chéanna nuair a cuireadh an t-agallamh
orthu. Ba chainteoir liofa Gaeilge gach duine diobh, a labhair Gaeilge ina

ngnathshaol, dar leo féin.

4.1.2.1 Aois
Bhi réimse aoise 0 24 bliain d’aois go dti (circa) 67 bliain d’aois ach bhi a mbunadite

idir 40 agus 60 bliain d’aois.

Figitr 14 Lion na bhfoghlaimeoiri a bhi rannphairteach de réir aicme aoise
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4.1.2.2 Taithi ar an tSeirbhis Litearthachta
Bhi réimse leathan tréimhsi caite ag na foghlaimeoiri litearthachta ag freastal ar an

tseirbhis litearthachta i gCasla; 6 roinnt seachtaini go dti seacht mbliana.
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Figiar 15 A fhad agus a bhi rannphdirtithe ag freastal ar an tseirbhis litearthachta.
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4.1.2.3 Oideachas Foirmitil
Nior chriochnaigh cuigear de na foghlaimeoiri ach an bhunscolaiocht. An chuid eile

diobh, chaitheadar tréimhsi i mbun meanscolaiochta iochtarai. Ni dhearna aon duine

diobh an mheanscolaiocht uachtarach.

4.1.2.4 Imirce

Chaith 11 de na 16 foghlaimeoiri ar cuireadh agallamh orthu tréimhse shuntasach da

saol ag obair agus/né ina gconai thar lear.

4.1.2.5 Stddas Fostaiochta
Ta sé ina choinnioll cailiochta don charsa lanaimseartha i Ros Muc go gcaithfidh an

t-iarratasoir a bheith difhostaithe. Maidir leis na foghlaimeoiri litearthachta, bhi
duine amhain ag obair agus ag traenail; bhi duine eile ag obair go pairtaimseartha
agus duine eile ag déanamh beagan oibre séasurai. Bhi duine eile f6s ag déanamh
roinnt feilméireachta ar ghabhaltas a mhuintire. Bhi tridr difhostaithe agus ag cuart(

oibre, tridr ina mna ti agus duine difhostaithe agus fadhb shlainte aige.

4.1.2.6 Rannphdirtithe agus Sprioc-Aicmi
In athbhreithniu a rinne an Roinn Oideachais agus Scileanna ar an tSeirbhis

Litearthachta d’ Aosaigh (Kett agus Lynch 2012), daradh gur léiriodh go
hidirnaisitnta go raibh scileanna isle litearthachta nios fairsinge i measc aicmi airithe
den phobal. Is suntasach a laidre agus a fhreagraionn na foghlaimeoiri a bhi
rannphairteach de mhaér-chuid de na haicmi sin (13):
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e Pobail mhionlaigh

e Daoine a labhraionn teanga seachas teanga an mhoéraimh

e Daoine le leibhéil isle oideachais, lena n-airitear daoine a d’fhag an scoil go
luath.

e Foghlaimeoiri ata nios sine

e Daoine difhostaithe

e Daoine ina gconai i gceantair imeallacha tuaithe.

4.2 Braistinti na Rannphairtithe faoin nGaeilge, a feidhm mar
theanga phobail ina saol féin agus i saol phobal na
Gaeltachta.

4.2.1 An Ghaeilge mar Theanga Phobail agus an tAistriu Teanga.
Bhi an t-aistriu teanga go Béarla agus cungu feidhm na Gaeilge mar theanga phobail

ina théama go fairsing ag rannphairtithe. I gcas na n-eagraithe litearthachta, bhi sé
tabhachtach do chuid diobh soiléirit a thabhairt ar na cuinsi teanga ina raibh siad ag
feidhmid. | gcés na bhfoghlaimeoiri, ba iad féin a tharraing anios stadas na Gaeilge

mar theanga a bpobal, (an teanga labhartha go priomha) le linn na n-agallamh.

4.2.1.1 Braistini na nEagraithe Litearthachta
Bhraith eagrai amhain faoin gceantar Gaeltachta (i gCatagoir B) a bhi faoina ciram

gur Ghaeltacht i a bhi ag fail bhais agus nach raibh an oiread sin Usaide & baint as an

nGaeilge sa ngnathshli:

‘I would be very, very, very, very surprised if [ walked into somebody who
was speaking the language’ (E1).
Bhi speictream Usaidte Gaeilge agus speictream catagdiri Gaeltachta i gciram an
eagrai litearthachta in lar-Thuaisceart Thir Chonaill. Ta titim mhor tugtha faoi deara
aici, &fach, ar an gcuid de chustaiméiri na seirbhise ar cainteoiri dichais Gaeilge iad.
Ag caint di as barr a haigne, cheap si go bhféadfadh sé gur thit an chuid sin 6
thuairim agus 80%, nuair a thosaigh si deich mbliana ¢ shin go dti tuairim agus a

leath anois.

Ag caint faoi cheantar eile ina raibh an t-aistrit teanga nach mor tugtha chun criche,
chuir eagrai litearthachta sios ar an imeallt a bhi tagtha ar Gsaid na Gaeilge sa

gceantar sin. Labhair si faoi a dheacra agus bhi sé tabhairt ar chainteoiri Gaeilge an
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teanga a labhairt in imeachtai de chuid na seirbhise. Shil si go raibh naire ar na

daoine a raibh Gaeilge acu:

'...because what | was learning was that people were kind of a little bit
ash...no, 1 wouldrn’r exactly say “ashamed” but....em...embarrassed to speak
Irish." (E5)

‘But, he didn’t want to know about Irish; he just didn’t want to know. He
didn’t want anybody discussing Irish with him or ask him about Irish, even
though he was fluent.’ (ES5).

Eagraiodh grapa seandiri i mbaile amhain agus ‘Most of those people were Irish
speakers because they were old’ (E5) ach bhi bean amhain 6 Shasana ag iarraidh go

redchtélfai i mBéarla e agus cheap an t-eagrai gur ghéill an chuid eile di agus go mba

thrua é sin.

4.2.1.2 Braistinti na bhFoghlaimeoirt
Leirigh an-chuid de na foghlaimeoiri ba, gean agus dilseacht don Ghaeilge agus nior

nocht aon duine diobh tuairimi diultacha ina leith. Chonacthas do na rannphairtithe
medanaosta go raibh an ghluin a bhi nios 6ige né iad, ag éiri as labhairt na Gaeilge
agus bhi sé ag lui trom a dhothain ar a n-aigne go dtarraingeoidis an cheist anios as a

stuaim féin le linn na n-agallamh:

‘..ni bhionn, even na daoine 0ga, yeah. Béarla is fearr leothub na a bheith
ag labhairt Gaeilge. you know, sin mara bhfuil corrdhuine ann’ (F5)

'Agus fiafraim dhoibh, “céard ta micheart libh: an teanga a toigeadh inti
sibh, nach bhfuil sibh in ann i a labhairt, no cén fath”, a deirimse, “a bhfuil
sibh ag caint teanga an Sasanach, gan chall ar bith leis? " Agus deireann
siad liom, “tagann sé nios éasca linn”. Agus deirim leob, “cén chaoi a
dtiocfadh sé nios easca libh, an teanga a chuala sibh 6 rugadh sibh? Nach
gcaithfeadh sé go dtiocfadh an Ghaeilge nios éasca libh na, na teanga a
b’¢éigean dhaoibh a fhoghlaim?”’ Agus deireann siad, “ni hea, tagann se i
bhfad nios éasca linn, an Béarla."” (F10)

‘Is feicthear dhomsa, bhi mé imithe deich mbliana fichead agus nuair a
thainig mé abhaile feicthear dhom gur mor an difear é le hais mar a
bhi.”(F7)

Thagair F5, F8 agus F13 da gclann féin ag iompu ar an mBéarla:
‘Tagann siad abhaile on scoil agus Béarla, fheicthear orm, agus bionn muid
ag shoutdil orthu, ‘Gaeilge, Gaeilge, ‘si Gaeilge do theanga!’

agus...6...tagann na friends isteach ar na weekends in éineacht Iéi.
Feicthear dhom gur Béarla a labhraionn siad.’ (F13)
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Rannphairtithe eile, cloiseann siad an dream 6g sna tithe Osta:

‘Ta go leor acub ar an mBéarla. Airim ar an gcaoi chéanna iad sna tithe
tabhairne, ‘chuile dit. Béarla, Béarla, Béarla. (F10)

‘duine ar bith faoi deich mbliana fichead, Béarla a bheas siad a’ caint.’ (FT)

Léirigh rannphairtithe airithe a mbraistinti den chaillteanas i dtéarmai

mothuchanacha:
‘Agus is mor an peaca i sin a chailleadh, feicthear dhom.’ (FT)

‘...briseann sé mo chroi... ’(F8)

Labhair F8 faoi thabhacht na Gaeilge i dtéarmai a sainitlachta:

‘sé an t-aon rud atd a’inn ata, mar a déarfa, ata unique a bheith i do
Eireannach, an teanga. Is mor an peaca i muide muid an teanga a
chailleadh’.(F8)

Bhi daoine eile & n-ionannu féin leis an nGaeilge agus mar chainteoiri Gaeilge:

‘Ma ligeann muid chun bais an Ghaeilge ni bheidh tada a’ainn.” (F10)

‘...mar ‘sé an Ghaeilge, ‘sé an Ghaeilge, rugadh muide leis an nGaeilge
agus nior mhaith liom go bhfeicfinn an Ghaeilge caillte, an bhfuil a fhios
a’ad? (F13)
Bhi F1 den tuairim go raibh an Ghaeilge an-tdbhachtach don gheilleagair
eacnamaiochta mar go raibh an oiread daoine ag brath ar thionscal na gcolaisti

samhraidh agus na bhfoghlaimeoiri Gaeilge:

‘Ta siad, ta siad ag ioc na mortgageachai air agus ta siad ag ioc ‘chuile
short eile as.” (F1)

D’aitigh F7 go raibh daoine ag coinnedil scolairi Gaeilge sa samhradh ar mhaithe leis

an airgead agus ni ar mhaithe leis an nGaeilge:

“....mar gheallt ar an airgead ata an Ghaeilge d choinneail beo.” (FT)

4.2.1.3 Feidhm Theoranta
Ma bhi ba don Ghaeilge ag na rannphairtithe, tuigeadh go raibh feidhmiulacht an-

teoranta ag an teanga. Bhi an pobal labhartha beag agus bhi a hisaid teoranta do
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limistéir chinga. Bhi Béarla i bhfad nios feidhmiula i go leor casanna agus

riachtanach do ghnd ar bith taobh amuigh den saol aitidil.

Mhinigh an t-eagrai E1gur ceantar beag tuaithe a bhi sa nGaeltacht a bhi faoina
clram agus go raibh go leor de ghnoéthai laethala an phobail & ndéanamh acu sa
mbaile mor a bhi in aice leo agus in aiteanna eile maguaird lasmuigh den Ghaeltacht.
Mhinigh an t-eagrai E8, chomh maith, gurb é dearcadh an phobail go raibh

feidhmiulacht na Gaeilge teoranta don saol aitiuil:

‘Ach sin é an rditeas a bhi sa teach s’a’ainne fadd. Agus, em, ba fear
iontach leis an nGaeilge m’athair ach bhiodh sé a ra, “Céard a dhéanfas mé

leis an nGaeilge mda bhim a’ dhul thar Ghaillimh”’ (E8)
Thainig an pheirspictiocht thireolaioch anios roinnt uaireanta i bhfreagrai na

bhfoghlaimeoiri:

‘bhuel caithfidh t0 Béarla a useail nuair a thosaionn t piosa eile soir an
bothar.” (F15)

‘Bhuel, nil aon mhaith leis ann ma théann tu sios go Uachtar Ard agus nil sé
ach fiche mile. Nil aon mhaith sa nGaeilge dhuit, na dhul isteach go Gaillimh
no siar don Chlochan.’ (F7)

‘...ma théann tu go Sasana né go Meiricea n0 in ait ar bith, ni maith ar bith
an Ghaeilge dhuit. Caithfidh ti an Béarla a bheith a’ad. (F13)

Thagair F7 do ghaolta 6ga leis féin a bhi ag déanamh cursai i nGaeilge. Shil sé nach
raibh siad ag fail na hoiliuna a bhi ag teastail uathu agus go mb’thearr doibh na
carsai sin a dhéanamh as Béarla, mar go raibh deiseanna fostaiochta (as Gaeilge) sa

nGaeltacht an-teoranta.

4.2.2 Cumas agus nésanna labhartha Gaeilge na rannphdirtithe ar
fhoghlaimeoiri iad.
Mhinigh an t-eagrai litearthachta i gCasla gur cainteoiri dichais Gaeilge an

mhérchuid de na daoine ata ag foghlaim ann agus gur minic gurb i an Ghaeilge
gnath-theanga chumarsaide an ranga Béarla toisc an lui naddrtha a bhi ag daoine
Gaeilge a labhairt i gconai. Duirt an teagascéir T2 an rud céanna maidir leis na
ranganna Béarla. Bhiodar ag tabhairt le fios go raibh an n6s an Ghaeilge a labhairt

fréamhaithe an-laidir i gcuid mhor de na foghlaimeoiri a bhi ag freastal ar an ionad.
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Ba chainteoir liofa Gaeilge gach aon duine de na rannphairtithe a cuireadh faoi
agallamh agus ba i an Ghaeilge a labhair siad ar fad le linn na n-agallamh. Labhair
siad i leis an éascaiocht agus an liofacht a bheifea ag suil leis 0 chainteoiri

gniomhacha.

Den 16 rannphairti sin, thug 11 diobh le fios gurb i an Ghaeilge an teanga is fearr a
bhi acu né gurbh i ab fhearr leo a labhairt agus gurbh i ba mhinice a bhi & labhairt

acu.

‘...bhi mé in ann an Béarla a léamh nios fearr, ach ta me, td mé in ann an
Ghaeilge a labhairt nios fearr mar ‘sé a d 'fhoghlaim mé i mo ghasur. (F12)

Ba iad F4 (an duine ab 0ige a cuireadh faoi agallamh), agus F3 agus F12 (an bheirt
ba shine) ba mho a thug le fios go raibh Gaeilge nios fearr nd Béarla acu. Mhaigh F4
agus F3 nach raibh moran Béarla acu. Chaith F12 agus F3 tréimhse fhada d& saol ina

gconai i Sasana.

Theastaigh 6 F13 agus 0 F15 a shoiléiriu nach raibh aon chall ar an mBéarla a bhi
acu ach oiread. Ni raibh F15 in ann a ra an raibh Gaeilge nios fearr na Béarla aige
ach ni bheadh sé sasta Béarla a labhairt le haon duine ma bhi a fhios aige go raibh

Gaeilge ag an duine sin.

‘Ach is maith liomsa an Ghaeilge. Rugadh mé leis an nGaeilge agus caillfear
mé leis an nGaeilge. Dhdirire. ‘Sé a labhras mé an chuid is mo thimpeall mo
theach, ‘sé a labhraim le ‘chuile dhuine. Ni labhraim aon Bhéarla le aon
duine, mura gcaithim, mura bhfuil duine eicint ann a bhfuil Béarla aige.
(F13)
Bhi cligear a thug le fios go raibh an d& theanga cothrom acu n6 go raibh Béarla
nios fearr acu. Ba chuma le F11 Gaeilge n6 Béarla a labhairt ach chinn si sa deireadh
go mb’fhéidir gur fearr an Béarla a bhi aici agus cheap F6 go bhfuair sé nios mé
taithi ar Bhéarla le linn na mblianta a chaith sé ar imirce. Duirt F7 go raibh sé chomh
maith céanna sa da theanga, go mbionn sé ag labhairt an da cheann acu go rialta agus
a meascadh le chéile agus, go deimhin, rinne sé an-chuid cédmheasctha le linn an

agallaimh.

I gcas na beirte eile, bhi an tsli ar shealbhaiodar an Ghaeilge ni ba chasta. Thainig F1
0 Shasana go dti an Ghaeltacht nuair a bhi sé in aois na bunscoile agus gan aon eolas

ar an nGaeilge aige ag an am. Bhi an Ghaeilge ag duine de na tuismitheoiri. | gcas
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F2, cuireadh isteach ar an sealbhd traidisitnta le linn a éige, mar gur chaith sé an-
chuid ama in ospidéil agus i dtimpeallacht Bhéarla de dheasca fadhbanna slainte.
Shil an bheirt acu go raibh Béarla nios fearr n Gaeilge acu. Ba chainteoiri liofa
Gaeilge an bheirt acu ach bhi michruinneas airithe le tabhairt faoi deara ina gcuid

cainte agus bhi F2 ag Usaid roinnt mhér cddmheasctha.

4.2.3 Coimriu
Ba chainteoiri gniomhacha iad na rannphairtithe ar cuireadh agallamh orthu i

gContae na Gaillimhe, idir fhoghlaimeoiri litearthachta, na foghlaimeoiri i Ros Muc
agus fhoireann na Seirbhise Litearthachta i gCasla. Bhi cénai orthu ar fad i gceantair
i ndeisceart Chonamara mar a mhaireann an Ghaeilge go féill mar theanga phobail.
Shil cuid mhor acu gur Ghaeilge an teanga is fearr a bhi acu n6 gurbh i ab fhearr nd
ba nadurtha doibh a labhairt.

Ni raibh aon rannphairtithe i gcoinne na Gaeilge agus léirigh cuid mhaith de na
rannphairtithe a bhi os cionn leathchéad bliana d’aois cion agus dilseacht di, &
haithint mar dhlithchuid da gcéannacht n6 da bhféinidlacht féin. Thugadar faoi
deara, &fach, an t-aistrit teanga a bhi ag titim amach ina bpobail féin, go héirithe i
measc daoine 6ga agus leirigh siad imni faoi thodhchai na Gaeilge mar theanga
phobail. Thagair daoine freisin do theorainn chinga dhéimeagrafacha agus
thireolaiocha fheidhmiulacht na Gaeilge agus do na himpleachtai praiticitla a

d’eascair as sin.

Lasmuigh de Chonamara, bhi braistinti na n-eagraithe litearthachta ag tabhairt le fios
go raibh an t-aistrit teanga i dtreo an Bhéarla faoi lan-tseoil né go raibh sé tugtha
chun criche cheana féin. | gceantar amhain cuireadh sios ar chuinsi a chuireann
imeallt iomlan ar fheidhm shoisialta na teanga in iul agus drogall ar iarchainteoiri

Gaeilge plé I€éi a thuilleadh.

4.3 Braistinti 6 thaobh fheidhm na Gaeilge scriofa i gCleachtais
Litearthachta na Gaeltachta.
Ceistiodh rannphairtithe maidir lena dtuiscinti faoi fheidhm na Gaeilge scriofa ina

saol féin agus i saol na bpobal inar chénaiodar. Ni mor a chur san aireamh gur thug
gach aon rannphairti ar fhoghlaimeoir é/i le fios nach raibh méran scileanna
litearthachta sa nGaeilge acu (d& mba ann déibh in aon chor), né, ar an gcuid is fearr,
go raibh a gcuid scileanna i nGaeilge cuid mhaith nios laige nd a macasamhail i
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mBéarla. Is féidir go bhfuil a rian sin ar a mbraistinti ar rél na Gaeilge scriofa i saol
an phobail. Mar sin féin, ba dhaoine iad uile nach ndearna iarbhunscolaiocht
uachtarach fhoirmiuil agus airitear ar a shon sin iad mar bhaill den spriocghripa
daoine a mholann an Roinn Oideachais agus Scileanna don tSeirbhis Litearthachta
d’Aosaigh dirit air. Ta a mbraistinti siud faoi rél na Gaeilge i gcleachtais
litearthachta a bpobal abhartha, mar sin, do thuiscint a fhail ar riachtanais agus

dearcadh an dreama a bhfuiltear ag iarraidh cuidiu leo.

4.3.1 Nil an Ghaeilge d husdid go fairsing in écdidi litearthachta
Ar an morgoir, ba é tuairim na rannphairtithe nach raibh moéran tabhachtacha né

tabhacht ar bith ag baint le scriobh na 1éamh na Gaeilge i ngnathimeachtai a saoil na
i saol na gcomharsan sna bpobail inar chonaiodar. Os a choinne sin, bhi daoine ag
plé le hocaidi litearthachta i mBéarla chuile 1a. Mar sin féin, nochtaigh rannphairtithe
réimse tuairimi faoi laghad né méid na teagmhala leis an nGaeilge scriofa. Cheap

F16 nach raibh moran teagmhala ag daoine le caipéisi Gaeilge ar chor ar bith:

‘B ’fhéidir, b’fhéidir go bhfuil bliain in ann imeacht agus nach dtiocfadh tada
Gaeilge.’ (F16)
Cheap F9, &fach, go raibh ‘chuile short scriofta i nGaeilge no....no le léamh i
nGaeilge’ ina ceantar féin.
4.3.2 Institividi Aitila
An chuid is m6 de na samplai a luadh d’usaid na Gaeilge in 6caidi litearthachta,
bhain siad le cumarsaid scriofa i nGaeilge a rinne institididi agus eagraiochtai aititla
taobh istigh de na pobail Ghaeltachta féin. Astu sin, bhi scoileanna aititla agus an
eaglais go haititil ar an gcuid ba choitianta. | gcas rannphairtithe airithe, nior
ghéilleadar go raibh aon dcaidi litearthachta ina saol inar baineadh Usaid as an
nGaeilge go dti gur cheistigh mé iad faoin séipéal agus faoin scoil. Ghéill siad gur

rudai eisceachttla Gaeilge iad i gcomparaid le huilelaithreacht an Bhéarla scriofa:

‘Litir 6n scoil né on Séipéal; Gaeilge, but an chuid eile, Béarla uilig. So, I'd
say go leor Béarla.” (F11)

‘B ’fhéidir paipéar an Aifrinn alright, bheadh sé i nGaeilge. Rudai mar sin.
Ach ni méran eile a gheobhas tii i nGaeilge.” (F14)

Bhi an chumarsaid scriofa seo 0 institididi éagsula nios tdbhachtai i saol daoine
seachas a chéile. Bhi notai 6n scoil luaite ag daoine a raibh clann ar scoil acu. Bhi
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tabhacht airithe i Iéamh na nuachtlitreacha én séipéal agus na mbileog Aifrinn seo do

bheirt rannphairti a bhi gar do thri scor bliain d’aois n6 os a chionn:

‘Bionn mé ‘chuile Dé Domhnaigh, agus beidh mé ag iarraidh ¢ a léamh, an
méid atd mé in ann a léamh, amach as an newsletter agus rudai mar sin. So,
ba mhaith liom dha mbeinn in ann beagan dho a l1éamh, sea. (F3)

‘Bim ag léamh anois an bhileoig ag an Aifreann, an bhfuil a fhios a’ad an
bhileoig bhionns scriofta ag, le haghaidh an Aifrinn ag an ag an séipéal?.
Bim & léamh sin anois agus cheana, ‘sé an chaoi, bhreathnéinn cheana air
agus leagainn uaim é agus bhinn a rd, “O td sé seo uafisach ar fa(d)”, a
bhinn a ra liom fhéin, “nil mé in ann é seo a léamh agus mé ag labhairt
Gaeilge”, bheadh mé a ra liom fhéin. Ach anois ta mé in ann é a léamh, so ta
mé an-sasta faoi. (F12)

Luadh roinnt institiuidi aitidla agus eagraiochtai aititla eile a bhain feidhm as
cumarsaid scriofa i nGaeilge: cumainn aitidla spdirt (téacsail san aireamh), grapai

agus ionaid phobail, eagraiocht ealaion agus taispeantas talmhaiochta.

Thagair roinnt rannphairtithe (F3, F5, F7, F12) d’thograi i bhfuinneoga siopai, sa

leabharlann agus in aiteanna poibli eile agus do chomharthaiocht phoibli.

‘Bionn, bionn, eh, posters, an bhfuil fhios a’ad, ar an bhfuinneog le haghaidh
rudai a bhionns i nGaeilge ‘s nil fhios a’amsa sa deabhal céard, an bhfuil
fhios a’ad?’ (F7)

‘So ta go leor, | mean, even na signposts ar an, ar an mboéthar anois, i
nGaeilge ata go leor acu, nach ea? (F3)
Rinne an t-eagrai E8 an pointe, biodh is go raibh feidhm & baint as an nGaeilge ar
bhonn aitidil, b’fhusa dul thimpeall ar aon deacracht a bhain lena léamh.
D’théadfadh an duine, mar shampla, labhairt leis an té a scriobh an chumarsaid agus
bhi ‘chuile sheans ann go raibh aithne phearsanta air/uirthi sin. Maolaiodh, da réir
sin ar an riachtanas dul i ngleic le haon easpa cumais litearthachta i gcas na Gaeilge.

‘Na daoine bunusach, bunisach, ba mhaith leothab a bheith inanni a
scriobh agus i a 1éamh, ach, go hionduil, na rudai a tharlaionns i nGaeilge,
is rudai ar leibhéal &itidil iad, nés néta 6n muinteoir. Agus is tuisce a
ghabhfaidh siad amach as a mbealach agus tabharfaidh siad cuairt ar an
muinteoir: “Thug si abhaile an néta ach bhi sé stréicthe 7, n6, em, “Thit sé
sa lochan agus ni raibh mé in ann é Iéamh. ” Is thisce a chuirfidh siad dhe
thriobléid orthub fhéin cuairt a thabhairt ar an mainteoir. (E8)
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Cuireadh € sin i gcodarsnacht le comhfhreagras i mBéarla a bhi ag teacht 6 fhoinsi
neamhphearsanta nios faide i gcéin agus ar mhinic go raibh tdbhacht mhoér ag baint

leo ar nds litir faoi choinne ospidéil.

‘Agus, airionn na daoine seo, go mér mor, airim, aon duine a bhi plé acu le
ospidéil... agus, t4, ta go leor dho na daoine seo, bionn ai..., bionn, bionn, eh,
glaoch a’ainn ag déanamh leithscéil mar ta siad a ‘dhul ag an ospidéal mar,
ag coinne seo no coinne siud......agus sin é an chéad chloch agus an chloch is
mo ar a bpaidrin....ag an néiméad sin. An bhfuil a fhios a’ad. Agus an ciram
is fearr a fhdil agus...an bhfuil a fhios a’ad. So td...nil an pictiur “dubh is
ban” ar aon bhealach....’(ES)

4.3.3 An léitheoireacht i gcomhair eolais agus mar chaitheamh aimsire
Pléitear an léitheoireacht i nGaeilge sa nGaeltacht (leabhair, irisleabhair agus araile),
lasmuigh de réimse na hoibre agus an oideachais i gCaibidil 2.% Bhi na foinsf sin ag
tabhairt le fios nach raibh an léitheoireacht i nGaeilge bunaithe an-laidir mar
chleachtas litearthachta sa nGaeltacht. Ba bheag ar fad a thagair na rannphairtithe
don léitheoireacht le linn na n-agallamh. An beagan a duradh fuithi, thacodh sé leis
an tuiscint thuas. Ar nddigh, ni bheifi ag suil go mbeadh n6s né caitheamh aimsire ag

duine a bhi ag foghlaim bunscileanna litearthachta, leabhair n6 irisi Gaeilge a Iéamh.

Duirt foghlaimeoir litearthachta amhain (F11) nach mbionn daoine ag Iéamh leabhar
Gaeilge ach leabhair Bhéarla amhéin. Thug foghlaimeoir eile (F15) faoi deara gur
leabhair Bhéarla amhain a léann a bhean féin, biodh is go raibh Iéamh na Gaeilge
aici. Mhinigh teagascair litearthachta, afach, gur shil si go raibh suim ag an bpobal i

saothar Udar aititil:

‘...déantar poibliocht mhor ar leabhra agus ta go leor scribhneoiri aititla
agus mar sin i gceist agus is brea le daoine a gcuid scribhneoireacht’ sin a
léamh. Daoine costil le, mar shampla, le Joe Steve O Neachtain agus Jaici
Mac Donnchadha agus daoine, b’ fhéidir, go bhfuil aithne acub orthu. Agus
cloistear faoi na leabhra seo ar an Radio agus seoltar iad in aiteachai
éagsula thart timpeall agus silim go, go n-airionn daoine an fols nuair nach
bhfuil siad in ann an leabhar a cheannacht, a thabhairt abhaile agus a
l[éamh.” (T2)

Mhinigh duine i Ros Muc go raibh an-suim aige i leabhar de chuid Gdair aititil faoi

stair an cheantair ach nar I€igh sé é go dti gur aistriodh é:

% Caibidil 2, fochaibidil 2.5.3
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‘bhi mé ag iarraidh leabhar, leabhar a scriobh eh Colm O Gaora as Ros
Muc faoin eh, naoi déag sé déag agus naoi déag fiche an Civil War ‘s rudai
a tharla thart i gConamara nuair bhi nuair bhi sé involved san IRA
thimpeall ar Chonamara. Rud é go ba mhaith liom Iéamh i nGaeilge ach
fuair mé i mBéarla i, translataileadh go Béarla sa deireadh i agus fuair mé i.
(F7)

Ni raibh an cumas ag an rannphairti seo leabhair Ghaeilge a Iéamh ach ba mhaith leis

leabhair faoin stair aitidil agus abhar aititla eile a Iéamh as Gaeilge.

Mhinigh mac léinn eile i Ros Muc (F9) gur léigh si go rialta i mBéarla ach gur léigh

si corrleabhar Gaeilge freisin agus go mbionn siad nios deacra.

4.3.4 Nuachtdin, Irisleabhair
Maidir le nuachtain, tréimhseachain, irisleabhair, thagair teagascoir amhain (T1) den

ghanntanas ata ann d’abhar léitheoireachta Gaeilge san am i lathair. Ba é tuairim
teagascora eile (T2) gur bheag suim a chuir daoine sa nGaeltacht sa gcineél sin
abhair nuair a bhi sé ar fail. Duirt foghlaimeoir amhain go raibh aithne aici ar go leor
daoine a Iéigh Foinse®® (F11). Duirt foghlaimeoir eile (F7) nach bhfaca sé aon duine

ag léamh Gaelscéal®” ach go hannamh.

4.3.5 Doiciméid Oifigiula, Comhldnu Foirmeacha, Comhfhreagras, Post.
Thuairiscigh rannphairtithe gur i mBéarla a bhi an chuid is m6 go mér fada den

abhar a thainig chucu trid an doras. Shil an t-eagrai E8 go raibh sé sin ina
dhispeagadh d’thoghlaim scileanna litearthachta 1 nGaeilge. Shil F13 go mb’fhéidir
gur thainig roinnt rudai i nGaeilge trid an bpost ach gur i mBéarla a bhi an post ar
fad, nach mér. Mhinigh sé aris ansin gurbh i a bhean a bhionn ag plé leis an bpost 6
tharla nach bhfuil na scileanna litearthachta cui aige féin go féill. Duirt F12 go
dtagann rudai i nGaeilge 0 thrath go chéile. Bhi F16 den tuairim laidir nar thainig
abhar i nGaeilge ach go fior-annamh. Ba chuimhin léi go bhfuaireadar foirmeacha
iarratais a bhain le scéimeanna deontais 6 Roinn na Gaeltachta 6 uair go chéile.®

Thagair rannphairti 6n gcursa i Ros Muc do dha litir oifigitla a fuair si tamall roimhe
sin narbh fhéidir 1éi a Iéamh ach go raibh aistriichan curtha ar fail ar chul na

bileoige:

8 Forlionadh seachtainidil leis an Irish Independent. T4 deireadh curtha leis.
87 paipéar seachtainitil nuachta ar cuireadh deireadh leis an leagan cléite de cheal éilimh.
8 T4 deireadh curtha 6 shin leis an da scéim ar thagair s déibh.
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Em..an bhfuil a fhios a’ad ..scaiti gheofa litreachai b fhéidir bheadh i
nGaeigle agus nach mbeadh a fhios a’d tada faoi agus bheadh sé an-deacair
fhail amach céard é fhéin. (F6)

Taighdeoir: Agus cé a chuirfeadh na litreacha seo chugat?

Eh, bhuel, em fuair mé péire cupla uair..0 u- 6 Ghaillimh. Sea agus en- ...ach
ansin nuair a d’iontaigh mé thart é, bhi Béarla ar an taobh eile. (F6)

Shil an foghlaimeoir litearthachta F4 go raibh beagnach gach rud a bhi le sinit as
Gaeilge toisc go raibh conai orthu sa nGaeltacht. Ni raibh si cinnte, afach, ar i

nGaeilge amhain a bhiodar, n6 go datheangach.

Maidir le litreacha pearsanta, duirt F11 go scriobhann daoine da ngaolta thar lear.
Cheap F1 go scriobhfadh gaolta a bhi ni ba shine na é, litreacha pearsanta i nGaeilge
da chéile da mbeidis in ann, toisc go labhraionn siad i nGaeilge i gconai ar an

nguthan:

‘So, feicthears dom, da ghabhfaidis, da thiocfaidis ag scriobh, gur i nGaeilge
a scriobhfaidis.’ (F1)

Taighdeoir: ‘So nil siad ag scriobh?’

‘Nil siad ag scriobh mar nil siad in ann a scriobh’. (F1)

Taighdeoir: ‘Béarla na Gaeilge?’

‘Rud beag Béarla ach ni, ni moran.’ (F1l)

Cheap an t-eagrai E8 nach raibh an foghlaimeoir ag cuimhneamh ar chomhfhreagras
on Stat moran. Os a choinne sin, mhaigh an teagascoir T1 go mbionn fonn ar
fhoghlaimeoiri litearthachta Gaeilge foirmeacha iarratais agus a leithéidi a
chomhlanu i nGaeilge agus go bhfaigheann siad cinamh sa rang. Ddirt rannphairti i
Ros Muc (F6) go raibh a fhios aige go raibh aicme airithe daoine a scriobhfadh chuig
comhlachtai poibli i nGaeilge. Shainaithin sé an aicme seo daoine mar chuid den

dream nach ndeachaigh ar imirce riamh.

Bhraith an foghlaimeoir litearthachta F10 gur choir do dhuine an Ghaeilge a Gsaid i
gconai nuair atathar ag scriobh chuig comhlachtai poibli agus d’inis s¢€ scéal faoi
Océid airithe ina ndearnadh neamhshuim da litreacha i nGaeilge agus gur freagraiodh

iad i mBéarla.

4.3.6 Braistinti faoi chumas litearthachta sa nGaeilge agus a tdbhacht.
Chuir na foghlaimeoiri ar fad in iul, beag beann ar a gcumas litearthachta i mBéarla,

gur 10 go mér a gcumas sa nGaeilge, méa bhi aon chumas in aon chor acu sa teanga
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sin. Cheap rannphairtithe gurbh amhlaidh a bhi an cas le an-chuid daoine sa bpobal
(F5, F8, F19, F13).

14, td a fhios a’am, nil aon...td a fhios a’am go leor daoini atd sa mbad
céanna liom. 7d siad a’ labhairt Gaeilge 6 6 6 bhi siad ina bpdisti ach
scriobh agus lIéamh, bheadh fadhbannai mora acu leis, you know? (F8)
Shil an teagascoir T2 agus roinnt foghlaimeoiri (F1, F5, F10) go raibh scileanna isle
litearthachta sa nGaeilge ag an gcuid sin den phobal ba shine na leathchéad bliain

d’aois, biodh is gur acu siud a bhi an Ghaeilge is fearr agus an no6s is laidre i a

labhairt.

‘Ni bheadh, ach bheadh caighdedn na Gaeilge i bhfad nios airde.’ (T2)

‘Ni bheadh. Nil an Ghaeilge scriofa ar chor ar bith acu na a bheithinann i a
Iéamh ach an oiread. Ni bheadh. Ni bheadh ceachtar diobh sin acu. Ach
bheadh an teanga go maith acu. ’ (F10)

“Ach ‘a gcaithfidis peann a chur phar, bhi siad réidh. Ni bheidis in ann aon
cheo a dhéanamh faoi’. (F10)

Bhi tuairim an-laidir ag F10 faoin gceist. Duirt sé nach raibh a fhios aige cén fath a
raibh cumas iseal litearthachta sa nGaeilge ag an aoisghrdpa céanna. Thug F8 an
tuairim gur fhag an-chuid daoine an scoil luath san am a caitheadh agus gur bheag
teagmhail a bhi ag na daoine sin leis an nGaeilge scriofa ¢ shin. Shil si freisin, &fach,
go raibh an Ghaeilge nios deacra nd an Béarla. Bhi rannphairtithe airithe (F1, F10)
den tuairim go mbeadh scileanna teoranta ag an aoisghripa os cionn leathchéad i
mBéarla chomh maith ach go mbeidis sin nios fearr na& mar a bheadh a gcuid

scileanna i nGaeilge.

Nochtadh tuairimi difritla faoi thAbhacht scileanna litearthachta sa nGaeilge agus
faoin tdbhacht a bhain lena n-Gsaid. Cheap F2 gur leagan amach datheangach a bhi
ar fhormhor na gcéipéisi a raibh Gaeilge scriofa orthu agus go mbionn an duine ceart
go leor gan aon scileanna Gaeilge. Duirt F4 go mb’théidir go raibh tabhacht leo ach
gur cuma lei féin go pearsanta. Shil F3 agus F9 go raibh litearthacht i nGaeilge
tdbhachtach mar go raibh an Ghaeilge & huséid go fairsing sna pobail inar
choénaiodar. Ina dhiaidh sin, nuair a ceistiodh F9 ar shil si go raibh litearthacht i
nGaeilge tabhachtach do dhaoine, d’threagair si 4 ra gur dhoigh 1éi nach raibh. Duirt

F7 nach raibh tdbhacht 1éi ach amhain d’aicme bheag daoine a bhi ag obair in
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instititidi a bhi ag feidhmiu tri Ghaeilge agus ag iarraidh an Ghaeilge a chur chun

cinn.

Bhi F8 agus F10 den tuairim go raibh an litearthacht sa teanga tabhachtach
d’inmharthanacht na Gaeilge mar theanga phobail sa nGaeltacht. Cheap F8 nach
mbeifi in ann focail nua a ghlacadh isteach sa teanga. Dar le F10, mura mbeadh an

teanga a scriobh, nach bhfeicfi i:

‘Cén fath sin? Ma ligeann muid chun bdis an Ghaeilge, ni bheidh tada
a’ainn.’ (F10)

Taighdeoir: ‘Sea. Agus ta baint ag an bhfocal scriofa go laidir leis sin, an
ndéarfa?’

‘O ta. An t-uafés. T& an t-uafas baint aige leis. Mura mbeadh si scriofta, ni
fheicfidh daoine i ‘s ni bheidh fhios ag daoine fuithi.” (F10)

4.3.7 Coimriu

Ar an morgoir, sholathar fianaise na rannphairtithe Iéargas ar rél agus stadas na
litearthachta Gaeilge ina bpobail Ghaeltachta féin a bhi ar aon dul. Is dluthchuid iad
na pobail sin de mhérshochai fhairsing Bhéarla atd morthimpeall orthu. Ta sé sin le
feiceadil i bhforlamhas an Bhéarla i gcleachtais litearthachta agus sa rol imeallach ata

ag an nGaeilge scriofa i saol an-chuid daoine.

Chreid rannphéirtithe go raibh daoine i gcoitinne nios cumasai i mBéarla n mar a
bhiodar i nGaeilge. Shil cuid diobh gurbh é an easpa teagmhala leis an nGaeilge
scriofa 6 d’thag daoine an scoil faoi deara na laige sin. Creideadh go raibh cumas ni

b’isle litearthachta i nGaeilge ag an aoisghrupa os cionn leathchéad bliain d’aois.

Chonacthas go raibh Usaid na Gaeilge scriofa teoranta do roinnt instititidi agus
eagraiochtai a bhi ag feidhmiu laistigh den phobal féin. Bhi siadsan nios tabhachtai
do dhaoine seachas a chéile, ag brath ar chuinsi pearsanta an duine agus méid a

rannphairtiochta in imeachtai na bhforas sin.

Feiceann daoine Gaeilge ar chaipéisi oifigiula agus riarachain ¢ thrath go chéile agus
ar chomharthai. Luaigh mac léinn amhain scriobh agus léamh na Gaeilge i
gcomhthéacs na fostaiochta ach thug sé le fios go raibh a feidhm teoranta do roinnt

bheag eagraiochtai agus seirbhisi.

Ma bhiothas ag baint Gsaide as an nGaeilge i gcleachtais litearthachta agus i réimsi

eile saoil, ba rogha an duine aonair é a bhi bunaithe ar dhilseacht, suim no lui
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nadurtha agus ba rogha i nar chleacht ach mionlach den phobal. Bhi tabhacht ni ba
mhd le scileanna litearthachta i nGaeilge do na na rannphairtithe ba mhé a bhi ag plé

leis an nGaeilge scriofa mar abhar foghlama.

4.4 An Ghaeilge Nios Deacra
Mar a chonacthas thuas, thug na foghlaimeoiri ar fad le fios gurbh fhearr a scileanna

litearthachta i mBéarla na i nGaeilge. Thug cuid diobh le fios, freisin, go mbeadh sé
ambhlaidh i gcas an-chuid de phobal na Gaeltachta agus go gceapfadh daoine go raibh
an litearthacht i nGaeilge ni ba dheacra. Thacaigh na teagascoéiri T1 agus T2 agus
cuid de na heagraithe litearthachta a raibh aon phlé acu leis an nGaeilge (E1, E3 agus
E8), leis an tuairim sin. Ta sé suntasach gur chreid cainteoiri ddchais Gaeilge go
raibh litearthacht sa dara teanga nios éasca na ina gcéad theanga. Bhi roinnt tuairimi

ag na rannphairtithe faoin bhfath go raibh an Ghaeilge nios deacra do dhaoine .

4.4.1 Taithi ar Bhéarla
Rinneadh an pointe go raibh ni ba mho taithi ag daoine a bheith ag breathnu ar an

mBéarla scriofa. Bhi an Béarla scriofa & fheiceail acu ar bhonn laethuil agus a
gcumas sa mBéarla & athneart da réir. Os a choinne sin, bhi meirg tagtha ar
scileanna litearthachta i nGaeilge mar nach rabhthas ag baint feidhme astu ach go

hannamh:

‘bionn daoine drogallach ar dtds, mar gheall ar a dtaithi. Ta siad ag breathnd
ar, is doigh, (nio) s mo fograiocht Béarla’. (E8)

‘ni usaideann muid é go laethuil, agus ansin, bionn deacracht acu. An bhfuil a
fhios a’ad? Mar ta sé ar nos gach rud, mura gcleachtann tu, mura gcoinnionn
tl ag cleachtadh, ta sé ar nos a bheith ag Iéamh agus ag scriobh, cailleann tu
é sin, is nil, an bhfuil a fhios a’ad'?’ (T1)

Ba iad na rannphairtithe 6n gcursa i Ros Muc ba mhé a rinne an pointe sin i measc
na bhfoghlaimeoiri; an dream ab fhearr scileanna Béarla agus ba mho codarsnachta

idir caighdeén na scileanna sa da theanga :

‘Sea. agus ni raibh aon chleachtadh agam bheith ag Iéamh i nGaeilge na tada.
Sea, so cheapfainn gurb in é. (F6)

‘Nil fhios a’am because ta mé ag ceapadh go bhfuil nios mo den teanga, den
Bheéarla thart na den Ghaeilge’ (F5)

‘Nil a fhios a’am céard é fhéin. Is doigh go mbeadh cleachtadh a’ainn a bheith
ag léeamh an Bhéarla’.(F9)
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4.4.2 Imirce
Den 16 fhoghlaimeoir a cuireadh faoi agallamh, chaith 11 diobh tréimhse da saol ina

gconai thar lear. Duirt seisear diobh sin gur shil siad go raibh an easpa teagmhala le
Gaeilge ar feadh a dtréimhse thar lear ar cheann de na fathanna go raibh a gcuid

scileanna litearthachta i nGaeilge nios laige go mér na a macasamhail i mBéarla:

‘.ach eh..ansin nuair a chuaigh mé go Sasana, Béarla a bhi uiliug ann agus
caithfidh mé a ra nuair a thainig mé ar ais anall ni raibh fhios a’am beo cén
chaoi tada a scriobh. (F9)

Nior rinne, no, mar ni raibh mé...you see, mar gheall ar an t-achar a bhi
muid imi’, ni raibh mé ag scriobh Gaeilge, na ni raibh mé ag labhairt
Gaeilge n6 ni raibh mé ag foghlaim Gaeilge, méran. So, 6 bheadh sé sin an-
deacair, cheapfainn.(F3)

4.4.3 An Seanchlo

Thagair foghlaimeoiri sna seascaidi do dheacrachtai a bhi acu de bharr gur éiriodh as
usaid an ‘Chlo Ghaelaigh’ agus gur tosaiodh ag tisaid an ‘Chlé Rémhanaigh’ tar éis
doibh an scoil a fhagail agus imeacht go Sasana.®® Ni bhfuaireadar deis dul i dtaithi
ar an gclé nua a fhad a bhi cénai orthu thar lear. Thagair an t-eagrai E8 freisin don

deacracht ar leith seo a bhionn ag an aoisghrapa is sine.

‘Ta sé an-difriocht. Agus difriocht dhomsa ¢ chuaigh mise ag an scoil.
‘cause ni raibh haitch na tada ann ’uair a bhi mise ag an scoil.” (F6)
Taighdeoir: O, ni raibh? Bhi an seanchl6 ann an t-am sin?

Sea. Té& sé an-difriocht. Yeah agus ta sé chomh fada...le spelleéil. (F6)

Ach nuair a bhi ansin éisti’ leis ar feadh piosa leis, agus ansin thainic na
haitcheannai ann agus bhi sé cinnte orm é a thuiscint ar chor ar bith. (F12)

4.4.4 Coras Sainiuil Litrithe na Gaeilge agus an Deilbhiocht
Ta an coras litrithe chomh héagsuil sa nGaeilge 6n mBearla gur chruthaigh sé

deacrachtai 6 thaobh litrit agus dichddaithe de do dhaoine a bhi fréamhaithe go
laidir i gcoras an Bhéarla. Bhi cuma aduain agus choimhthioch ar an nGaeilge
scriofa (F1, F4, F5, F6, F9, F10, F11).

‘D4, da scriobhfa an rud an chaoi a labhranns duine, d& cheart go mbeadh
sé nios éasca.’ (F1)

8 Eirfodh as tséaid an Chlé Ghaelaigh sa gcoras oideachais idir na blianta 1963 agus 1972.
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‘Nil a fhios a’am, ta na focla nios aisti, I’'d say.’ (gaire) (F4)

“Yeah agus ta sé comh fada..le spelleail. T4 chuile short..an “aigh”
agus...’(F6)

‘Agus bhi mé ansin agus bhi just a’ breathnii agus bhi mé a’ ra: “cén chaoi
a’ scriobhfaidh mé ‘bhfuil’? “W 1 L L a chuir mé sios. Just, bhi mé
just....(F9)

Taighdeoir: ‘T4 a fhios agam- ag cuimhnid i mBéarla?’

“Yeah, just cuimhniu i mBéarla.” (F9).

‘Ta an-triobléid i gcénai a’am leis an litrid. Mar litrim é mar a dheirim é
ach ni shin é an chaoi a litreoidh tu é.” (F10)

O, ta si thar a bheith deacair. Ta si thar a bheith deacair. O t4, tuigim anois
cén fath nach bhfuil daoine in ann i a fhoghlaim. Ni bhinn & thuiscint ar chor
ar bith cheana ach tuigim anois é. Mar, go sabhala Mac Dé sinn, an chaoi a
litrionn ta cuid dho na focla, ta siad uafasach.’ (F10)
Dheimhnigh na heagraithe agus na teagascoiri a bhi ag plé leis an nGaeilge an méid
a bhi & ra ag na foghlaimeoiri maidir le litrit na Gaeilge. Mhinigh E3, biodh is go
raibh scileanna i mBéarla ag foghlaimeoiri ata ag iarraidh Gaeilge a dhéanamh, gur
bheag nach gcaithfi dul siar go dti an tUs toisc a éagsula agus a bhi an céras i gcas an
da theanga. Duirt E8 go mbionn foghlaimeoiri ag meascadh an da chéras trina chéile
agus go raibh sé fior-thadbhachtach dirit ar cheann amhain diobh roimh an gceann
eile. Shil E8, chomh maith, go ndearnadh failli ar go leor daoine sa gcéras
scolaiochta sa mhéid agus nach ndearadh aon ‘fhoghraiocht’ .i. an ceangal idir an an
bhfoirm scriofa agus fuaimeanna a thuiscint ionas go beidis in ann litrid agus
dichodi go héifeachtach. D’fhag sé sin iad, a shil si, ag brath go hiomlan ar aithint

focal iomlan:

‘Bhiodar ag brath go hiomlan ar aithneachtdil na bhfocla go dti seo, agus
focal ar bith nach bhfaca siad cheana, né nach bhfaca siad le fada, nil siad,
nil aon bhealach acub le tabhairt faoi.’ (E8)

‘....ta siad ag feiceail an Ghaeilge, ta siad ag feicedil carraigeachai mora
dho fhocla. Sin é at& siad a fheicedil.’ (E8)

Tharraing si anuas an pointe go raibh deilbhiocht na Gaeilge nios casta agus réimse
nios leithne infhillteacha. D’thag sé sin go raibh buntéiste nios 10 ag baint le
stilaithint focal iomléan i gcas na Gaeilge agus tdbhacht nios mé le cumas dichédu

agus ionchédu:
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Agus ta, ta an tuiseal ginideach agus rudai sa nGaeilge, nach bhfuil a’ad sa
mBéarla ar, ar an, chomh laidir agus ta tu, ta tu ag...nil, nil sé chomh héasca
an chomparaid a dhéanamh. (E8)

4.4.5 Gramadach na Gaeilge casta.
Shil an teagascoir T2 gur bhraith daoine go raibh gramadach na Gaeilge ar cheann de

na fathanna go raibh an Ghaeilge nios deacra na an Béarla. Ar an morgdir, bhi
deilbhiocht na teanga cruinn go maith ag na cainteoiri ddchais maithe 6 thaobh
labhairt na teanga de agus gur thug sé sin buntiste déibh agus iad ag iarraidh i a

thuiscint go gramaduil:

‘Ta sé casta. Bhuel, ta dho bhuntdiste acub, an dtuigeann ti, go bhfuil sé
acub sa gcaint gus da bheidis & Iéamh, léithidis go cruinn freisin é. Ach is
oscailt sul dho chuid acub, b fhéidir, cén faith, go gcuirfed an, mar a deir tu,
“driobaill an chait”, cén fath go gcuirfeda an ‘IT’ ach, feicim ag an am
céanna, da mbeifeé ag roinnt 6 thaobh na diochlaonta, nuair a fheicfeas siad
roinnt samplai nos, déarfa ‘cos an chapaill’ agus ‘seol an bhadid’ agus mar

sin de, déarfaidh siad, “6 sea, sin & a dhéanfas tu!” An bhfuil a fhios a’ad?
Feiceann siad ansin é.” (T2)
Cheap si go mb’fhéidir go ndearnadh failli sa gcoras scolaiochta ar chainteoiri
duchais agus gur ceapadh nar ghé gramadach na teanga a mhuineadh doéibh ¢ tharla
an deilbhiocht a bheith cruinn go maith sa gcaint acu. Shil si go raibh an ghramadach

an-chasta agus dushlanach do dhaoine nar thug fuithi riamh cheana:

‘Agus go tobann anois, td siad ag iarraidh slacht a chur air ‘s ta an t-uafas
rialachai agus mionrialachai agus eisceachtai agus rudai ag tiocht os a
gcomhair agus ta sé deacair, cinedl, nuair ata patrun amhain aimsi’ acub, a
ra, “bhuel, sin é é, ach....!” An bhfuil a fhios a’ad? |s beag nach mbraithfea
fhéin mar theagascoir, “nil a fhios a’am cén fath a bhfuil siad mar sin.” Ta
an oiread sin eisceachtai ann’ (T2).

4.4.6 Réimsi Teanga

Ba chonstaic mhor do na foghlaimeoiri an difriocht an-mhor, dar leo, idir a nGaeilge
féin né Gaeilge a bpobail féin agus an leagan scriofa den teanga. Is dealraitheach go
raibh an difriocht seo an-mhor i stile na rannphairtithe sin agus i sdile foghlaimeoiri
eile, de réir fhianaise na dteagascoiri. Chuimsigh an difriocht seo, leaganacha an
chaighdeain, focloir nua n6 focloir nach raibh taithi acu uirthi agus canuinti eile ach
ni i gconai a tuigeadh cé acu de na rudai sin faoi deara na difriochta na a ndeacrachta

léi.
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‘Mar t4 an Ghaeilge a labhraionns agus a scriobhanns daoine anois difridil
dhon Ghaeilge a tégadh muide leis.’(F3)

‘ta an Ghaeilge leabhartha agus an Ghaeilge a labhranns - labhraionns
muide, ta sé totally different.” (F7)

‘Ta an Ghaeilge atd a’amsa agus an Ghaeilge atd amuigh ansin: dhd
Ghaeilge different. (F13)

Mhinigh an t-eagrai E8 agus na teagascoiri go raibh an Ghaeilge ar chaipéisi
oifigitla 6 chomhlachtai poibli an-deacair d’thoghlaimeoiri a Iéamh agus a thuiscint.
Duirt E8 go gcinneann sé ar a bhformhdr an Ghaeilge a bhionn ar an bhfoirm

dhaonairimh a Iéamh. Tharraing mé ceist chaighdean na Gaeilge ar chaipéisi:

‘Ach, go direach, mar leis an aistriichan, an dtuigeann t0? Ta an aistriuchan
direach, cinedl ar fhocal (focal ar fhocal). Nil an aistrichan bunaithe ar
focla s’a’ainne, abair, an bhfuil a fhios a’d? (T1)

Taighdeoir: Ta a fhios agam.

‘Focla Chonamara.” (T1)

‘Bhuel td a fhios a’amsa anois...fuair mise litir amach o..em..... foirm amach
6, meas ti an é an tax office. A, (go) sdbhala Dia sinn, a bheith ag iarraidh i
a léamh! A, ni raibh a fhios a’am 6 Dhia na nGrast, céard a bhi scriofta inti.’
(F9)

Taighdeoir: ‘Ach meas ti an raibh aon mhaith sa nGaeilge sin?’

‘Nil a fhios a’am, NOW. B fhéidir nach raibh, but, ta a fhios a’am, anyways,
bhreathnaigh mé air agus duirt mé liom fhéin, “Oh good luck! . Ringeail mé
suas iad agus duirt mé, “Cuir amach an ceann Béarla, maith an bhean, nil
meé in ann i seo a léamh.” Ni raibh mé in ann. Seriously anois, ni raibh mé
in ann téin na barr a fhail uirthi. Agus thriail mé. Agus ta mé ag ceapadh,
agus fit amhain léigh mé alt dha uair agus bhi mé still, “a nil a fhios a’am.”
Ni raibh mé in ann. So, nil a fhios a’am ab é an Ghaeilge cheart né ab é an
chaoi gur chaith siad isteach i Google Translate € agus hope for the best go
dtainig sé amach ceart, nil a fhios a’am. (F9)

Luadh go minic téarmaiocht nua agus focail nach raibh coitianta sa gcaint acu féin

(F3, F7, F8, F10, F12, T1, T2). Cheap F12 nach raibh ar scoil acu ach focail bheaga

agus ansin thainig ‘go leor, leor focal mora millteacha’ isteach idir an da linn.

‘Nil a fhios a’am, usdideann siad, an bhfuil a fhios a’ad an...mas féidir liom
ara, “an Ghaeilge nua”. An a bhfuil a fhios a’ad, focla nach n-Usdideann
muid go laethuil, an bhfuil a fhios a’ad, mar, mar chainteoiri duchais, an
bhfuil a fhios a’ad? Ni usdideann muid é go laethuil, agus ansin, bionn
deacracht acu’...(T1)
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Ni raibh glacadh iomlan le ballaiocht na ‘Gaeilge nua’ ach oiread. Nior aontaigh F10
le go leor den téarmaiocht nua a bhi tugtha isteach sa nGaeilge, focail a bhi &

gcumadh ag ‘fear éicint eile thuas i mBI’Ath’ Cliath, is déigh’:

‘Mar ni raibh siad ann le linn an teanga Gaeilge, nuair a bhi an teanga
Gaeilge ag teacht anios. Cheapfainnse anois, gur cheart an teanga Gaeilge a
fhagadil mar a bhi si na blianta 6 shin’. (F10)

‘Is maith liomsa Gaeilge Chonamara, an Ghaeilge lena rugadh mé fhéin
agus a togadh... ach ni shin an Ghaeilge ata ag an Television anois na
reporters na TG4. '(F13)

‘An dtuigeann tu, uaireantai, ceapann daoine, silim, go mor mor cainteoiri
dachais, gur amhlaidh a cumadh na focla ar mhaithe le focla a chumadh.’
(T2)
D’aithin cuid diobh, chomh maith (F3, F7, F12, F13), go raibh nos an
chodmheasctha ag cur leis an difriocht idir a ngnathchaint féin agus leaganacha

scriofa den teanga.

‘Ta a fhios a’am go bhfuil muid ag mixedil Gaeilge le Béarla ach...Ach sin,
sin é an chaoi a raibh sé ariamh a’ainn. (F13)

I Ros Muc amhain a tharraing foghlaimeoiri anuas ceist na gcanuinti sa nGaeilge
scriofa. Cheap F7 go raibh tri chinedl dhifritla Gaeilge ann (na tri phriomhchanuinti)
agus go rabhthas ag iarraidh ‘aon cheann amhdain’ a dhéanamh den tri chinn acu.

Cheap F6 go raibh Gaeilge ¢ chanuinti eile tugtha isteach sa gcaighdeén scriofa:

‘Eh, dearfainn cuid acub, mar gheall air, toisc go bhfuil...t4 rudai sa
nGaeigle anois an bhfuil a fhios a’ad a déaranns daoine as
Cia..Chi..Chiarrai agus daoine as u- Donegal agus ta sé sin different mar
labhraionn siad sin different dhtinne’ (F6)

Thug an bheirt rannphairti céanna le fios go rabhadar tar éis dul i dtaithi cuid mhor ar
chanuinti agus gur thuigeadar nios fearr iad nuair a bhiodar & labhairt, toisc go
mbidis ag éisteacht leo ar Raidi6 na Gaeltachta (F6 agus F12) n6 6 bheith ag obair in
éineacht le lucht a labhartha i Sasana (F7). Léigh F9 corrleabhar ina candint féin
agus nuair a leigh si leabhar i gcanuint Chiarrai agus bhraith si go raibh sé nios

deacra.
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4.4.7 Foghlaimeoiri atd nios dige
Rinne an teagascoir T2 idirdhealu idir cailiocht na Gaeilge a bhi ag cainteoiri

duchais meénaosta, n6 nios sine, agus Gaeilge na n-aosach a bhi nios 6ige na sin.
Niorbh ionann, dar 1éi, na dashlain a bhi rompu scileanna litearthachta i nGaeilge a
fhorbairt. Bhi an sealbh( neamhiomlan, ar chomhartha séirt € ar an aistriu teanga, ag
imirt tionchair ar a gcumas agus ar a gcuid riachtanas. Shil si go raibh caighdean na

Gaeilge i bhfad nios fearr ag na foghlaimeoiri meanaosta:

“...bheadh caighdean na Gaeilge i bhfad nios airde na mar a bheadh, fiu ag
na cainteoiri dichasacha ata nios 6ige, mas féidir linn a bheith ag caint ar a
leithéide sin.” (T2)

Ni raibh an deacracht chéanna ag an dream 0g leis an gcodarsnacht idir an teanga

labhartha agus an teanga scriofa:

‘Na daoine nach bhfuil an scoil fagthai acub ach le deich mbliana né mar
sin, nil a fhios a’am an bhfeiceann siadsan moran difriocht’ ann mar bhi
cleachtadh acub air.

Cé nar eirigh leob greim a fhail air i gceart.” (T2)

Taighdeoir: ‘T4 a fhios agam céard atati ara.’

‘Nil an fhadhb chéanna acub sin leis.” (72)

Ni raibh deilbhiocht na teanga labhartha chomh chruinn céanna ag na foghlaimeoiri
6ga. Ni hamhain go gcaithfi maineadh doibh cén chaoi leis an deilbhiocht sin a chur
i scribhinn ach ba mhé a chaithfi gramadach na teanga féin a mhuineadh déibh na an

dream nios sine a raibh an Ghaeilge nios cruinne ina mbéala acu.

‘Ta go leor dho sin ann agus gan moran tuisceana ar chor ar bith ar an
bhfath go mbeadh sé ann. An dtuigeann tu? Cineal, breathnaionn siad ort
agus deireann siad, “O!” an bhfuil a fhios a’ad?, “Cén fath?” Ach ni, nil sé
in Gsaid acub fhéin sa gcaint ach oiread. Mar, fil amhain, agus muid ag
éisteacht leob, like, ni... ".(T2)

Taighdeoir: ‘So, sin fal eile ag an bhfoghlaimeoir sin, mar td siad... caithfidh
siad cuid den teanga, mireanna dhon teanga labhartha a fhoghlaim?’
‘Caithfidh, caithfidh.” (72).

‘Agus bionn i bhfad nios mo deacracht acub sin go minic leis an abhar
Iéitheoireachta freisin. Mar ni aithnionn siad na focla agus fii amhain nuair
a chloiseann siad iad, ni thuigeann siad iad. An bhfuil a fhios a’ad? Ta
leaganachai cainte anois agus rudai, go mér mér anois, d4 mbeadh sliocht
as leabhar no, b’fhéidir, pisin beag filiochta no rud éicint mar sin. Agus ni
bheadh an focldir chomh fairsing acub i ndairire. Ni bheadh.’ (T2)
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4.4.8 Coimriu
Ba € tuairim na rannphairtithe gur chreid foghlaimeoiri litearthachta, agus cuid mhor

den phobal, go raibh an Ghaeilge nios deacra na an Béarla ¢ thaobh na litearthachta
de. Bhi daoine ag feiceéil agus ag plé leis an mBéarla scriofa chuile la agus bhi a
gcuid scileanna sa teanga sin a n-athneartd trid an taithi sin agus a maistreacht ar
choras ortagrafaiochta an Bhéarla & ndaingnid. Bionn nios 10 teagmhéla ag daoine
leis an nGaeilge scriofa. Cheap cuid de na daoine a bhi ar imirce, go raibh baint aici

sin leis an easpa teagmhala a bhi acu leis an nGaeilge scriofa 6 d’fhag siad an scoil.

Ta coras ortagrafaiochta na Gaeilge chomh héagsuil 6n mBéarla go bhfeictear
d’thoghlaimeoiri go bhfuil sé an-chasta agus gan moran bainte aige le fuaimeanna an
fhocail labhartha. Ni féidir braith ar aithint fhocal coitianta an oiread chéanna sa

nGaeilge toisc deilbhiocht chasta na teanga agus minice na n-infhillte.

Toisc go mbaintear feidhm nios cuinge as an nGaeilge da ngnothai saoil, ta nios IU
taithi ag pobal na Gaeltachta ar Usaid na Gaeilge caighdeanai i gcomparaid leis an
mBearla caighdeanach agus le réimsi teanga sa nGaeilge (idir fhriotal agus fhocléir)
a bhaineann le fearainn nach mbaintear moran Uséide as an nGaeilge iontu. Feictear
do dhaoine go bhfuil an Ghaeilge scriofa thar a bheith difritil 6n teanga labhartha
agus thar a bheith deacair, da réir sin. Bionn doicheall ag daoine airithe roimh aon

leagan na Gséid nach bhfuil de réir a gcantna labhartha féin.

Aithniodh, &fach, nach bhfuil an Gséid ititil chomh bisiuil sin de dheasca an
aistrithe teanga. Téitear i muinin an-chuid cédmheasctha agus nil na gluinte ata nios
0Oige ag tabhairt leo go hiomlan deilbhiocht chruinn, comhréir na focloir na teanga
traidisiunta ina n-urlabhra. Is faide a gcaint féin 6 leaganacha scriofa den teanga, idir
chanuint is chaighdean agus réimsi sainitla agus is deacra déibh maistreacht a fhail

ar an teanga scriofa da réir sin.

4.5 An tSeirbhis Litearthachta d’Aosaigh sa nGaeltacht
4.5.1 An tEileamh ar Sheirbhis Litearthachta Gaeilge sa nGaeltacht.

4.5.1.1 Lasmuigh de Chonamara agus de Thir Chonaill
Ba i ndeisceart Chonamara agus in iarthuaisceart Dhun na nGall a raibh aon teagasc
a dheanamh ar scileanna litearthachta Gaeilge. | dtaithi agus i gcuimhne na n-

eagraithe litearthachta taobh amuigh den da cheantar sin, insiodh dom go ndearna
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foghlaimeoir amhain litearthacht i nGaeilge i gcontae amhain agus go raibh triar ban,
a bhi ag foghlaim le chéile, ag iarraidh roinnt Ghaeilge a dhéanambh, rud a luadh a

bheith neamhghnach.

Bhi E1, E4 agus E5 den tuairim gur ar an mBéarla amhain a bhi an t-éileamh 6n
bpobal féin ach bhi roinnt seirbhisi & gcur ar fail i bpairt leis na scoileanna sa
nGaeltacht ag E1. Duirt E2 gur tairgeadh a gcuid seirbhisi i nGaeilge agus i mBéarla
sna limistéir Ghaeltachta a bhi faoina curam (Catagdir C) agus gur fiorbheagan
speise a léiriodh sa nGaeilge. Chuir E5 sios ar na hiarrachtai a rinne si an Ghaeilge a
thabhairt isteach ar bhonn neamhfhoirmiuil ina gcuid imeachtai. Duirt E4 gur
fhiafraigh sé de theagascoiri agus d’fhoghlaimeoiri, nuair a bhi foghlaim ‘duine-le-
duine’ & dhéanamh agus ar chainteoiri Gaeilge an bheirt acu, an mbeadh suim acu

litearthacht Ghaeilge a dhéanamh agus gur insiodh dé nach raibh aon speis acu inti.

Chonacthas d’eagraithe go raibh a gcuid acmhainni, idir am agus fhoireann, an-
teoranta agus go m’éigean doibh tus aite a thabhairt don rud a tuigeadh doibh a
bheith ina priomhchdram acu; seirbhis litearthachta Béarla a sholathar agus cdram

ceart a dhéanamh da ngnothai riarachain:

So really the priority for me, all the time, in importance in my job, was to get
the statistics done, to get the reports done, get the budgets out and all the rest
of it. That was paid-tutors dealing mainly with English. (E5)

Mhinigh E1 go raibh a gcuid iarrachtai daoine a earcu n6 an t-éileamh a chothu
d’fhoghlaim scileanna litearthachta Gaeilge sa nGaeltacht ‘%it and miss’ agus shil si
gur theastaigh feachtas leantnach, lena n-airitear an t-infrastruchtdr agus na
hacmhainni cui a chur ar fail, chun seirbhis éifeachtach a sholathar, fograiocht agus
rannphairtiocht eagraiochtai aititla chun dul i bhfeidhm ar an scéal agus leas a
dhéanamh don Ghaeilge sa nGaeltacht. Chuir E5 sios ar an deacracht a bhi aici riamh
teagascoiri feiliinacha a earcu don tseirbhis. Bhi sé fior-dheacair daoine oiriunacha a
earcu a bhi feiliinach mar theagascairi deonacha chun Béarla a dhéanambh; i gcas na
Gaeilge, bhi sé dodhéanta, shil si. Bhi drogall uirthi seirbhis a thairiscint na a
fhogairt mura mbeadh an fhoireann ann chun i a chur ar fail. Shil si go laidir gur
theastaigh teagascoir a fhostu go 1an- n6 go pairtaimseartha a bheadh ar a gcumas an
Ghaeilge agus an Béarla a dhéanamh agus a bheadh de chiram acu an tseirbhis

Ghaeilge a fhorbairt:
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But you really would need dedicated staff there, like, one full-time..., not a
full-time, they don’t have to be a full-time, but one paid tutor who is fluent in
Irish, who completely understands where you 're coming from, who can be

there, sort of, plugging, plugging, plugging. (E5)

Bhi roinnt phlé ag E5, E6 agus E7 faoina dheacra agus a bhi sé teagascoiri maithe
ardchailithe a earct agus a choinnedil leis na téarmai fostaiochta agus leis an bpa a
bhi ar fail.

4.5.1.2 An Ghaeilge a Mhtiineadh mar Dhara Teanga
Bhi na heagraithe litearthachta (E1, E2, E4, E5) ar aon fhocal: ma bhi éileamh ar bith

ar an nGaeilge, gur thainig an t-éileamh sin 6 thuismitheoiri gan Ghaeilge a raibh
clann acu ag freastal ar scoileanna aititla agus ar theastaigh uathu an Ghaeilge a
fhoghlaim. Cuireadh sios ar thionscnaimh éagsula a rinneadh le freastal ar an
éileamh ar mhuineadh na Gaeilge, trid an Oideachas Pobail, foghlaim teaghlaigh n

faoin scéim DEIS.

4.5.1.3 larthuaisceart Thir Chonaill agus Deisceart Chonamara
Bhi Gaeilge liofa ag na heagraithe litearthachta sa d& cheantar agus léirigh siad an-

diograis maidir le cur chun cinn foghlaim na litearthachta Gaeilge. Beirt oibri pairt-
aimseartha a bhi iontu seo agus thagair an bheirt rannphairti seo don bhra a bhionn
orthu leis an am agus na hacmhainni ata ar fail acu. Bhraith E3 narbh fhéidir Iéi an t-
am ba riachtanach a thabhairt d’earct daoine chun an Ghaeilge a dhéanamh, agus a

raibh de dhualgais uirthi maidir le redchtail na scéime Béarla:

‘ta sé iontach doiligh ar an talamh, an t-am a bheith agat, nuair ata td ag
déileail le scéim mér i mBéarla, am a fhail le... ba, d& mbeadh mo rogha, ba
mhaith liomsa mura raibh mo jab ach ag diriu ar an nGaeilig.” (E3)

Thagair E8 don mhéadu a bhi tagtha ar mhaorlathas agus curamai riarachain agus go
raibh fadhbanna éagsula n6 feabhsuithe a d’théadfai a chur i gerich, a bhain le

teagasc éifeachtach na litearthachta Gaeilge nach raibh an t-am aici dul i ngleic leo.

Tairgiodh litearthacht Ghaeilge go gniomhach do na foghlaimeoiri ar fad ar
chainteoiri Gaeilge iad sa da sheirbhis seo. Mhinigh E3 gur mionlach beag de na
foghlaimeoiri a raibh taithi acu ar an tseirbhis agus a raibh an litearthacht Bhéarla

déanta acu, a roghnaionn an Ghaeilge a dhéanamh:

129



Caibidil 4: Fionnachtana an Taighde Chailiochtuil

‘Bhi siad istigh, fuair siad amach go n-oibrionn sé, go raibh siad
compordach istigh ann, bhi siad sabhailte istigh ann agus ansin, a thug
aghaidh ar an nGaeilig.’(E3)

Mhaigh E8 go mbionn formhor na ndaoine ag iarraidh cunaimh leis an mBéarla agus
leis an nGaeilge ach go minitear déibh go gcaithfidh siad ceann amhain n6 an ceann
eile a roghnu ar dtus toisc a éagsula 6na chéile agus ata an litrit sa da theanga.
Roghnaionn siad an Béarla i dtosach. Is mionlach diobh a théann ar aghaidh chuig an
nGaeilge i ndiaidh an Béarla a dhéanamh. Mhinigh si, i gcas roinnt acu, go dtagann
saghas tuirse orthu tar éis roinnt blianta a chaitheamh ag freastal ar an ionad agus ag

foghlaim.

Bhi difriocht shuntasach amhain sa da cheantar sa mhéid agus gur thug E8 faoi deara
go raibh daoine ag teacht chucu le tamall ag iarraidh an litearthacht Ghaeilge a
fhoghlaim nach ndearna an Béarla (na aon rud eile) cheana leo. Ba den aicme sin an
tridr rannphéirtithe 6n rang Gaeilge a cuireadh faoi agallamh agus duine de na
rannphairtithe én gcarsa i Ros Muc, a rinne an litearthacht Ghaeilge cheana i gCasla.

Le linn na n-agallamh, nior tugadh Iéargas cruinn ar lion n6 ar chéatadan na
bhfoghlaimeoiri sa tseirbhis litearthachta sa déa cheantar a bhionn ag plé leis an
litearthacht Ghaeilge. Ba mhionlach iad (mionlach an-bheag b’fhéidir) sa da
sheirbhis ach go gcreidim gur lionmhaire iad i gConamara na i dTir Chonaill.

Ta cuid den Ghaeltacht ata faoi chdram E4 airithe mar Chatagdir A ach go nduirt sé
nach léir dé go bhfuil aon éileamh ar sheirbhis litearthachta Gaeilge agus nar iarr aon

duine riamh i.

Raidio na Gaeltachta
D’thégair an bheirt eagrai litearthachta E3 agus E8 an tseirbhis ar Raidi6 na

Gaeltachta go trath rialta agus mhuscail sé sin suim an phobail sa tseirbhis, idir an
Ghaeilge agus an Béarla. Duirt E8 go raibh tacaiocht Raidié na Gaeltachta an-

tabhachtach thar na blianta.

Diopléma sa nGaeilge Fheidhmeach
Cheap E3 go raibh cursai agus seirbhisi oideachais éagstla ag iomaiocht lena chéile i

gcomhair uimhreacha ach cheap si go ndeachaigh daoine airithe ar an gcursa

diopldma sa nGaeilge fheidhmeach a bhionn & reachtail ag Acadamh na
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hOllscolaiochta Gaeilge gan a ndothain bunscileanna litearthachta sa teanga acu. Shil
si go mb’thiu don tSeirbhis Litearthachta agus an tAcadamh comhoibrit ar chaoi
éigin agus réamhchursa a sholathar do dhaoine ar theastaigh sé uathu chun iad a
thabhairt anios go leibhéal ina bhféadfaidis tairbhe ni b’thearr a bhaint as an gcursa

diopléma:

‘Agus sin, silim fhéin go dtiocfaidh linne a bheith ag obair le chéile i bhfad
nios fearr lena leithéid sin a dhéanamh, le cineél réamhchursai a dhéanamh
but t& a fhios agam fhéin go bhfuil siadsan ag troid fa choinne uimhreacha
fosta, | mean sin é an doigh a bhfuil sé. But ta ta, 6 thaobh na Gaeilige dé ta
Cosan ansin ait inteacht.” (E3)

‘...agus b’fhéidir go bhfuil doigh go dtiocfadh linn a bheith ag obair nios
fearr leis na heagraiochtai eile ata amuigh ansin ata ag ofrail cursai ag
leibhéil nios airde le, mar a oibrionn le, mar a oibrionn muid le VTOS

s ’againn fhéin le cineal eangach a chur ar fail do na daoine nach bhfuil in
ann do na cursai sin agus le iad a thabhairt anios go dti an leibhéal sa déigh
is go dtig leo dul ar na cursai sin.’(E3).

Luaigh E8 gur thainig daoine chucu a raibh an diopléma déanta acu, ag iarraidh

cunaimh mar nach raibh litrid na Gaeilge ar eolas acu.

4.5.1.4 Coimriu
Nuair a rinneadh an taighde, ni raibh aon teagasc & dhéanambh ar litearthacht

Ghaeilge, cé is moite d’iarthuaisceart Thir Chonaill agus deisceart Chonamara.
Tugadh le fios nach raibh aon éileamh air agus nar €irigh romhaith leis an hiarrachtai

a rinneadh go nuige seo a leithéid d’éileamh a chothu n6 a spreagadh.

Ba é a bpriomhchuram, i suile na n-eagraithe litearthachta sna ceantair sin na seirbhis
Bhéarla a chur ar fail agus gur thuigeadar gur caram breise i an Ghaeilge, lasmuigh

den dhluthchdram a gcaithfidh siad a gcuid acmhainni a dhiriu air.

Ta litearthacht Ghaeilge & teagasc sa tseirbhis in iarthuaisceart Thir Chonaill agus i
ndeisceart Chonamara ach bionn lion beag daoine & foghlaim. Is cainteoiri liofa
Gaeilge na heagraithe litearthachta sa da ionad seo. De ghnéth, is daoine iad até sasta

lena gcumas litearthachta i mBéarla a léirionn spéis sa nGaeilge.

131



Caibidil 4: Fionnachtana an Taighde Chailiochtuil

4.5.2 Inspreagadh cainteoiri Gaeilge chun scriobh agus léamh a fhoghlaim
i mBéarla agus i nGaeilge.

4.5.2.1 Inspreagadh chun Béarla a dhéanamh

a. Béarla nios Easca
Deimhniodh don taighde seo, mar a chonacthas thuas, go gcreidtear go fairsing go
bhfuil an Béarla nios éasca agus duirt E8 gurbh shin fath tdbhachtach go dtosaionn
daoine leis an mBearla. Duirt si go mbionn suim ag daoine an Bearla agus an
Ghaeilge a dhéanamh ach go dtosaionn siad leis an mBéarla mar go gcreideann siad
go bhfuil sé nios éasca. Luaigh roinnt foghlaimeoiri litearthachta Béarla (F12, F13,

F14) go raibh baint aige sin leis an gcinneadh a rinneadar:

Ta mé a’ dhul ag stickeail leis an rud ata mé a dhéanamh. Mar fheicthear
dhom, bhi mé ag fail an Bhéarla liom i bhfad nios éasca na an Ghaeilge ata
anois a’ainn. An bhfuil a fhios a’ad? Le haghaidh é a léambh, is fuirist, nil an
Béarla chomh dona le haghaidh é a Iéamh na scriobh agus at4 an Ghaeilge.
(F13)

b. Béarla nios Riachtanai
Bhi an teagascoéir T1 den tuairim go roghnaionn daoine Béarla mar go bhfuil sé nios

riachtanai ina ngnéthai laethdla. Duirt foghlaimeoiri:

Ta mé ag iarraidh tosai le Béarla, an dtuigeann tu, mar Béarla uilig ata
thimpeall orainn. (F14)

Ta sé ag cur as dhuit i gconai, (is) cuma, cé ngabhfaidh ta. (F16)
c. Clann ar Scoil
Ba spreagadh tdbhachtach do an-chuid foghlaimeoiri, dar leis na heagraithe
litearthachta, a bheith in ann cuidit lena gclann leis an obair scoile. De réir E3, ba
iad na mna 6ga le clann ar scoil an grapa ba mho foghlaimeoiri agus méramh na
bhfoghlaimeoiri i dtuairim E6. Luaigh E4 go mbionn daoine a bhi nios sine ag

iarraidh cinamh a thabhairt d& ngarchlann.

d. Fostaiocht agus Oilitint
Bhi foghlaimeoiri ann a thuig nach raibh siad infhostaithe gan scileanna bunusacha

litearthachta agus bhi suil acu a gcuid deiseanna fostaiochta a fheabhsu trid an
bhfoghlaim a bhi & dhéanamh acu sa tseirbhis litearthachta (F14, F15). Bhi
foghlaimeoiri aris ann (F1, F4) agus bhi a raibh & foghlaim acu sa tseirbhis

litearthachta ag cuidiu leo dul i ngleic le carsai oiliina agus traendla eile. Bhi an t-
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inspreagadh seo tabhachtach don aoisghripa 6g, dar le E3. Mhinigh E3 gur cuireadh
coras ar bun ina ceantar féin faoina ndéantar scagadh roimh ré ar iarratasoiri ar an
gcursa VTOS. Sa gcas go n-aithnitear go bhfuil ga le cinamh breise litearthachta
sula dtéann siad i mbun cursa ag ata ag leibhéal 4 né 5, cuireann an tseirbhis

litearthachta d’aosaigh ctrsa 6 n6 8§ seachtaine ar fail doibh i mbunscileanna Béarla.

‘Agus ta ta cinedl ag fail refresher course sula dtoisionn ta ar do chuid oibre
mar is ceart thuas staighre.” (E3)
Thairis sin, bhi cuimse leathan tascanna praiticitla laethala & lua mar inspreaadh

chun cumas litearthachta Béarla a theabhst, ‘day-to-day rudai’, mar thug F1 orthu.

e Tastail teoirice tioméana. (E8, F16)

e Léamh scéalta do phaisti (E4, F3)

e Uamhaisini Bainc (E3)

e Cartai Nollag (E8)

e Cocaireacht (F16)

e Usaid riomhairi (F1, F13)

e Leéitheoireacht (E4, F1)

¢ Luadh comhfhreagras 6n ospidéal, 6n mbanc, 6 chomhlachtai arachais, billi
agus comhlanu foirmeacha agus araile (E4, E8, F1, F13, F15). Ina thaobh sin,
bhi daoine ag iarraidh a bheith nios neamhspleéiche agus nach mbeidis ag
brath chomh mér sin ar a gcéili (E4, F13) leis na gnothai riachtanacha seo.
Bhi E8 den tuairim go raibh an litir 6n ospidéal ar cheann de na rudai ba
thabhachtai d’aoisghrUpa irithe:

'Ag deireadh an lae, nuair ata duine ag teacht isteach a’ad agus litir acub go

bhfuil a n-inion a’ dhul ag an ospidéal agus nach bhfuil siad cinnte céard ata sa,

sa litir ..dhoibhsan, ta sé sin i bhfad nios tabhachtai na a bheith in ann rud éicint
eile a léamh.'(E8)

4.5.2.2 Inspreagadh chun litearthacht Ghaeilge a fhoghlaim.

a. Tuairimi na bhFoghlaimeoiri Litearthachta Béarla
Cuireadh agallamh ar ochtar rannphairti a bhi ag foghlaim na litearthachta Béarla.

Fiafraiodh diobh an mbeadh fonn orthu an Ghaeilge a dhéanamh amach anseo. Bhi

133



Caibidil 4: Fionnachtana an Taighde Chailiochtuil

an-fhonn ar dhuine amhain (F1). Bhi rannphairtithe eile (F2, F13, F15, F16) deimhin

de nar chuimhnigh siad riamh air agus nar theastaigh sé uathu:

‘Nil, nil, nil aon fath ann ach, em, just, nil aon suim a’am ann. Labhraim an
Ghaeilge agus t& mé, td mé happy amach leis an méid sin.’ (géire) (F2)

‘No.... nior chuimhnigh anois. Seod é ata mé a dhéanamh anseo 6 thainic

mé, mar a déarfa. Just piosai a scriobh agus piosai a Iéamh agus (?)’ (F15)
Bhi rannphairtithe eile fos a thug le fios nach raibh siad ag cur na Gaeilge as an
aireamh amach anseo ach (cé is moite de F1) ba chosuil nach rabhadar ag
cuimhneamh uirthi i ndairire (F4, F14). Is féidir freisin nar theastaigh uathu

midhilseacht don teanga a chur in iul:

Yeah, bheul, ma fhaighim isteach ceart leis an mBéarla, an bhfuil a fhios
a’ad? Nuair a bhéas duine foghlamtha ceart, go mbeinn in ann an Ghaeilge
a thabhairt liom. Ni hé go bhfuil mé in aghaidh an Ghaeilge na in aghaidh
tada ar an gcaoi sin. Ach, gur, gur fearr liom fhéin tosai’ leis an...(F14).

b. ‘Isimo Theanga Féin i’
| gcodarsnacht leis mBéarla a raibh inspreagadh praiticidil ag roinnt leis, chuir

rannphairtithe in iul go laidir (idir sholathraithe seirbhise agus foghlaimeoiri: E1, E3,
E8, T2, F1, F10, F12) gurb é is mo ata ag spreagadh daoine chun litearthacht
Ghaeilge a fhoghlaim na go raibh said & n-ionannu féin mar chainteoiri dichais
Gaeilge agus gur bhraith siad gur choir doibh a bheith in ann a dteanga dhdchais féin

a scriobh agus a léamh:

‘...agus ta siad a rd, “bhuel, ceart go leor, ta mé abalta é a dhéanamh i
mBéarla, tA mé muinineach go leor i mBéarla ach ‘si Gaeilig a labhraimse.
Cad tuige nach bhfuil mé &balta é a dhéanamh i nGaeilig, ba mhaith liom a
bheith &balta é a dhéanamh i nGaeilig. Agus sin € an mhuintir, i mo
thuairimse, agus 6n chéad 14, a dairt mé sin; sin iad na daoine ata ag teacht
isteach chugamsa.’ (E3)

‘Feicthears dhom gur cheart go mbeinn in ann € a scriobh agus € a léamh,
mar gheall ar gurb é mo theanga € agus go raibh mé in ann an Ghaeilge a
labhairt agus ba cheart go mbeadh mé in ann é a léamh agus é a scriobh.’

(F12)
““Si mo theanga dhdchais i agus is mor an naire dhom gan a bheith in ann i

a scriobh. Ta mé in ann i a labhairt, cén fath nach mbeinninanni a
scriobh?”’ (E8)
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‘Anois, ta cupla duine eile ann agus téa siad tagtha go dti an t-am go ndeir
siad leob fhéin, “is uafdsach an rud é nach bhfuil mé in ann mo theanga
dhiichais a scriobh nd a léamh, mar ba mhaith liom.”’ (T2)

‘Bhinn ag teacht trasna ar chorrphiosa Gaeilge agus d’fheicinn daoine a
léamh is bhinn a ra “nach diabhaltai an t-amadan mé fhéin nach bhfuil mé in
ann piosa di a [éamh n6 céard atd micheart liom agus mé togthai i
gConamara.”’ (F10)

Taighdeoir: ‘Sea. Agus a bhfuil dho Ghaeilge a’ad, agus...’

‘Agus a bhfuil dho Ghaeilge a’am. Is bhi mé ag ra liom fhéin “nach bhfuil sé
naireach nuair a fheiceas ti daoine ag Iéamh Gaeilge agus gan Gaeilge ar
bith acub fhéin is gan mise in ann i a léamh ar chor ar bith.”’ (F10)

c. Clann ar Scoil
Na solathraithe seirbhise a cuireadh agallamh orthu agus a bhionn ag plé le

litearthacht Ghaeilge (E3, E8, T1, T2), chuireadar ar fad in idal go bhfuil
comhfhreagras on scoil agus obair scoile/baile na clainne, ina inspreagadh
tabhachtach d’fthoghlaimeoiri a bhfuil clann ar scoil acu. Ba ¢ sin an priomhthath go
raibh F11 ag freastal ar ghrdpa na litearthachta Gaeilge. Bhi an-deacracht aici féin
leis an nGaeilge nuair a bhi si féin ar scoil agus theastaigh uaithi a bheith in ann
cinamh a thabhairt da péisti fein. Duradh go mbionn ndire ar dhaoine airithe nach
mbionn siad in ann cuidiu lena gclann. Thug E8 faoi deara &fach, go dtosaionn
daoine, scaiti, chun cuidid leis an gclann ach nuair a fhaigheann siad amach gur
féidir leo foghlaim, go leanann siad orthu ar mhaithe leo féin. Chuir E3 sios ar
thionscnamh a bhi ar bun acu: Léigh Leabhar Gaeilge do do Phaiste agus go raibh

naondr sa ngrapa sin.

d. Cailiocht/ Creidiuna
Bhi na solathraithe sin den tuairim gur ar mhaithe leo féin ina saol pearsanta no le

suim phearsanta sa nGaeilge go ndéanann daoine an litearthacht Ghaeilge. Nior shil
siad go mbionn na foghlaimeoiri sin ag cur spéise i dteastais na ag iarraidh dul ar
aghaidh agus céiliocht a bhaint amach ar n6s an Diopldma sa nGaeilge
Fheidhmeach. Ba chas ar leith iad, afach, foghlaimeoiri a rinne cursa cumarsaide mar
a fheicfear thios.

e. Rannphairtiocht Aitiil
Mhaigh E8 gurb iad na rudai aitidla is mo a chuireann foghlaimeoiri spéis iontu: an

litir on séipéal no on scoil, 6 chlubanna, téacs, bileoga, leabhrain no irisleabhair

135



Caibidil 4: Fionnachtana an Taighde Chailiochtuil

bhliantila ata tairgthe go haitiuil. Ta siad ag iarraidh an saol a dhéanamh nios
saibhre doibh fhéin.

‘Is iomai duine acub seo a bheadh iontach ar choisti aititla agus ta an
drogall damanta seo ann: “Ma théim ag an gcruinnid, déanfar rdnai dhiom,
déanfar cisteoir dhiom, ni bheinn in ann dho. "’ (E8)

Luaigh F1 go mbionn plé aige le colaiste samhraidh:

‘Dhéanfadh sé difir aisteach dho mo shaolsa a bheith in ann a scriobh agus é
a labhairt agus, eh, a léamh’ (F1)

f. Cruinneas
Shil T2 gur minic go mbionn cumas maith go leor ag daoine ach gur theastaigh
cruinneas gramadai agus litrithe uathu (T2, E3) chun pairt ghniomhach a ghlacadh in
imeachtai aitiula.

g. ‘Aistear Fionnachtana’
Mhinigh T2 go mbionn an proiseas foghlama ag oscailt ‘go leor doirse no
fuinneogai’ d’thoghlaimeoiri. Foghlaimionn siad cén chaoi ar féidir leo uséid a
bhaint as a gcuid scileanna litearthachta Gaeilge agus go gcuirtear rudai os comhair a
sul nach raibh eolas acu orthu. Cuirtear an léitheoireacht ina lathair agus musclaitear
a suim inti. D’inis E3 gurbh i an léitheoireacht an rud ba mho a chuir foghlaimeoiri
spéis ann. Chaith F10 tamall ag plé udair aitiula liom a cuireadh ina lathair le linn an
ranga. Thug F12 le fios go raibh si an-sasta go raibh si in ann an bhileog Aifrinn a

léamh anois agus ‘paipéir eile’ a dtagann si trasna orthu.

h. Gnéthai Riarachain
Duirt E8 nach mbionn foghlaimeoiri litearthachta Gaeilge ag cuimhneamh ‘ar an

fhoirm daonaireamh né rudai a thaganns anuas on Rialtas i ndairire’ agus gurb é an
rud aititil a mhasclaionn a spéis. Luaigh an teagascair T1 go dtugann foghlaimeoiri
foirmeacha ar nds iarratas ar cheadunas tiomana né foirm spéaclai isteach go dti an
rang agus iarrann siad cnamh chun iad a chomhlanu i nGaeilge. Theastaigh 6 F10
scriobh i nGaeilge chuig comhlachtai poibli agus eagraiochtai rialtais agus
comhfhreagras uathu a Iéamh agus rinne sé gearan le hOifig an Chomisinéara
Teanga nuair a freagraiodh i mBéarla é. Dheimhnigh F11 agus F12 go dtagann
doiciméid i nGaeilge ¢ thrath go chéile nuair a chuireas ceist orthu ach nior insiodar

gurbh iad a bhi & spreagadh chun foghlama.
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i. Cdarsai Gairme
Mhinigh an teagascéir T2 go mbionn cuid de na foghlaimeoiri litearthachta Gaeilge

ag cuimhneamh ar dheiseanna fostaiochta. Mhaigh si go raibh feidhm éigin ag an
nGaeilge i saol oibre an cheantair agus ma bhi ta ag iarraidh dul chun cinn a
dhéanamh gurbh fhéidir go gcaithfeadh duine riomhphost a chur i nGaeilge agus an
téarmaiocht cheart i nGaeilge a usaid. Nior luaigh aon duine de na foghlaimeoiri
litearthachta fostaiocht n6 cursai gairme mar inspreagadh chun litearthacht Ghaeilge
a fhoghlaim, ach luaigh chuid de na foghlaimeoiri i Ros Muc é, pé acu ag tagairt do

na deiseanna a bhi ann (F8) n6 laghad na ndeiseanna sin (F7).

4.5.2.3 Coimriu
Formhdr na ndaoine a iarrann cinamh 6n tseirbhis agus ar chainteoiri Gaeilge iad,

roghnaionn siad Béarla a dhéanamh mar go gcreideann siad gurb € is éasca, is

riachtanai agus is feidhmiula.

An dream atd ag iarraidh cinamh le Gaeilge 6n tseirbhis, baineann siad, a bheag né a
mhor, le dha ghrapa: tuismitheoiri paisti scoile ata ag iarraidh cuidit lena gclann
agus daoine a chuireann suim phearsanta inti. Den dara ghripa seo, ni bhaineann an
t-inspreagadh chun litearthacht Ghaeilge a fhoghlaim chomh mor sin le tascanna na
le s&ru deacrachtai praiticitla. Is mé a bhaineann sé lena bhféinitlacht mar Ghaeil
agus mar chainteoiri ddchais Gaeilge. Is cosula é le rogha phearsanta na riachtanas
soisialta € ach cuireann sé ar chumas daoine rogha a dhéanamh an Ghaeilge a Gsaid i
gcleachtais litearthachta nuair is ann do roghanna mar sin. Cuirtear cuid de na
roghanna sin 6s a gcomhair le linn an phroisis fhoghlama. Gné amhdin is ea
rannphairtiocht nios iomlaine i saol aitiuil a gceantair. Nil creidiund né céiliochtai

foirmidla ina n-inspreagadh tabhachtach.

4.5.3 Gnéithe eile den tSeirbhis Litearthachta d’Aosaigh sa nGaeltacht
4.5.3.1 An Teagasc Duine-le-Duine

Is cuid larnach den tseirbhis an cinamh a thugann teagascoiri deonacha faoi
dhiscréid d’thoghlaimeoiri aonair. Mhinigh E8 go raibh athri n6 éabhloid tagtha ar
an tseirbhis thar na blianta. Bhi an tSeirbhis deonach i dtus baire agus ni bhiodh
grapai ar bith ann. Moltar i dtreoirlinte oibridchain na Roinne Oideachais agus

Scileanna (2012: 7) ait i rang grupa a thairiscint don bhfoghlaimeoir nua 6n tds agus
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dul chun cinn na bhfoghlaimeoiri ata ag fail seirbhis duine-le-duine a choinneail faoi

athbhreithnid agus iad a ghriosadh chun pairt a ghlacadh i ngrupa.

Dheimhnigh ar duradh le linn na n-agallamh go raibh an beartas sin & chur i
bhfeidhm. Duirt F4 agus F11, mar shampla, gur iarradh orthu péirt a ghlacadh i
ngrdpai nuair a thangadar i dtas ama. Mhinigh E2, E8 agus T1 gurbh é r6l an
teagascora dheonaigh agus an teagasc duine-le-duine na daoine a ullmha le dul
isteach i ngrapa. Ta sé soiléir nach é cumas litearthachta na bhfoghlaimeoiri an

critéar is cinniUnai ach a misneach n6 a muinin astu féin.

‘the volunteer and their contribution is very important and they will meet the
need of somebody who only wants an hour and a half and wants that
complete confidentiality, but the group is the way to go.’ (E2)

‘Nuair a thaganns daoine isteach ar dtds, bionn siad an-chuthaileach, an-
drogallach agus is iad na teagascoiri aonair sin, na teagascoiri deonacha, a
thuganns on bpointe sin iad, dhairire, n6 go mbionn siad sasta dhul i
ngrupa.’ (E8)
Rinneadh an pointe go laidir, &fach, nach gcuirtear aon bhra michuibheasach ar
fhoghlaimeoiri pairt a ghlacadh i ngrapa mura mbionn siad compordach leis sin. Den
aon duine dhéag foghlaimeoiri litearthachta a bhi rannphairteach, bhi taithi ar
theagasc duine-le-duine ag cuigear diobh. Dheimhnigh cuid diobh gur chéim mhor sa
bproiseas foghlama a bhi ann pairt a ghlacadh i ngrapa agus gurb é easpa muinine

croi na ceiste:

‘Bhuel, bhi mé ag hopedil go bhfagfai meé ag one-to one piosa eile. Ach
feicthear dhom, bhi nios mé confidence a’am ag one-to-one nd a bhi a’am le
griupa. Ach anois 6 ta aithne a’am ar an dream atd anseo, nil mé chomh
dona. (F13)

Taighdeoir: ‘Agus ar....ar thaithnigh sé leat a bheith a dhul isteach sa gripa
ag an am?.

‘Ni thaithnigh, ni thaithnigh. Thog sé i bhfad. Ni bheinn ag iarraidh dhul ann
ach’...(F15)

a. Taithi don Teagascoir
Duirt E8 go raibh an taithi a fhaigheann an teagascoéir ag muineadh an duine aonair

fiorthabhachtach d’thorbairt an teagascora féin:

Cuireann muid béim air sin. Ar bhealach, nil td in ann a theacht isteach
anseo agus tabhairt faoi ghrupa, mura bhfuil fhios a’ad cén imni a
d’fhéadfadh a bheith ar dhuine sa gcuinne sin n6 ar dhuine sa gcudinne sin
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mar a bhfuil tu tagtha 6n bpointe go raibh td chomh pearsanta leo is go
raibh td ag obair leo duine-ar-dhuine. Agus ceapann muid go bhfuil an taithi
sin uafisach tdbhachtach. (E8)

b. Teagasc Duine-le-Duine agus an Litearthacht Ghaeilge
Is rud neamhghnéach teagasc na litearthachta Gaeilge duine-le-duine. Ta

foghlaimeoiri a rinne litearthacht Bhéarla cheana féin sa tseirbhis i ndiaidh taithi a
fhail ar an tseirbhis chéanna agus ta an chéim fhorbartha sin, a bheith pairteach i

ngrdpa, glactha acu cheana féin.

An gripa eile daoine ata sasta lena gcumas Béarla agus a thagann chuig an tseirbhis
chun feabhas a chur ar a scileanna sa nGaeilge, td formhér acu muinineach a
nddthain agus sasta freastal ar ghrdpa. Den tritr foghlaimeoiri Litearthachta Gaeilge
a bhi rannphairteach, ni dhearna ceachtar diobh teagasc aonair, i mBéarla né i

nGaeilge, ach bhi F11 & iarraidh nuair a thainig si ar dtus:

‘Nil a fhios a’am. Nior mhaith liom mixail le daoine a bhi fhios acub fhéin
nios mo nd a raibh a fhios a’amsa. So, nior mhaith liom iad a choinneail
siar.(F11)

Duirt T2 go raibh foghlaimeoir amhain aici an t-am sin a bhi ag foghlaim litearthacht

na Gaeilge ar bhonn duine-le-duine:

‘Ta Béarla maith ag an duine airthid sin, ceart go leor. Agus t4 togha na
Gaeilge aige freisin. Ach ni bhfuair sé ariamh greim ar cén chaoi a
scriobhann td an Ghaeilge.” (T2)

4.5.3.2 Coimriu
Bunaiodh an tseirbhis chun teagasc duine-le-duine a sholathar ag teagascoiri

deonacha, tar éis doibh an oilitint chui a fhail. Ta éabhloid tagtha ar an tseirbhis 6
shin. Ta an teagasc aonair an-tabhachtach go féill le daoine ata an-chdthail agus an-

drogallach a thabhairt go staid go mbionn muinin a ndéthain acu freastal ar rang
grapa.

Ni bhionn méran teagaisc a dhéanamh duine-le-duine ar Ghaeilge, mar go mbionn
daoine ata sasta lena gcumas i mBearla, ar an morgair, muinineach go leor le freastal
ar rang grapa. Ni [éir go mbionn an naire chéanna ar dhaoine faoi easpa cumais sa

nGaeilge.
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Is é an teagasc do ghrapai 4-8 foghlaimeoiri (mar atd molta i dtreoirlinte na Roinne

(2012: 7)) an priomh-mhodh seachadta seirbhis litearthachta Gaeilge.

4.5.3.3 Uaireanta Teagaisc, Munlai Dianteagaisc (ITABE), Earcaiocht
Tuigtear gur féidir le foghlaimeoiri dul chun cinn nios sciobtha a dhéanamh ach nios

mo uaireanta an chloig a chaitheamh ag foghlaim agus a bheith ag gabhail den
fhoghlaim nios minice na uair sa tseachtain. Treoraitear gur féidir suas le 6 uair a
chloig teagaisc a chur ar fail do ghrapai faoin bpriomhshruth litearthachta. Aithniodh

an buntéiste sin don fhoghlaim:

‘Ill backtrack; with a volunteer, a person gets about an hour and a half once
a week. Whereas, if they re in a group they can go up maybe six, nine hours a
week, if we can organise it that way. So, therefore, there is a greater
opportunity for swifter progress, by participating in a group. And that’s part
of the reason. It’s not that people are not valuing what’s happening with the
one-to-one and the volunteer, it’s just progress can be swifter and faster.’
(E2).

Pé acu i ngrupai nd teagasc duine-le-duine, aithniodh go mbionn an dul chun cinn

mall le rang amhain in aghaidh na seachtaine (E1, E8, T2):

‘The fact that somebody is only getting an hour once a week, ye know,
truthfully Eamonn, that’s not going to, that’s not going to have the successful
outcome. (E1).
Soléathraitear teagaisc ar litearthacht Gaeilge go priomha, trin ngrdpa a thagann le
chéile uair sa tseachtain agus luaigh teagascoéir an ghrupa éifeacht theoranta an

mhudnla sin:

‘Agus ta, cosuil linn ar fad, bheadh siad an-togthai leis anseo ach ansin,
nuair a théann siad abhaile agus ta seachtain mhér fhada aris, agus rudai
difriul’ ar siul agus ni hamhlaidh go mbeadh obair baile seacht n-oiche le
déanamh acub.’ (T2)

Scéim dhianteagaisc é an Dianteagasc in Oideachas Bunata Aosach (ITABE)® ina
bhfreastalaionn ranganna idir seisear agus ochtar foghlaimeoiri ar sé uair a chloig

teagaisc ar feadh 14 seachtain. Bhi E1, an-togtha le héifeacht na scéime sin:

% Fgach Caibidil 2, fochaibidil 2.3.4
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‘It is absolutely amazing, and...em, it has made a huge difference to their
ability. Now, these people, when they finish with us this year, they will have a
full level 3 certification and they will be able to go straight on to another
programme.’(E1)

Miniodh dom, afach, go raibh deacracht ar leith ann cursai a reachtail agus

leordhothain foghlaimeoiri a earcd ina gcombhair.

Labhair tromlach na n-eagraithe litearthachta (E1, E2, E3, E5, E6 agus E8) faoin
dushlan a bhain le seirbhis a chur ar fail do phobal até scaipthe ar fud na limistéar
fairsing tuaithe ata faoina gcuram. Bhi daoine ina gconai i bhfad 6 na hionaid
foghlama. Bionn costas ag baint le taisteal (E1, E8), n6 b’théidir nach mbeadh aon
chair taistil ann. Chuir cuid diobh (E1, E2, E3, E4, E5, E8) sios ar na hiarrachtai a
theastaigh agus a rinneadh an tseirbhis a thabhairt nios gaire do leic an dorais chun

pairtiocht a spreagadh:

‘We aim to bring the tuition to the students rather than bringing the student
in to certain locations.” (E2)

‘But again, it was reaching the hard-to-reach people who are in the outlying
regions.”’ (E5)
Ba dhushlain i gconai dothain daoine a earct chun dul ar aghaidh le cursai nuair a
bhi iosmhéid foghlaimeoiri riachtanach. Bhi sé i bhfad nios éasca gripa a reéchtail,
dar le E8, do rang litearthachta na b’théidir ochtar a bheadh ag teastail do chursa

eile. Duirt E3 go mbionn siad ag troid i gconai i gcomhair uimhreacha:

“.aris beidh daoine a rd, “6 airgead” agus, do ye know, t& achan duine ag
troid in ceantar mar seo, td achan duine ag troid fan uimhreacha s acu sa
doigh is go dtig leo an rang..., nil aon ni nios frustrating na nuair ata ochtar
de dhith ort agus ta seisear agat. (E3)

Mhinigh E4 agus E8 go raibh sé fiordheacair daoine a fhail a bheadh saor agus sasta
an oiread sin uaireanta foghlama a dhéanamh in aghaidh na seachtaine. Rinneadh an
ITABE uair amhain sa Daingean (i mBéarla), ach bionn grapa Skill for Work &
reachtail ann ina mbionn tri uaire chloig sa tseachtain i gceist. Duradh go ndearnadh
an ITABE uair amhain i nGaeilge i gCasla. Mhinigh E8 go mbionn fonn ar
fhoghlaimeoiri Gaeilge agus matamaitic a dhéanamh agus gurbh shin chomh gar

agus a théann siad don mhunla ITABE.
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Maidir le cursai a reachtail tri Ghaeilge, ta an earcaiocht nios deacra fos nuair nach
bhfuil sna cainteoiri Gaeilge ach céatadan (no fit, mionlach) den phobal a bhfuil an
tseirbhis ag freastal orthu. Bhi cursa ITABE & reachtail i mBéarla in larthuaisceart
Dhun na nGall agus mhinigh E3 go raibh tridr cainteoiri dichais Gaeilge as an
seachtar sa rang sin. Anuas ar cheist na n-uimhreacha, bhraith E3 go raibh sé deacair
carsai a reachtail (mar shampla riomhaireacht) go heisiach do chainteoiri Gaeilge
nuair a bhi cairde agus comharsana gan Ghaeilge sa gcomharsanacht chéanna ag

iarraidh freastal ar an gcursa freisin.

4.5.3.4 Rang Cumarsdide
Duirt E3 gur reachtéil sf Rang Cumarsaide®® uair amhain i nGaeilge agus gurbh i an

rang 1 nGaeilge ab thearr a d’¢éirigh 1éi go fo6ill.

Ach na daoine sin, bhi an chuid is mo acu i ndeidh, abair, jab a fhail in ionad
pobail agus bhi a fhios acu go raibh siad ag freastal ar cheantar Gaeltachta,
agus bhi siad ag iarraidh, bhi siad ag cur isteach rudai cosuil le fograi sna
nuachtlitreacha. Agus b’éigean diofa, ye know, bhi a fhios acu nach raibh an
Ghaeilig sin ceart acu, bhi siad ag iarraidh a bheith abalta € sin a
dhéanamh.” (E3)
Rinne E8 an pointe &fach, nach mbronntar miondamhachtaini as an gcursai
Cumarséide a dhéanamh i nGaeilge, ma t& an clrsa déanta i mBéarla acu cheana
féin. Bhi sé sin ina dhispeagadh do dhaoine an clrsa a dhéanamh i nGaeilge. Duirt si
gur chuir si an cés faoi bhraid FETAC ach shi si nach raibh aon tuiscint ag FETAC
gur pobal dhatheangach ata sa nGaeltacht agus go raibh duine a bhi in ann gnothai a
dhéanamh go héifeachtacht sa da theanga nios feidhmiula da réir. Ba chair, a shil si,

é sin a aithint sa gcéras damhachtana.

4.5.3.5 An Measunu Tosaigh
Pléadh ceist an mheastnaithe thosaigh agus ndsanna imeachta na seirbhisi aititla

cumas iarrataséiri a mheas agus leibhéil litearthachta a shonra déibh. Aithnitear go
bhfuil réimse nésanna imeachta & leanacht ar fud na tire. Moltar i dtreoirlinte na
Roinne Oideachais agus Scileanna go mbainfi feidhm as uirlis mheastnaithe mar
chuid den phroiseas agus go mbeadh an measunu bunaithe ar fhianaise a fhaightear
go corasach agus nach mbeadh sé bunaithe go heisiach ar fhéintuairisc an iarratasora
(2012: 6).

%1 | eibhéal a tri 3N0880
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Ba cheist iogair i cén glacadh a bheadh ag iarratasoiri le haon chinedl tastala nuair
ata siad ag plé leis an tseirbhis don chéad uair. Miniodh gur daoine iad na
hiarratasoiri seo, mar shampla, a mbeadh drochthaithi acu ar thastail le linn a gcuid
scolaiochta go minic agus go bhfeadfadh sé go gcuirfeadh an préiseas, a mbeadh

tastail fhoirmidil mar chuid de, na daoine sin 6 dhoras:

'‘But...em, for literacy at the beginning, people would come in, a lot of the time,
you wouldn’t, you wouldn’t take out a pen, you wouldn’t have anything. You just
literally, chat to them, because again, in the English, you just wanted people to
come in and feel at home. In case they’d ‘run a mile’ if they had to do an exam.'
(ES)

"T4 mé ag ceapadh go mbionn sort faitios ar dhaoine freisin go bhfuil scrdduithe
ann agus ta an seantuiscint acub ar an scrudu go gcaithfidh tu ‘chuile short a

bheith ar eolas a’ad ar la amhain agus mé theipeann ort an la sin, ta deireadh
leat. An bhfuil a fhios a’ad? Ta sé sin amhlaidh chomh maith' (T2)

'So, is agallamh neamhfhoirmeailte a bhionns i gceist agus ta muid, sort, &
chosaint sin ag iarraidh é sin a choinnedil. Bheadh imni orm..eh...amach anseo,
go mbeadh caint ar thastalachai agus rudai agus go mbeadh sé sin nios
foirmedilte. Agus an imni a bheadh orm na, em, go traidisiinta , ni dearnadh é
sin ar mhaithe le muinin an té a bhi os do chomhair a choinnedil ard agus, agus
go mbeadh td in ann iad a choinneail leat, ar bhealach.'(E8)

Cheap E1 go raibh athru tagtha ar mheoin daoine thar na blianta agus nach mbeadh
an oiread faitis orthu roimh a leithéid de thastail agus a bhiodh. Bhi fonn foghlama
agus dul chun cinn ar dhaoine agus shil si gur bealach éifeachtach a bhi sa tastail
chun laigi agus laidreachta daoine a mheas agus plean forbartha a ullmhu déibh a
bheadh dirithe ar a gcuid riachtanas. Bhi uirlis mheastnaithe deartha ag an tseirbhis i
gcas E4. Mhinigh sé go mb’fhéidir nach n-iarrfai ar dhaoine é a dhéanamh an chead
uair a chasfai leo, ag brath ar mhisneach an duine ach ar an dara n6 an tria uair, tar

éis an préiseas a mhinid doibh agus an fath a bhi leis.

| gcdsanna airithe, bhi agallamh nios cérasai & chur ar an iarrataséir ag staid éigin
den phrdiseas ina bpléifi leis / 1éi a c(h)uid scileanna i gcoinne na gcritéar ata leagtha
sios do na leibhéil litearthachta agus tascairi meastnaithe ata bunaithe ar an Skills
Checker don ITABE.

Bhi tuairimi éagsula ann faoi chruinneas agus faoi thairbhe uirlisi tastala le linn
phrdiseas an mheastnaithe thosaigh ach, ar an gcuid is fearr, aontaiodh nach raibh

inti ach cuid amhain de phrdiseas ar ghnéithe eile de an idirphlé leis an iarrataséir
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agus taithi an eagrai litearthachta. Ni raibh aon uirlis don mheasinu tosaigh & husaid

i dtaca leis an nGaeilge.

4.5.4 Miiineadh Litearthachta i nGaeilge agus Abhar Tacaiochta

4.5.4.1 Na Gniomhaiochtai foghlamtha sa Rang
Chuir an t-eagrai agus teagascoir sios ar an teagasc agus ar an bhfoghlaim is ionduil

a dhéantar ag an ranga seachtaine i gCasla. Leagadh amach spriocanna agus plean
don téarma. Taobh istigh den phlean sin, bionn roinnt soltbthachta agus chuir si

béim ar an éagsulacht chun suim na bhfoghlaimeoiri a choinneail.

a. Dichodua agus Litriu
Tosaionn siad, dar leo, leis an dichédu agus an litriu:

‘gutai, gutai fada, consain, consain shéimhithe agus, ansin, téann tu go dti,
gabh mo leithscéal, san &it a mbeadh dha ghuta le chéile, no tri ghuta le
chéile agus sin céim, céim mhor mhillteach eile.’ (E8)
Mhinigh T2, &fach, go mbraitheann cuid mhér ar chumas an ghripa. Da mba ag
leibhéal 3 a bhiodar, ba dhoiche go mbeadh tuiscint réastnta acu ar na rudai is

bunusai.

b. Gramadach
Déantar céimeanna beaga den ghramadach leo. Bionn mir ghramadai sa rang de

ghnath ach ni féidir dul ro-dhian ar rialacha. Duirt T2 gur ar éigean a theastaionn sé
sin 6 na cainteoiri maithe ach déanann siad earraidi nuair ata siad ag scriobh agus
tugann an tuiscint ar an ngramadach muinin déibh nuair a bhionn siad ag scriobh. An
chuid a bhfuil an teanga labhartha cruinn acu, sealbhaionn siad an ghramadach

measartha sciobtha, ni hionann agus an foghlaimeoir Gaeilge.

c. Scriobh
Déantar iarracht beagan scribhneoireachta a dhéanamh i chuile rang agus ddradh go

gcuireann an cleachtas sin na foghlaimeoiri ag smaoineamh.

d. Léitheoireacht
Déantar léitheoireacht leo. Mhinigh T2, nuair ata aithne curtha aici ar na

foghlaimeoiri go dtugann si isteach abhar a shileann si a gcuirfidis ann suim ann. Bhi
dream nios sine ag T1 agus chuireadar an-suim in abhar a bhain le béaloideas agus i

seanaimsearthacht. Thabharfadh T1 isteach piosai 6na paipéir faoi rudai trathdla a
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bhi ag titim amach. Shil T2 go raibh sé tdbhachtach an Ghaeilge chomhaimseartha
(Iena focloir nua) a chur ina lathair. Dairt E3 go mbionn sé deacair cuid de na
foghlaimeoiri a chur ag déanamh aon rud seachas léitheoireacht toisc go mbionn an

oiread duil acu inti.

Tagraiodh do ghniomhaiochtai eile ar nds: comhlanu foirmeacha (E3, E8, T1),

scriobh cartai, litreacha n6 riomhphoist, ceadtnas gunna (T2).

4.5.4.2 Abhair Foghlama don Litearthacht Ghaeilge

a. Dichodu agus Litrid
Cheap E3 nach raibh méran abhar ar fail a thacddh do theagasc an duine a bheadh ag
an leibhéal is bunusai. T4 sé deacair, a shil si, solathar a dhéanamh do sin mar go
mbionn riachtanais foghlama ar leith ag gach duine. Cheap si go raibh easnamh ann i
mBearla freisin. Ni raibh an scéim foghraiochta a bhi & forbairt ag Breacadh ar fail sa
gcanuint aitiuil trath a chuireadh agallamh uirthi agus duirt si chaithfeadh si triall a

bhaint aisti nuair a bheadh sé ar fail sular dtabharfadh si aon tuairim faoi.

Shil E8 go raibh tuilleadh acmhainne agus aiseanna ag teastail go géar agus bhi si
diomach nach raibh tuilleadh dul chun cinn déanta 6 bunaiodh Breacadh. Bhraith si
gur diriodh thar na blianta ar rudai eile nach raibh an tabhacht chéanna leo. Ba den
riachtanas €, dar I€i, cdras eolaioch a dhearadh, a léireodh na céimeanna gur choir a
ghlacadh chun na bunscileanna a mhuineadh go héifeachtach; céras forbartha a
d’éascodh obair an teagascora. Chaithfeadh an coras a bheith (i) ina gcéimeanna (i1)
indsaidte agus naddrtha agus (iii) idirghniomhach. Mholfai ordlathas sealbhu
bunscileanna ach, fés féin, chaithfeadh sé a bheith solubtha agus inchurtha in oiridint
do riachtanais sainitla an fhoghlaimeora agus gan a bheith ro-shriantach na

saintreorach.

D’aithin si a dheacra agus a bhi sé abhar oiritinach a chur ar fail sna candinti éagsula
agus thuig si go rabhthas ag obair ar scéim foghraiochta ach bhi imni uirthi nach
mbeadh déthain treoracha ann do na teagascéiri maidir le feidhmid an chérais agus
chun an fhuaim cheart a thabhairt agus ba bhaol Iéi gur cosula le ceachtanna
gramadai é, rud nar theastaigh. Bhraith si freisin gur tugadh an chluas bhodhar do

mholtai agus d’ionchur na solathraithe seirbhise féin.
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Anuas air sin, theastaigh réimse leathan abhair agus modhanna difridla chun an

foghlaim a bhi le déanamh ag gach céim a dhaingnil né a threisia i slite difriula.

Chonaic si a eifeachtai agus a bhi an cur chuige céimseach sin i gcas an Bhéarla agus
shil si nach mbeadh an oiread céanna faitis ar dhaoine ag leibhéil isle tabhairt faoin

nGaeilge d4 mbeadh a leithead sa nGaeilge acu:

‘Ta an-suim acub sa nGaeilge agus ‘chuile short ach ceapaimse go
dtabharfadh sé liomsa iad a thabhairt isteach sa nGaeilge agus iad a
thabhairt, eh, chun cinn sa nGaeilge nios sciopthai dhd mbeadh, em, obair
déanta ar foghraiocht is rudai ar bhonn, ar chomhchaighdeéan leis an rud ata
ar fail sa mBéarla.” (E8)

Bhi T2 ar aon tuairim le E8 go raibh easpa aiseanna agus easpa éagsulacht aiseanna
ann. Na rudai a bhi & usaid acu (mar shampla, scéim foghraiochta Mhuintearas) go
raibh siad ni b’fheilitinai do phaisti. Bhraith si go gcaithfi nios mo Usaid a bhaint as
an teicneolaiocht nua-aimseartha mar gurbh shin an treo a raibh an saol ag dul agus
ré an phinn agus an phaipéir ag druidim chun deiridh. Thagair T2, afach don oilitint
mhér, dar 1éi, a fhaigheann abhar oidi bunscoile. Ni aiseanna amhain a bhi ag teastail
ach go raibh gné oilidna i gceist freisin ionas go mbainfi an tairbhe ab fhearr as na

haiseanna sin:

| gcomparaid leis an obair a fheicim & dhéanamh ag muinteoiri bunscoile ata
ag traenail le dhul ag muineadh na naionan agus mar sin. Agus na
bunrangannai. An bhfuil a fhios a’ad, ta an t-uafas diseanna agus ama caite
acu a fhoghlaim, ag foghlaim na scileannai agus ag foghlaim na mbealai
praiticiula le,leis na guthai agus na consain agus na fuaimeannai agus
‘chuile short a chur a..., nil mordn de sin ann. Nil aon chursa na ni doigh
liom go bhféadfadh a bheith mar go bhfaighfea daoine a dhéanfadh freastal
ar chursa a bheadh chomh fada sin, b ’fhéidir. (T2)

b. Abhar Léitheoireachta
Mhol E3 na leabhair Iéitheoireachta sna cantinti. Ba léir freisin go raibh nuachtlitir
Bhreacadh & husaid go rialta sa rang Ghaeilge i gCasla (F10, F11, T2). Bhi
ganntanas abhair léitheoireachta den tsaghas sin ann, go mér mor 6 cuireadh

deireadh leis na nuachtain Ghaeilge.

Mhol na heagraithe litearthachta eile na habhair fhoghlamtha 6 Bhreacadh, biodh
gur cosuil nach rabhthas ag baint moéran Usaidte astu. Duirt E4 go rabhthas a n-Gséid

i ranganna do fhoghlaimeoiri Gaeilge.
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4.5.5 Riaradh na Seirbhise agus Seirbhis Fhoghlaimeoirldrnaithe
Bhi tionchar an-mhér ag NALA ar bhunphionsabail agus éiteas na seirbhise

litearthachta d’aosaigh in Eireann: cur chuige a chuir leas agus mianta an
fhoghlaimeora i lar an phroisis fhoghlama. Bhi an foghlaimeoir litearthachta
d’aosaigh le bheith gniomhach i ngach chéim den phroiseas, ag tabhairt leis a chuid
scileanna, eolais agus taithi, ni hamhain don phroiseas foghlama ach don phréiseas
ullmhuchéin agus pleanala. Roghnodh an foghlaimeoir céard a d’fhoghlaimeodh

sé/si agus cén tsli a bhfoghlaimeodh sé/si é.

Shil E8 nach raibh an oiread céanna naire ag baint le cinamh a iarraidh anois agus
bhi ann nuair a thosaigh si agus go raibh daoine nios oscailte faoi. Chuir formhor na
n-eagraithe litearthachta sios, &fach, ar an drogall, an imni agus an easpa muinine gur
féidir a bheith ar dhaoine nuair a dhéanann siad teagmhail leis an tseirbhis don chéad
uair agus nuair a thosaionn siad amach ar a n-aistear foghlama. Is i an easpa muinine
seo gur féidir leo aon rud a fhoghlaim an chonstaic is mo ag an staid sin agus
caithfear dul i ngleic leis i mbealach tuisceanach, tacuil. Bionn E8 ag cur ar a suile
na rudai casta, dushlanacha at& foghlamtha acu cheana féin:

'Ceapann siad agus is minic a dheirtear é seo liom ar an fon, “Duradh go
minic liom go raibh me tiubh agus ta, mar nil mé in ann léamh na scriobh.”
Ach nuair a ghabhfas tu ag tochailt beagainin ansin, feicfidh ta go bhfuil
rudai eile foghlamta acub, b’fhéidir go ndeachaigh siad ag tiomadint innealra
gan aon nduine gan aon cheacht a thabhairt dhéibh, an dtuigeann td céard
ata i gceist agam?' (E8)

Chonacthas di go raibh an tseirbhis ann chun an saol a dhéanamh nios compordai do
dhaoine; an saol a dhéanamh nios saibhre doibh agus gan aon doras a bheith dinta
orthu. Pléitear spriocanna fadtéarmacha le foghlaimeoiri agus bristear sios ina
gcéimeanna iad. Thug na foghlaimeoiri litearthachta ar fad le fios go raibh siad an-
sasta leis an tseirbhis a bhi a fail acu. Bhi an cur chuige neamhfhoirmidil seo a bhi
dirithe ar mhianta an fhoghlaimeora ina ghné thabhachtach den sastacht ard a

léiriodh sa tseirbhis a bhiothas ag cur ar fail:

‘Is maith liom a bheith ag tiocht anseo, is maith liom a bheith ag meetail an
grupa agus (ainm teagascora) agus bionn piosa gdiri a’ainn agus piosa,
piosa foghlaim a’ainn agus, an bhfuil a fhios a’ad, nil éinne a dhul a’ ra leat,
“Nil tu ag déanamh sach maith anois, caithfidh ta déanamh nios fearr.” An
bhfuil a fhios a’ad? You see, da dtosodh siad ag ra na rudai sin, nil mé ara
go dtiocfainn anseo nios mo, an bhfuil a fhios a’ad? (F13)
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Bhi na foghlaimeoiri litearthachta sasta leis an dul chun cinn a bhi déanta acu 6
thaobh na foghlama de. M4 léirigh siad go raibh siad sasta, daradh rud né dhé a
thabharfadh le fios nach raibh méran muinine ag daoine as a gcumas foghlama agus

go gcaithfi é sin a choinneail san aireamh:

‘Ach, eh, ta sé nos ‘chuile short, an bhfuil a fhios a’ad; ma choinnionn tu ag
muineadh an asail sach fada, tuigfidh sé faoi dheireadh thu!’ (F10)

Ta mé ag breathnu air air, is € an chaoi a bhfuil mé ag breathnu air i
ndairire, foghlaimeoidh mé ar mo phace fhéin beagan beag. Agus mara
bhfoghlaimeoidh mé, nil aon neart air. An bhfuil a fhios a’ad? Ach ta, ta mé
feabhsai’ beagan beag alright le rudai, an bhfuil a fhios a’ad? (F13)

Os a choinne sin, d’inis E4 agus E8 go mbionn frustrachas ar dhaoine airithe nuair a
bhionn an dul chun cinn nios moille na a rabhthas ag suil leis, né nuiar a chaithfidh

siad céim foghlama éigin a dhéanamh sular féidir leo iad a chur ag déanamh an ruda

ata ag teastail uathu.

4.5.6 Cursai Creiditunaithe agus Tuairiscithe
Leirigh cuid de na heagraithe imni go raibh éiteas sin na Seirbhise faoi bhru, go

rabhthas ag iarraidh an tSeirbhis a chur in oiritint chun torthai inchainniochtaithe a
thuairisciu agus go raibh an baol ann go gcaillfi na tréithe is sainitla den tseirbhis at4

dirithe ar leas an fhoghlaimeora.

Anois, t4 athra ag tiocht air sin le blianta beaga anuas agus is é an feall é,
ceapaim. Mar t& bra aisteach ¢ thaobh an phéipéarachas agus 6 thaobh
creiditnud a bhaint amach agus, i ndairire, is é an feall é...(E8)

Bhi teannas idir solathar seirbhis litearthachta nach mbionn céiliochtai a mbaint

amach d& bharr agus an bru até orthu torthai a thaispeaint:

‘at the end of the day, it’s about money and it’s about providing education
and they expect to see results so, ye know, you have to, don’t you? And it’s
going more and more that way.’ (E7)

‘You could put a hundred per cent of your time into doing what you were
doing’...(E6)

‘Just that.” (E5)

‘Just that. But then, the Department would say, “well, where’s your
numbers?”’ (E6)

“Where’s the proof that you re doing anything? ", do ye know? '(E5)
“Where’s your results?”’ ye know? And what would you have to show, ye
know? (E6)
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“...the underlying thread in all of this for me, and English Literacy, and
anything we re doing, in any of the levels, one, two and three, is; your
starting with people’s own...eh, image of themselves and that’s where you
begin. It’s not about learning this or learning that. It’s about that, the image
and until that ....(ES)

Taighdeoir: ‘Empowerment?’

Yeah. And until that feeling that they re the same as everybody else, or that
they can learn, until that begins to happen, you don’t get any movement in
the technical things that the Department wants to know about.’ (E5)

Mhinigh E8 freisin go raibh bra & chur ag na hudarais go mbainfeadh daoine teastais
amach ach go mbionn an fhoghlaim mall i gcés daoine airithe agus nach mbionn siad
ag cur bra ar bith orthu teastais a bhaint amach ach go mbionn na rudai sin go
hiomlan roghnach. Chreid si go gcaithfi ‘troid” ar son na gné sin den tseirbhis a

‘chosaint’.

Duirt an bheirt eagraithe, a mbionn foghlaimeoiri litearthachta Gaeilge acu, go
mbionn na foghlaimeoiri & déanamh ar mhaithe lena saol pearsanta agus nach
gcuireann a bhformhor spéis i gcailiochtai. Dheimhnigh E4 an rud céanna maidir leis

na foghlaimeoiri litearthachta Béarla ina cheantar féin.

4.5.6.1 Coimriu
Miniodh go raibh deacrachtai mora ag cuid de na manlai seachadta seirbhise a

fheidhmiu go héifeachtach sna ceantair tuaithe Ghaeltachta agus gur deacra fés iad a
sheachadta i nGaeilge nuair nach raibh sna cainteoiri Gaeilge ach cuid den phobal a

bhi faoina gcdram.

Chonacthas go raibh sruthlinit & dhéanamh ar an tseirbhis agus béim nios mé & cur
ar thascairi feidhmiochta inchdinniochtaithe agus go gcaithfi cuinsi sainiula na

Gaeilge agus na Gaeltachta a chur san aireamh.

4.5.7 Seirbhis as Gaeilge do Mhuintir na Gaeltachta

4.5.7.1 Comhionannas

Bhi E1 den tuairim nach bhfuair an ceantar Gaeltachta a bhi faoina ciram cothrom
na féinne riamh. Mhinigh E2 go raibh muintir na Gaeltachta i dteideal seirbhise
Gaeilge de réir an chirt agus de réir an Bhunreachta agus go raibh failli & déanamh

orthu agus gurbh shin an tuige gur bunaiodh Breacadh.
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4.5.7.2 Seirbhis as Gaeilge i gCasla
Is i Gaeilge teanga oibre an ionaid fhoghlama i gCasla agus an teanga

réamhshocruithe chumarsaide leis an bpobal. Mhinigh E8 agus T2, mar shampla, go

labhraitear an-chuid Gaeilge fiu sna ranganna litearthachta Beéarla:

‘Agus bionn, bionn difriocht freisin ata saghas suntasach sa méid agus gurb
iad, chomh fada agus a bhaineann sé le teoiric, cheapfa go mbeifea ag
muineadh na teanga tri mhedn na teanga...Airionn Gaeilgeoir saghas
aisteach é a bheith ag labhairt Béarla le Gaeilgeoir eile nuair a bhionn a
fhios acu. Cé go bhfuil siad ag foghlaim an Bhéarla, f6s bionn siad ag suil,
cuid acub go mbeifea ag labhairt na Gaeilge, go mbeifea, mar a tharlaionns,
b ’fhéidir, i dteangacha eile freisin, an bhfuil a fhios a’d?. Go mbeifea ag
minia tri mhean na Gaeilge ach gurb é an Béarla an teanga, an bhfuil a fhios
a’ad?’ (T2)

Cheap an teagascdir T2 go raibh go leor daoine nach dtiocfadh chuig an ionad ar

chor ar bith mura mbeadh Gaeilge (agus Gaeilge na haite), ag an bhfoireann ann:

‘Ta go leor daoine, taim ag ceapadh, nach dtiocfadh ar chor ar bith d4 mba
rud é nach raibh. Agus is maith leothab, fil amhain, ma thagann siad, fios a
bheith acub go bhfuil daoine san ionad seo a thuigeanns Gaeilge na haite.’
(T2)

Bhi cuid de na foghlaimeoiri ar aon tuairim léi:

Taighdeoir: “....chuidigh sé leatsa gur dit, go raibh Gaeilge ag an dream a
bhi anseo?’

‘O chuidigh, chuidigh, because dha gcaithfinnse anois dhul aon it eile &
dhéanamh seo, isteach Gaillimh nd in ait ar bith eile, ni bhacfainn, nil a fhios
a’am an mbacfainn, ni bhacfainn leis. (F13)

0, sea. Bhi sé iontach mar, nuair a phioc mé suas an fon an chéad uair,
Gaeilge a labhraiodh liom agus bhi mé an-sasta leis sin. (F16)

Taighdeoir: Sea. Chuir sé sin ar do shuaimhneas thu?

Chuir. Ni ghabhfainn ag ait Béarla i dtosach. Mar go raibh an Ghaeilge ann,
bhi sé i bhfad nios compairti labhairt i nGaeilge, dhomsa. (F16)

Is dealraitheach gur trath na chéad teagmhala agus ag tds an aistir fhoghlama, nuair
is leochaili an duine, nuair is It an mhuinin, gur thadbhachtai Gaeilge a bheith ag an
bhfoireann. Nior cheist teanga amhain i, ach gur marcoir Gaeilge na haite go

rabhthas ag plé le duine 6n gculra céanna leis an duine a bhi ag iarraidh chinaimh,

go rabhthas ag plé le duine a thuigfeadh saol agus cuinsi an duine éitiuil:

‘Agus ta sé nios éasca agus tuigeann siad céard atd i gceist a’ainne, mar a
déarfa.” (F15)
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‘Nil tu...an bhfuil a fhios a’d, ta tii ag déiledil le duine, daoine, like, ata nds
tha fhein, cinedl, really......Like, eh, nior mhaith liomsa...Bhuel, nil mé a ra
nach bhfuil na strainséiri, b ’fhéidir, chomh maith céanna ach bheadh ti nios
compairti ag obair leob seo.’ (F13)

Cheap F10 go raibh tAbhacht mhér ag baint leis 6 thaobh éifeacht na foghlama féin
de:

‘Ta sé. Fiu an dream ata ag déanamh Béarla fhein, is fearr leob duine a

bhfuil Gaeilge aige.’ (F10)

Taighdeoir: ‘Ceapann tu? Sea.’

‘Té sé ag lui le réasun. Ta do theanga fhéin acu nuair a thiocfas tl isteach go

dti iad agus ma ta triobloid a’ad leis an bhfocal i mBéarla, ta ti in ann a ra,

“diabhal a dtuigim é sin, meas tu an mbeifed in ann é a mhiniu i nGaeilge

dhom?”’ (F10).
Ceist phrionsabail agus chothrom na féinne is mo a bhi i gceist ag F1 agus F11.
Cheap F1 go raibh sé tdbhachtach, ni hamhain don Ghaeltacht, ach don tir gur
institiGiid Ghaeilge a bhi san ionad i gCasla. Cheap F11 gur choir go labhrofai leat in
Gaeilge nuair a shitlann ta isteach in &it sa nGaeltacht ach gur mhinic a labhraitear
Béarla leat in aiteanna. Bhi cuid eile de na freagroiri (F2, F3, F14) a cheap gur
mhaith an rud é go raibh Gaeilge san ait ach nach ndearna sé moran difriochta doibh

féin go pearsanta.

4.5.7.3 Tuairisc na nEagraithe Litearthachta eile.
Duirt E3 gur chuir si ceist ar dhaoine an raibh an Ghaeilge acu agus go labhraionn si

an Ghaeilge i gconai le daoine mas fearr leo € sin. Mhaigh E2 (6n tseirbhis chéanna)
gur choir go mbeidis in ann seirbhis no6 carsa ar bith da gcuid a chur ar fail i
nGaeilge d& mbeadh éileamh air. Chuir E3 sios, &fach, ar na deacrachtai a bhionn
acu teagascoiri oiriinacha a fhail leis na sainscileanna san abhar féin, cumas Gaeilge
agus an mheoin cheart acu ar aon. Duirt si go mbionn si ag tathant ar theagascoiri pé
Gaeilge ata acu a Usaid. Mhinigh E4 go raibh Gaeilge liofa ag cuid d& theagascairi
agus go bhféadfai cdrsai a chur ar fail i nGaeilge ach nach raibh éileamh orthu.
Seirbhis i mBéarla amhain a bhi i gcontae E5 agus nach bhféadfaidis freastal ar
éileamh ar sheirbhis i nGaeilge da mbeadh a leithéid ann. Cheap si, mar a chonacthas
thuas gur coir teagascoir a bheadh in ann litearthacht sa da theanga a mhuineadh a

fhostl a dhireodh ar fhorbairt seirbhise i nGaeilge.
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4.5.7.4 Teicneolaiocht na Faisnéise agus na Cumarsdide (TFC)
Airitear Usaid theicneolaiocht na faisnéise agus na cumarsaide mar ghné den

litearthacht d’aosaigh i sainmhinitl na Roinne Oideachais agus Scileanna (2012: 3).
Bionn éileamh mor ar bhunscileanna TFC i gCasla, dar le T1, agus go mbionn sé
deacair freastal ar an éileamh sin. De na foghlaimeoiri litearthachta a cuireadh faoi
agallamh rinne duine amhain cdrsa riomhaireachta do thosaitheoiri (F2) agus bhi
duine eile ag freastal ar chdrsa oiche riomhaireachta i Ros Muc (F10). Ina theannta
sin, luaigh daoine Gsaid riomhairi mar chuspdir da bhfoghlaim litearthachta Béarla
(F1, F13).

Bhi rang riomhaireachta do thosaitheoiri & cur ar fail i nGaeilge i gCasla. Taobh
amuigh de sin, bhi ranganna riomhaireachta ar an tseirbhis Ghaeilge ba mho a bhi a
cur ar fail de réir thuairisc na n-eagraithe litearthachta. Reachtaladh cursa Gaeilge a
d’fhorbair Breacadh sa Rinn i bPort Lairge, agus cuireadh cursai ar fail do
sheandaoine i gCuas agus i gCeanntra i gCorca Dhuibhne. Mhinigh an t-eagrai
litearthachta i gCorca Dhuibhne gur i nGaeilge a bhi an cursa i gCuas ach gur cur

chuige datheangach a theastaigh i gCeanntra toisc daoine ann gan Ghaeilge.

Téarmaiocht TFC i nGaeilge
Mhaigh T2 gur thug si faoi deara go mbionn an téarmaiocht Ghaeilge ag na daoine a

rinne cdrsai riomhaireachta sa nGaeltacht agus nach mbionn an téarmaiocht sin
chomh paiteanta ag daoine a rinne cdrsai i mBéarla in aiteanna eile. Thainig ceist na
téarmaiochta Gaeilge anios san agallamh le F10. Shil sé go mb’fhearr gan bacaint le
téarmaiocht theicnitil na riomhaireachta i nGaeilge agus go mb’fthearr an
téarmaiocht Bhéarla a Gséid. Bhi fonn ar F7 riomhaireacht a dhéanamh san Ollscoil
ach go ndéanfadh sé i nGaillimh é, seachas ar an gCeathri Rua mar gur theastaigh

uaidh é a dhéanamh i mBéarla.

4.5.7.5 Coimrit
Is iad braistinti na solathraithe seirbhise i gCasla agus fianaise na bhfoghlaimeoiri go

mb’fhearr le cainteoiri duchais Gaeilge plé le seirbhis litearthachta d’aosaigh a
chuireann failte roimh Ghaeilge agus ata in ann a ngnothai a dhéanamh leo i
nGaeilge na héite. 1 gcas cuid de na daoine, chuir sé sin ar a suaimhneas agus ar a
gcompord iad, rinne sé an t-ionad nios failtitla, agus nios daonna déibh agus thug sé
misneach doéibh go rabhadar ag plé le daoine a thuig a gculra agus a gcuinsi féin.
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Labhraiodh freisin ar chomhionannas agus gur chui seirbhis as Gaeilge a sholathar
do mhuintir na Gaeltachta. Cé is moite do sholathar teagasc litearthachta Gaeilge,
thug an fhianaise le fios go gcuireann an Ghaeilge, no fior-rogha an Gaeilge a Usaid,
le tairbhe agus le héifeacht chaidreamh na seirbhise le pobal Gaeilge na Gaeltachta.

4.5.8 Rdl Bhreacadh
Mhinigh E1 agus E4 agus E5 gur beag teagmhail a bhionn acu le Breacadh sa

ngnathshli. Ba mhaith le E1 feachtas leantnach & fheicedil lena gcuirfi an litearthacht
Ghaeilge chun cinn agus shil si gur choir go mbeadh rél ceannasaiochta ag Breacadh

ag comhordd na hiarrachta sin.

Mhol E8 go mbeadh rol aighneachta, abhcoideachta né stocaireachta ag Breacadh.
Shil si nach raibh an Ghaeilge, an Ghaeltacht na cainteoiri Gaeilge & gcur san
aireamh nuair a bhi beartais agus cinnte & ndéanamh i dtaca leis an oideachas

d’aosaigh agus nach raibh aon tuiscint ag an leibhéal sin ar chlinsi na Gaeltachta:

‘Agus, biodh mé ceart né micheart, airim gurb shin é réimse Bhreacadh,
caithfidh mé an fhirinne a ra leat, iad, NALA agus FETAC agus dream
ITABE agus dream Skills for Work, a chur ar an eolas faoi ca bhfuil na
difriochtai idir, eh, na Gaeilgeoiri agus na Béarldiri agus gur cheart
dhdibhsan a bheith ag déanamh an obair sin mar, direach, nil an tacaiocht
a’amsa 0 thaobh, em, buiséid na o thaobh foireann.” (E8)

Nuair a cuireadh ceist ar E3 cén rol ba choir a bheith ag Breacadh chun tacu leis na

Coisti Gairmoideachais, d’threagair si nach bhféadfai a bheith ag suil le nios mo:

‘is doiligh feicedil, iad a fheicedil ag déanamh nios mé nd mar atd siad faoi
lathair, de thairbhe nach bhfuil ann ach an bheirt acu agus, agus ag an am
céanna, ta lear mor deéanta acu 6 thaobh acmhainni dé.. (E3).

4.6 Tatal 6n Taighde Cailiochtuil a raibh éifeacht aige ar
dhearadh agus abhar an tsuirbhé sa Taighde Cainniochtuil
(An Suirbhé).

Minitear i gCaibidil 3 an gaol idir an taighde cailiochtdil agus an taighde
cainnfochtuil sa staidéar modhanna measctha seo.*? Bhi fionnachtana de chuid an
taighde chailiochtuil le comhthéathd leis an anailis a rinneadh ar an taighde

chainniochtuil nuair a bheadh fionnachtana an staidéir ina iomlaine & meas ag an

%2 Caibidil 3, fobhaibidil 3.3
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gcéim dheiridh.*® Aithniodh freisin 4fach, go bhféadfadh cuid de fhionnachtana an
taighde chailiochtuil, a bheith ina n-acmhainn thabhachtach i bhforbairt ionstraim an
tsuirbhé sa taighde cainniochtil.** T4 rianaithe anseo thios na priomhfhionnachtana
on taighde céiliochtuil a aithniodh a bheith abhartha do fhorbairt ionstraim an
tsuirbhé. Minitear i gCaibidil 3% na slite ar baineadh earraiocht as na tuiscinti sin i

ndearadh an tsuirbhé féin:

a) Bailiodh braistinti agus tuairimi grapa sainitil daoine trid an bproiseas
agallamh seo; daoine nar chriochnaigh oideachas meanscolaiochta agus nach
raibh scileanna maithe litearthachta Gaeilge, dar leo féin, agus braistinti agus
tuairimi solathraithe seirbhise a bhi ag plé leis na daoine sin. D& thabhachtai
iad don taighde mar ionadaithe de spriocghrupa na seirbhise, ni mér a bheith
airdeallach gur féidir (agus gur docha) go bhfuil peirspictiocht ar leith ag an
gcuid sin den phobal ar scileanna litearthachta agus ar rol na Gaeilge i
gcleachtais litearthachta iomlan na bpobal Gaeltachta inar chdnaiodar. Ba
chatagoiri tdbhachtacha déimeagrafacha don suirbhé, da réir sin, an leibhéal

is airde oideachais a bhi bainte amach ag freagroiri.

De réir an léargais a tugadh, maireann pobal Gaeilge na Gaeltachta i saol mér an
Bhéarla atd morthimpeall orthu, go haitiuil agus go naisiunta. Chonacthas déibh go
raibh feidhm na Gaeilge mar theanga cung go maith i dtéarmai déimeagrafacha,
tireolaiochta agus i réimse a ngndthai laethula agus a ngréasan soisialta. Dheimhnigh
na Rannphairtithe uilelaithreacht an Bhéarla i saol na Gaeltachta i gcodarsnacht le
feidhm mhéadaithe shdisialta, oideachasuil agus eachnamaiochta an Bhéarla (Mac
Donnacha 2014). Bhi an t-aistriu teanga i dtreo an Bhéarla & thabhairt faoi deara acu
ina bpobal féin go hairithe i measc daoine éga. Ba bhraistinti iad sin a bhi ag teacht
le taighde eile at4 déanta ar an abhar seo.*® A bheag né a mhor, is iarmhairti ar an

aistrit teanga sin na fionnachtana &bhartha seo a leanas:

b) Tugadh le fios go raibh rol na Gaeilge scriofa i gcleachtais litearthachta an

phobail teoranta go maith i gcomparaid le Béarla. Ta réimsi 6caidi

% Fgach Caibidil 5

% Caibidil 3, Mir 3.3.1

% Caibidil 3, Mir 3.4.2

% Caibidil 2, fochaibidil 2.5
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litearthachta nach mbionn aon rogha ann ach Béarla a Usaid né ina
roghnaitear Béarla i gcas go mbionn rogha ann. Is r6-dhécha, mar sin, nach
mbeadh an tdbhacht chéanna le cineélacha airithe téacsanna agus caipéisi (m.
sh. seiceanna, amchlair, sceideal clair teilifise agus araile, formhor
suiomhanna gréasain) sa nGaeilge agus a bheadh i mBéarla. Bhi tdbhacht
airithe, afach, le doiciméid a bhi & dtairgeadh ag eagraiochtai agus institididi
aititla laistigh den phobal agus a bhi dirithe ar an bpobal sin n6 a raibh abhair

iontu a chuirfeadh an pobal suim iontu.

c) Thug na rannphairtithe le fios go raibh scileanna litearthachta nios fearr i
mBéarla acu na i nGaeilge agus gur doigh leo go mbeadh sé sin coitianta i
measc an phobail. Ceapadh go raibh an Gaeilge nios deacra. Ta cuid mhaith
den tuiscint seo ag eascairt as:

e aéagsula agus ata an coras ortagrafacha sa nGaeilge 6n gcéras i mBéarla
(coras a bhfuil tuiscint nios fearr ag daoine air).

e sainitlacht an chorais sa nGaeilge chun deilbhiocht n6 moirfeolaiocht
chasta na Gaeilge a chur in iul.

o feidhm theoranta na Gaeilge i saol na ndaoine. T4 nios Iu taithi ar an
Gaeilge chaighdeanach i gcomparaid leis an mBéarla caighdeanach (n6
fid an teanga thraidisidnta)agus le réimsi teanga sa nGaeilge (idir fhriotal
agus fhocldir) a bhaineann le fearainn nach mbaintear méréan Gsaide as an
nGaeilge iontu.

¢ an datheangachas dealaitheach: easpa focldra, easpa cruinnis comhréire,

an sealbht neamhiomlan agus nésanna cédmheasctha.”’

d) Tuigeadh gur dheacra an Ghaeilge a scriobh na i a 1éamh. B’thurasta dichodu
a dhéanamh ar théacs scriofa na téacs a chrutht agus cinnti a dhéanamh

maidir leis an litriu, leis an gcomhréir agus leis an ngramadach.

e) Bai an bhraistint a léiriodh na go raibh an Ghaeilge is fearr agus an
noésmhaireacht is laidre labhartha Gaeilge ag an gcuid sin den phobal a bhi os

cionn leathchéad bliain d’aois. Ba ¢ taithi an teagascora Gaeilge go raibh

%7 Caibildil 2, fochaibidil 2.4.5
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difriocht shuntasach le tabhairt faoi deara i gcéiliocht na Gaeilge a bhi ag an
dream a d’thag an scoile le deich mbliana anuas (faoi bhun 30 bliain d’aois).
Bhi easnaimh le tabhairt faoi deara ¢ thaobh foclora agus chruinneas
gramadai agus comhréire i gcomparaid leis an nGaeilge thraidisiunta. Bheadh
sé seo ag teacht le hipitéis Ui Churnain (2012) na ‘Gaeilge Laghdaithe’ ata 4
sealbh( ag formhdr an aosa 6ig i gCatagdir A den Ghaeltacht a rugadh 6
1990 i leith agus braistinti fhormhdr mor na rannphairtithe a bhi i ranganna
na hardteistiméireachta i 2005 don Staidéir Cuimsitheach Teangeolaiochta
(O Giollagain et al. 2007: 278-414).% T4 sé deacair dataf beachta a leagan
sios do phroiseas leaninacha teangeolaiochta mar seo i bpobal labhartha tri
chéile agus daoine ag teacht faoi andil na n-athruithe seo ag amanna agus ag
ratai éagsula. Chomh fada agus is féidir ¢, d’théadfai a ra go bhfuil an taighde
a rinneadh cheana agus braistinti rannphairtithe an taighde seo ag tabhairt le
fios go bhfuil tri mhdrchatagoir aoise ann do chainteoiri Gaeilge i nGaeltacht
Chonamara i dtéarmai a laidre agus ata siad a n-ionannu féin mar chainteoiri
Gaeilge, a laidre agus ata an nos labhartha agus a chumasai agus ata labhairt
agus tuisicnt na teanga acu. Socraiodh na grdpai aoise sin a roinnt mar seo a
leanas chun criche na hanailise: (i) 18-29 bliain d’aois, (ii) 30-49 bliain

d’aois agus (iii) freagroiri a bhi 50 bliain d’aois no6 nios sine.

f) Cé gur moladh i dtreoirlinte na Roinne Oideachais agus Scileanna go mbainfi
feidhm ar uirlis mheastnaithe mar chuid den phroéiseas nach mbeadh sé
bunaithe go hiomlan ar fhéintuairisc an iarrataséra amhain (2012: 6), Iéirigh
athbhreithnia ar an tSeirbhis ar rinneadh i 2011 (Kett & Lynch 2013: 52-53)
go raibh an-éagsulacht sa gcur chuige a bhi ag na Coisti Gairmoideachais
chun an measunu tosaigh a dhéanambh, ar an béim a chuireadar ar uirlisi
measUnaithe agus sna uirlisi a bhi & n-Gsaid acu. Bhi an méid a duradh faoin
abhar liom sa taighde seo ar aon dul leis sin. Ni raibh na faisnéiseoiri ar aon
tuairim faoin bhfilntas uirlis tastala a usaid mar chuid de phroiseas an
mheasunaithe thosaigh, ach, ar an gcuid is fearr, aontaiodh nach raibh iontu

ach ceann amhain de na foinsi tdbhachtacha le chruthé6fai tuiscint chruinn ar

% Caibidil 2, fochaibidil 2.5.6.3
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chumas agus riachtanais an fhoghlaimeora. Ni raibh aon uirlis mheastnaithe

a hisaid i dtaca leis an nGaeilge.
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Caibidil 5: Anailis Chainniochtuil ar Thorthai an
tSuirbhé

5.1 Tréithe Déimeagrafacha an tSampla

5.1.1 An Rata Freagartha
Bhi daonra de 2,840 duine, a bhi 18 mbliana déag né nios sine, sa tri thoghroinn

cheantair inar ndearnadh an suirbhé, de réir Dhaonaireamh 2011* Ni féidir a bheith
fior-chruinn faoi lion na ndaoine a chinn gan pairt a ghlacadh sa suirbhé ach léirionn
na taifid a coinniodh gur iarradh ar 600 duine go direach. Is ionann sin agus 21.1%
de dhaonra aosach an cheantair (Figiur 16).

Figiar 16 Daonra an tri thoghroinn cheantair, lion na ndaoine a iarradh, an sampla a baineadh
amach agus an rata freagartha

Cill Cill

Aithnin Sailearna | Chuimin | lomlan
Daonra aosach an Cheantair 767 1056 1017 2,840
Lion daoine ar iarradh orthu
pairt a ghlacadh sa suirbhé 164 243 193 600
Lion na ndaoine a iarradh a
raibh Gaeilge acu 125 202 170 497
Lion na bhfreagrdiri 76 105 66 247
Rdta freagartha 60.8% 52.0% 38.8% 49.7%

Nuair a chuirtear as an aireamh daoine ar iarradh orthu pairt a ghlacadh agus a thug
le fios nach raibh a nd6thain Gaeilge acu (103 duine), bhi rata freagartha de 49.7%
ann, eatarthu sidd a rinne cuid den suirbhé n6 an suirbhé ina iomlaine. Bhi difriocht
mhér, afach, idir an rata freagartha sa gcéad da thoghroinn ar tugadh faoin suirbhé

(Cill Aithnin agus Sailearna) agus i gCill Chuimin®.

% Eolas a chuir an Phriomhoifig Staidrimh ar fail don taighde. Aon tagairti a dhéantar feasta de
dhaonra an cheantar, féadfar glacadh leis gur én bPriomh-Oifig Staidrimh a thainig an t-eolas agus é
sin bunaithe ar Dhaonaireamh 2011.

100 Faach Mir 5.1.4 thios.
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5.1.2 Dadileadh Céatadanach na bhFear agus na mBan sa Daonra agus sa

Sampla.
Bhi céatadan nios airde ban sa sampla (61.1%) na mar a bhi sa Daonra (49.4%).

Fuarthas suntas staitistitil sa difriocht sin (p = <.0001, df: 1, x?= 12.6, phi = 0.64)
Tastail Chi-chearndige, Figiur 17).

Figitr 17 Daileadh céatadanach na bhfear agus na mban sa sampla i gcomparaid leis an
Daonra.

Fir Mna

Daonra
50.6% (N=1438) | 49.4% (N=1402)

Sampla
38.9% (n=96) | 61.1% (n=151)

5.1.3 Ddileadh céataddnach an Daonra agus an tSampla de réir Catagoiri

Aoise
Bhi réimse aoise idir 18 agus 87 bliain d’aois ag na freagréiri. Bhi aois mheénach de

46.5 bl. d’aois acu. Cuireadh freagréiri an tsampla i gcatagdiri aoise a bhi bunaithe ar
na catagoiri i nDaonaireamh 2011 agus fuarthas amach go raibh daileadh
céatadanach na gcatagoiri aoise sin sa sampla agus sa daonra ag freagairt go
cuiosach dluth da chéile. Ni bhfuarthas aon suntas staitistitil sa difriocht eatarthu (p
= 619, df: 5, y? = 3.5, T4stail Chi-chearnéige, Figitr 18).

Figiur 18 Déileadh céataddnach an daonra agus an tsampla de réir catagoiri aoise.
25%

20%

15% -

M Daonra

10% -
Sampla

5% - —

0% -
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Aoisghrupa
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5.1.3.1 Tri Chatagdir Aoise.
Chonacthas i gCaibidli 3 agus 4 gur cinneadh, athrég a chruthd chun criche

anailise ina raibh tri chatagoir aoise: (1) 18-29 (n =42), (2) 30-49 (n = 97) agus (3)
50 no nios sine (n =108).

5.1.4 Ddaileadh céataddnach an Daonra agus an tSampla de réir an
Leibhéil is Airde Oideachais Fhoirmitil a baineadh amach.
Ba 10 go mor céatadan na bhfreagroiri nar chriochnaigh an mheanscolaiocht sa

sampla (11.7%) na sa Daonra (38.2%). Os a choinne sin, ba mh6 go mdr céatadan na
bhfreagroiri a raibh oideachas trit leibhéal orthu sa sampla (59.1%) na sa Daonra
(30%). Fuarthas go raibh suntas staitistidil sa difriocht sin (p <.001, df: 2, /% =
104.1, V Cramér = .2, Tastail Chi-chearnoige, Figiur 19).

Figiar 19 Daileadh céatadanach an daonra agus an tsampla de réir an leibhéil is airde
oideachais fhoirmiuil a baineadh amach.

70%
146
60%
50% —
40% 1071
890 72 840 M Daonra (N)
30% I
Sampla (n)
20% I
10% - —
0% \
Nior chriochnaigh Chriochnaigh Trid Leibhéil
mednscoil Meanscoil

Bhi comhghaol diultach idir an céatadan den dhaonra nar chriochnaigh an
mheanscolaiocht agus an rata freagartha. De réir mar a d’oibrigh lucht taighde an
tsuirbhe siar, bhi lion na bhfreagréiri mar chéatadan na n-aosach le Gaeilge a iarradh
orthu pairt a ghlacadh ag titim, agus céatadan na n-aitritheoiri nar chriochnaigh an
mheénscolaiocht ag dul in airde. Bhi suntas staitistitil sa gcomhghaol sin (p = .027,
df: 2, x? = 7.25, V Cramér = .165, Tastail Chi-chearndige, Figitr 20).

101 Caibidil 3, fochaibidil 3.5.4.4. agus Caibidil 4, fochaibidil 4.6(e).
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Figiur 20 Céatadan an daonra 18 bl. d’aois né nios sine i dtri thoghroinn cheantair an tsuirbhé
nar chriochnaigh meanscolaiocht uachtarach agus céatadan na ndaoine a raibh Gaeilge acu, a
iarradh orthu pairt a ghlacadh sa suirbhé agus a ghlac pairt ann.

70%

o
o)
(=}

=)

60% 6

50% 52.0%

_~ 46.4% e Nior Chriochnaigh
40% e — Meanscolaiocht

= 38.8% .
M (Daonaireamh 2011)
30% o

Rata Freagartha an
20% tSuirbhé

10%

0% T T 1
Cill Aithnin Sailearna Cill Chuimin

Toghranna Ceantair an tSuirbhe (Soir - Siar)

5.1.5 An Comhghaol idir Leibhéil Oideachais agus aois agus inscne.
Bhi comhghaol measartha laidir idir na catagdiri aoise sin agus na leibhéil is airde

oideachais a baineadh amach (p < .001, df: 2, x* = 34.22, Tastail Kruskal-Wallace,
Figiar 21). Ni bhfuarthas aon suntas staitistiuil sa difriocht idir Aoisghrupa 1 agus 2
(Rangu meénach Aoisghripa 1 = 63.82, rangl meanach Aoisghripa 2 = 72.68, U =
1,777.5,z=-1.56, p = .119, 1-B = .84, U-thastail Mann-Whitney) ach bhi difriocht
shuntasach idir Aoisghrupa 2 agus 3 (Rangu meanach Aoisghrupa 2 = 124.62, rangu
medanach Aoisghripa 3 = 83.58, U = 3,140.5, z = -5.603, p <.001, r = .39, U-théastail
Mann-Whitney). Den 29 freagréir nar chriochnaigh an mheéanscolaiocht, bhi 23
diobh (79.3%) 50 bliain d’aois no6 ni ba shine.

FigiGr 21 Céatadain an tsampla de réir catagoiri aoise agus an leibhéal is airde oideachais a
baineadh amach.

Nior
chriochnaigh Chriochnaigh Oideachas
Aois meanscolaiocht meanscolaiocht 30 leibhéil lomlan
118-29 bl. R . . .
d'acis 2.4% 33.3% 64.3% 100.0%
n= 1 14 27 42
5,30.' 49 bl. 5.2% 16.5% 78.4% | 100.0%
aois
n= 5 16 76 97
3. 50+ bl. d'aois
21.3% 38.9% 39.8% 100.0%
n= 23 42 43 108
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Bhi leibhéil oideachais tri chéile nios airde ag na mna sa Daonra né ag na fir. Bhi
céatadan ni ba mho fear i measc an ghrapa nar chriochnaigh an mheanscolaiocht
agus céatadan ni ba mho ban i measc an ghrdpa a raibh oideachas triu leibhéal orthu
(Figiar 22).

Figiur 22 Céatadan na bhfear agus na mban sa daonra agus sa sampla de réir an leibhéil is
airde oideachais thoirmiuil a bhaineadar amach.

100% —
80% 40.2% I31-°% -
49.9%
1.1%
61.1% 60.2% B67.1%
60% |
40% —

T B Mna%
69.0%
59.8% Fir %
50.1%
20% +—— .99 9.89
0 38.9% — 39.8% o
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Daonra Sampla Daonra Sampla Daonra Sampla
(N=1071) (n=29) (N=890) (n=72) (N=840) (n=146)

Nior chriochnaigh Oideachas 3 leibhéil

meanscoil

Chriochnaigh meanscaoil

Fuarthas suntas staitistitil (le tomhas éifeachta’®?

beag /measartha) sa difriocht idir
fir agus mna sa Daonra (Rangu meénach na bhfear = 1,208.3, rangl meanach na
mban = 1,518.4, U = 706,910, z = -10.936, p < .001, r = .21, U-thastail Mann-
Whitney). Fuarthas suntas freisin i gcas na difriochta sa sampla (Rangu meanach na
bhfear = 109.48, rangl meanach na mban = 133.23, U = 5,854, z = -2.91, p = .004, r

= .18, U-thastail Mann-Whitney).

5.1.6 Ddileadh Céataddnach an tSampla de réir stadas Gaeltachta na hdite
inar fhds na freagrdéiri anios.
D’fhas formhor mor threagroiri an tsampla anios i Gaeltacht na Gaillimhe (201). Bhi

seisear eile ¢ aiteanna eile sa nGaeltacht, lasmuigh den chontae, agus d’thas 40

freagroir anios in aiteanna lasmuigh den Ghaeltacht.

102 Effact size.
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Toisc go raibh a laghad freagroéiri de bhunadh cheantar Gaeltachta lasmuigh de
Chontae na Gaillimhe, rinneadh catago6ir amhdin diobh siud a d’thas anios sa
nGaeltacht (n =207) i gcodarsnacht leo siud a d’thas anios lasmuigh den Ghaeltacht
(n = 40).

5.1.7 Ddileadh Céataddnach an tSampla de réir theanga(cha) na
dteaghlach inar fhds na freagroiri anios.
Ba i an Ghaeilge priomhtheanga theaghlaigh méramh fhreagroiri an tsampla le linn a

n-6ige. Bhi timpeallacht shuntasach dhatheangach i gceist i gcas 61 (24.6%) de na
freagroiri ach an 1d&mh in uachtair ag an nGaeilge i méramh beag de na casanna sin
(Figiar 23).'%

Figiur 23 Déileadh céatadanach an tsampla de réir theanga(cha) na dteaghlach inar fhas na
freagroiri anios.

70%
61.5%
60%
50%
40%
30%
% an tSampla
20% o o
° 13.8% 10.9% 13.7%
10%
0% T T T 1
Béarla amhain  Nios mé Nios mo Gaeilge
nd Béarladen Béarlana Gaeilge na amhain né
chuid is mo Gaeilge Béarla Gaeilge den
chuid is mé

5.1.8 Ddileadh Céataddnach an tSampla de réir Chulra Gaeltachta agus
Teanga Teaghlaigh le linn dige na bhfreagroiri.
Leiriodh go raibh comhcheangal dearfach, a raibh suntas staitistitil ag baint leis, idir

chulra Gaeltachta agus an Ghaeilge a bheith mar theanga teaghlaigh le linn na héige
(p <.001, df: 3, y* = 134.4, phi = .615, Téstail Chi-chearndige, Figidr 24).

193 Bhi roinnt bheag freagroiri nar togadh le Gaeilge na Béarla. Airiodh iad sin mar ‘Bhéarl6iri’ chun

criche na hanailise seo ar an mbonn gur foghlaimeoiri dara theanga iad 6 thaobh na Gaeilge de.
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Figiur 24 Déileadh céatadanach an tsampla de réir chilra Gaeltachta agus teanga theaghlaigh a

n-oige.
Nios mé6 Nios mé
Béarlana | Gaeilge na
Béarla Gaeilge Béarla Gaeilge
Gaeltacht 2.9% 10.1% 15.0% 72.0%
n= 6 21 31 149
Lasmuigh 70.0% 15.0% 7.5% 7.5%
n= 28 6 3 3

Feictear i bhFigiur 25 an daileadh céatadanach agus na ceithre chatagoir teanga
laghdaithe go dti dha cheann; ‘Béarla n6 Béarla is m6’ nd ‘Gaeilge né Gaeilge is
mo’, ag brath ar cé acu an raibh an Ghaeilge ceannasach mar theanga theaghlaigh no
nach raibh.

Figiur 25 Ceatadan bhfreagroiri de réir chilra Gaeltachta agus teanga cheannasach
theaghlaigh le linn a n-dige..

0,
100% 87% 859
80% - . , I
M Gaeilge nd Gaeilge is
60% - mo.
40% - Béarla né Béarla is
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20% - 15%
o .
Tégadh sa nGaeltacht  Tdgadh Lasmuigh den
Ghaeltacht

5.1.9 Féinmheasunu na bhfreagréiri ar a gCumas Litearthachta
| gCuid I den suirbhé, iarradh ar na freagroiri an cumas a bhi acu an Ghaeilge agus

Béarla a léamh agus a scriobh a chur in idl ar scéla ratala cuig phointe.

5.1.9.1 Cumas na bhfreagrdiri léamh agus scriobh i nGaeilge, dar leo féin.
I gcés na léitheoireachta agus na scribhneoireachta araon, thug an mhorchuid de na

freagroiri le fios go rabhadar ‘an-mhaith’. Bhraith nios 10 freagréiri go raibh go raibh
siad ‘an-mhaith’ ag scriobh né ag Iéamh i nGaeilge. Feictear nios mo freagroiri, da

réir sin, sna gcatagoiri faoi bhun ‘An-mhaith’ i cas na scribhneoireachta (Figiar 26).
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Figiur 26 Lion agus daileadh céatadanach fhreagrai an tsampla maidir le cumas na bhfreagroiri
léamh agus scriobh i nGaeilge, dar leo féin.
80%
70%
60%
50%
40%
30% 61 Léamh
20% 29 i M Scriobh
10% |« 51216 19
0% T L T T T
1 Ni Féidir 2 Lag 3 Réaslnta 4 Maith 5 An-
mhaith
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Cumas na bhfreagrairi, dar leo féin

Bhi freagroiri an tsampla tri chéile nios muinini as a gcuid scileanna léitheoireachta i
nGaeilge seachas scileanna scribhneoireachta (n = 247, Z = -4.79, p < .001, r = .3,

Rangthastail Wilcoxon de Réir Sine).

5.1.9.2 Féinmheasunu ar chumas litearthachta na bhfreagrdéiri i nGaeilge i
gcompardid leis an mBéarla.

larradh ar na freagroiri an cumas a bhi acu an Ghaeilge agus Béarla a [éamh agus a
scriobh a chur in idl ar scéla rangaithe. Nior iarradh orthu comparaid a dhéanamh ar
a gcumas idir an da theanga, mar sin féin ba é tuairim an tsampla tri chéile gurbh
fhearr a gcumas i mBéarla na i nGaeilge (Figiar 27).

FigiGr 27 Daileadh céatadanach cumas (dar leo féin) threagroiri an tsampla Iéamh agus scriobh
i nGaeilge agus i mBéarla.
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Léirigh Rangthastalacha Wilcoxon de Réir Sine go raibh suntas sa gcumas nios airde
i leith scileanna I€éitheoireachta agus scribhneoireachta Béarla i gcomparaid le

Gaeilge:

Léamh: n =243, Z=-6.02, p<.001, r=.39
Scriobh: n =244, 7 =-7.06, p<.001, r = .45

Léirigh na tastalacha sin chomh maith gur lionmhaire go mér na freagroiri sa sampla
a thug le fios gurbh fhearr a gcuid scileanna litearthachta i mBéarla né i nGaeilge na
a thug a mhalairt le fios (Figidr 28).

Figiur 28 Daileadh céatadanach fhreagroéiri an tsampla a thug le fios gor raibh a scileanna

litearthachta (i) nios fearr i nGaeilge na i mBéarla, (ii) nios fearr i mBéarla na i nGaeilge, n6
(iii) a roghnaigh an leibhéal céanna cumais sa da theanga.

Gaeilge nios
airde na
Béarla

Béarla nios
airde na
Gaeilge

An rogha
chéanna sa
da theanga

Léamh

2.10%
5
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55
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Scriobh

2.90%

30.30%

66.80%
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5.2 Cuid II agus na Leibhéil Litearthachta

5.2.1 Leibhéil Rannphdirtiochta na bhfreagrairi
De na 247 freagroiri a bhi sasta aon chuid den suirbhé a dhéanamh, bhi 49 diobh

(19.8%) nach raibh sasta na tascanna litearthachta i gCuid Il a dhéanamh agus rinne
siad Cuid I agus Cuid Il amhain. Anuas air sin, bhi 23 freagroiri eile a rinne Cuid I,
Cuid 111 agus na tascanna léitheoireachta i gCuid Il ach nach raibh sésta triall a
bhaint as aon tasc scribhneoireachta (Figiur 29). Bhi nios m6 ama agus iarrachta i
gceist leis an Suirbhé ar fad a dhéanamh (né le cuid de Chuid Il a dhéanamh) na
direach na ceisteanna a fhreagairt i gCuid I agus I11. Ina theannta sin, rinne freagroiri
i nGrupa B (iad sitd a bhi sasta an chuid léitheoireachta de Chuid Il a dhéanamh)
gach a ndearna Grupa A (Cuid I agus Cuid Il1). Rinne Grupa C (an suirbhé ar fad)
gach a ndearna Grupai A agus B (Figiar 30).
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Figiur 29 Déileadh céatadanach fhreagréiri an tsampla a rinne (1) Cuid | agus Cuid 111 amhain
den suirbhé, (2) a rinne Cuid I agus Cuid Il agus na tascanna léitheoireachta de Cuid Il agus (3)
a rinne an suirbhé ar fad.

80%
70.9%

70%

60%

50%

40%

30%
19.8%

20%
9.3%

10% +—

0% T T 1
A. Cuid | & Il amhain B. Cuid Il Léamh C. Suirbhé ar fad

Figiar 30 Lion na bhfreagréiri a rinne (a) Cuid | agus Cuid Il den suirbhé, (b) a rinne Cuid |
agus Cuid Il agus na tascanna léitheoireachta de Cuid Il agus (c) a rinne an suirbhé ar fad.

300

247

250

200

175

150 -
M Lion Freagroéiri

100 -

50 -

Cuid I agus Cuid Il Cuid I, Cuid Il (Léamh) & Suirbhé ar fad
Cuid Il

Chun criche anailise, mar sin, airiodh na tri leibheal rannphairtiochta mar thri
chatagéir d’athrog oird agus rinneadh na tastalacha até rianaithe ar Fhigiur 31.
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Figiur 31 Na tastalacha anailise dé-aithridi a rinneadh ar fhreagrai an tsampla maidir le
leibhéal a rannphdairtiochta sa suirbhé.

Athrég Neamhspleach

Tastail Staitistiuil

Suntas Staitistiuil

De réir Inscne

U-Thastail Mann-
Whitney

U=7185, p= .885, (1-f =.07)

Tastail Kruskal-Wallis

X2 =19.52, df 2, p <.001

De réir catagoir aoise

U-Thastail Mann-
Whitney post hoc (1-2)

U =2034, p=.982, (1-B =.05)

U-Thastail Mann-
Whitney post hoc (2-3)

U =3885, p< .001

Tastail Kruskal-Wallis

X2 = 19.8, df 2. p < .001

De réir leibhéal oideachais

U-thastdil Mann-
Whitney post hoc (1-2)

U=767.5,p=.019,r=.23

U-thastail Mann-
Whitney post hoc (2-3)

U=4457,p=.016,r=.16

De réir chulra Gaeltachta né

U-thastail Mann-

neamh-Ghaeltachta Whitney U =3510, p =.056, (1- = .4)
De réir modh sealbhaithe na | U-thastail Mann-
teanga Whitney U =4953,p=.062, (1-B =.51)

Fuarthas suntas staitistitil sna difriochtai idir na catagdiri sna hathréga aoise agus

oideachais.

Bhi difriocht, a raibh suntas staitistitil ag baint Iéi, idir Aoisghripa 2 (30-49 bl.

d’aois) agus Aoisghrupa 3 (50+ bl. d’aois) (Rangi meénach Ghrupa 2 = 116.9, rangu
medanach Ghrapa 3 = 90.5, U = 3885, z =-3.92. p < .001, r =.27, U-Thastail Mann-
Whitney). Ni bhfuarthas, afach, suntas staitistiuil sa difriocht idir Aoisghrapai 1 agus

2 (Figiar 32).

Figiur 32 Déileadh céatadanach leibhéal rannphairtiochta fhreagrdiri an tsampla sa Suirbhé de

réir catagoir aoise.

1Cuid | &

Cuid Il 2 Cuid Il 3 Suirbhé ar

Aois amhain Léamh fad
1 18-29 bl. d'aois 7.1% 11.9% 81.0%
n= 3 5 34
2 30-49 bl. d'aois 10.3% 8.2% 81.4%
n= 10 8 79
3 50+ bl. d'aois 33.3% 9.3% 57.4%
n= 36 10 62
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Nuair ab airde a bhi an leibhéal oideachais ag grupai freagroiri sa sampla, ba mhé a
rannphairtiocht sa Suirbhé. Bhi leibhéal airmheanach rannphairtiochta de 2, 3 agus 3
ag Grupa 1, 2 agus 3 faoi seach. Fuarthas difriocht shuntasach (o = 0.025 le
coigeartu Bonaferroni) idir Grupa 1 (freagréiri nar chriochnaigh an mheanscolaiocht)
agus Grupa 2 (freagroiri a chriochnaigh an mheénscolaiocht) agus aris idir Grapa 2
agus Gruapa 3 (Oideachas Triu Leibhéal) (Figidr 33).

FigiGr 33 Daileadh céatadanach leibhéal rannphairtiochta fhreagroiri an tsampla sa Suirbhé de
réir an leibhéal is airde oideachais a baineadh amach.

1 Cuid | &

Leibhéal is airde Cuid Il 2 Cuid Il 3 Suirbhé ar
oideachais amhain Léamh fad
1 Nior chriochnaigh 44.8% 13.8% 41.4%
meadnscolaiocht

n= 13 4 12
2 Chriochnaigh 20.8% 15.3% 63.9%
meanscolaiocht

n= 15 11 46
3 Oideachas Triu 14.4% 5.5% 80.1%
Leibhéal

h= 21 8 117

| gcas na n-athrog neamhspleéch eile, bhi na torthai neamhchoncltideach, mar
Iéiriodh cumhacht staitistidil measartha iseal. Bhi rangi meanach beagan nios airde
ag na mna (124.4, n = 151) na mar a bhi ag na fir (123.3, n = 96). Bhi difriocht nios
mo le sonrd idir rannphairtiocht na bhfreagroiri nar de bhunadh na Gaeltachta iad
(rang meénach 139.7, n = 40) agus rannphairtiocht na bhfreagroiri de bhunadh na
Gaeltachta (rangt meédnach 121, n =207). Rinne 85% den dream 6 lasmuigh den
Ghaeltacht 6 thus an suirbhé ar fad i gcomparaid le 68% den dream gur de bhunadh
na Gaeltachta on tds iad. Bhi difriocht chomh maith idir rannphairtiocht na
bhfreagroiri a togadh le Béarla go priomha (rangl meénach 135.8) agus iad siud a
togadh le Gaeilge go priomha (rangl meanach 120.1) ach mar a chonacthas cheana,
td comhghaol mér idir stadas Gaeltachta na haite arbh as do fhreagréiri agus an

teanga lena togadh iad.
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5.2.1.1 Anailis Chulchéimnithe Oird ar na Sonrai Rannphdirtiochta.
Fuarthas suntas staitistiuil sna difriochtai idir catagdiri i gcas na n-aoisghrapai agus

na ngrupai oideachais. Chonacthas cheana, afach, go raibh suntas staitistidil sa
difriocht idir céatadan na mban agus na bhfear a bhi sasta a bheith rannphéirteach sa
suirbhé. Bhi leibhéil nios airde rannphairtiochta ag na mna chomh maith i gcéas na
ndaoine a bhi sasta pairt a ghlacadh agus, biodh is nach bhfuarthas suntas sa difriocht
sin, bhi cumhacht iseal staitistitil ag baint leis an tastail. Roghnaiodh Inscne,
Catagoir Aoise agus Oideachas mar athréga neamhspleacha do mhanla

culchéimnithe, i dtus baire.

Roghnaiodh tri nasc feidhmithe®®*

a thastail i gcomhair an mhunla chalchéimnithe i
gcés na roghanna ar dhdiche a bheadh i gceist maidir leis na hathroga neamhspleacha
agus lion na gcatagoiri. Ta torthai na tastala sin i bhFigiar 34 thios. Léiriodh gur

Logit an nasc feidhmithe b’fheiliunai a Usaid.

Tastaladh na hathréga neamhspleacha sin i gcomhair il-chomhlineachta'®® agus

fuarthas réimse idir .345 agus .927 i gcés na Luachanna Lamhaltais'® agus réimse
idir 1.078 agus 2.901 i gcas an VIF.'*" Glacadh leis an bhfoshuiomh nach raibh il-
chomhlineacht i gceist.

Figiur 34 Tastéil le nasc feidhmithe a roghna chun criche manla ctlchéimnithe oird i gcas na
sonrai rannphairtiochta.

Athréga

Neamhspledcha & Feilidint an mhunla x2 Bréag-R2 (Nagelkerke)

lion na gcatagoiri

Comp.

Nasc Log- Comp.
Feidhmithe Logit log Cauchit | Logit Log-log | Cauchit

Oideachas 3, Aois 3,

Inscne 2 29.715 | 28.918 | 25.681 0.143 0.139 0.125
Rann- Oideachas 3, Aois 3 | 28.839 | 28.203 | 25.027 0.139 0.136 0.122
phairtiocht Oideachas 3, Aois 2 | 28.226 | 28.189 | 25.026 [ 0.139 | 0.136 | 0.122

1041 ink function. Féach Caibidil 3, fochaibidil 3.5.4.4
195 Multicollinearity.

198 Tolerance Values.

107 varience inflation factor.
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Figiuar 35 An anailis fheiliinachta a rinneadh i gcas na munlai calchéimnithe oird a rinneadh ar na leibhéil Rannphairtiochta, Léitheoireachta agus
Scribhneoireachta maidir le hathrdga neamhspleacha agus lion chatagoiri na n-athrog sin.

Suntas na Cillini le
Tastail Linte leasuithe a comhaireamh
Comhthreomhara Feilitint Mhunla rinneadh Cillini Folmha | ionchais <5 Feabhas Feilitina | Bredg-R2
-2

Athréga Logdheal-

Neamhspleach raitheacht

a & Lion na Nasc Chriochna | Céim. Athru

gcatagoiri Feidhmithe X2 Suntas -itheach | Saoirse X2 Suntas X2 Suntas | Lion % Lion % X2 Suntas | Nagelkerke

Oideachas 3,

Aois 3, Inscne
Rannphairt- 2 Logit 6.708 0.243 87.842 51 29.71 | <.001 9| 17.6% 35| 67% | 22.969 | 0.687 0.143
iocht Oideachas 3,

Aois 3 Logit 6.768 0.149 55.684 4 | 28.84 | <.001 | 32.158 | <0.001 3] 11.1% 15 | 55% | 10.335 | 0.587 0.139

Oideachas 3,

Aois 2 Logit 6.266 0.99 45.286 3 10.4 | 0.001 | 10.395 0.001 0 0.0% 71 39% 8.413 | 0.298 0.139

Oideachas 3,

Aois 3, Inscne

2 Cauchit 6.783 0.237 71.762 51 52.02 | <.001 15 | 31.3% 33 | 69% | 27.625 | 0.325 0.286
Léamh Oideachas 3,

Aois 2, Inscne

2 Cauchit 4.661 0.324 52.231 4| 51.68 | <.001 | 19.531 <.001 91| 27.3% 21 | 64% | 14.488 | 0.562 0.284

Oideachas 3,

Aois 2 Cauchit 1.97 0.579 30.138 3 |51.68 | <.001 | 22.093 <.001 3116.7% 10 | 55% 2.335 | 0.939 0.284

Oideachas 3, Com. Log-
Seriobh Aois 3 Log 1.707 0.789 49.796 4] 33.49 | <.001 4| 14.8% 18 | 67% 8.636 | 0.735 0.209

Oideachas 3, Com. Log-

Aois 2 Log 1.635 0.651 35.856 3] 33.13 | <.001 13.94 0.001 2| 11.1% 6| 33% 3.603 | 0.824 0.207
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Cuireadh tri rogha i gcomparaid lena chéile 6 thaobh feiliuna de agus ta toradh an
hanailise sin achoimrithe i bhFigiur 35 thuas, ag Usaid na gcritéir ata rianaithe
cheana.'® Cinneadh gurbh an triti rogha le (dha chatagdir aoise agus tri chatagoir
oideachais ba fheilitnai: Iéiriodh difriochtai idir an tri -2 Logdhealraitheacht
chriochnaitheach'® agus idir lion na gcéimeanna saoirse feabhas a raibh suntas
staitistiuil ag baint leo, ni raibh aon chillin folamh agus nior laghdaiodh an Bhréag-
R? 6 thoradh (B) (R*~.139) Ina theannta sin, bhi na staitistici feilitina eile ag
tabhairt le fios go raibh an madnla seo inghlactha (Tastail Linte Comhthreomhara (p =
.99), Feabhas Feiliuna (p = .3).

Ta céatadain charnacha bhreathnaithe na n-athrog neamhspleach breactha i bhfigiGiri
36 agus 37 thios. Bhi céatadan nios airde den aoisghrdpa nios sine ag an leibhéal is
isle rannphairtiochta agus bhi céatadan carnach an aoisghrdpa sin fés nios airde ag
an dara leibhéal rannphairtiochta.

Figiur 36 Ceatadain charnacha na leibhéal rannphairtiochta de réir acisghrupai (18-49 agus 50
bl. d’aois né nios sine.

100% /
80% //
60%

40% -

20% /
0% T T 1
Cuid 1 & 111 Cuid Il Léamh  Suirbhé ar fad
Léibhéal Rannphairtiochta

—118-49

50+

Céatadan Carnach

Ba é an dala céanna € i gcas na dtri ghripa oideachais, agus céatadan nios airde
rannphairtiochta isle ag grupa an oideachais fhoirmidil na an grupa is airde

oideachais nd iad.

198 Caibidil 3, fochaibidil 3.5.4.4.
199 Einal -2 Loglikelihood.
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Figiur 37 Céatadain charnacha na leibhéal rannphairtiochta de réir chatagéir oideachais
fhoirmidil na rannphairtithe.

100% /
80%

Nior

Chriochnaigh
s // Méanscoil
©
= 60% Chriochnaigh
E__’ / Meadnascoil
3
8 40%
] e Tril Leibhéal
Q
20% ——
0% T T 1
Cuid 1 & 111  Cuid Il Suirbhé ar
Léamh fad

Léibhéal Rannphairtiochta

Feictear sa tabla i bhFigiar 38 gur imir an da athrog (Aoisghrupa agus Oideachas)
tionchar uathuil ar an manla a raibh suntas staitistitil ag baint leis. Léirionn na
comhéifeachtai gur doiche scor carnach nios airde ag an Aoisghripa 18-49 na an
Aoisghrupa 50+ agus ag an ngrapa a chriochnaigh an mheanscolaiocht (lena n-
airitear oideachas trit leibhéal) na ag an ngrupa nar chriochnaigh an
mheéanscolaiocht. Cé gurbh airde Grupa Oideachais 3 na Grapa Oideachais 2, ni
bhfuarthas suntas staitistitil sa difriocht sin.

Figitr 38 Meastachdin Pharaiméadracha Mhdnla Culchéimnithe Oird C

Earraid Eatramh
Measta | Chaighdean- Céimeanna Cuimse Cuimse
-chéan ach Wald Saoirse Suntas fochtair | Uachtair
) Rannphairt 1 -1.302 0.286 | 20.667 1 <.001 | -1.864 | -0.741
Tairseach
Rannphairt 2 -0.733 0.275 7.081 1 0.008 | -1.273 | -0.193
Nior
chriochnaigh
Meanscoil -1.292 0.431 8.989 1 0.003 | -2.136 | -0.447
Criochnaigh
lonad Meanscoil -0.499 0.331 2.267 1 0.132 | -1.148 0.15
Trid Leibhéal 0 0
Aois 18-49 0.969 0.309 9.855 1 0.002 0.364 1.574
Aois 50+ 0 0
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5.2.2 Leibhéil Litearthachta na bhfreagroiri

5.2.2.1 Na leibhéil Iéitheoireachta

Den 198 freagroir a bhi sasta tascanna léitheoireachta a dhéanambh, bhi ceathrar
diobh narbh fhéidir leibhéil léitheoireachta a shannadh doibh 6 fhianaise na
bhfreagrai a thugadar. | gcas na coda eile, Iéirigh a bhformhor (94.4%) scileanna
Iéitheoireachta a bhi ionann le Leibhéal NFQ 3 nd Leibhéal NFQ 3+. Ni raibh ach 11
freagroéir sna leibhéil faoi bhun NFQ3; na leibhéil atd abhartha don tSeirbhis
Litearthachta d’ Aosaigh (Figiur 39).

5.2.2.2 Na leibhéil scribhneoireachta
Rinne 175 freagroiri tascanna scribhneoireachta. Aris sa gcas seo, bhi ochtar diobh

nar eirigh leo sa leibhéal a rinneadar agus narbh fhéidir leibhéal a shannadh ina gcés.
Den 167 ar tugadh leibhéal déibh, bhain lion agus céatadan nios mo leis na leibhéil
faoi bhun NFQ3 i gcas na scribhneoireachta (25.8%) na i gcas na léitheoireachta. Ni
mor a choinnedil san aireamh, afach, nach raibh tascanna ar leith Iéitheoireachta agus
scribhneoireachta ann ag Leibhéal NFQ3+ agus gur ionann an 82 freagrdir sa da
chés, biodh is go leiritear céatadan nios airde i gcas na scribhneoireachta da réir. Ina
n-iomlaine, léirigh an sampla leibhéil nios airde léitheoireachta na scribhneoireachta
agus fuarthas go raibh suntas sa difriocht sin (z = -5.35, p <.001, Rangthastail
Wilcoxon de Réir Sine). Bhi an difriocht ba mhd idir scileanna Iéitheoireachta agus
scribhneoireachta le sonra idir na leibhéal NFQ 2 agus NFQ 3 (Figiur 39).

Figiar 39 Lion agus daileadh céatadanach fhreagréiri an tsampla de réir an leibhéal
léitheoireachta agus scribhneoireachta a léiriodar.

60%

101

50%

40%

30%
H Léamh (n)

20% Scriobh (n)

10%

0% -
Leibhéal Lit. NFQ1 NFQ2 NFQ3 NFQ3+
1

Leibhéil Litearthachta
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Rinneadh na tastalacha ata rianaithe i bhFigitiri 40 agus 41 thios. Fuarthas suntas

staitistidil sna difriochtai idir catagoiri i gcas inscne (léitheoireacht amhain), i gcas

aoise agus leibhéal oideac

hais.

Figiar 40 Na tastalacha staitistitla a rinneadh ar na leibhéil léitheoireachta a léirigh freagroiri

sa suirbhé.
Na Leibhéil Léitheoireachta a léirigh Freagradiri
Athrég Neamhspleach Tastail Staitistiuil Suntas Staitistiuil

De réir Inscne

U-thastail Mann-Whitney

U= 3825, p=.045

Tastail Kruskal-Wallis

X2=7.57, df2, p= .023

De réir Catagoir Aoise

U-thastail Mann-Whitney post
hoc (1-2)

U=1617, p=.539, (1-p =.14)

U-thastail Mann-Whitney post
hoc (2-3)

U =2273, p=.008

Tastail Kruskal-Wallis

X2 = 40.75, df 2, p < .001

De réir Leibhéal Oideachais

U-thastail Mann-Whitney post
hoc (1-2)

U =143.5, p=<.001

U-thastail Mann-Whitney post
hoc (2-3)

U=2322, p<.001

De réir culra Gaeltachta né
neamh-Ghaeltachta

U-thastail Mann-Whitney

U=2481, p=.364, (1-B =.17)

De réir mhodh sealbhaithe
na teanga

U-thastail Mann-Whitney

U =3605, p= .777, (1-B = .08)

Figiur 41 Na tastalacha staitistitila a rinneadh ar na leibhéil scribhneoireachta a Iéirigh

freagroiri sa suirbhé.

Na Leibhéil Scribhneoireachta a léirigh Freagroiri

Athréog Neamhspleach

Tastail Staitistiuil

Suntas Staitistiuil

De réir Inscne

U-thastdil Mann-Whitney

U= 2957, p=.205, (1-f =.33)

De réir Catagoir Aoise

U-thastdil Mann-Whitney
post hoc (1-2)

U- 1187.5, p = .45, (1-B = .71)

U-thastail Mann-Whitney
post hoc (2-3)

U=1675, p=.016

De réir Leibhéal Oideachais

Tastail Kruskal-Wallis

X2 = 34.65,df 2, p< .001

U-thastail Mann-Whitney
post hoc (1-2)

U=102, p<.001

U-thastail Mann-Whitney
post hoc (2-3)

U=1529, p<.001

De réir culra Gaeltachta nd nea
Ghaeltachta

mh-
U-thastail Mann-Whitney

U=2242, p=.935, (1-f = .21)

De réir mhodh shealbhaithe na
teanga

U-thastail Mann-Whitney

U = 2555 p =.309, (1-B = .23)
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5.2.2.3 Na leibhéil litearthachta de réir Inscne
Léirigh céatadan nios mé de na freagréiri ban Leibhéal NFQ3+ na de na freagroiri

fear. Anuas air sin, bhi céatadan nios mé de na freagroiri fear ag na leibhéil faoi
bhun NFQ3 (11.7%) na de na freagrairi ban (1.8%) (Rangu meéanach na bhfear =
88.7, rangl mednach na mban = 103.3, U = 3826, z = -2, p = .045, r = .14, U-thastail
Mann-Whitney).

Figitr 42 Daileadh céatadanach na leibhéal Iéitheoireachta a léiriodh de réir inscne.

1.
Leibhéal 5
Inscne Lit. 1 2NFQ1 | 3NFQ2 | 4NFQ3 | NFQ3+ | lomlan
Fir 5.2% 1.3% 5.2% 51.9% 36.4% | 100.0%
n= 4 1 4 40 28 77
Mna 0.0% 9% 9% | 521% | 46.2% | 100.0%
n= 0 1 1 61 54 117

I gcas na scribhneoireachta, chruthaigh na mna nios fearr freisin. Bhi leibhéal
airmheanach 5 (NFQ3+) acu siud i gcomparaid le 4 (NFQ3) i gcas na bhfear. Biodh
is nach bhfuarthas suntas staitistiuil sa difriocht, bhi an chumhacht staitistiuil ro-iseal

chun a bheith deimhin de nach raibh aon suntas staitistidil ann.

5.2.2.4 Na leibhéil litearthachta de réir Catagdiri Aoise
Bhi leibhéil airmheanacha 4, 5, agus 4, ag na grapai aoise 1, 2, agus 3 faoi seach i

gcas na léitheoireachta agus leibhéil airmheanacha 4.5, 5, agus 4 i gcas na
scribhneoireachta. Ba iad na freagréiri idir 30-49 bliain d’aois is fearr a 1éirigh (5:
NFQ3+) agus iad nios airde na Grapa 1 (4: NFQ3) i gcas na léitheoireachta agus na
scribhneoireachta ar aon. Léirigh U-thastalacha Mann-Whitney go raibh difriocht
shuntasach idir Grapa 2 (30-49 bl. d’aois) agus 3 (50+) i gcas na léitheoireachta agus

na scribhneoireachta ar aon:*°

Léamh: Rangi meénach Ghrupa 2 = 85.1, rangl meénach na Ghrlpa 3 =
67.9,U=2273,z=-2.66,p=.008, r=.2.1

Scriobh: Rangu meanach Ghrapa 2 = 73.5, rangu meanach Ghrapa 3 = 58.4,
U=1675,z=-241,p=.016,r=.2.3

110 Bhi Gripa 2 nios fearr na Gripa lach ni bhfuarthas suntas staitistitil sna difriochtaf eatarthu. Bhi
an toradh sin nios concludidi i gcas na scribhneoireachta na i gcas na léitheoireachta (Figitiri 43 agus
44).
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Fi

iar 43 Déileadh céatadanach leibhéil leitheoireachta fhreagroéiri de réir catagdir aoise.
1.
Leibhéal
Aois Lit. 1 2NFQ1 | 3NFQ2 | 4NFQ3 | 5NFQ3+ | lomlan
118-29 bl. d'aois 0.0% 0.0% 0.0% 57.5% 42.5% |  100.0%
n= 0 0 0 23 17 40
2 30-49 bl. d'aois 0.0% 2.3% 2.3% 44.2% 51.2% | 100.0%
n= 0 2 2 38 44 86
3. 50+ bl. d'aois 5.9% 0.0% 4.4% 58.8% 30.9% | 100.0%
n= 4 0 3 40 21 68
Figiar 44 Daileadh céatadanach leibhéil scribhneoireachta fhreagrdiri de réir catagdir aoise.
1.
Leibhéal
Aois Lit. 1 2NFQ1 | 3NFQ2 | 4NFQ3 | 5NFQ3+ | lomlan
118-29 bl. d'aois 0.0% 2.9% 23.5% 23.5% 50.0% | 100.0%
n= 0 1 8 8 17 34
2 30-49 bl. d'aois 0.0% 3.9% 17.1% 21.1% 57.9% |  100.0%
n= 0 3 13 16 44 76
3. 50+ bl. d'aois 7.0% 5.3% 19.3% 31.6% 36.8% | 100.0%
n= 4 7 32 42 82 167

5.2.2.5 Na Leibhéil Litearthachta de réir Leibhéal Oideachais
Nuair a bhreathnaitear ar an daileadh céatadanach idir na leibhéil lIéitheoireachta

agus scribhneoireachta roinnte de réir an leibhéil is airde oideachais a bhaineadar

amach, feictear go soiléir go bhfuil na leibhéil is isle litearthachta sa ngrapa leis an

leibhéal is isle oideachais agus na leibhéil is airde litearthachta sa ghrapa leis an

leibhéal is airde oideachais. Ta an chodarsnacht sin nios mo i gcas na
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Figiur 45 Daileadh céatadanach na leibhéal Iéitheoireachta a Iéirigh freagroiri an tsampla de
réir an leibhéil is airde oideachais a bhaineadar amach.

100%
80% " 46.2%
56.5%
60% B 5 NFQ3+
4 NFQ3
40% - 77.2% H 3 NFQ2
0% 41.1% B2 NFQ1
M 1. Leibhéal Lit. 1
O% I T T m— 1
1 Nior 2 Chriochnaigh 3. Oideachas Triu
chriochnaigh meanscolaiocht Leibhéal
mednscolaiocht

Figiar 46 Daileadh céatadanach na leibhéil scribhneoireachta a Iéirigh freagréiri an tsampla de
réir an leibhéil is airde oideachais a bhaineadar amach.

100%
25.0%
80% +—

60% - m 5 NFQ3+
35.7% 4 NFQ3
H 3 NFQ2
40% -
B2 NFQ1
21.2% M 1. Leibhéal Lit. 1
20% -

O%_ - . . .

1 Nior chriochnaigh 2 Chriochnaigh 3. Oideachas Triu
meanscolaiocht  mednscolaiocht Leibhéil

a) Suntas Staitistitil —Léitheoireacht
Fuarthas amach go raibh suntas staitistitil sna difriochtai idir na grupai oideachais

maidir leis an leibhéal Iéitheoireachta a léiriodar (p < .001, df: 2, % = 40.63, Tastail
Kruskal-Wallis).
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Figiur 47 Déileadh céatadanach na leibhéil léitheoireachta a léirigh freagréiri an tsampla de
réir an leibhéil is airde oideachais a bhaineadar amach.

1.
Leibhéal is airde | Leibhéal
oideachais Lit. 1 2NFQ1 | 3NFQ2 4 NFQ3 | 5 NFQ3+ lomlan
1 Nior
chriochnaigh 23.1% 77% | 23.1% | 46.2% 0.0% | 100.0%
meéanscolaiocht
n=
3 1 3 6 0 13
2 Chriochnaigh o 0 0 0 0 0
meénscolaiocht 1.8% 0.0% 0.0% | 77.2% | 21.1% | 100.0%
n=
1 0 0 44 12 57
3. Oideachas o 0 0 0 0 o
Trit Leibhéal 0.0% 8% 1.6% | 41.1% | 56.5% | 100.0%
n=
0 1 2 51 70 124

Bhi leibhéil airmheanacha de 3, 4 agus 5 ag Grapai 1, 2 agus 3 faoi seach. Rinneadh
U-thastail Mann-Whitney idir Grapa 1 agus Grapa 2 agus aris idir Grupa 2 agus
Grapa 3. Fuarthas difriocht a raibh suntas staitistitil ag baint leis (o« = 0.025 le

coigeartt Bonaferroni) sa da chas:

I.  Rangl meanach Ghrupa 1 = 18, rangl meanach Ghrupa 2 = 39.5, U =
143.5,2=-4.32,p<.001,r=-52

Il.  Rangu meanach Ghripa 2 = 69.7, rangl meanach Ghrupa 3 = 100.8, U =
2322,z=-4.24,p<.001,r=.3.2

b) Suntas Staitistitil — Scribhneoireacht
Ar an gcaoi chéanna, i gcas na leibhéal scribhneoireachta, fuarthas suntas staitistiuil
sna difriochtaf idir na grpai oideachais (p < .001, df: 2, 2 = 34.66, Tastail Kruskal-
Wallis).

Figiur 48 Déileadh céatad&nach na leibhéal scribhneoireachta a léirigh freagréiri an tsampla
de réir an leibhéil is airde oideachais a bhaineadar amach.

1.
Leibhéal is airde | Leibhéal
oideachais Lit. 1 2NFQ 1 3 NFQ2 4 NFQ3 | 5 NFQ3+ lomlan
1 Nior
chriochnaigh 25.0% | 25.0% | 25.0% | 25.0% 0.0% | 100.0%
meanscolaiocht
n= 3 3 3 3 0 12
2 Chriochnaigh
meénscolaiocht 2.4% 4.8% 28.6% 35.7% 28.6% 100.0%
n= 1 2 12 15 12 42
3. Oideachas
Triu Leibhéal 0.0% 1.8% | 15.0% | 21.2% | 61.9% | 100.0%
n= 0 2 17 24 70 113
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Bhi leibhéil airmheanacha de 3, 4 agus 5 ag Grupai 1, 2 agus 3 faoi seach. Rinneadh
U-thastail Mann-Whitney idir Grdpa 1 agus Grapa 2 agus aris idir Grapa 2 agus
Grupa 3 . Fuarthas difriocht shuntasach (a = 0.025 le coigeartu Bonaferroni) sa da

chés:

I. Rangl meéanach Ghrupa 1 = 15, rangl meanach Ghrupa 2 =31.1, U =
102,z =-3.24,p=.001,r = .44

Il. Rangl meanach Ghrupa 2 = 57.9, rangl meanach Ghripa 3 =85.5, U =
1529,z =-3.73,p<.001,r=.3

5.2.2.6 Anailis Chulchéimnithe Oird ar Shonrai na Leibhéal Léitheoireachta agus
Scribhneoireachta.

Rinneadh anailis chdlchéimnithe i gcas na leibhéil 1éitheoireachta agus
scribhneoireachta a léirigh rannphairtithe an tsuirbhé. Roghnaiodh na hathréga
neamhspleacha do na munlai sin sna casanna ina bhfuarthas suntas staitistidil sna
tastalacha dé-athraideacha thuas; na haoisghripai agus na grupai oideachais i gcés na
Iéitheoireachta agus na scribhneoireachta ar aon agus Inscne i gcas na léitheoireachta

amhain.

Feictear daileadh catagoiri na n-athrog spleach i bhFigiur 39 thuas. Roghnaiodh tri
nasc feidhmithe a thastail i gcomhair na manlai culchéimnithe ag cur san aireamh na
n-athrég neamhspleach agus lion na gcatagoiri ar dhdiche a bheadh i gceist. Ta
torthai na tastala sin i bhFigiar 49 thios. Cinneadh gur Complementary Log-Log an
nasc feidhmithe b’fheilitnai a Usaid i gcas na Leibhéal Léitheoireachta agus Cauchit

i gcas na Leibhéal Scribhneoireachta.

Tastaladh na hathroga neamhspledcha i gcomhair il-chomhlineachta. | gcés na
Leibhéal Léitheoireachta, fuarthas réimse idir .219 agus .898 sna Luachanna
Lamhaltais agus réimse idir 1.113 agus 4.568 i gcas an VIF. Bhi réimse na
Luachanna Lamhaltais idir .794 agus .897 i gcas na Leibheil Scribhneoireachta agus
réimse VIF idir 1.180 agus 1.260. Glacadh leis an bhfoshuiomh nach raibh il-

chomhlineacht i gceist.
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Figiar 49 Tastail chun nasc feidhmithe a roghna chun criche minla culchéimnithe oird i gcas na
leibhéal Iéitheoireachta agus scribhneoireachta.

Athréga
Neamhspledcha & Feilidint an mhanla x2 Bréag-R2 (Nagelkerke)
lion na gcatagdiri
Comp.

Nasc Log- Comp.

Feidhmithe Logit log Cauchit | Logit | Log-log | Cauchit
Oideachas 3, Aois

Léamh 3, Inscne 2 47.974 | 50.237 | 52.022 | 0.266 0.277 0.286
Oideachas 3, Aois 3 | 47.845 | 50.203 | 52.022 | 0.266 0.277 0.286
Oideachas 3, Aois 2 | 47.835 | 50.186 51.68 | 0.265 0.277 0.284

Scriobh Oideachas 3, Aois 3 | 30.175 | 33.486 | 32.092 0.19 0.209 0.201
Oideachas 3, Aois 2 | 29.762 | 33.127 | 30.472 | 0.187 0.207 0.191

a) Léitheoireacht
Cuireadh tri rogha i gcomparaid lena chéile 6 thaobh feilitina de. T4 toradh an

hanailise sin achoimrithe i bhFigidr 35 thuas. Cinneadh gurbh é an trid rogha (dha
chatagoir aoise agus tri chatagoéir oideachais) b’fheilitinai: fuarthas difriochtai
suntasacha idir -2 Logdhealraitheacht chriochnaitheach gach rogha agus idir lion na
gcéimeanna saoirse, laghdaiodh lion na gcillini folmha go dti 3 (17%) agus nior
laghdaiodh an Bhréag-R? thoradh (B) ach de bheagan 6n gcead rogha (R? = .284).
Ina theannta sin, bhi na staitistici feiliina eile ag tabhairt le fios go raibh an munla

seo inghlactha (Tastail Linte Comhthreomhara (p = .58), Feabhas Feilitna (p = .94)).

Breactar céatadain charnacha bhreathnaithe na n-athrog neamhspleéch i bhFigiuiri
50 agus 51 thios. Bhi céatadan nios airde den aoisghrapa nios sine ag an leibhéal is
isle léitheoireachta agus bhi céatadan carnach an aoisghrapa sin fos nios airde ag an

dara leibhéal.
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Figiur 50 Céatadain charnacha na leibhéal léitheoireachta de réir aocisghrdpai (18-49 agus 50 bl.
d’aois né nios sine.

100%

80%

60%

e 18-49
40%

0% T T 1
Faoi NFQ3 NFQ3 NFQ3+

Léibhéal Léitheoireachta

— 50+

Céatadan Carnach

Ba é an dala céanna € i gcas an tri ghrapa oideachais, agus céatadan nios mo ar na
leibhéil isle léitheoireachta ag an dha ghrupa is isle oideachais fhoirmiuil na an grdpa

is airde oideachais na iad.

Figiur 51 Céatadain charnach na leibhéal Iéitheoireachta de chatag6ir oideachais thoirmiuil na
rannphairtithe.

100%
80% / e Njor Chriochnaigh

Méanscoil

L
= 609
S % / / Chriochnaigh
= Meanascoil
3
8 40%
©
Y / == Trili Leibhéal

20% —

0% T T 1

Faoi NFQ3 NFQ3 NFQ3+

Léibhéal Léitheoireachta
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Feictear sa tabla i bhFigiar 52 gur ag athrog an oideachais amhain a bhi difriocht a

raibh suntas staitistiuil ag baint Iéi nuair a rinneadh athréga na haoise agus an

oideachais a choigeartt do laithreacht a chéile. Léirionn na comhéifeachtai gur

ddiche scor carnach nios airde ag an ngrupa a chriochnaigh an mheénscolaiocht na

ag an ngrupa nar chriochnaigh an mheanscolaiocht agus an scor carnach is airde ag

an ngrupa le hoideachas triu leibhéal. Chonacthas cheana go raibh leibhéil nios airde

oideachais ag an ngrupa rannphdirtithe faoi bhun 50 bliana d’aois na acu siad a bhi

o0s a chionn. Ta an munla ag tabhairt le fios gurbh é leibhéal an oideachais an

deitéarmanant is tabhachtai.

Figilr 52 Meastachain Pharaiméadracha Mhunla Culchéimnithe Oird (C)

111
|

Earraid Eatramh
Measta | Chaighdean- Céimeanna Cuimse | Cuimse
-chan ach Wald | Saoirse Suntas | fochtair | Uachtair
Leibh.
Tairseach Léamh. 1 -12.734 5.56 | 5.244 1 0.022 | -23.632 -1.835
Leibh.
Léamh.2 0.068 0.257 0.07 1 0.791 -0.436 0.573
Nior
chriochnaigh
Meanscoil -12.83 5.593 | 5.261 1 0.022 | -23.792 -1.867
Criochnaigh
lonad Meanscoil -1.429 0.471 | 9.198 1 0.002 | -2.352 -0.505
Trit Leibhéal 0 0
Aois 18-49 0.372 0.294 | 1.601 1 0.206 -0.204 0.947
Aois 50+ 0 0

b) Scribhneoireacht
Rinneadh dhd mhunla a thastéil i gcas na scribhneoireachta agus cuireadh san

aireamh athréga neamhspleacha na n-aoisghripai agus grupai an oideachais. Sa dara

mhdnla, rinneadh catagdir amhain den da aoisghrdpa is 6ige (18-49 bl. d’aois).

Chonacthas go raibh an dara mhanla nios feilidnai: I€irigh an difriocht idir an da -2

Logdhealraitheacht chriochnaitheach agus idir lion na gcéimeanna saoirse feabhas a

raibh suntas staitistitil ag baint leis (x? = 13.9, p < .001), laghdaiodh lion na gcillini

folmha 6 4 (15%) go dti 2 (11%) agus nior laghdaiodh an Bhréag-R? ach de bheagén
(6 .209 go dti .207). Bhi na staitistici feililna eile ag tabhairt le fios go raibh an

111 pigitear iontaofacht staitistici suntais i gcas na hanailise ctlchéimnithe a rinneadh, i gCaibidil 6,

fochaibidil 6.4
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munla seo inghlactha (Téstéil Linte Comhthreomhara (p = .65), Feabhas Feilitna (p

= .82, Figiur 35 thuas).

Feictear i bhFigiuiri 53 agus 54 go raibh céatadan nios airde den aoisghrupa nios sine

ag an leibhéal is isle scribhneoireachta agus bhi céatadan carnach an aoisghrupa sin

fos nios airde ag an dara leibhéil agus céatadan nios mo ar na leibhéil isle

scribhneoireachta ag dha ghrupa is isle oideachais fhoirmidil na ag an ngrupa

oideachais a bhi ni b’airde na iad.

Figiur 53 Céatadain charnach na leibhéal scribhneoireachta de réir acisghrupai (18-49 agus 50

bl. d’aois no nios sine.

100% /
80%

—18-49

o S
=

Céatadan Carnach

20%

e 50+

0% T T

Léibhéal Scribhneoireachta

Faoi NFQ3 NFQ3 NFQ3+

Figiur 54 Céatadain charnacha na leibhéal scribhneoireachta de réir catagéir oideachais

fhoirmitil na rannphairtithe.
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Fearacht chas na léitheoireachta, feictear sa tabla i bhFigiur 55 go bhfuil an munla ag

tabhairt le fios gurb i athrog an oideachais amhain a d’imir tionchar uathuil ar an

munla a raibh suntas staitistitil ag baint 1éi agus gurbh é leibhéal an oideachais an

deitéarmanant ba thabhachtai.**?

Figiur 55 Meastachain Pharaiméadracha Mhunla Culchéimnithe Oird

Earraid Eatramh
Chaighdean- Céimeanna Cuimse | Cuimse
Meastachan | ach Wald Saoirse Suntas | fochtair | Uachtair
Leibh.
. Scribh. 1 -1.567 0.26 36.46 1| <.001| -2.076 -1.059
Tairseach
Leibh.
Scribh.2 -0.548 0.226 5.866 1| 0.015| -0.991 -0.105
Nior
chriochnaigh
Meanscoil -2.046 0.396 | 26.718 1| <.000 | -2.822 -1.27
Criochnaigh
lonad Meanscoil -0.895 0.247 | 13.146 1| <.000| -1.379 -0.411
Trid Leibhéal 0 0
Aois 18-49 0.253 0.235 1.546 1| 0.283 | -0.208 0.714
Aois 50+ 0 0

5.3 Cuid III: Cleachtais Litearthachta, Dearcadh agus
Riachtanais

5.3.1 Usdid na Gaeilge in Ocdidi Litearthachta
larradh ar fhreagréiri a mhinice agus a bhionn siad ag scriobh n6 ag léamh i

nGaeilge i ngniomhachtai éagsula ina ngnathshaol a chur in idl ar scéla rangaithe.

Rianaitear coibhneas na gcatagdiri miniciochta anseo thios in ord miniciochta. T4

conascadh déanta idir chatagéiri 1 agus 2 (‘Riamh agus ‘Go hAnnamh’) agus idir

catagoiri 4 agus 5 (‘Go minic’ agus ‘Go hAn-mhinic”) (Figilr 56 thios).

112 p|gitear iontaofacht na staitistici suntais i gcas na hanailis ctlchéimnithe a rinneadh, i gCaibidil 6,
fochaibidil 6.4.1.1.
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Figiar 56 Daileadh céatadanach na bhfreagréiri de réir a mhinice agus a rinneadar
gniomhaiochtai a bhain Iéamh agus scriobh i nGaeilge leo.
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Nuair a bhreathnaitear ar an sampla ina iomlaine, feictear nach bhfuil nésmhaireacht

an-laidir ann an Ghaeilge a Usaid ina gcuid ocaidi litearthachta.

Scrudaiodh na difriochtai idir catagdiri athrég déimeagrafach ag Usaid U-thastail
Mann-Whitney (i gcés na n-athrég dha chatagdir) né Téastéil Kruskal-Wallace (i gcas
na n-athrdg le tri chatagoir. T4 torthai na dtastalacha sin agus leibhéil airmhednacha

miniciochta na gcatagairi sonraithe i Tabla 1 d’Aguisin F.

Sna casanna ina bhfuarthas suntas staitistidil sna hathroga tri chatagdire
(Aoisghrapai agus Leibhéil Oideachais), rinneadh U-thastalacha Mann-Whitney Post
Hoc idir catagoiri (a = .025 le coigeartl Bonaferroni, mura dtugtar a mhalairt le fios,
Figidr 57).

e Léirigh na sonrai go raibh an ndsmhaireacht is laidre Gaeilge a Usaid in
océidi litearthachta ag an aoisghripa 30-49 bl. d’aois, thar an réimse
gniomhaiochtai ar fad cé is moite de léamh na bileoige Aifrinn agus na
nuachtlitreach 6n Eaglais. Bhi an ndsmhaireacht is laige tri chéile ag a
aoisghrupa os cionn 50 bl. d’aois.

e Bhi an ndésmhaireacht is laidre ag an ngripa le hoideachas triu leibhéal thar
an réimse gniomhaiochtai ach amhain i gcas na bileoige Aifrinn agus na
nuachtlitreach 6n Eaglais.

e Nior léiriodh aon difriocht mhér idir nsmhaireacht na mBan agus na bhFear.
Bhi difriocht shuntasach idir a mhinice agus a bhi na mnéa ag cuidiu le gasuir
leis an obair scoile.

e Bhi na freagroiri a bhi sasta na mireanna tastala i gCuid Il den suirbhé a
dhéanambh, ag Usaid na Gaeilge scriofa nios minice in ¢caidi litearthachta na
na freagroiri a dhidltaigh Cuid Il a dhéanamh i gcas deich gcinn den 15
gniomhaiocht agus ni raibh leibhéal nios 10 acu i gcas gniomhaiochta ar bith.

e Ni bhfuarthas moran difriochtai a raibh suntas staitistitil ag baint leo, idir na

daoine a togadh le Gaeilge agus na daoine a d’fhoghlaim i mar dara theanga.
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Figiur 57 U-thastalacha Mann-Whitney Post Hoc i gcas na gcatagoiri aoise agus na Leibhéal

Oideachais.
Aois-
Ocaid Litearthachta ghrapai | Suntas Staitistiuil Leibh. Oid. Suntas Staitistiuil
1-2 U=1629,p=.52
zg:gr:sgrthaiocht 23 U=4842,p=.329
U= 1700p =.014
1-3 | (@=.013)
. 1-2 U =1801, p =.248 1-2 U=801,p=.52
Ag an obair P P
2-3 U=3841, p=.001 2-3 U=3753, p<.001
Notai Pearsanta
(meabhruchain, 1-2 U=751,p=.963
liostai
siopadodireachta &rl.) 1-3 U=3753, p=.004
. e 1-2 U =1839, p =.353
Bileog Aifrinn P
2-3 U =4068, p=.004
, .. . 1-2 U=1571,p=.028 1-2 U=752, p=.022
Téacsail (texting) P p
2-3 U =3827, p-.001 2-3 U=4752, p=.005
Bileoga eolais, 1-2 U =875, p=.295
foirmeacha, litreacha
0 eagraiochtai Stait 1-3 U =1459, p=.016
Cumainn, clubanna,
T . 1-2 U=1800, p= .266 1-2 U=777,p=.034
6caidi séisialta, obair
dheonach 2-3 U =3874, p =.001 2-3 U =4057, p =.005
Nuachlitreacha 6n 1-2 U=1745, p =.197
Eaglais 13 | U=1661,p=.011
e e , 1-2 | U=1460, p =.006 1-2 U=722, p=.008
Notai eolais 6n scoil
2-3 U =2642, p <.001 2-3 U=4701, p=.180
Ag tabhairt cinaimh
S 1-2 U = 1498, p =.009 1-2 U=2827,p=.075
do ghasuir leis an
obair baile 2-3 | U=2679, p<.001 2-3 U=4173,p=.012
Ar chursai oilidna né 1-2 U = 2036, p=.996 1-2 U=794,p=.037
oideachais 2-3 | U=3631, p<.001 23 U = 4093, p =.007
} 1-2 U= 987, p=.657
Léamh leabhar P
2-3 U= 3728, p <.001
Riomhphoist, 1-2 | U=1917,p=.570 1-2 U=677, p=.003
Facebook, twitter 2-3 U -3798, p <.001 2-3 U=3897, p=.001
1-2 U=1772,p=.215 1-2 U =633, p=.001
Ar an Ildirlion P P
2-3 U =3492, p <.001 2-3 U= 3753, p<.001
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5.3.1.1 Cleachtais eile Litearthachta a luaigh freagrairi.
larradh ar fhreagroiri an raibh aon rud eile & ndéanamh acu nach raibh luaite sa

gceistneoir ina mbionn siad ag Iéamh né ag scriobh i nGaeilge. Nior luaigh ach
fiorbheagan freagrairi aon rud eile: Caitheamh Aimsire (beirt), fo-theidil (duine),
scribhneoireacht (duine).

5.3.1.2 Sa Saol Oibre

Thug céatadan fior-ard de na freagroiri (50.4%) le fios go mbionn siad ag Iéamh
agus/no ag scriobh i nGaeilge ina gcuid oibre. Nuair a cuireadh as an aireamh
freagrdiri a bhi os cionn 65 bliain d’aois, d’ardaigh an céatadan sin go dti 55.1%. Ta
leibhéal airmheanach de 4 (‘Go minic) ag an gCatagoir 50-65 bliain d’aois. Ni
bhfuarthas aon suntas sa difriocht idir na catagéirf aoise (p < .142, df: 2, x? = 3.9,
Tastail Kruskal-Wallis).

FigiGr 58 Daileadh céatadanach a mhinice agus a thug freagroiri faoi bun 66 bl. d’aocis gur léigh
né gur scriobh siad i nGaeilge ina gcuid oibre, de réir catagdir aoise.

100%
80%
® 4 &5 Go Minicnd go
0,
60% hAn-mhinic
———— ® Anois & Aris
L]
1 & 2 Riamh né go
20% hAnnamh
O% T T 1
118-29 bl. d'aois 2 30-49 bl. d'aois 3. 50-65 bl. d'aois

Bhi 43.3% de na freagroiri nar chriochnaigh an mheanscolaiocht os cionn 65 bliana
d’aois. Bhi leibhéal airmhednach 3.5 ag an gCatag6ir Oideachais sin nuair a chuirtear
freagrdiri os cionn 65 bliain d’aois as an aircamh. Ba i measc na ngrupai leis na
leibhéil is airde oideachais ba lionmhaire a raibh freagroiri a thug le fios go raibh
siad ag léamh n6 ag scriobh go minic i nGaeilge ina gcuid oibre (Figiur 59). Bhi
suntas staitistiil sa difriocht idir na gripai oideachais (p < .001, df: 2, x* = 19.1,
Tastail Kruskal-Wallis). Fuarthas difriocht shuntasach idir ghrdpa 2 (a chriochnaigh
an mheénscolaiocht) agus Grupa 3 (oideachas triu leibhéal) (Rangi meénach Ghrupa
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2 = 79.6, rangl meanach Ghrupa 3 = 110.2, U = 3036, z = -3.69, p = .001, r = -.26,

U-thastail Mann-Whitney).

Figitr 59 Daileadh céatadanach ar a mhinice agus a bhi freagroiri faoi bhun 66 bl. d’aocis ag
Iéamh agus ag scriobh i nGaeilge ina gcuid oibre de réir an leibhéil is airde oideachais a

baineadh amach.

Leibhéal is 5 Go
airde 2 Go 3 Anois & 4 Go hAnN-
oideachais 1. Riamh hAnnamh Aris Minic mhinic lomlan
1 Nior
chriochnaigh 56.3% 6.3% 12.5% 0.0% 25.0% | 100.0%
meanscolaiocht
n= 9 1 2 0 4 16
2 Chriochnaigh
meanscolafocht 40.6% 6.3% 12.5% 10.9% 29.7% 100.0%
n= 26 4 8 7 19 64
3. Oideachas
Trit Leibhéal 19.1% 8.1% 7.4% 9.6% 55.9% 100.0%
n= 26 11 10 13 76 136

5.3.2 Tabhacht Scileanna Litearthachta

larradh ar fhreagroiri an tdbhacht a chur in idl, ar scéla rangaithe, a bhain le bheith in

ann léamh agus scriobh i nGaeilge, dar leo. Thug formhor mor na bhfreagréiri

(93.9%) le fios gur shil siad go raibh na scileanna sin ‘Cineéal Tabhachtach’ n6 ‘Fior-
thabhachtach’. Os a choinne sin, nior shil ach seachtar diobh (2.8%) nach raibh

tabhacht ar bith n6 beagan tdbhachta ag baint leo. Bhi na tuairimi fiordhearfacha ag

gach catagdir de na hathrdga déimeagrafacha sdisialta: inscne, catagoiri aoise,

leibhéal oideachais, culra Gaeltachta agus priomhtheanga theaghlaigh a n-6ige

(Figiur 60).

Figitr 60 Tuairim na bhfreagroiri faoi thabhacht scileanna Iéitheoireachta agus

scribhneoireachta Gaeilge.

100%

82.2%
80% T
60% —
40% —
20% 11.7% —

1.6% 1.2% 3.3%
O% T T T T
1 Nil aon tabhacht 2 Beagan 3 Usaideach Scaiti 4 Cineal 5 Fior-
Tabhachtach thabhachtach
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5.3.3 An fonn a bhi ar fhreagrdéiri cuinamh a fhdil n6 cursa a dhéanamh
chun a scileanna litearthachta i nGaeilge a fheabhstl.
Cuireadh ceist ar fhreagroiri an mbeadh fonn orthu feabhas a chur ar a gcumas a bhi

acu an Ghaeilge a Iéamh n6 a scriobh tri chinamh a fhail né cursa a dhéanamh. Thug
131 freagroir (53%) go mbeadh fonn orthu é sin a dhéanamh (Figiur 61).

Figiar 61 Lion agus daileadh céatadanach na bhfreagrai ar an gceist an mbeadh fonn ar an
bhfreagréir feabhas a chur ar a c(h)umas léamh agus scriobh i nGaeilge.

35% 82

76
30%

25%

20%

15%

10% 18
- .
0%
1 Ni aontaim ar 2 Ni aontaim 3 Ni aontaim na 4 Aontaim 5 Aontaim go
chor ar bith easaontaim laidir

Chun criocha anailise, rinneadh catagdir amhain de chatagdiri 1-3 mar fhreagroiri
nar thug le fios go mbeadh fonn orthu feabhas a chur ar a gcuid scileanna (n = 116,
47%) agus catagoir eile de chatagoiri 4-5 (n = 131, 53%); na freagroiri a d’aontaigh
leis an réiteas. Cuireadh na freagrai sin i gcomparaid leis na hathroga neamhspleacha
atd rianaithe sa tabla i bhFigiur 62.

Figiur 62 Freagrai freagréiri a raibh fonn orthu a scileanna litearthachta i nGaeilge a fheabhsu

de réir athroga déimeagrafacha an tsuirbhé agus na scileanna litearthachta a tugadh le fios
agus a léiriodh. (Téastalacha Chi-chearnoige)

Athrég Neamhspleach Suntas Staitistiuil

Inscne x2=0.57, df 1, p= .811
Catagoir Aoise x2=245, df 2, p< .001
Leibhéal Oideachais x2=1.63, df 2, p= .444
Culra Gaeltachta né neamh-

Ghaeltachta x2=0.74, df1, p= .786
Teanga theaghlaigh a n-dige x2=1.89, df1, p= .169
Cumas féinmheasta léitheoireachta X2 =5.68, df 2, p= .058
Cumas féinmheasta scribhneoireachta | x2=6.51, df 2, p= .039
Leibhéal Léitheoireachta x2=1.34, df 2, p= .511
Leibhéal Scribhneoireachta x2=1.36, df 2, p= .507
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Fuarthas suntas sa difriocht idir catagéiri aoise (p < .0001, df: 2, x* = 24.5) agus
suim nios mo a léiriu ag freagroiri sna catagdiri nios dige (Figidr 63). Bhi difriocht
chomh maith idir an tsuim a léirigh na freagrdiri de réir an chumais a bhi acu, dar leo
féin, an Ghaeilge a scriobh (p < .039, df: 2, ¥? = 6.61). Ba iad na freagréiri a bhraith
go rabhadar ‘go maith’ ba mho a I¢iriodh suim . Is diol suntais chomh maith gur
raibh fonn feabhsu ar 46.4% de na freagroiri a bhraith go rabhadar ‘an-mhaith’
cheana féin (Figidr 64).

Figiur 63 Céatadan na bhfreagréiri a raibh fonn orthu a scileanna a fheabhsu, de réir catagéir

60% +—
50% _ m1-3 Nior Aontaigh
40% +—
30% +—
20% +—
10% +——

0% -

aoise.
100% ——— E— —
90% —l— —
80% 1 1
70% —— — —

o —— m4-5D'aontaigh

61.9% —

118-29 bl. d'aois 2 30-49 bl. d'aois 3 50+ bl. d'aois

Figiur 64 Céatadan na bhfreagréiri a raibh fonn orthu a scileanna a fheabhsu de réir cumas
(féinmheasta) scribhneoireachta i nGaeilge.

100%

90% —

34.4%

80% -
53.6%

70%

60%
1-3 Nior Aontaigh

50%

40% H 3-4 D'aontaigh

30%
46.4%

20%

10%

0% S
1-3 Lag-Réasunta 4 Maith 5 An-Mhaith
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Ni raibh aon suntas staitistitil le sonrd sa difriocht idir céatadan na bhfreagrairi a
leirigh spéis i bhfeabhsu a gcuid scileanna sna catagdiri is isle agus is airde cumais
agus sna catagairi is isle agus is airde oideachais thoirmidil (Figiuiri 65 agus 66).

Figiur 65 Céatadan na bhfreagréiri a raibh fonn orthu a scileanna a fheabhsu, de réir an
leibhéal scribhneoireachta a léiriodar i gCuid Il den Suirbhé.

120.0%
100.0% +— E— ——— —
% | 357% 3909
80.0% 0 47.6% 39.0%
60.0% +—— —
1-3 Nior Aontaigh
40.0% +—— | 4-5 D'aontaigh
64.3%
’ 52.4% 61.0%
20.0% +— —
0.0% +———— ===
Faoi NFQ3 (n=42) NFQ3 (n=42) NFQ3+ (n=82)
An Leibhéal Scribhneoireachta a léiriodh i gCuid Il den Suirbhé

Figitr 66 Céatadan na bhfreagroiri a raibh fonn orthu a scileanna a fheabhst, de réir an
leibhéal is airde oideachais fhoirmidil a bhaineadar amach.

120.0%
100.0% — i 3 —
80.0% +—— /1 — 0
’ 55.2% 50.0% 43.8%
60.0% +—— /1 — —
1-3 Nior Aontaigh
40.0% +——— — .
® 4-5 D'aontaigh
20.0% 4 44.8% 50.0% 56.2%
0.0% -
Nior chnriochnaigh Chriochnaigh 30 Leibhéal (n=146)
Mednscoil (n=29) Medanscoil (n=72)
An leibhéal is airde oideachais a bhain freagroiri an tSuirbhé amach.

5.3.4 Na Fathanna a mbeadh fonn ar fhreagréiri an cumas atd acu léamh
no scriobh i nGaeilge a fheabhsu.
Fiafraiodh de na freagréiri a chuir in iul go mbeadh fonn orthu a gcumas a fheabhsu,

na fathanna a bhi & spreagadh é sin a dhéanamh. T4 céatadan na bhfreagroiri a

roghnaigh na bhfathanna éagsula rianaithe i bhFigiur 67 thios:
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Figiur 67 Céatadan de fhreagréiri an tsampla a thug le fios go mbeadh fonn orthu a gcuid
scileanna litearthachta i nGaeilge a fheabhsu (n =129), a roghnaigh fathanna éagstla a bhi &

spreagadh.

Mo theanga féin

Teanga an cheantair

Saol oibre.

Gaeilge a Usaid nios minice i gcomhhreagras,
riomhphoist.

Pdirt nios mo a ghlacadh in imeachtai agus i saol an
cheantair.

Gaeilge a Usaid nios minice nuair atd mé ag plé leis an
Stat.

A bheith ar an eolas faoin a bhfuil ag tarlu sa gceantar.

Dul i mbun scribhneoireachta

Cursa(i) oideachais agus oilitina.

Leabhair Ghaeilge a Iéamh.

Ba choir do mhuintir na Gaeltachta an Ghaeilge a Usaid
an oiread agus is féidir.

Abhair i nGaeilge a léamh ar an idirlion.

Cunamh do ghasuir leis an obair scoile.

Litreacha, bileoga agus rudai eile i nGaeilge trid an
doras.

Ardchaighdedn cruinnis né gramadai

TeicneolaiochtQ,

R

0%

10% 20% 30% 40% 50% 60% 70% 80%

90%

Ba thabhachtai go mor na fathanna a bhain le féinidlacht mar chainteoir Gaeilge no

mar bhall de phobal Gaeltachta. Ba thabhachtai iad sin na feidhmeanna praiticiula.

195




Caibidil 5: Anailis Chainniochtuil ar Thorthai an tSuirbhé

Theastaigh cunamh 6 lion suntasach i gcomhair a saoil oibre (46.6%). Nuair a

chuirtear as an aireamh na daoine a bhi os cionn 65 bliana d’aois, ardaitear an

ceatadan sin go dti 48.3% (n = 58).

Ina dhiaidh sin, theastaigh cinamh 6 38.8% diobh chun a ngndthai a dhéanambh i
nGaeilge leis an Stat.

I gcas fhormhér na bhfathanna eile, roghnaigh isteach agus amach ar thrian de na
freagroiri iad. Nuair a chuirtear as an aireamh na freagroiri a bhi 50 bliain d’aois n6
nios sine, ardaitear céatadan na bhfreagroiri ar theastaigh uathu cinamh a thabhairt
do ghasuir leis an obair baile 6 27.5% go dti 32.2% ( n = 90).

Anuas ar na roghanna a tugadh sa leabhran freagartha, mhinigh 18 freagréir go mba
mhaith leo barr feabhais a bhaint amach ¢ thaobh cruinnis de. Ta siad irithe i
bhFigilr 67 thuas mar ‘Ardchaighdean cruinnis n6 gramadai.” Leirigh 14 diobh seo
(77.7%) leibhéal NFQ3+ sa suirbhé agus tridr eile Leibhéal NFQ3 (Iéamh agus

scriobh). Bhi duine amhain diobh faoi bhun an leibhéil sin.

5.3.4.1 Anailis de réir Athréga Déimeagrafacha an tSuirbhé
Rinneadh anailis ar fhreagrai na roghanna a tugadh sa leabhran de réir na n-athrog

déimeagrafacha a bailiodh agus na leibhéal litearthachta a léiriodh sa suirbhé. Ta

torthai na hanailise sin achoimrithe ar Thabla 2 in Aguisin F.

Nior léiriodh difriocht shuntasach idir fathanna na gcatagoiri oideachais. Ni raibh
ach beagan difriochta suntasai idir na catagoiri aoise agus catagoiri na leibhéal

scribhneoireachta a léiriodh. 1%

Pairt a ghlacadh in Imeachtai agus i Saol an Cheantair
Bhi an fath seo nios tdbhachtai do na freagroéiri 50 bliain d’aois nd nios sine.

Roghnaigh 56.4% diobh €, i comparaid le 36.2% de na freagrdiri 30-49 bliain d’aois
né 28.1% den na freagréiri 18-29 bliain d’aois (p < .037, df: 2, % = 6.58).

113 Niorbh fhéidir tastail a dhéanamh i gcas na leibhéil Iéitheoireachta toisc go raibh miniciocht nios It
na 5 i gcas nios mé de 20% dena catagoiri.
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An Saol Oibre

Nuair a chuirtear as an direamh na freagroiri a bhi os cionn 65 bliain d’aois, ni

fhaightear difriocht shuntasach idir catag6iri aon athroige.

A bheith ar an eolas faoin a bhfuil ag tarlu sa gceantar.
Luaigh 36.6% de na freagroiri a I€irigh suim i bhfeabhsu scileanna, an fath

thuasluaite. Ba mh¢ a luaigh na daoine narbh i an Ghaeilge priomhtheanga
theaghlaigh a n-6ige an fath seo (51.4% i gcomparaid le 31.5%) (p < .035, df: 1, %°
= 4.44).

Luaigh nios mo de na freagrdiri, a léirigh leibhéal scribhneoireachta faoi bhun
NFQ3, an fath seo (63% i gcomparaid le NFQ3: 40.0% agus NFQ3+: 18.8%) (p <
.009, df: 2, %% = 9.37) agus diobh sitd a bhraith go raibh a gcumas scribhneoireachta,
dar leo féin, ‘Lag’ n6 ‘Réasunta’ (51.9% i gcomparaid le ‘Maith’: 37.5 agus ‘An-
mhaith’: 24.2%) (p < .001, df: 2, x* = 14.52).**

Cursai Oideachais no Oiliuna, Léamh Leabhar.
Luaigh nios mo de na freagrdiri, a bhraith go raibh a gcumas scribhneoireachta, dar

leo féin, ‘Lag’ n6 ‘Réastnta’ (51.9% 1 gcomparaid le ‘Maith’: 37.5% agus ‘An-
mhaith’: 24.27%) go mba mhaith leo a scileanna a theabhst chun cuidit leo cursa(i)
oideachais n6 oilitina a dhéanamh (p = .035, df: 2, x* = 6.7). Ba iad na freagréiri sin
le cumas féinmheasta scribhneoireachta ‘Lag’ no ‘Réasunta’, ba mho a theastaigh
ctinamh uvathu chun leabhair a 1éamh 1 nGaeilge (63.0% 1 gcomparaid le ‘Maith’:

32.5% agus ‘An-mhaith’: 17.7%), (p < .001, df: 2, y* = 17.75).

Comhfhreagras i nGaeilge, Litreacha, Bileoga &rl.
Bhi céatadan na bhfreagrdiri a luaigh an comhfhreagras agus an litriocht a thagann

trid an doras, nios isle na i gcas na bhfathanna eile (20.6% de na freagroiri a raibh
fonn orthu a scileanna a fheabhsi n = 27). Luaigh nios mé de na freagrdiri, a bhraith
go raibh a gcumas léitheoireachta, dar leo féin, Lag n6 Réasunta (38.9%, gcomparaid
le “Maith’: 31.3% agus ‘An-mhaith’: 12.5%) (p < .011, df: 2, x* = 9.1).

114 Niorbh fhéidir torthai tastalacha chi-chearndige a chur san aireamh i gcas cumas féinmheasta
léitheoireachta na bhfreagrai toisc go raibh miniciocht ionchais iseal ag nios mé na 20% de na
catagoiri. Is féidir go léirionn an toradh seo comhghaol idir an fath seo agus cumas féinmheasta
litearachta idir 1éamh agus scriobh.
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5.3.5 Na Fathanna a luaigh freagroiri a thug le fios nach raibh fonn orthu a

gcumas a fheabhsu.
Ta na fathanna a thug freagroir nach mbeadh fonn orthu a gcumas a fheabhsu,

rianaithe i bhFigiur 68. Bhi a bhformhdr sésta leis an gcumas a bhi acu cheana féin.

Figitr 68 Na fathanna a roghnaigh freagrdiri nach mbeadh fonn orthu feabhas a chur ar an
gcumas a bhi acu an Ghaeilge a Iéamh no6 a scriobh.

Nil fonn orm feabhas a chur ar
mo chumas scriobh agus léamh i
nGaeilge toisc: n %
T4 mé sasta leis an gcumas ata

73 78.5
agam cheana féin.
Bheadh fonn orm feabhas a chur ) -
ar mo chumas i mBéarla.
Is cuma liom faoi. Ni fheicim aon . .
gha leis.
Ni bheinn in ann 5 5.4
Nil an t-am agam 5 5.4
Ag foghlaim as mo stuaim féin 1 1.1

5.4 Achoimriu ar Phriomhthorthai na hAnailise

5.4.1 Aosaigh ndr chriochnaigh an Mhednscolaiocht Uachtarach
Ba ¢ leibhéal oideachas foirmiuil na bhfreagroiri an athrog ba mho a bhi

comhghaolmhar leis an leibhéal I€itheoireachta no6 scribhneoireachta a léiriodh sa
suirbhé. Nuair a fhéachtar ar an ngrapa nar chriochnaigh an mheanscolaiocht
uachtarach (Grupa 1), tabharfar suntas do na treochtai seo a leanas a raibh suntas
staitistiuil ag roinnt leo:

e Bhi comhghaol diultach idir an rata freagartha i dtoghranna ceantair an
tSuirbhé agus an céatadan de dhaonra an cheantair sin nar chriochnaigh an
mheénscolaiocht.

e Bhi céatadan an ghrapa sin i ndaonra cheantar an tSuirbhé (38.2%) os cionn
tri huaire nios mo na a chéatadan sa sampla. Bhi Grapa 1 ar an gcatagair is Iu
sa sampla (n = 29, 11.7%) agus ba l0 fés céatadan an ghrupa sin den na
freagroiri a rinne an suirbhé ina iomlaine (6.9%).

e Nuair a scradaiodh leibhéal rannphéirtiochta na ngrapai oideachais sa
suirbhé, chonacthas go raibh comhghaol dearfach a raibh suntas staitistiuil ag

baint leis, idir leibhéal an oideachais agus an leibhéal rannphairtiochta. Ni
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dhearna ach 41% de Ghruapa 1an suirbhé ar fad (lena n-airitear na tascanna
léitheoireachta agus scribhneoireachta) i gcomparaid le 63.9% de na
freagrairi a chriochnaigh a gcuid meénscolaiochta (Grupa 2) n6 80.1% diobh
sitid a raibh oideachas trit leibhéal orthu (Grupa 3).

e Bhi 23 den 29 freagrdir i nGrapa 1 50 bliain d’aois n6 nios sine agus 13
diobh (43.3%) os cionn 65 bliain d’aois.

Ghlac an grupa daoine leis na leibhéil is isle oideachais (agus ar dhdiche le scileanna
nios isle litearthachta acu tri chéile), pairt i bhfad nios IU sa suirbhé né na grupai le
leibhéil nios airde oideachais. Baineann an aoisghrdpa sin tri chéile leis an gcuid sin

den phobal ata os cionn 50 bliain d’aois — an ghluin is laidre labhartha Gaeilge.

5.4.2 Scileanna Litearthachta i mBéarla nios fearr nd i nGaeilge
Bhi rata nios airde scileanna féinmheasta sa sampla i mBéarla na i nGaeilge, i gcas

na léitheoireachta agus na scribhneoireachta araon. Roghnaigh 22.6% (n= 55) pointe
nios airde ar an scala da scileanna Béarla na da scileanna Gaeilge i gcas na

Iéitheoireachta agus 30.3% (n =74) i gcas na scribhneoireachta.

Bhi céatadan na ndaoine a chuir in iul go raibh a scileanna nios fearr i mBéarla na i
nGaeilge an-ard i measc na coda sin den sampla a shil nach raibh a scileanna Gaeilge
‘maith’ n4 ‘an-mhaith’ (‘Ni féidir’ — ‘Réastnta’) (Léitheoireacht: 84.8%,
Scribhneoireacht: 83.3%).

Té& fianaise airithe ann, &fach nach bhfuil an tuairim sin teoranta do dhaoine a
bhraitheann nach bhfuil scileanna maithe acu. De na freagrdiri a raibh oideachais triu
leibhéal orthu, bhi 93.7% séasta a thabhairt le fios go rabhadar ‘an-mhaith’ ag Iéambh i
mBéarla ach ni raibh ach 79.5% diobh sasta go raibh siad ‘an-mhaith’ ag 1éamh 1
nGaeilge. Ba ¢ an dala céanna ¢ i gcas na scribhneoireachta; bhi 87.4% diobh go ‘an-
mhaith’ i mBéarla ach 63% i gcas na Gaeilge. Ina theannta sin, nior Iéirigh ach
56.6% de na rannphairtithe a raibh oideachas triu leibhéal acu leibhéal nios airde na

leibhéal 3 i dtastalacha an tSuirbhé.

Nuair a iarradh ar fhreagréiri a gcumas féinmheasta a thabhairt, nior iarradh orthu
comparaid a dhéanambh idir an da theanga agus fagadh Iéirmhiniu na ceiste fathu
féin. Thug 159 freagréir (64.4%) le fios go raibh siad ‘an-mhaith’ ag 1éamh an da
theanga agus 129 (52.2%) ag scriobh an da theanga. Ni fhagann sin, afach, go
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rabhadar ag tabhairt le fios go rabhadar chomh maith céanna sa da theanga. Ta sé
suntasach, mar shampla, gur Iéirigh os cionn leath na bhfreagroiri sin (50.9% i gcas
na léitheoiri ‘an-mhaithe’ agus 53.5% 1 gcds na scribhneoiri ‘an-mhaithe’) go

mbeadh fonn orthu a gcuid scileanna litearthachta i nGaeilge a fheabhsu.

5.4.3 Leibhéil Litearthachta
Ba é an leibhéal foirmitil oideachais an deitéarmanant ba thabhachtai maidir leis na

leibhéil litearthachta a léirigh freagroiri. Léirigh formhor mor fhreagréiri an tsampla
bunscileanna litearthachta i nGaeilge ag leibhéal os cionn phriomhchdram na
Seirbhise Litearthachta d’Aosaigh (NFQ3 né NFQ3+), cé gur m¢ a 1éiriodh na
leibhéil sin i gcas na léitheoireachta (94.4%) na i gcés na scribhneoireachta (74.2%).
Nuair nach n-airitear ach an chuid sin den sampla a chriochnaigh meanscolaiocht
uachtarach no oideachais trit leibhéil, ardaitear na céatadan sin go dti 97.8% agus
78.1% faoi seach. T4 an fhianaise ag cur in iul go bhfuil na bunscileanna
litearthachta i nGaeilge ag formhor na gcainteoiri Gaeilge sa nGaeltacht a
chriochnaigh an mheénscolaiocht.

O tharla gur diriodh ar na leibhéil isle litearthachta sa Suirbhé, ni heol duinn an raibh
scileanna litearthachta ag na freagroiri sna grapai oideachais sin (Grapa 2
meanscolaiocht uachtarach, agus Grapa 3 triu leibhéil) a bhi cothrom leis na leibhéil
oideachais a bhi bainte amach acu. Léirigh 45.3% de fhreagréiri na ngrapai sin a bhi
sasta aon chuid de na tastalacha léitheoireachta né scribhneoireachta i gCuid Il den
Suirbhé a dhéanamh, leibhéal a bhi nios airde na Leibhéal NFQ3.

Ni dhearna ach 13 freagréir 6 Ghrapa 1 (nar chriochnaigh an mheanscolaiocht
uachtarach) tastalacha i gCuid 11 arbh fhéidir leibhéal litearthachta a shannadh déibh.

Léirigh an Grupa sin scileanna i bhfad nios isle tri chéile.

5.4.3.1 Aois agus Inscne
Leiriodh difriocht a raibh suntasach staitistitil ag baint 1éi i gcas aoisghrupai agus

idir fhir agus mna ach téa an anailis ag tabhairt le fios gurbh iad difriochtai sna
leibhéil oideachais ta an fhianaise ag tabhairt le fios go bhfuil athrdg idirghabhalach
chinntitheach sa leibhéal oideachais ata bainte amach (Baron agus Kenny 1986;
Howitt agus Cramer 2011: 47-48).
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5.4.3.2 Freagréiri sa sampla ndr tégadh le Gaeilge mar phriomhtheanga agus
ndr tégadh sa Ghaeltacht.

Bhi 40 freagroir sa sampla nar fhas anios sa nGaeltacht agus 61 freagroir narbh i an
Ghaeilge priomhtheanga a dteaghlach nuair a bhiodar ag fas anios. Ni bhfuarthas aon
difriocht shuntasach sna scileanna litearthachta a léirigh na grapai sin daoine i
gcomparaid leo siud a d’thas anios sa nGaeltacht agus arbh i an Ghaeilge
priomhtheanga a dteaghlach le linn a n-0Gige.

5.4.4 An Ghaeilge i gCleachtais Litearthachta
Bhi céatadan fior-ard de fhreagrairi an tsampla (93.9%) den tuairim go raibh

tabhacht airithe n6 tdbhacht mhér ag baint le scileanna litearthachta Gaeilge a bheith
ag an duine a chonaionn sa nGaeltacht (‘Cinedl tabhachtach’ 11.7%, ‘Fior-
thabhachtach’ 82.2%). Léirigh gach gripa oideachais, aoise agus culra an tuairim
sin go laidir.

5.4.4.1 Saol Oibre

Nuair a chuirtear na freagroiri a bhi nios sine na 65 bliain d’aois as an aireamh, thug
moramh an tsampla (55%) le fios go mbionn siad ag baint Uséaide go minic as a
scileanna litearthachta Gaeilge ina gcuid oibre. Ba i measc na bhfreagrairi le
hoideachas triu leibhéil a bhi an céatadan is airde diobh agus difriocht shuntasach
idir iad agus an grapa arbh i an mheéanscolaiocht uachtarach an leibhéal is airde

oideachais acu.!*®

5.4.4.2 Saol Pearsanta, Pobail agus Soéisialta
Cé is moite de léamh comharthai agus fograi, thar réimse eile gniomhaiochtai a raibh

Océidi litearthachta i nGaeilge ag baint leo , bhi mionlach den sampla ina mbun go
minic nd go han-mhinic. Ba € an aoisghripa 30-49 agus an grupa le hoideachais trid
leibhéal ba mo a thug le fios go rabhadar & ndeanamh go minic n6 go han-mhinic ach
amhain i gcas océidi litearthachta a bhain le saol na hEaglaise. Bhi difriocht
shuntasach chomh maith idir fir agus mna maidir lena mhinice agus a bhiodar ag

cuidia le gasuir le hobair scoile.

15 Nii bhfuarthas suntas staitistitil sa difriocht idir Grpa 1 agus Grapa 2. Nuair a cuireadh as an
aireamh na freagroéiri a bhi os cionn 65 bliain d’aois, ni raibh i nGrapa 1 ach 16 freagroir. Ba lion r6-
iseal é sin chun torthai concliideacha a fhail (1-p = .13).
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5.4.5 An Fonn Scileanna Litearthachta Gaeilge a fheabhst
Thug méramh beag de fhreagroiri Shampla an tSuirbhé go mba mhaith leo feabhas a

chur ar a gecuid scileanna litearthachta tri chinamh a fhail né tri chirsa a dhéanamh.
Formhor mér na bhfreagréiri nach raibh fonn orthu, thugadar le fios go raibh siad

sésta le caighdean na scileanna a bhi acu cheana féin.

| gcas na ndaoine a raibh fonn orthu, bhi a bhféinitlacht mar chainteoiri Gaeilge nd
daoine Gaeltachta go mor chun tosaigh mar inspreagadh. Bhi saol na hoibre
tabhachtach do chuid shuntasach diobh chomh maith. Thairis sin luaigh idir an
chuigit cuid diobh agus dhéa chuigia fathanna eile a bhain lena saol, pearsanta,

soisialta agus saol a bpobail, cuspdiri oideachais agus oilitina san aireamh.
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Caibidil 6: P1é agus Tatal

Sa gcaibidil seo, déantar inidchadh an léirmheasa litriochta agus fionnachtana an
taighde chailiochttil agus chainniochtudil a mheas. Is € an forchomhthéacs soisialta
nach miste a chur san aireamh na an éagothroime chumhachta agus fheidhmitlachta
idir Béarla agus Gaeilge ata ag mionld na Gaeilge agus ag tiomaint an aistrithe
teanga sa nGaeltacht. Ta an t-aistrit teanga sin nach mor curtha i gerich thar
fhormhdr na Gaeltachta agus ata sé ag titim amach go laidir ina bhfuil fanta de na
pobail a bhfuil an Ghaeilge f6s i réim iontu mar theanga cheannasach pobail (O
Giollagain agus Charlton 2015). Is € seo an priomchuinse ata ag imirt tionchair ar
shealbhi agus Usaid litearthacht na Gaeilge i gcleachtais litearthachta an phobail**®
lena n-airitear braistinti soch-chultdrtha faoi cheannas an Bhéarla i réimsi

cumarsaide agus faoi chtiinge né6 neamhfheidhmidlacht na Gaeilge da réir.**’

T4 abhair na caibidle seo imlinithe anseo thios:

Fochaibidil 6.1
Déantar tatal maidir le cumas agus cleachtas litearthachta phobal na

Gaeltachta chomh fada agus a bhaineann siad leis an nGaeilge.

Fochaibidil 6.2
Pléitear i bhfochaibidil 6.2 torthai taighde an staidéir seo i gcomhthéacs an

chreata choincheapuil a cuireadh i lathair sa Iéirmheas litriochta maidir le
sealbhu scileanna litearthachta i bpobal mionteanga agus le feidhm na
mionteanga i gcleachtas litearthachta an phobail sin agus an bhaint ata ag an

bhfeidhm sin le caomhnd nd le haistriu teanga.

Fochaibidil 6.3
Cuirtear i lathair tatail airithe a bhaineann le seirbhis litearthachta na mBord

Oideachais agus Oilitna ata ag freastal ar phobal Gaeilge na Gaeltachta agus
0 taobh muineadh litearthachta. Déantar € sin a mheas i gcomhthéacs an

tsainchdraim litearthachta a leagtar orthu (lena n-airitear an Straitéis

18 na multilingual setting, the acquisition and use of languages and literacies are inevitably bound

up with asymmetrical relations of power between ethnolinguistic groups’ (Martin-Jones agus Jones
2000:1)
17 functional utilitarianism’ (Hindley 1990:253)
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Bhreisoideachais agus Oililna 2014-1019 (SOLAS 2014)), i gcomhthéacs
bheartais an Stait i leith na Gaeilge agus na Gaeltachta agus i gcomhthéacs a

bhfuil faighte amach maidir le cleachtais litearthachta phobail na Gaeltachta.

Fochaibidil 6.4
Pléitear na srianta agus na laigeachtai a bhain leis an staidéar seo agus

sainaithnitear réimse do thaighde breise.

6.1 Cumas agus Cleachtas Litearthachta Gaeilge Phobal Gaeilge
na Gaeltachta

6.1.1 Scileanna Litearthachta i mBéarla nios fearr na i nGaeilge

Ta fianaise an taighde chainniochttil agus chailiochtuil araon ag tabhairt le fios go
measartha laidir go dtuigeann aosaigh na Gaeltachta ar cainteoiri liofa Gaeilge iad,
go bhfuil scileanna nios fearr litearthachta i mBéarla acu nd mar ata acu i nGaeilge

ag gach leibhéal cumais, ach go hairithe nuair ata leibhéal iseal scileanna i gceist.

Ba é tuairim na rannphairtithe sa tSeirbhis Litearthachta, idir eagraithe, theagascoiri
agus fhoghlaimeoiri, gur chreid foghlaimeoiri litearthachta agus an-chuid de phobal
na Gaeltachta i gcoitinne, go raibh an Ghaeilge nios deacra na an Béarla agus gurbh
fhearr ata daoine in ann léamh agus scriobh i mBéarla na i nGaeilge. Bhi an tuairim
chéanna ag na rannphairtithe ar mhic léinn iad ar an gcursa lanaimseartha i Ros Muc;
dream a bhi ag plé le hoideachas ag leibhéal NFQ 3-5. Léirigh freagroiri shampla an
tsuirbhé an tuairim chéanna, go hairithe freagrdiri a shil nach raibh scileanna maithe

litearthachta i nGaeilge acu.

Is suntasach an rud &, ar an gcead fhéachaint, go mbeadh scileanna litearthachta nios
fearr ag daoine sa dara teanga fhoghlamtha n& mar ata acu ina gcéadtheanga, go mor
mor i gcéas na ndaoine a fuair a gcuid scolaiochta tri mheén a gcéadtheanga. Pléadh i
gCaibidil 28 an tionchar ar dhdiche a bheadh ag Gsaid né neamh(séid mionteanga i
gcleachtais litearthachta an phobail mhionteanga ar acmhainn teanga agus scileanna
litearthachta an phobail sa teanga. Ba é tatal an taighde chailiochtuil go raibh an
éagothroime seo ar scileanna litearthachta ina toradh ar imeall( na Gaeilge i

gcleachtais litearthachta i saol na Gaeltachta agus ina cionsiocair don imeallt sin

18 Caibidil 2, fochaibidil 2.4
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araon. Bhi an easpa teagmhala le Gaeilge scriofa, i gcomparaid leis an teagmhail le
Béarla scriofa, ag tabhairt an bhuntaiste don Bhéarla idir scileanna agus friotal agus

an focldir a bhaineann réimsi éagsula feidhme.

Rianaiodh i gCaibidil 2 chomh maith, taighde eile at& déanta a thugann le fios go
mbionn an Béarla ina theanga cheannasach ag bhformhér na n-aosach 6g, de thoradh

phréiseas an aistrithe teanga agus an datheangachais dhealaithigh'*®

agus nach bhfuil
siad ag tabhairt leo go hiomlan deilbhiocht chruinn, comhréir na focloir na teanga
traidisitinta (nf airim an leagan caighdeanaithe) ina n-urlabhra.*® Pléadh freisin
fianaise thaighde maidir le feidhm na Gaeilge san iarbhunscolaiocht, an Usaid an
iseal a bhiothas ag baint as téacsanna Gaeilge agus cumas coibhneasta litearthachta
mac léinn iarbhunscoile i nGaeilge agus i mBéarla.*** Thacaionn fianaise thaighde
chailiochtuil an staideir seo leis na tatail sin. Biodh is go bhfuil oideachas ag leibhéil
nios airde bainte amach ag aosaigh 6ga, ta an difriocht seo acmhainne sa da theanga,
agus taithi oideachais a bhformhdir, ag cur le buntaiste litearthacht an Bhéarla ina

gcas siud.
6.1.2 Cumas Litearthachta i nGaeilge

Rinneadh an suirbhé i gceantar Gaeltachta ina bhfuil an Ghaeilge & labhairt go
laethdil ag moéramh an phobail go féill agus stadas measartha ard ag an nGaeilge mar
theanga an phobail sin ar chuid é den Ghaeltacht is fairsinge agus leis an dlus
cainteoiri Gaeilge is mo sa tir. Léirigh an Suirbhé go bhfuil bunscileanna
litearthachta Gaeilge ag méramh mor na coda sin den phobal a chriochnaigh an
mheanscolaiocht uachtarach no oideachas trit leibhéal. B’ionann iad sin agus tri
chligia den phobal. Léirigh nios 10 né a leath diobh sin innitlacht ag leibhéal nios
airde na NFQ3 agus bhi difriocht shuntasach idir na scileanna léitheoireachta agus na
scileanna scribhneoireachta a Iéiriodh. Ni ga mar sin, go bhfuil scileanna i
litearthacht na Gaeilge acu a bheadh comhionann leis an leibhéal oideachais ata

bainte amach acu.

119 Caibidil 2, fochaibidif 2.4.3 agus 2.4.4.
120 caibidil 2, fochaibidili 2.5.1.1 agus 2.5.1.2
121 Caibidil 2, fochaibidil 2,5.2.3
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6.1.2.1 Leibhéil nios isle Oideachais Fhoirmitil

Léirigh an PIAAC i gcés na hEireann, go raibh comhghaol laidir idir an leibhéal is
airde oideachais fhoirmiuil a baineadh amach agus an cumas litearthachta (Priomh-
Oifig Staidrimh 2013: 48). Ar an tsli chéanna, i gcas an tsuirbhé Ghaeltachta seo, ba
é leibhéal oideachas foirmidil na bhfreagréiri an athrég ba mho a bhi
comhghaolmhar leis an leibheal Iéitheoireachta nd scribhneoireachta i nGaeilge a

léiriodh.*??

Leirigh torthai an PIAAC go raibh 21.8% den chuid sin de dhaonra na tire nar
chriochnaigh an mheanscolaiocht ag leibhéal litearthachta 1 (Béarla) no faoin
leibhéal sin**®, agus 54.7% i gcés na ndaoine nach ndearna nios mé né an
bhunscolaiocht (52). T4 céatadan na ndaoine nar eirigh leo a gcuid oideachais a
thabhairt chomh fada leis an mheanscolaiocht uachtarach nios airde sa nGaeltacht na
sa Stat tri chéile agus nios airde fés i gCatagoir A den Ghaeltacht, sna ceantair is

laidre labhartha Gaeilge.*®*

Nil aon fhianaise né tosca a thabharfadh le fios gur 14 céatadan na ngrdpai sin ag
leibhéil isle litearthachta sa nGaeltacht na mar ata sa gcuid eile den tir, ach a
mhalairt. Ba thatal de chuid an PIAAC gur bhfuil céatadan nios airde den daonra de
bhunadh na hEireann narbh é an Béarla a dteanga dhchais sna leibhéil is isle
litearthachta na diobh sitd a tégadh le Béarla (53).

| gcés an tsuirbhé seo sa nGaeltacht, bhi an fhianaise ag tabhairt le fios go bhfuil
scileanna faoi bhun NFQ3 ag céatadan nios mé den da chuige de dhaonra an tsuirbhé
nar chriochnaigh an mheanscolaiocht uachtarach ach ni chreidtear go raibh
rannphairtiocht an ghrdpa sin sa suirbhé sach laidir chun infeireas cruinn a dhéanamh
maidir lena gcéatadain ag leibhéil isle scileanna litearthachta Gaeilge sa daonra. Nil
aon amhras ann ach go bhfuil scileanna isle fairsing. Is san aoisghripa os cionn 50
bliain d’aois is mo0 atd daoine nar chriochnaigh an mheanscolaiocht uachtarach agus

is lionmhaire na fir nad na mna.

122 Caibidil 5, fochaibidili 5.2.2.5 agus 5.2.2.6

123 Ni féidir aon chomparaid dldth a dhéanamh idir leibhéil an PIAAC agus na leibhéil litearthachta
atathar ag Gsaid sa tSeirbhis Litearthachta d’ Aosaigh in Eirinn ach i dtéarmai ginearalta bheadh
leibhéal 1 sa PIAAC agus faoina bhun ag léiriti cumais a bheadh abhartha don tSeirbhis Litearthachta
d’ Aosaigh.

124 Caibidil 2, fochaibidil 2.5.6.1
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6.1.2.2 Inscne agus Aois
Ni bhfuarthas aon suntas sa difriocht idir leibhéil litearthachta na bhfear agus na

mban in Eireann i dtorthai an IALS i 1995 (Morgan et al. 1997: 45) na sa PIAAC i
2011/12 (Priomh-Oifig Staidrimh 2013: 46-47), biodh is gur chruthaigh na mna
beagan nios fearr sa ‘litearthacht phrois’ san IALS agus sa ‘litearthacht’ san PIAAC.

Is € an dala céanna € i dtaca le haois. Aithnitear an comhghaol idir aocisghrapai agus
cumas litearthachta in Eirinn agus i gcéin. Léirigh aoisghrdpai nios 6ige leibhéil nios
airde scileanna na na haoisghrudpai is sine san IALS agus aris san PIAAC (Morgan et
al. 1997: 47-48; Priomh-Oifig Staidrimh 2103: 47). Aithniodh freisin éifeacht mhér
leibhéal an oideachais mar athrog idirghabhalach sa gcas seo chomh maith (Morgan
et al. 1997: 47; Denny et al.1999: 218-224).

Chruthaigh na mna nios fearr né na fir agus iad sitid a bhi faoi bhun 50 bliain d’aois
nios fearr na an t-aoisghrdpa a bhi os cionn na haoise sin sa suirbhé Gaeltachta
chomh maith. De réir na hanailise a rinneadh, afach, ba i an difriocht idir na grapai 6

thaobh an leibhéil is airde oideachais a bhain daoine amach an athrég shuntasach.

6.1.2.3 Freagrdiri sa sampla ndr tégadh le Gaeilge mar phriomhtheanga agus
ndr tégadh sa Ghaeltacht.

Ni bhfuarthas aon difriocht shuntasach sna scileanna litearthachta a léirigh na grapai
sin daoine i gcomparaid leo siud a d’thas anios sa nGaeltacht agus arbh i an Ghaeilge

priomhtheanga a dteaghlach le linn a n-0ige.

6.1.3 An Ghaeilge i gCleachtais Litearthachta an Phobail

Thacaigh freagroiri an tsampla go laidir leis an tuairim go raibh tabhacht airithe nd
tabhacht mhor ag baint le scileanna litearthachta Gaeilge a bheith ag an duine a

chénaionn sa nGaeltacht.

Thug torthai an tsuirbhé léargas ar Usaid na Gaeilge scriofa in écaidi litearthachta
shaol na coda sin de phobal labhartha na Gaeilge a bhfuil an meanoideachas
uachtarach orthu, bunscileanna litearthachta Gaeilge acu (ar a laghad) agus a
choénaionn i gceantar ar chuid é den Ghaeltacht is mo6 agus is laidre sa tir. Ma ta
bunscileanna litearthachta Gaeilge a bhfoghlaim trin tSeirbhis Litearthachta
d’Aosaigh, tugann na torthai seo Iéargas ar noirm Usaidte Ghaeilge phobal

Gaeltachta ina gcuid 6caidi litearthachta nuair ata na bunscileanna sin acu.
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Léirigh an PIAAC meanusaid nios isle scileanna léitheoireachta, scribhneoireachta,
TFC'? agus uimhriochta ina ngnathshaol sa gcuid sin den phobal le leibhéil nios isle
oideachais fhoirmiuil (Priomh-Qifig Staidrimh 2013: 111). Ba é an leibhéal
oideachais an deitéarmanant ba shuntasai maidir le miniciocht Usaidte sa suirbhé
Gaeltachta seo freisin. Léirigh an grupa sa sampla nar bhain amach oideachas
meanscolaiochta uachtarai, miniciocht nios isle Usaidte Gaeilge i ngach ceann den 15
réimse no gniomhaiochtai, ar cuireadh ceist orthu fathu, seachas 1éamh na bileoige
Aifrinn.

Da laghad miniciocht Gsaid na Gaeilge scriofa i réimse airithe, i mbraistinti an
tsampla, ba 10 fés i i dtaithi agus i bpeirspictiocht rannphairtithe na n-agallamh le
linn an taighde chailiochtutil. Ba i braistint a bhformhor siud go raibh rél nios
imeallai fos ag an nGaeilge scriofa ina saol féin agus i saol na ndaoine a bhi thart
orthu.

6.1.3.1 Aois
Leirigh an PIAAC meanusaid nios minice scileanna sna haoisghrapai is dige agus

gur laghdaiodh minice a n-usaidte de réir mar a bhi na grupai ag dul in aois. Léirigh
an Suirbhé Gaeltachta go raibh miniciocht nios isle écaidi litearthachta le Gaeilge ag
an aoisghripa a bhi 50 bliain d’aois n6 nios sine sin sa gcuid is mé de na réimsi nd
gniomhaiochtai, cé is moite de Iéamh comharthai /fograi, an bhileog Aifrinn, an
nuachtlitir 6n eaglais, agus irisleabhair.?® Is rédhécha ina dhiaidh sin, nach mbionn
an t-aoisghrupa sin ag plé le réimse airithe chomh minic céanna (i nGaeilge na i
mBéarla). Thug an PIAAC le fios go mbionn meanusaid scileanna nios isle ag

daoine a bhi 50 bliain d’aois nd nios sine (111).

Nuair a chuirtear cleachtais litearthachta Aoisghrupa 1 (18-29 bliain d’aois) i
gcomparaid le hAoisghripa 2 (30-49), feictear go bhfuil miniciocht nios airde
Uséidte ag an dream is sine i gcas gach réimse agus gniomhaiochta ar ceistiodh
freagroiri faoi. An t-eolas nach bhfuil anseo na miniciocht na gniomhaiochta sin ar

an iomlan (Béarla agus Gaeilge) agus an mhiniciocht choibhneasta idir an da

125 Teicneolaiocht Faisnéise agus Cumarsaide
126 Ba i gcas na bileoige Aifrinn agus na nuachtlitreach 6n Eaglais amhain a fuarthas suntas staitistidil
sa difriocht.

208



Caibidil 6: PIé agus Tatal

theanga. Ta roinnt fianaise ann, afach, nach mor a chur san aireamh, a thugann le
fios go mbionn an dream is 0ige ag baint nios 10 Usaidte as an nGaeilge scriofa ina

gcuid océidi litearthachta:

(i) Nior sonraiodh aon difriocht shuntasach idir leibhéil oideachais an da
aoisghrapa.

(i)  Thugan PIAAC le fios go mbionn meanusaid scileanna litearthachta,
TFC agus uimhriochta nios airde ag an aoisghrdpa 16-29 bliain d’aois
na mar a bhi ag an aoisghrupa 30-49 bliain d’aois.

(iii)  Taréimsi airithe ann ar doiche go mbeadh Aoisghrupa 2 ag plé leo
nios minice; bheadh gasuir in aois scoile nios fairsinge acu agus notai
on scoil n6 obair baile idir chamén acu nios minice da réir sin. Os a
choinne sin, &fach, ni moide gur 1G a rannphairtiocht i gcursai
oideachais no oilidna, gur lU téacsala a dhéanann siad na gur Iu a n-
usaid as an idirlion, riomhphoist nd na meain shdisialta ar nds Twitter

agus Facebook.

Cuireadh faoinar mbraid i gCaibidil 2 fianaise agus tatail taighde eile ata déanta i
dtaca leis an aistriu teanga sa nGaeltacht. Léiriodh go raibh daoine 6ga ag baint nios
IU Uséidte as an nGaeilge mar mhean urlabhra agus go raibh an claonadh sin ag bailit
nirt le gach glan a bhi ag teacht anios.™*’ Bhi fianaise thaithi cuid de na
rannphairtithe thaighde chailiochtuil an staidéir seo ag tacu go laidir leis an léiriu sin.
Mar chuid den phrdiseas sin, tuigtear 6 léann na sochtheangeolaiochta go tagann
cangu ar réimse na bhfearann teanga in inar ghnach feidhm as an mionteanga

iontu.'?®

D’aitiodh 1 gCaibidil 2 go gcaithfear fearainn teanga ina mbionn 6céidi
litearthachta a chur san direamh chomh maith céanna. Faoi mar até nios IU Usaide &
baint as an nGaeilge ag aosaigh 6ga mar mhean urlabhra, ta an fhianaise an staidéir
seo ag tabhairt le tuiscint go bhfuil nios 10 feidhm & baint acu as an nGaeilge scriofa

ina gcleachtais litearthachta.

127 caibidil 2, fochaibidil 2.5.1.1.
128 Caibidil 2, fochaibidil 2.4.3
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Nuair a bhreathnaitear ar fhreagrai an tsampla ar na ceisteanna faoi na réimsi agus na

gniomhaiochtai éagsula, ta roinnt pointi gurbh fhiu aird a thabhairt orthu:

6.1.3.2 Comharthai agus Fégrai
Bionn nios mo daoine ag Iéamh agus ag tabhairt suntais go minic don Ghaeilge

eile, beag beann ar aois no leibhéal an oideachais. Thagair roinnt de na
rannphairtithe sna hagallaimh freisin d’Gsaid seo na Gaeilge ina dtimpeallacht
laethuil. Deimhnionn sé seo an tabhacht a bhaineann le husaid phoibli seo na Gaeilge
chun a stddas mar theanga phobail a chosaint agus chun a husaid i saol séisialta agus

poibli a normald.

6.1.3.3 Saol Oibre
Ceann de na torthai is md diol suntais 6n taighde né an céatadan ard de fhreagroiri an

tsampla a thug le fios go mbionn siad ag Iéamh no ag scriobh i nGaeilge go minic né
go han-mhinic le linn a gcuid oibre go hairithe i gcas na bhfreagroiri le hoideachais
trit leibhéal acu. Ta roinnt tosca nach moér a chur san aireamh agus an toradh seo &
mheas:

e Ta ceantar Chois Fharraige, mar ar tdgadh an Suirbhé, ina mhol larnach
d’usaid institiideach na Gaeilge (Udaras na Gaeltachta, an Roinn Ealaion,
Oidhreachta agus Gaeltachta, TG4, Raidié na Gaeltachta, Ollscoil na
hEireann Gaillimh (i nGaillimh agus ar an gCeathr( Rua), bunscoileanna
agus iarbhunscoileanna Gaeilge, le cuid diobh a luadh). Ina theannta sin, ta
an ceantar aisitil do dhaoine gairmiula a bhfuil Gaeilge acu mar it
chonaithe toisc a ghaire agus até sé do chathair na Gaillimhe. Ni moide go
bhfuil na tosca céanna in aon cheantar Gaeltachta eile a thabharfadh an

oiread céanna feidhme don Ghaeilge i gcursai oibre agus fostaiochta.

e Baineann an fhostaiocht seo, a bhfuil feidhm ag an nGaeilge inti sna
hinstitididi thuasluaite, le cursai riarachain, acadula no ealaine den chuid is
mo, inar ga leibhéil arda scileanna a bheadh comhionann le hoideachas trid
leibhéal. Is docha nach bhfuil 6caidi chomh fairsing ann scileanna
litearthachta Gaeilge a Usaid i ndeiseanna fostaiochta né gairme do dhaoine
le leibhéil nios isle oideachais. Sna hagallaimh a cuireadh ar

fhoghlaimeoiri litearthachta, ni raibh fostaiocht na cursai gairme
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tabhachtach mar inspreagadh d’fhoghlaim litearthachta Gaeilge (cé gur
luadh i i gcas an Bhéarla) na ina mbraistinti faoi Usaid na Gaeilge scriofa
ina saol nd ina bpobal féin. Pé deiseanna eacnamaiochta nd gairme ata ar
fail 6 scileanna litearthachta Gaeilge, is ri-chosuil go mbaineann a
bhformhdr le leibhéil atd cuid mhor nios airde na na leibhéil a bhfuil
foghlaimeoiri aosach litearthachta ag dul i ngleic leo agus nach bhfuil sé
sin chomh suntasach céanna ina dtaithi 6 pheirspictiocht na héite ina
bhfuilid féin.

6.1.3.4 Saol na hEaglaise Aititila
Ta an Eaglais Chaitliceach ar cheann de na instititidi aitiula is tabhachtai a bhionn

ag cumarsaid go rialta leis an bpobal i nGaeilge. Léirigh an t-aoisghrapa is sine agus
an grupa oideachais is isle an mhiniciocht is airde i gcas Iéamh na bileoige Aifrinn

agus na nuachtlitreach. Bhi na hdcaidi litearthachta seo i measc na coda ba choitianta
i dtuairim na rannphairtithe agallaimh agus béim nios mo curtha air ag rannphairtithe

a bhi os cionn tri scor bliain d’aois.

6.1.3.5 Saol na Scoileanna
Ba instititidi tabhachtacha na scoileanna freisin chun 6céidi litearthachta Gaeilge a

chothu sa bpobal. Thug méramh beag de fhreagroiri an tsampla a bhi faoi bhun 50
bliain d’aois le fios go mbionn siad ag 1éamh nétai eolais 6n scoil n6 ag cuidiu le
hobair baile go minic né go han-mhinic.'?® Tugadh le tuiscint sa taighde cailiochtdil
go raibh an mhian cuidid le gasuir leis an obair scoile ina hinspreagadh praiticiuil

d’fhoghlaim scileanna litearthachta Gaeilge a raibh tabhacht airithe ag baint 1éi.

6.1.3.6 Léitheoireacht mar Chaitheamh Aimsire/ mar fhoinse eolais
Ba é léitheoireacht nuachtan, irisleabhar agus araile na hocaidi litearthachta ba

choitianta i measc mhuintir na hEireann, de réir an PIAAC (Priomhoifig Staidrimh
2013: 108) agus 86.1% den phobal & déanamh go laethdil n6 go seachtainitil. Ni
raibh léitheoireacht leabhar chomh laidir (45.9%) (Priomh-Oifig Staidrimh 2013:
109). Thug nios 10 na trian de shampla an tsuirbhé Ghaeltachta le fios go mbionn

siad ag Iéamh leabhar nuachtan no irisleabhar i nGaeilge go minic n6 go han-mhinc.

129 Bh{ nios mé ban & ndéanamh na fir.
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6.1.3.7 Na Medin Leictreonacha
De réir thorthai an PIAAC, bhi 83.8% de mhuintir na hEireann ag tsaid riomhaire ar

bhonn laethuil agus ba iad riomhphoist agus cuardach ar an idirlion na
gniomhaiochtai ba choitianta TFC lasmuigh de chomhthéacs na hoibre (110). Ina
theannta sin, ba iad na haosaigh 6ga ba mhinice a bhi & Gsaid ina ngnathshaol. |
suirbhé a rinne an Phriomh-Oifig Staidrimh i 2012 (2012), bhi rochtain ar an idirlin
sa mbaile ag 81% de theaghlaigh an Stait. Bhi 73% de phobal na tire ar an idirlion
go laethuil né ar a laghad go seachtainiuil ach bhi an t-aoisghripa 16-29 bliain d’aois
chomh hard le 90%. Mé& bhi 66% den phobal ag 1éamh n6 ag seoladh riomhphost
agus 46% ar laithreain lionraithe soisialta, bhi 79% den aoisghrupa 16-29 bliain

d’aois ag plé le riomhphoist agus 80% ar na gréasain lionraithe soéisialta.

Bhi céatadan na dteaghlach le rochtain ar an idirlion i dtri thoghroinn cheantair an
tsuirbhé Ghaeltachta nios 10 na an céatadan naisianta, de réir Dhaonaireamh 2011
(63%). Mar sin féin, ni raibh ach 25% de shampla an tsuirbhé Ghaeltachta ag 1éamh i
nGaeilge ar an idirlion agus 27.3% ag Usaid na Gaeilge i riomhphoist né ar mheain
lionraithe soéisialta. Nios suntasai fos, bhi trian d’ Aoisghrapa 2 (30-49 bliain d’aois)
ag léamh n6 ag scriobh i nGaeilge sna meain seo go minic n6é go han-mhinic nuair

nach raibh ach an chuigit chuid d’Aoisghrupa 1.

Go ginearalta, is féidir 6caidi litearthachta Ghaeilge an phobail, taobh amuigh de

chomhthéacs na hoibre, a roinnt ina dh& phriomhchatagoir:

(1): Ta méid airithe 6caidi litearthachta ann a bhfuil an rogha ann iad a dhéanamh i
mBéarla n6 i nGaeilge agus go roghnaionn daoine airithe Gaeilge. Is féidir (agus is
ddcha) go bhfuil na roghanna sin a ndéanamh le suim phearsanta n6 bunaithe ar
dhilseacht, ar bhraistinti féinialachta mar chainteoir Gaeilge, mar bhall de phobal
Gaeltachta n6 luachanna dilseachta na ndaoine a bhfuiltear ag cumarsaid leo. Is
feidir tosca idé-eolaiochta a thabhairt orthu seo. Nior mhor na scileanna litearthachta
sa nGaeilge a bheith forbartha a ndéthain chun na roghanna sin a dhéanamh go
héifeachtach. Mar a chonaiceamar, is fairsinge ata daoine ag leibhéil nios airde

oideachais ag déanamh na roghanna sin.

(2): Is i an dara catagdir n4 an chumarsaid scriofa a dhéanann instititidi agus
eagraiochtai i nGaeilge agus ata dirithe ar an bpobal n6 ar aicme den phobal (da

212



Caibidil 6: PIé agus Tatal

mbaill, da dtréada, da gcustaiméiri). Aris anseo is doiche fathanna idé-eolaiochta a
bheith taobh thiar den rogha sin ach ni rogha i a dhéanann an té a bhfuil an
chumarsaid dirithe air /uirthi agus a bhionn si abhartha do/di. Is iad seo na hécaidi
litearthachta Gaeilge ba mho a rinne rannphairtithe na n-agallamh suntas déibh ina
dtaithi. Ta an norm seo an Ghaeilge a Usaid sna cinealacha seo cumarsaide teoranta
do chuid éigin de na hinstitididi pobail agus deonacha, scoileanna agus an Eaglais.
Ta an norm seo leochaileach go maith agus € faoi bhru ag an aistriu teanga agus ag
an lion méadaithe daoine gan Ghaeilge sa bpobal. T4 sé deacair a fheiceail go
mbeidh sé inmharthana i gcoinne na héifeachttlachta a bhaineann le cumarsaid a
dhéanamh i mBéarla. Is féidir freisin go dtabharfadh Usaid na Gaeilge scriofa ag
institividi aitidla i gceantair eile Ghaeltachta nach bhfuil an dlds céanna cainteoiri

Gaeilge iontu, léargas ar an treocht n6 inmharthanacht an noirm seo.

6.1.4 An tEileamh ar Fheabhst Scileanna Litearthachta.

6.1.4.1 An Fonn Scileanna Litearthachta Gaeilge a fheabhst
Thug méramh beag de fhreagroiri an tsuirbhé go mba mhaith leo feabhas a chur ar a

geuid scileanna litearthachta tri chinamh a fhail n6 tri charsa a dhéanamh. Formhor
mor na bhfreagroiri nach raibh fonn orthu, thugadar le fios go raibh siad sasta le
caighdean na scileanna a bhi acu cheana féin. Fiu is go nglactar leis gur féidir laobh
airithe a bhi sa sampla agus gurbh iad na daoine a raibh suim acu san abhar a ghlac
pairt ann, ta sé le tuiscint 6n suirbhé go raibh lion suntasach daoine sa gceantar a

raibh fonn orthu a scileanna a fheabhsu.

Ta seé suntasach freisin gurbh iad na fathanna a bhain le céannacht an fhreagréra mar
chainteoir Gaeilge né mar bhall de phobal Gaeltachta ba choitianta a luadh, beag
beann ar aoisghrupa, leibhéal oideachais n6 an cumas litearthachta a léiriodh. Bhi
saol na hoibre tabhachtach do chuid shuntasach diobh chomh maith. Ina dhiaidh sin
luadh fathanna eile a bhain lena saol pearsanta, teaghlaigh, séisialta agus pobail
(SOLAS 2014: 102) cuspdiri oideachais agus oiliuna san aireamh. Ni bhfuarthas aon

difriochtai suntasacha idir fathanna catagoiri oideachais na cumais.

(i) Daoine a bhfuil bunscileanna litearthachta sa nGaeilge acu.
Nuair a bhreathnaitear ar chailiochtai oideachais an tsampla tri cheile, a gcumas

féinmheasta litearthachta Gaeilge agus na scileanna a léiriodar, is I€ir go bhfuil

bundite an éilimh sa Suirbhé 6 dhaoine a bhfuil bunscileanna litearthachta Gaeilge
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(NFQ3) acu cheana féin agus ata ag iarraidh canaimh chun leibhéil nios airde a
bhaint amach. Ina theannta sin, is scileanna a bhaineann le scriobh is mo até ag
déanamh scime diobh. De na fathanna né cuspoiri praiticitla a luadar, bhain an chuid
ba lionmhaire (na fathanna a roghnaigh os cionn an mheéin de na freagroiri
abhartha) le gniomhaiochtai a theastaigh scileanna nios airde scribhneoireachta: sa
(comhfhreagras, riomhphoist agus araile, lena n-airitear comhfhreagras leis an Stat).
Luaigh roinnt freagroiri (as a dtionscnamh féin) ardscileanna cruinnis agus gramadai.
Is 1éir gur chun criche scribhneoireachta a theastaigh na scileanna sin freisin. Ba iad
na freagroiri a bhraith go raibh scileanna ‘maithe’ scribhneoireachta (ach ni ‘an-

mhaith’) ba mho a 1éirigh fonn a gcuid scileanna a theabhst.

(ii) Daoine gan Bunscileanna i mBéarla né i nGaeilge
De réir fhianaise an taighde chailiochtuil, ni raibh méran éilimh go nuige seo ar an

tseirbhis a tairgeadh sa nGaeltacht maidir le bunscileanna litearthachta Gaeilge agus
i gcas na gcainteoiri Gaeilge nach raibh bunscileanna (faoi NFQ 3) acu i mBéarla na
Gaeilge, go bhfaca siadsan go raibh foghlaim scileanna litearthachta i mBéarla nios
tabhachtai. T4 sealbhu scileanna Béarla riachtanach do nach mor chuile ghné den
saol comhaimseartha ina maireann siad. Is i litearthacht an Bhéarla a fhreastalaionn
ar bhunriachtanais an duine in ordlathas a gcuid riachtanas agus, don té ata ag
streachailt le sealbhu na scileanna fior-riachtanacha sin, ni 1éir moran tabhachta a
bheith ag baint le litearthacht i nGaeilge: ‘The less prepotent needs are minimized,
even forgotten or denied’ (Maslow 1943: 394 — 395). Is comhartha séirt é seo, afach,
den aistriti teanga, dar le Fishman (1988c) mar a chonacthas cheana,**® nuair a
chaithfear géilleadh don mhortheanga is feidhmiula, ‘the stronger functional system,
the language with stronger rewards and sanctions associated with it’ (187-188), da
mhéid an cion ata ag an gcroi ar an teanga dhuchais agus ar theanga na muintire. Is
ar éigean go raibh ionadaiocht ag an ngrdpa sin daoine i sampla an tsuirbhé. Ni raibh
ach tridr freagroir a thug le fios go raibh scileanna litearthachta laga i mBéarla acu

no6 nach raibh cumas ar bith acu i litearthacht na teanga sin.

130 Caibidil 2, Fochaibidili 2.4.3 agus 2.4.4.
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(iii) Daoine a bhfuil bunscileanna litearthachta acu i mBéarla amhain.
Grupa eile daoine gur déiche gur lionmhaire go mor iad na mar a Iéirigh an suirbhé

na na daoine a bhfuil bunscileanna, ar a laghad, sealbhaithe acu i mBéarla ach nach
bhfuil a macasamhla acu i nGaeilge, né gur laige go mor a gcuid scileanna
litearthachta i nGaeilge. Is i fianaise an taighde chailiochttil agus chainniochtuil
araon gur sa ngrupa daoine nar chriochnaigh an mheanscolaiocht, is fairsinge a
bheidis agus sa gcuid is sine den daonra. Ba den chatagdir sin daoine na
foghlaimeoiri litearthachta Gaeilge ar cuireadh agallamh orthu agus (de réir na n-
eagraithe litearthachta) is 6n gcatagoir sin a thagann bunus den a bhfuil ann de
fhoghlaimeoiri litearthachta Gaeilge sna seirbhisi ar ann déibh. De réir thorthai an
tsuirbhé, bhain an grdpa oideachais sin nios It feidhme as an nGaeilge scriofa ina
ngnathocaidi litearthachta na na grupai nios airde oideachais fhoirmidil agus 1éirigh
nios 1t diobh fonn feabhas a chur ar a gcuid scileanna litearthachta Gaeilge.*** Bhi
an chosulacht air, ma bhi leas séisialta n6 gairme le baint as scileanna litearthachta

Gaeilge, go léiritear an leas sin ag leibhéil nios airde na leibhéil na mbunscileanna.

6.2 Creat Coincheapnil na Litearthachta i gcas Teanga
Mionlaigh
Rianaiodh creat choincheapdil i gCaibidil 2 faoi na dushlain a bhaineann le sealbhu

agus Usaid na litearthachta ina dteanga féin do phobail mhionteanga™* agus go
hairithe i gcas pobail mhionteanga gan traidisitn laidir litearthachta sa teanga sin.*
Leirigh Iéinn na teangeolaiochta agus na sochtheangeolaiochta an tionchar a bhionn
ag teorannd nd imealld na bhfearann ina mbaintear feidhm as an mionteanga i gcas
an datheangachais imthoiscigh ar acmhainn lucht na mionteanga sin lan-Gsaid
bhisidil a bhaint as an teanga sin da riachtanais. Mura mbaintear feidhm as teanga i
bhfearainn airithe, cailltear, (nd ni fhorbraitear) an réimse teanga a fheileann do na
fearainn sin. Feictear cingu i réimse stile agus i bhfocldir an chainteora mhionteanga
sa teanga sin. D’4itiodh sa staidéar seo gur g4 breathnt ar scileanna agus cleachtais
litearthachta sa mionteanga i gcomhthéacs phroiseas seo an dealtchain teanga, mar
minic go maith, bionn feidhm ag an teanga scriofa in an-chuid de na fearainn i

gceist. D’fhéachadh, mar sin, ar 6céidi litearthachta mar fhearainn teanga agus

131 ¢ nar cruthaiodh go raibh suntas staitistidil sa difriocht sin, is diol suntais nach airde ata sé.
132 caibidil 2, fochaibidil 2.4.5.1
133 Caibidil 2, fochaibidil 2.4.5.2
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neamhusaid na mionteanga i bhfearainn mar chuid d’fhainne fi a bhi ag cungu raon
na bhfearainn inar baineadh feidhm as an mionteanga iontu agus ag cur dluis leis an
bproiseas dealtchain agus laghdaithe teanga i measc lucht a labhartha agus leis an

aistriu teanga (Figiar 69).

Figiur 69 Rél cleachtais litearthachta sa mdrtheanga ar dhiothd na mionteanga

An Mhionteanga
Feidhm & baint as an iomarcach.
Mortheanga i bhfearainn Gan feidhm i
agus in Ocaidi litearthachta. gcleachtais
litearthachta.
\
Coimhthiu 6 ghndsanna &
scileanna litearthachta, 6
leaganacha caighdeanacha
agus téarmaiocht sa
mionteanga. Easpa taithi ar réimsi
\ teanga, fhocldir agus
scileanna
/ \ litearthachta.
Crapadh/cingu raon
stile.
Laghdu teanga.

N\ /

Toisc fior-thdbhachtach é ma ta deis ag an bpobal mionteanga scileanna litearthachta
a shealbhu ina dteanga féin trid an gcoras oideachais chun cur ar chumas daoine
feidhm a bhaint as a dteanga i bhfearainn éagsula teanga a mbionn écaidi
litearthachta ag baint leo. | gcas na hEireann, tugann an Stat tacaiocht don Ghaeilge
in iliomad slite go mbeadh pobail mhionteanga eile in éad leo (O Giollagain 2008:
256-257). Ta muineadh na Gaeilge do shaoranaigh uile na tire, oideachas tri mhean
na Gaeilge agus institididi Stait nd statmhaoinithe ar an gcuid is abhartha den tsli a
thacaitear d’usaid na Gaeilge i gcleachtais litearthachta phobal na Gaeltachta. Ni
thagann ceist na litearthachta sa gcoras scolaiochta faoi réimse an taighde seo ach
tugadh spléachadh ar an gcoras oideachais sa nGaeltacht agus ar thaighde a thug le

fios go raibh laigeachtai tromchuiseacha ann maidir le scileanna litearthachta i
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nGaeilge a sheachadadh don phobal a bheadh dirithe a hisaid mar phriomhtheanga

fheidhmitil ina gcleachtais litearthachta.**

Mura mbaintear feidhm, né mura féidir feidhm a bhaint as scileanna litearthachta a
shealbhaitear n6 ma fheictear gur mo tairbhe teanga an mhoraimh a Gsaid, maolaitear
cumas agus tdbhacht na litearthachta sa mionteanga. T4 fearainn thabhachta teanga
atd lasmuigh de smacht agus de cheannas an phobail mhionteanga agus fil ma
ghéilltear spas teoiriciuil don mhionteanga, is féidir leisce a bheith ar lucht na
mionteanga feidhm a bhaint as an mionteanga sna fearainn sin toisc gur muinini agus
gur cumasai iad sa mortheanga nuair ata siad ag plé leis an réimse teanga a fheileann
don fhearann sin, cheal taithi acu ar Usaid na mionteanga ina leithéid. Nuair is
tabhachtai do leas an duine an chumarsaid sa bhfearann sin, is prainni na ceisteanna
seo do/di. Is ar an tsli sin a bhionn an fheidhm agus an fheidhmiulacht ag laga a
chéile ar aon agus go bhfaigheann litearthacht sa mértheanga an 1d&mh in uachtar, idir
chumas agus chleachtais, agus déantar imeall ar an mionteanga i saol agus i dtaithi
an duine. Is amhlaidh ata an cas leis an nGaeilge sa nGaeltacht: ta an Béarla
ceannasach in an-chuid de na fearainn ina mbionn ocaidi litearthachta agus sa
cleachtais litearthachta iontu. Bionn ar an nGaeilge iomaiocht le spés a ghnétha di
féin i gcuid an-teoranta do na fearainn sin a ghéilltear di. Leis na forais agus na
hathruithe ata ag titim amach le gluin né dho anuas, thainig méadud as cuimse ar
rannphairtiocht né comhthathd na bpobal Gaeltachta i ngréasain shoisialta, riarachain
agus eacnamaiochta shaol moér an Bhéarla ar bhonn, réigiunach, naisiinta agus
domhanda agus ta an Béarla i réim sna cleachtais litearthachta sna fearainn a
bhaineann leo. Go nuige seo, nior ghéill an Stat féin d’éilimh gur choir di an
Ghaeilge a usaid mar theanga réamhshocraithe ina ghné le muintir na Gaeltachta no
fid, nior féachadh chuige gur féidir a gcuid seirbhisi a chur ar fail go saoraideach i
nGaeilge sa nGaeltacht nuair a iarrtar sin (O Cuirreain 2013; Roinn Ealaion,
Oidhreachta agus Gaeltachta 2014: 15-16; An Coimisinéir Teanga 2014: 7-8).

Tugadh faoi deara i dtorthai an taighde seo iarmhairti ar neamhusaid na mionteanga i

gcleachtais litearthachta an-chuid fearann, a rabhthas ag tuar sa gcreat coincheapuil:

134 Caibidil 2, fochaibidil 2.5.2
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1. Baintear Uséid teoranta as an nGaeilge i gcleachtais litearthachta an phobail
agus leiriodh braistinti faoi neamhfheidhmidlacht phraiticidil na teanga chun
criche an-chuid gndthai laethdla.

2. Inainneoin go bhfuair cainteoiri duchais Gaeilge, a chonaionn i bpobal
labhartha Gaeilge, oideachais tri mhean na Gaeilge le linn a n-éige:

a. tanios ma taithi ar choras agus gnasanna litearthacht an Bhéarla;
b. ta scileanna nios fearr i mBéarla né i nGaeilge ag formhor an
phobail, agus braitear go bhfuil an Ghaeilge nios deacra;
c. nil taithi ar leaganacha caighde&nacha agus réimsi sainitla teanga
agus deacrachtai leo da réir sin; mifhonn i gcas daoine airithe, dul i
ngleic leo né glacadh lena mbailiocht n6 a ndlisteanacht.
3. Bionn an Béarla & Gsaid i gcleachtais litearthachta a raibh an chosulacht orthu go
bhféadfai an earraiocht a bhaint as an nGaeilge iontu.
a) tausaid an Bhéarla fréamhaithe mar ghnathchleachtas sna hocaidi
litearthachta sin;
b) tuigtear gur tairbhitla feidhm a bhaint as an mBéarla iontu, creidtear
go mbeadh éifeacht agus toradh nior fearr as isaid an Bhéarla.'®
c) easpa muinine ar dhaoine as a scileanna litearthachta Gaeilge i
bhfearainn agus sa réimsi teanga airithe.
4. Fianaise an taighde chainniochtuil ata ag tabhairt le fios nach bhfuil scileanna
litearthachta i nGaeilge ag cuid shuntasach den phobal at& cothrom leis an

leibhéil oideachais fhoirmiuil ata bainte amach acu.

Ba ni ¢é a thainig chun solais, nar tugadh a dhéthain aitheantais do sa gcreat
coincheapuil, na an cion agus dilseacht fhairsing a léiriodh don Ghaeilge i measc
lucht a labhartha agus tabhacht na teanga mar chuid da bhféinitlacht agus da n-
eitneacht phearsanta agus phobail. Bhi na braistinti sin ag coimhlint, is léir, le
braistinti faoin easpa feidhme a bhi leis an nGaeilge ina dtaithi agus faoin aistriu
teanga ba Iéir a bheith ag titim amach. Bhi géilliulacht do chdinsi, narbh fhéidir aon
rud a dhéanamh fathu, le braith. Bhi an dilseacht sin ina ghné fiorthabhachtach de rdl
na Gaeilge i gcleachtais litearthachta agus d’fheidhm na Gaeilge in dcaidi

litearthachta nuair ab ann dd. Tagraiodh thuas do thabhacht thionchar an chérais

135 Caithfear géilleadh go mbionn an tuiscint sin bailf in an-chuid casanna.
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oideachais agus tacaiocht instititidi airithe stait agus statmhaoinithe, go mér mér sa
gceantar ina tégadh an suirbhé. Léiriodh go raibh bunscileanna litearthachta i
nGaeilge ag an-chuid den phobal agus scileanna leitheoireachta ag méramh mor an
phobail a chriochnaigh a gcuid oideachais meédnscolaiochta. Cuireann sé sin ar
chumas eagraiochtai agus institididi aititla, feidhm a thabhairt don dilseacht sin tri
an Ghaeilge a Uséid ina gcumarsaid scriofa laistigh den phobal agus cur le stadas

poibli na teanga.

6.3 An tSeirbhis Litearthachta d’Aosaigh sa nGaeltacht

6.3.1 Seirbhis Dhdtheangach do chustaiméiri
Anuas ar rél na mBord Oideachais agus Qiliuna maidir le beartais an Stéit i leith na

Gaeilge sa nGaeltacht,"*® ba thatal é de chuid an taighde chailiochtuil ¢ go mb’fhearr
le cainteoiri Gaeilge na Gaeltachta plé le seirbhis litearthachta d’aosaigh a chuireann
failte roimh Ghaeilge agus ata in ann a ngnothai a dhéanambh leo i nGaeilge. | gcas
cuid de na daoine, chuir sé sin ar a suaimhneas agus ar a gcompord iad, agus thug sé
misneach doibh go rabhadar ag plé le daoine a thuig a gculra agus a gcuinsi féin. Bhi
sé sin an-tabhachtach do dhaoine airithe, go mor mor le linn na dteagmhalacha luatha
agus ag tas an phraisis, nuair is leochaili a airionn daoine agus is 10 muinine iad. |
gcas an lonaid Fhoghlama i gCasla, thug an fhianaise le fios go raibh seirbhis a chuir
failte roimh Ghaeilge ag cur le héifeacht na hidirghniomhaiochta leis an bpobal
labhartha Gaeilge agus lena rannphairtiocht sa tseirbhis.

6.3.2 Priomhshruth na Seirbhise Litearthachta d’Aosaigh
Thug na foghlaimeoiri litearthachta ar cuireadh agallamh orthu le fios go raibh siad

sasta nd an-sasta leis an tseirbhis a bhi & cur ar fail déibh.

Cuireadh an-bhéim 6n tus sa tseirbhis litearthachta d’aosaigh in Eirinn ar mhianta
agus leas an fhoghlaimeora féin. Ba éiteas € seo a chuir NALA chun cinn go laidir
agus a d’imir an-tionchar ar an tseirbhis in Eirinn (NALA 2005a, Bailey 2006: 213).
D’aithin athbhreithnit na Roinne tabhacht an chuir chuige sin agus go raibh sé i réim
go foill ar fud fad na Seirbhise in Eirinn (Kett agus Lynch 2013: 35). Dheimhnigh na
foghlaimeoiri litearthachta, ar chuir mé agallamh orthu, a riachtanai agus a bhi an cur
chuige sin déibh chun tabhairt faoin bprdiseas foghlama agus chun coinnedil leis. Is
spriocgrapa ar leith iad na cainteoiri ddchais Gaeilge sa nGaeltacht (.i. Eireannaigh

136 Caibidil 2, fochaibidil 2.5.1.
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dhlchasacha até ag iarraidh scileanna litearthachta sa mBéarla ach nach é Béarla a
gcéadtheanga). Anuas ar a bheith ag labhairt teanga seachas teanga an mhoraimh, ta
tréithe eile ag roinnt leo (.i. conai i gceantair imeallacha tuaithe, nios sine, leibheil
isle oideachais fhoirmitil) a luaitear le dochdlacht nios airde scileanna isle

litearthachta. ™’

Bhi an-imni ar chuid de na solathraithe seirbhise ar cuireadh agallamh orthu go raibh
an t-eiteas agus an cur chuige sin a chur i leataoibh agus go rabhthas ag iarraidh
sruthlinit a dhéanamh ar an tseirbhis agus béim & cur ar thorthai airithe arbh éasca
iad a chainniocht(, a bhaint amach (.i. ardu leibhéil, gnéthu cailiochtai agus
creidiana). I ndiaidh na n-agallamh sin a bheith déanta, deimhniodh sa Straiteis
Litearthachta agus Uimhearthachta (SOLAS 2014: 99-102) go leanfar ag spreagadh
rannphairtiochta agus gndthi mérdhamhachtaini ag Leibhéil 1,2 agus 3 ach
deimhniodh fds féin tiomantas do sholathar ‘litearthachta a éasct do

chomhthéacsanna pearsanta, teaghlaigh, séisialta agus pobail” (102).

6.3.2.1 Teagasc Grupa
Ba é an gruprang seachtainiuil a chuirtear ar fail faoin bpriomhshruth litearthachta an

priomh-mhodh a raibh teagasc a dhéanamh ar litearthacht na Gaeilge nuair a
scridaiodh an cheist le foghlaimeoiri agus solathraithe seirbhise. Ta buntaisti airithe
a bhaineann leis an munla seachadta sin agus is docha gurb é ab fhearr a d’oirfeadh
do riachtanais foghlaimeoiri agus do chur chun cinn fhoghlaim na litearthachta

Gaeilge d’aosaigh faoi scath na Seirbhise:

e Tugann an lion foghlaimeoiri ata ceadaithe i ngrdprang (4 - 8 duine)
solubthacht &irithe do sheirbhis a éascaionn a reachtéil i gceantair tuaithe
Ghaeltachta mar ar mhinic dashlain a bheith ag baint le leordhéthain

rannphairtithe a earcu.

e Thug an taighde cailiochtuil agus cainniochtuil ar aon le fios gur fathanna
pearsanta ba mho a bhi ag spreagadh rannphairtiochta cé gur léiriodh
éagsulacht airithe sna hocéidi litearthachta ba mhian le foghlaimeoiri n6

freagroiri de chuid an tsuirbhé a dhéanamh i nGaeilge. Is féidir, i gcas an

137 Egach Caibidil 4, fochaibidil 4.1.2
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ghrapranga, pleanail a dhéanamh do mhianta éagsula foghlama na
rannphairtithe agus cothromaiocht airithe a phleanail chun freastal ar na
mianta sin.

e Isleir gur mian le lion airithe daoine cinamh agus tacaiocht a thabhairt da
gclann leis an obair scoile agus go raibh sé sin ina inspreagadh do lion éigin
foghlaimeoiri litearthachta Gaeilge agus freagroiri de chuid an tsuirbhé. Sa
gcas go mbeadh doéthain éilimh 6 thuismitheoiri arbh i an Ghaeilge a
bpriomhtheanga, ar chnamh sainidil litearthachta chun cuidit le hobair
scoile a gclann, d’fhéadfai féachaint ar an gceist ar thri scéim litearthachta
teaghlaigh ab fhearr freastal ar an éileamh sin. Samhlaitear, afach, gur mhinic
go mbeadh lion na ndaoine a bhi ag iarraidh cinamh le bunscileanna
litearthachta Gaeilge iseal agus gur tri reachtail graprang seachtainiuil a
bheifi ag iarraidh freastail ar mhianta foghlama na n-iarrthairi.

e Bhi dushlain nach beag ag baint le suim a mhascailt i sealbht bunscileanna
litearthachta agus le hearct rannphairtithe i ngripranganna litearthachta
Gaeilge sna ceantair Ghaeltachta is laidre Gaeilge. Ba chuid de na dashlain
sin braistinti daoine faoi easpa feidhmiulacht na Gaeilge sa saol
comhaimseartha agus faoina dheacra agus a bhi an Ghaeilge scriofa.
Caithfear a aithint go bhféadfadh na dushlain sin a bheith nios mo fés i
gceantair Ghaeltachta ata nios 10, inar mhionlach iad na cainteoiri
gniomhacha Gaeilge agus rdl nios imeallai ag an nGaeilge i saol na gceantar

sin.

6.3.2.2 An teagasc Duine-le-Duine
Ba rud neamhchoitianta ¢ scileanna litearthachta Gaeilge a bheith & dteagasc ‘duine-

le-duine’ sa munla traidisianta. Cé gur féidir go mbeidh éileamh ar an gcineal sin
seirbhise anois agus aris, ni moide go mbeidh rol suntasach choiche ag an manla sin
i gcas litearthacht na Gaeilge faoi scath na Seirbhise. Moladh tosaitheoiri a ghriosu
chun péirt a ghlacadh i ngriprang 6n tis nd chomh luath agus ata an misneach acu
(Roinn Oideachais agus Scileanna 2012: 7, Kett & Lynch 2013: 87). Ni docha go
mbionn an naire nd an stiogma céanna ag baint le heaspa bunscileanna i nGaeilge
agus a bhionn i gcas an Bhéarla agus chonacthas go mbionn cibé éileamh ata ann do
bhunscileanna Gaeilge 6 dhaoine ata réasinta sasta lena gcumas i mBeéarla agus iad

muinineach go leor le freastal ar ghraprang.
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6.3.2.3 Teagascdiri cdilithe chun cinamh a thabhairt sa dd theanga.
Bhi cuid de na heagraithe litearthachta den tuairim go raibh sé an-deacair teagascoiri

cailithe a earcu a bheadh in ann seirbhis a chur ar fail i mBearla agus i nGaeilge agus
scileanna litearthachta a theagasc sa da theanga. Bhi ceist ann faoi sheirbhis a
thairiscint nuair narbh fhéidir i a chur ar fail. Moladh le linn an taighde chailiochtuil,
da mbeadh teagascoir datheangach amhain sa tseirbhis aitidil acu, go bhféadfadh de

shainchdram a bheith ar an teagascoir sin an tseirbhis i nGaeilge a fhorbairt; an t-

.....

6.3.2.4 Munlai Dianteagaisc.
Labhair na heagraithe litearthachta faoina dheacra agus a bhi sé clair airithe

oideachasula a redchtail sna ceantair fhairsinge tuaithe a bhi faoina gciram agus leis
an scaipeadh tireolaioch a bhi ar an daonra iontu. Ar ndoigh, ni deacracht i seo ata
teoranta do cheantair Ghaeltachta amhain agus aithniodh san athbhreithnid a rinne an
Roinn Oideachais agus Scileanna ar an tseirbhis na dashlain a bhain le reachtail clair
den tsaghas sin i gceantair tuaithe (Kett & Lynch 2013: 43). Ta casadh sa mbreis ar
an deacracht sin sa nGaeltacht i gcomhthéacs ‘an creimeadh leantinach ar dhlts na
gcainteoiri Gaeilge i gceantair thraidisitinta na Gaeilge’ (Pétervary T. et al. 2014:
225). Ina theannta sin, ba i fianaise na solathraithe seirbhise sa nGaeltacht gur ar
bhunscileanna i mBéarla a bhi an t-éileamh is mo6 6 dhaoine sa nGaeltacht nach raibh

na bunscileanna sin acu.

6.3.3 Riachtanais Phobal na Gaeltachta maidir le Litearthacht i nGaeilge

agus an Phleandil Teanga
Ta préiseas reachtuil pleanala teanga forordaithe in Acht Gaeltachta 2012 faoina

nglacann pobal na Gaeltachta freagracht as a dtodhchai féin mar phobal sainiuil
teanga agus leagtar rol ar an earnail phoibli go haitiutil feidhmiu i slite a chuideodh
leis (Roinn Ealaion, Oidhreachta agus Gaeltachta 2014: 15-16).

Bunaiodh gréasan Gaeltachta i gContae na Gaillimhe idir Bord Oideachais agus
Oilitna na Gaillimhe agus Ros Comain agus eagraiochtai oideachasula agus
forbartha eile ata gniomhach sa nGaeltacht. T4 d’aidhm ag an ngréasan obair na n-

eagraiochtai sin a chomhord( agus solathar breisoideachais agus oilitna a fhorbairt
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ata dirithe ar riachtanais aitheanta.*®®

Moltar a leithéid de ghréasain le heagraiochtai
aititla agus araile i dtreoirlinte na Roinne don tseirbhis litearthachta (Roinn
Oideachais agus Scileanna 2012: 9). Is ceist i go bhfeadfai a chioradh tri phroiseas
comhairliuchain i dtaca leis an bpleanéil teanga na cén tsli arbh fhéidir cuidiu le
daoine sa nGaeltacht agus le pobail Ghaeltachta na scileanna litearthachta ata de
dhith orthu a shealbht chun cur ar a gcumas Usaid na Gaeilge sa nGaeltacht a

mhéad(i chomh fada agus gur mian leo é sin a dhéanamh™**

agus cén rol a
d’fhéadfadh a bheith ag na Boird Oideachais agus Oiliina maidir le solathar an

chinaimh at ag teastail.

Ni mér cur san aireamh a chasta agus ata comhdhéanamh teangeolaioch agus
socheolaioch na bpobal Gaeltachta sa l& ata inniu ann agus go bhfuil speictream
leathan daoine 6 thaobh cumais agus culra teanga agus oideachasuil, le réimse
riachtanas éagsuil, d& mbeifi chun freastal orthu 6 thaobh litearthachta sa nGaeilge
de (Figiur 70).

Ni mor cur san aireamh freisin go bhfuil éagstlacht mhér idir dlds na gcainteoiri
Gaeilge agus feidhm agus stadas poibli na teanga i gceantair Ghaeltachta seachas a
chéile. Chiallodh sin nach mbeadh an tdbhacht choibhneasta chéanna idir na
catagoiri i gceantar thar a chéile. Airitear, freisin, riachtanais grapa a thiteann

lasmuigh de ghnathfheidhm na Seirbhise Litearthachta d’Aosaigh.

(c) agus (d) Foghlaimeoiri Gaeilge
Feicfear go n-airitear daoine ar mhian leo an Ghaeilge a fhoghlaim mar theanga. Ta
inmharthanacht nd athréimid Gsaid na Gaeilge i gcleachtas litearthachta phobal na
Gaeltachta ag brath cuid mhér ar dhea-thoil na coda sin den phobal nach bhfuil an
Ghaeilge acu agus ar an bhfonn até orthu céimeanna a thogail scileanna sa teanga sin

a shealbhu.

138 Eolas 6 Eithne Nic Dhonnchadha, Bord Oideachais agus Oilitina na Gaillimhe agus Ros Coméin ar
29 Bealtaine 2015. Mhinigh si, chomh maith go raibh sé beartaithe gréasain a thionscnamh i
gcontaetha eile Gaeltachta.

139 ‘Literacy increases the opportunity for individuals and communities to reflect on their situation
explore new possibilities and initiate change’ (NALA 2005a: 12).
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Figiur 70 Cuig chatagoéir foghlaimeoiri (n6 abhair foghlaimeora) i bpobail na Gaeltachta agus
riachtanais shainila litearthachta Gaeilge a bhainfeadh leo.

Scileanna isle labhartha Scileanna measartha / Ardscileanna labhartha
agus tuisceana maithe labhartha agus agus tuisceana
tuisceana

(d) Foghlaimeoiri () Cainteoiri Liofa
Bisitla e Scileanna nios airde
e Cruinneas agus saibhrit litearthachta

teanga lena n-airitear e Ardréimsi teanga
forbairt scileanna
litearthachta.
(c)Foghlaimeoiri
Gaeilge e
. Bu,r_ls,cilealn,na tﬁagga It,ansh — (b) Cainteoiri /
n-airitear 1léamh & scriobh. Teanga PTIrR ] o
Iarthraldls_lunta (a)Cainteoiri
e Scileanna litearthachta — ‘chai
ag réimse leibhéal. Alstridi Dachais
e Cruinneas & saibhri Teanga
\ teanaa e Bunscileanna
Litearthachta

Scileanna maithe tuisceana
agus measartha/maithe
labhartha

Ba é taithi cuid de na n-eagraithe litearthachta gur 6 dhaoine gan Ghaeilge a bhi an t-
éileamh is suntasai ar chinamh, go mér moér 6 dhaoine a raibh clann acu ag freastal
ar scoileanna aitiula. Ta moltai foilsithe ag an Roinn Oideachais agus Scileanna
maidir le Polasai don Solathar Oideachais i Limistéir Ghaeltachta (2015) agus moltar
céimeanna chun rol na Gaeilge i saol scoileanna na Gaeltachta a threisit (15-16)

agus tacaiocht a thabhairt do thuismitheoiri paisti scoile Gaeltachta (19).

Is féidir go mbeadh riachtanais shainitla fhoghlama ag an té a chénaionn sa
nGaeltacht (n6 i gceantair Ghaeltachta seachas a chéile) a bhaineann le feidhmeanna
praiticitla cumarsaide nd le foghlaim na cantna aititla, nach mbeadh an tabhacht
chéanna leo i gcas lucht freastail ar rang lasmuigh den Ghaeltacht agus ta ag
foghlaim na Gaeilge mar chaitheamh aimsire. | gcas daoine ar musclaiodh a suim i
bhfoghlaim na teanga cheana féin agus a bhfuil cumas fonta cumarsaide bainte
amach acu, is féidir go mbeidis ag iarraidh cur lena n-acmhainneacht teanga chun cur
le réimse agus feidhmiulacht a ngniomhaiochtai i nGaeilge. Bheadh cleachtais

litearthachta go hard i measc na ngniomhaiochtai sin agus na scileanna agus an
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mhuinin uathu chun dul i mbun gniomhaiochtai airithe breise litearthachta i

nGaeilge.

(e) Cainteoiri Liofa.

Is cainteoiri liofa Gaeilge iad seo, cibé acu cainteoiri dichais né foghlaimeoiri, a
bhfuil bunscileanna litearthachta acu (n6 scileanna ag leibhéil nios airde) agus
medanscolaiocht uachtarach, ar a laghad, ag a bhformhor. Ba den ghripa seo méramh
fhreagrairi an tsuirbhé. Ina theannta sin, bhi éileamh ar chinamh chun scileanna a
fheabhsu chombh laidir céanna i measc an na bhfreagroiri a bhainfeadh leis an ngrapa
seo (NFQ3+ 61%, Oideachas Tril Leibhéal 56.2%) leis an éileamh 6 aon ghripa
eile. Ba r6-dhdcha go raibh fonn a léirid ag an ngripa seo a gcuid scileanna i
nGaeilge a thabhairt cothrom n6 nios gaire da scileanna i mBeéarla agus, biodh gur
doiche réimse scileanna a bheith acu cheana féin, ta na scileanna ata de dhith ag
leibhéil ata nios airde na leibhéil an oideachais bhunata d’aosaigh. Is docha chomh
maith go mbeadh riachtanais shainitla ag daoine n6 foghripai daoine sa ngripa seo
a bhaineann lena ngairm, le hobair dheonach, le hoideachas no réimsi eile
gniomhaiochtai ata tabhachtach doibh. Is ro-dhdcha gur 6n aicme seo daoine is mo a
thiocfadh an cheannaireacht 6 thaobh rél agus fheidhm na Gaeilge mar theanga

phobail.

Pé acu tri ghréasain Ghaeltachta no tri phroiseas comhairlitchain ar leith a
bhainfeadh leis an bpleanail teanga, d’fhéadfai riachtanais aititla sa réimse seo a
fhormheas agus plé leis na pairtithe leasmhara pleanala teanga agus oideachasula
eile maidir le rol an Bhoird i bhfreastal ar na riachtanais aitheanta sin i bpdirt leis na

gniombhairi eile.

6.3.3.1 An Phleandil Teanga lasmuigh den Ghaeltacht
| dtreoirlinte na Roinne Oideachais agus Scileanna, deimhnitear gur feidir leis an

tSeirbhis Litearthachta cinambh leis an nGaeilge a thabhairt sa nGaeltacht mas ga. Ni
[éir an féidir a thuiscint 6na treoirlinte céanna, d& bhri sin, nach féidir cinamh a
thabhairt leis an nGaeilge lasmuigh den Ghaeltacht. San Acht Gaeltachta, 2012, go
hairithe, forailtear d’aonaid phobail ar leith pleandla teanga, lasmuigh den
Ghaeltacht: na Bailte Seirbhise Gaeltachta agus na Lionai Gaeilge. T4, a bheag né a
mhor, an rol céanna ag comhlachtai poibli tact leis na pobail seo Usaid na Gaeilge a

225



Caibidil 6: Plé agus Tatal

mhéadu. D’théadfadh go sainaithneofai riachtanais maidir le muineadh na Gaeilge

agus litearthacht na Gaeilge i gcas na bpobal sin freisin.

6.3.4 Meastinu
Leirionn taighde go naisiunta go bhfuil réimse leathan nésmhaireachta a leanacht ag

seirbhisi aitidla litearthachta chun scileanna tosaitheoiri agus foghlaimeoiri a mheas
agus chun leibhéil a shainia déibh. Bhi feidhm & baint as uirlisi meastnaithe difritla
agus agallaimh chuige sin (Carrigan & Downes 2010; Kett & Lynch 2013). Ba é an

dala céanna € i gcas an taighde seo a rinneadh sa nGaeltacht.

Faoi mar até an t-éileamh ar chinamh le Gaeilge san am i lathair, is rédhdcha go
mbionn meascéan de leibhéil i gceist le rannphairtithe i ngraprang agus nach bhfuil
doéthain éilimh chun grapranganna a chur ar fail do gach leibhéal. Is léir nach i gcas
na Gaeilge amhain is féidir a leithéid a bheith i gceist (Kett & Lynch 2013: 12).

Tugadh faoi na critéir mheasunaithe litearthachta ag NFQ 1-3 a chur in oiritint don
Ghaeilge chun criche an tsuirbhé a rinneadh sa taighde seo, ag cur san aireamh
tréithe sainiula na Gaeilge féin agus ceisteanna bailiochta culturtha a bhaineann le
feidhm na Gaeilge sa nGaeltacht chomhaimseartha agus i gcomhthéacs an aistrithe
teanga.'* Is féidir go rachadh sé chun tairbhe na seirbhisi litearthachta d’aosaigh
agus do na foghlaimeoiri araon d& mbeadh sé aontaithe cén chaoi a gcuirfi na critéir
mheasUnaithe ag na leibhéil isle litearthachta NFQ i bhfeidhm né in oiritint don
aosach liofa Gaeilge. Bheifi ag tdgail ar an obair ata déanta ag Breacadh go nuige
seo san Anailis ar Dhushlain Litrithe / Léitheoireachta de chuid na scéime
foghraiochta até & forbairt acu, ‘Mar a Déarfa’, agus ar thaithi na solathroiri seirbhise
ar mhianta foghlama na bhfoghlaimeoiri, ar nddar na ndeacrachtai a bhionn acu agus

na fathanna a bhionn leo.

Tagraiodh cheana do riachtanais fhoghlaimeoiri aosach ata n6 a bheadh ag iarraidh
teanga na Gaeilge a fhoghlaim. Ma bhionn rath ar phroiseas na pleanala teanga,
d’théadfadh riachtanais an ghrupa seo daoine a bheith ina ghné tabhachtach den
oideachas aosach amach anseo. Ina theannta sin, beidh scileanna labhartha agus

cluasthuisceana ina ngnéithe nios suntasai den fhoghlaim i gcas an aosaigh 6ig a

140 Caibidil 2, fochaibidil 2.7.2, Caibidil 3, fochaibidil 3.5.2.2 agus Aguisin F.
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togadh le Gaeilge n6 go datheangach agus ar mian leis nd Iéi feabhas a chur ar a
c(h)uid scileanna sa teanga sin. Mhol an t-athbhreithnit ar an tSeirbhis Litearthachta
go mbeadh critéir fhoghlama an Bhéarla mar dara teanga (ESOL) ag freagairt do
Chomhchreat Tagartha na hEorpa um Theangacha'** (Kett & Lynch 2013:88). T4
leibhéil an Chomhchreata chomh fada agus a bhaineann siad leis an nGaeilge
forbartha ag lonad na dTeangacha, Ollscoil Mha Nuad.*? Is féidir go n-oirfeadh an
Chomhchreat do mhuineadh na Gaeilge n6 d’theabhsu scileanna cumarsaide Gaeilge
i gcomhthéacs Gaeltachta mar go gcuirtear an-bhéim inti ar fheidhm phraiticidil
chumarséide i gcomhthéacsanna soisialta mar theanga phobail.

6.3.4.1 An litearthacht chomhthdite, cldir eile oideachais aosaigh agus
bhreisoideachatis.

Ta béim bhreise & cur ar éifeacht comhthathi seachadadh scileanna litearthachta i
scéimeanna agus i gclair eile oideachais pobail, breisoideachais agus oilidna
(EGFSN 2007: 7; Roinn Oideachais agus Scileanna 2012: 10, SOLAS 2014: 98, 101,
141). Gan dabht, t& dushlain mhora roimh na boird oideachais agus oilitina seirbhisi
oideachais a sheachadadh tri Ghaeilge i gceantair Ghaeltachta, go mér mér i gcas
ceantar beag Gaeltachta nd i gceantair nach i an Ghaeilge an teanga cheannasach

phobail iontu nios mo.

Fiu sna ceantair is laidre Gaeilge, td mionlach suntasach ina gcénai iontu ata
aineolach uirthi. Ina theannta sin, thug an taighde seo le fios go raibh scileanna
litearthachta ni b’fhearr i mBéarla né i nGaeilge ag cuid shuntasach né ag méramh
na gcainteoiri Gaeilge ar a mbeadh clair oideachastila d’aosaigh na mBord
Oideachais agus Oiliuna dirithe. Is docha, da bhri sin, gur mhoé agus gur dashlanai an
tacaiocht litearthachta a bheadh ag teastail i nGaeilge na i mBéarla. Ta gach
dealramh ar an scéal go roghnddh céatadan suntasach d’fhoghlaimeoiri, ar
Ghaeilgeoiri iad, Béarla i gcas aon obair léitheoireachta agus scribhneoireachta agus
nocht roinnt rannphairtithe an tuairim, le linn agallaimh an taighde chailiochtuil go
raibh sé ni b’fheidhmidla sainscileanna agus an téarmaiocht a bhaineann leo a

fhoghlaim i mBéarla.

141 Council of Europe 2011 (http://www.coe.int/t/dg4/linguistic/Source/Framework EN.pdf)
Y2 hitp:/iwww.teg.ie/
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Nil aon rogha simpli ann ach caithfear a aithint go bhfuil agus go mbeidh tionchar
ag cinnti a dhéanfar sa réimse seo ar fheidhmiulacht na Gaeilge sa nGaeltacht, ar
fheidhmidlacht agus ar inmhianaitheacht scileanna litearthachta sa teanga sin ach go

hairithe agus d’fhorchéimnit an oideachais tri mhean na Gaeilge.

6.3.5 ROl Bhreacadh i réimse na Litearthachta d’Aosaigh
Tuigeadh do na heagraithe litearthachta ar labhraiodh leo, gurbh € riaradh na

seirbhise i mBéarla a bpriomhchuram agus bhi ddshlain mhora ag baint le seirbhis a
sheachadadh go héifeachtach leis na hacmhainni teoranta agus an fhoireann a bhi ar
fail doibh. Léirigh téarmai a tsaideadh ar nos ‘an scéim Bhreacadh’ n6 ‘the
Breacadh Scheme’ gur tuigeadh do chuid diobh gur ghnd é cur chun cinn seirbhise
Gaeilge a bhain le Breacadh go priomha. Ba chiram breise € sin nach raibh an
tosaiocht chéanna ag baint Iéi na méran €ilimh air 6na pobail Ghaeltachta a bhi

faoina gcuram.

6.3.5.1 ROl Gniomhach ar bhonn ditiuil
Shil cuid acu go mba choir do Bhreacadh a bheith ag glacadh rél ceannasaiochta

maidir le cur chun cinn seirbhise go haitidil agus ag cotha éilimh uirthi tri
fhograiocht agus idirbheartaiocht le ceannairi pobail agus araile. Braitheadh go raibh

an saineolas cui ag Breacadh chuige sin.

6.3.5.2 R0l abhcoideachta
Roinneadh an tuairim nach raibh moran airde & tabhairt ar chdinsi sainiula séisialta

agus teanga na Gaeltachta nuair a bhi beartais & ndéanamh no treoirlinte agus
scéimeanna a gceapadh a bhain leis an tseirbhis litearthachta agus mhol an duine sin
go mbeadh rél abhcoideachta ag Breacadh maidir le riachtanais phobal na Gaeilge
agus na Gaeltachta a chur san aireamh.

6.3.5.3 Scéim Foghraiochta
Nuair a cuireadh agallaimh ar na heagraithe litearthachta agus na teagascoiri, bhi

scéim foghraiochta & forbairt ag Breacadh ar shealbhd bunscileanna Iéitheoireachta
agus litrithe do chainteoiri duchais /liofa Gaeilge agus aird mar is cui a tabhairt
d’fhoineolaiocht na bpriomhchanuinti Gaeltachta. Deimhniodh an ga a bhi ann le
habhar a thacodh le sealbhu bunscileanna ag an leibhéal is bunusai. Cuireadh in iul

go raibh géargha lena leithéid de scéim no coras. Moladh:
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(i) Coras céimiuil a léireodh na céimeanna agus ord na gcéimeanna gur choir
a ghlacadh chun na bunscileanna sin a mhaineadh / fhoghlaim go

héifeachtach.

(i) ~ N&r mhor an céras sin a bheith inchurtha in oiritint do riachtanais éagsula
an fhoghlaimeora; go bhféadfai na scileanna ata aige /aici acu a aithint
agus plean oibre a dhearadh chun dul chun cinn éifeachtach a dhéanamh
oOn ait a raibh na foghlaimeoiri ar an gconair maidir le sealbhu

bunscileanna.

(ili) ~ Nar mhor dothain treoracha a bheith ann do theagascoiri maidir le
feidhmi( an chérais ionas go mbainfi an earraiocht agus an tairbhe ab

fhearr as.

(iv)  Réimse nios leithne dbhar agus modhanna, a bheadh oiritinach
d’fhoghlaimeoiri aosach, a thacodh i slite difritla le daingnit agus treisiu

a raibh foghlamtha né sealbhaithe ag gach céim.

Mireanna Gramadai
Bhi rannphairti amhain den tuairim nar choéir go mbeadh mireanna né ceachtanna

gramadai mar chuid den chdras sin ach gur chdir go ndireodh sé ar dhichédu agus
litrid amhain. Mhinigh rannphairti eile go mbionn céimeanna beaga gramadai a
ndéanamh sna ranganna mar nach mbionn deilbhiocht agus comhréir na teanga
tugtha leo chomh hiomlan né chomh cruinn ag na foghlaimeoiri 6ga agus go dtugann
sé muinin d’fhoghlaimeoiri le Gaeilge labhartha nios cruinne, go hairithe nuair ata
siad ag scriobh. Bhi ‘gramadach chasta’ na Gaeilge ar cheann de thréithe na Gaeilge

scriofa a rinne ni ba dheacra i i dtuairim cainteoiri ddchais.

Is i an cheist anseo na an coir go mbeadh mireanna gramadai mar chuid dldth den
Sceim no an cair (nd an féidir ) ceisteanna agus scileanna a bhaineann le gramadach
na teanga a phlé i modhanna no i slite eile atd neamhspleéch ar an Scéim
Foghraiochta. Agus an cheist sin (agus ceisteanna eile faoi chomhdhéanamh na
Scéime) & meas, moltar na hathruithe déimeagrafacha teangeolaiochta ata ag titim
amach a chur san aireamh. An oirfeadh comhdhéanamh na Scéime Foghraiochta do
chainteoiri dichais 6ga ((b) cainteoiri iarthraidisiunta) agus d’fhoghlaimeoiri
Gaeilge, nd an bhféadfadh si a bheith ina taca do shealbhu bhunscileanna
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litearthachta Gaeilge ina gcas siud, fit agus go raibh curaclam eile foghlama Gaeilge

a leanacht acu?

6.3.5.4 Abhar Léitheoireachta agus acmhainni teagaisc
Moladh an t-abhar Iéitheoireachta a bhi a chur ar fail ag Breacadh go mér mor toisc

gur aithniodh a leithéid d’abhar, a bhi feilitnach d’thoghlaimeoiri aosacha, a bheith
gann. Tugadh le fios go raibh cuid den abhar sin a Gsaid ag foghlaimeoiri aosach
Gaeilge freisin. Ta fianaise an taighde seo ag tabhairt le fios gur abhar
Iéitheoireachta a bhaineann le suimeanna pearsanta agus a chuideodh le feidhmeanna
soisialta agus pobail is mé a d’oirfeadh do mhianta agus riachtanais fhoghlaimeoiri
litearthachta Gaeilge ag leibhéil suas go dti NFQ3 agus do ghUpranganna.

Oireann Gsaid na gcanuinti aitidla i gcuid den &bhar léitheoireachta agus abhar a
Iéirionn gnéithe de shaol traidisitnta soisialta agus den oidhreacht Ghaeltachta
d’thoghlaimeoiri arbh i a gcéannacht mar chainteoiri Gaeilge n6 do bhaill de phobal
sainidil Gaeltachta ina inspreagadh tabhachtach doibh. Ina theannta sin, mar ata
aitheanta cheana, ta isaid na cantina aitiula ina cinamh d’fhoghlaimeoiri gur deacair

leo réimsi eile teanga, ag an leibhéal foghlama ag a bhfuil siad.

Ta tairbhe ann freisin, &bhar a sholathar a bhaineann leis an saol comhaimseartha
agus a chuireann i lathair an fhoghlaimeora réimse teanga, foclora agus téarmaiochta
a bhaineann le dioscursa faoi abhair is spéis leo n6 a chuideodh leo plé i nGaeilge
leis na hdcaidi litearthachta ba mho a léiriodh suim iontu ina saol. Airitear ansin,
cuidiu le gasuir leis an obair scoile agus 6caidi litearthachta a bhaineann le saol na

hoibre agus an oideachais — na bunscileanna cumarsaide.

6.3.5.5 Speictream nios leithne foghlaimeoiri faoin bPleandil Teanga
Tagraiodh i bhfochaibidil 6.2.2. do chuig chatagdir foghlaimeoiri n6 abhar

foghlaimeora atathar n6 a d’fhéadfai a bheith ag freastal orthu sa nGaeltacht ma
shainaithnitear riachtanas no éileamh trid an bprdéiseas pleanala teanga. Bheadh
nadur agus comhdhéanamh na n-aiseanna teagaisc a bheadh ag teastail ag brath ar

nadur aon solathair oideachais a bheart6fai a chur ar fail.

Ma bhionn rath ar phroiseas na pleanala teanga sa nGaeltacht, is féidir gur i solathar
ctnaimh d’fhoghlaimeoiri Gaeilge ag leibhéil dhifritla cumais, is mé a d’aithneofai

éileamh.
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Tuigtear go mbionn roinnt cainteoiri ddchais 6ga ((b) iarthaidisiinta) ag freastal ar
ranganna litearthachta cheana féin agus aithniodh go mbionn riachtanais acu a
bhaineann le cruinneas teanga (agus saibhriu teanga) idir an fhocal labhartha agus
scriofa. D’fthéadfadh sé go mbainfeadh riachtanas den chineal céanna le

foghlaimeoiri bisitla Gaeilge (d) maidir le feabhsu agus saibhrit na Gaeilge.

Léirigh an suirbhé go raibh suim ag daoine a raibh bunscileanna (NFQ3) acu cheana
féin ach ar theastaigh uathu cur lena gcumas. D4 shainaithneofai tri na gréasain
Ghaeltachta no trid an bprdiseas pleanala teanga, rol do bhoird oideachais agus
oiliuna i solathar cunaimh (pé acu astu féin nd i bpairt le hinstitiuidi eile), bheadh
ceist le cioradh an raibh gé le tairgeadh nd solathar abhar nua tacaiochta,
téacsleabhar agus araile. Léirigh céatadan ard de na freagréiri cumasacha sa suirbhé
fonn a scileanna a fheabhsu a bhi dbhartha da saol oibre. Is féidir, mar sin, go
mbeadh téir ar chursai a dhireofai ar riachtanais shainitla ghrapai ar leith gairme,
soOisialta agus oideachais (mar shampla, muinteoiri, riarthéiri, daoine a raibh baint
acu le heagraiochtai pobail, réamhchirsa den Dioploma sa Ghaeilge Fheidhmeach).
Aris sa gcas seo, bheadh rol ag Breacadh tacu leis na Boird cursai a dhearadh né a

chur in oiridint do riachtanais grapai sainspéise.

D& mbeadh i gceist freastal orthu, bheadh cinneadh le déanamh maidir le rél na
mBord i solathair an chinaimh sin agus cén riachtanas ata ann ¢ thaobh solathar

abhair oiritnacha teagaisc mura bhfuil abhair oiriinacha ar fail cheana féin.

Té& téacsleabhair Ghaeilge curtha ar fail ag Breacadh i gcéas ranganna bunsileanna
agus eile (Cumarsaid, TFC agus araile) agus do ranganna eile oideachais aosaigh.
Aris anseo, ta riachtanas sa réimse seo ag brath go mér ar chinnti na mBord maidir le
solathar an oideachais aosaigh tri Ghaeilge sa nGaeltacht agus feidhm agus cur

chuige na litearthachta comhthaite ba gha a chur ar fail chun go mbeadh rath orthu.

Is féidir go mbeadh oilidint ar leith ag teastail 6 theagascdiri (i) i dteagasc
bunscileanna litearthachta do chainteoiri liofa Gaeilge, (ii) i seirbhis foghlama
Gaeilge d’aosaigh agus clair breisoideachais de chinealacha ¢agsula a chur ar fail 1
nGaeilge ina ndéanfar litearthacht sa nGaeilge a fhorbairt i mbealach comhthaite.

Thitfeadh se laistigh de dhlinse Bhreacadh cuidiu leis an tsainoilitint sin a fhorbairt.
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6.4 Srianta Thaighde an Staidéir agus Ceisteanna do Thaighde
Breise

Taighde fionnachtana a bhi sa staidéar seo ar réimse sainiuil sa tsochtheangeolaiocht

nar saothraiodh moéran roimhe seo agus ni raibh sa staidéar seo ach tdsphointe agus

‘an céadspléachadh’ ar abhar aimplé€iseach ilghnéitheach na litearthachta Gaeilge sa

nGaeltacht.

Ba dhiol iontais a liacht duine a bhi sésta tabhairt faoi na mireanna tastala sa suirbhé,
ar iarratas 6 dhaoine ag leic a ndorais. Mar sin fein, bhi lion na bhfreagroiri le
hoideachas nios isle (faoi bhun leibhéal na meanscolaiochta uachtarai) beag. Thug an
taighde le fios go raibh scileanna isle litearthachta Gaeilge nios fairsinge ina measc
na i measc na gcatagoiri eile oideachais. Is féidir go raibh Cuid Il den Suirbhé (na
mireanna tastala) ina dispreagadh do chuid diobh siud ar scileanna isle aon
rannphairtiocht a bheith acu sa suirbhé agus go bhféadfadh go mbeadh tuairimi na
coda sin den phobal nios ionadai i dtorthai Cuid Il den suirbhé i dtaca lena
gcleachtais litearthachta a ndearcadh agus a mianta i leith scileanna litearthachta sa

teanga.

Bhi impleachtai ag rannphairtiocht iseal an ghrdpa seo don anailis staitistitil. Agus
an anailis chulchéimnithe & déanamh ar na sonrai rannphéirtiochta, léitheoireachta
agus scribhneoireachta, bhi mhiniciocht ionchais isle ( < 5) i nios m6 na 20 % de
cillini na gcrostablaithe agus bhi cillini folmha ann. De réir an na ngnathshlata
tomhais (Cochran 1955: 420), ta amhras ann faoi chruinneas na staitistice suntais sna
tastalacha feilitint mhunla agus feabhas feilitna. Tathar ann a déarfadh nar choéir aon
infeireas ginearalta a dhéanamh i gcds mar sin (Garson 2012: 12-13). Gan dabht ar
bith, is féidir cuinsi maithe turgnamhacha a bheith faoi deara miniciocht iseal
ionchais i gcasanna taighde shoisialta. Ni mdide, mar shampla, go mbeadh lion mor
freagroiri ag leibhéil arda oideachais ag Iéiriu cumas iseal litearthachta, na a
mhalairt, na freagrdiri le leibhéil isle oideachais ag léirit cumas ard litearthachta. Sa
gcas seo, afach, bheadh an chosulacht air gur chuir an easpa rannphairtiochta sa
suirbhé i gcas an daonra le leibhéil isle oideachais le lion agus céatadan na gcillini
folmha né le comhaireamh ionchais iseal. D’aitigh Roscoe agus Byars (1971), go
raibh an tslat tomhais sin nios déine nd mar is g4 agus gur chruthaigh sé deacrachtai

da réir i taighde sna heolaiochtai séisialta (755). Mhaiodar gur léirigh a gcuid taighde
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go raibh cruinneas inghlactha i gcasanna ina raibh nios mé na céim shaoirse amhain
agus meanchomhaireamh ionchais iosta de 6 nuair a bhi an mhiniciocht ionchais idir
na cillini an-neamhchothrom ( 759). Sasaiodh an coinnioll sin i gcés na dtri mhanla

chulchéimnithe a cruthaiodh sa taighde seo.

Is féidir go rabhthas ag iarraidh an iomarca a bhaint amach in aon suirbhé amhain
agus go mb’ thearr ¢é a theorannti don cheistneoir i gCuid Il amhain. Sa gcés sin
d’théadfadh an ceistneoir a bheith ni ba iomléine agus ni ba chuimsithi agus gan an

srian céanna ama ag bheith ag baint leis.

Dhirigh an suirbhé ar na bunscileanna litearthachta (NFQ1-3) ar an Gdar gur ag na
leibhéil sin a bhionn an tSeirbhis Litearthachta d’ Aosaigh ag plé. Léirigh an suirbhé
go raibh na bunscileanna sin ag formhér na gcainteoiri Gaeilge a chriochnaigh a
gcuid iarbhunoideachais no a fuair oideachas triu leibhéal. Léirigh cuid diobh sin
scileanna ag leibhéal nios airde na na bunscileanna sin. Is ceist gan freagairt fos an
bhfuil scileanna litearthachta Gaeilge acu a bheadh comhionann leis an leibhéal
oideachais ata bainte amach acu n6 déthanach le feidhm a bhaint as an teanga in
océidi litearthachta ina saol da mba mhian leo é sin a dhéanamh. Ta tabhacht nach
beag le scileanna ag na leibhéil sin don phleanail teanga chun feidhm a bhaint as an
nGaeilge i ndiméin thabhachtacha shoisialta, intleachtula, oideachasula agus
riarachain. Chun dha shampla a lua; is € Acht na dTeangacha Oifigitla 2003
priomhmheicniocht an Stait ‘asaid na Gaeilge a chur chun cinn chun crioch oifigiuil
an Stait.”'*® Diritear nach mér go hiomlan san Acht sin ar an gcumarsaid scriofa ach
ni mor na scileanna cui litearthachta i nGaeilge a bheith ag cainteoiri na Gaeltachta
chun earraiocht a bhaint as a bhfuil & thairiscint agus chun go n-éireodh leis an gcur
chuige sin. Earnail eile is ea an ollscolaiocht Ghaeilge, mé ta aon rath le bheith ar
fhorbairt na hollscolaiochta tri Ghaeilge, nior mhér na scileanna litearthachta cui a

bheith ag an bpobal chun teacht i dtir ar na deiseanna oideachais sin.

Rinneadh an taighde i gceantar amhain Gaeltachta. Gheofai léargas ni b’iomlaine ar
litearthacht Ghaeilge sa nGaeltacht ach taighde a dhéanamh i gceantair eile
Ghaeltachta.

143 Acht na dTeangacha Oifigitla 2003 (Uimhir 32 de 2003) Réamhra.
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Diriodh go heisioch sa staidéar seo ar chainteoiri liofa Gaeilge agus ar chainteoiri
duchasacha den chuid is mé. Ta mionlach suntasach ina gconai i ngach ceantar
Gaeltachta sa tir nach bhfuil cumas fonta sa nGaeilge acu n6 ata aineolach ar fad
uirthi. Ni féidir feidhm na Gaeilge i gcleachtais litearthachta an phobail né pleanail
don Gsaid sin a mhéadu gan cumas, mianta, agus dearcadh lucht an Bhéarla sa

nGaeltacht a chur san aireamh.
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Caibidil 7: Moltai

Sa gCaibidil dheiridh seo, déantar moltai maidir le solathar seirbhise do phobal
Gaeilge na Gaeltachta. Moltar bearta a chreidtear a rachadh chun tairbhe na seirbhise
agus pobal na Gaeltachta i bhfianaise an taighde a rinneadh. Ni hionann sin agus a ra

nach bhfuil na bearta sin, né cuid diobh, & ndéanamh cheana féin ina aiteanna airithe.

Ta an t-aistrit teanga curtha i gcrich, a bheag n6 a mhor, thar an gcuid is mé den
Ghaeltacht oifigitil agus is mionlach anois iad na cainteoiri gniomhacha Gaeilge sa
Ghaeltacht tri chéile. Ina bhfuil fanta den Ghaeltacht inar méramh iad, ta an
Ghaeilge ag géilleadh sli idir dhlts na gcainteoiri agus réimse na bhfearann ina
mbaintear feidhm aisti. Is i measc an chuid is éige den phobal aosach agus i measc
na nglun ata ag fas anios ina ndiaidh, is laidre ata an t-aistrid teanga sin le feiceail.
Té agus beidh a rian sin ar chleachtais litearthachta an phobail agus feidhmitlacht
scileanna litearthachta Gaeilge iontu. Is i gcuinsi na géarchéime teanga sin a
chaithfear na dushlain mhora a aithint a bhaineann le forbairt seirbhise litearthachta

d’aosaigh i nGaeilge agus le héileamh uirthi a chothu.

Ni hé nach bhfuil bailiocht i gcdnai le tuiscinti traidisitnta ar fheidhm don
litearthacht aosach i gcas na Gaeilge (teagasc bunscileanna riachtanacha saoil), ach
ina theannta sin, moltar seirbhis litearthachta Gaeilge d’aosaigh sa nGaeltacht a
sholathar go priomha mar thaca don phrdiseas reachtuil pleanala teanga i gcomhréir
leis na dualgais a leagann an Stat ar na Boird Oideachais Oilitna tacu leis an
nGaeilge agus caomhn( na Gaeilge mar theanga phobail sa nGaeltacht.™** Is f an
cheist sa gcomhthéacs sin na cén chaoi ar féidir cuidid le daoine sa nGaeltacht agus
le pobail Ghaeltachta na scileanna litearthachta ata de dhith orthu a shealbh( chun
cur ar a gcumas Usaid na Gaeilge sa nGaeltacht a mhéadi chomh fada agus gur mian

leo é sin a dhéanamh?

144 Caibidil 2, fochaibidil 2.4.5
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Leagtar amach na moltai sa gcaibidil seo mar seo a leanas:

Fochaibidil 7.1

Déantar moltai maidir le solathar bunscileanna litearthachta Gaeilge ag an tSeirbhis

Litearthachta d’ Aosaigh, lena n-airitear abhair theagaisc agus thacaiochta foghlama
agus maidir le forleathnd na seirbhise agus méadu a dhéanamh ar an éileamh uirthi

trin bprdiseas pleanala teanga sa nGaeltacht.

Fochaibidil 7.2
Moltar an t-éileamh ar scileanna litearthachta ag leibhéil nios airde na NFQ 3 agus

riachtanais litearthachta foghlaimeoiri Gaeilge mheas i bpairt le péirtithe leamhara
eile, d’fhonn na céimeanna a shainaithint faoina bhféadfai tacu nios éifeachtai leis an

bproiseas pleanala teanga.

Fochaibidil 7.3
Déantar moltai maidir le seirbhis do chustaiméiri sa nGaeltacht a chur ar fail ina

rogha teanga agus maidir le seirbhis i nGaeilge a thairiscint agus Usaid na Gaeilge a

spreagadh go réamhghniomhach.

Fochaibidil 7.4
Moltar an cheist faoi sheachadadh cléar oideachais eile tri Ghaeilge sa nGaeltacht

agus rél na Gaeilge sa Litearthacht Chomhthaite a scriada d’fhonn teacht ar bheartas
agus cleachtas a chuideodh le feidhm a chruthd do scileanna agus do chleachtais

litearthachta i nGaeilge sna réimsi sin nuair is féidir é.

7.1. Priomhshruth na Seirbhise Litearthachta d’Aosaigh

7.1.1. Bunscileanna Litearthachta Gaeilge sa nGaeltacht
Go nuige seo, tuigeadh gurbh i an aidhm a bhi le seirbhis Ghaeilge i réimse na

Litearthachta d’ Aosaigh na cinamh a chur ar fail i mbunscileanna litearthachta
Gaeilge d’aosaigh de bhunadh na Gaeltachta ar Ghaeilge a gcéadtheanga n6 ceann da

bpriomhtheangacha.

| bhfianaise thaithi na n-eagraithe litearthachta agus na dteagascoiri ar cuireadh
agallamh orthu agus na bhfathanna a luaigh rannphéirtithe agus freagrdiri an
tsuirbhé, is € manla an ghrdpranga 4-8 duine faoin bpriomhshruth litearthachta

d’aosaigh agus a dhirionn ar an bhfoghlaim chun criocha pearsanta, soisialta agus
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pobail, is fearr a d’oirfeadh d’iarrachtai foghlaim bhunscileanna litearthachta Gaeilge
a mhéadu agus a leathnd. Tugann an munla sin an tsoltubthacht chui an solathar a
chur i bhfeiliuint do thosca aititla, do riachtanais foghlama rannphairtithe agus chun

an tsuim is leithne a mhuscailt agus an tairbhe is fearr is féidir a bhaint as.

Mar sin féin, ta na hathruithe déimeagrafacha oideachais agus teangeolaiochta ata ag
titim amach sa nGaeltacht chomhaimseartha ag imirt tionchair ar lion agus ar chadinsi
an spriocghrupa (daoine nar chriochnaigh a gcuid meanscolaiochta agus arb i an
Ghaeilge a bpriomhtheanga). Caithfear, mar sin, na ddshlain a bhaineann le leathni
agus cur chun cinn seirbhise mar seo a aithint. Is déiche go mbeidh éileamh teoranta
uirthi, go mér mhér sna ceantair bheaga Ghaeltachta agus sna ceantair ar mhionlach
iad na cainteoiri gniomhacha Gaeilge agus rol nios imeallai ag an nGaeilge sa saol

aitiuil.

Tugann an proiseas reachtuil pleanéla teanga comhthéacs nua chun dul i gcomhairle
leis an gceanneagraiocht aitiuil pleanala teanga agus pairtithe leasmhara eile maidir
le pé riachtanas ar mhuineadh bunscileanna litearthachta Gaeilge atéa sa bpobal a
shainaithint mar ghné den phleanail teanga. Bheadh de chuspoir aige seo freisin go
mbeifi ag fégairt an tionscnaimh agus & chur i lathair an phobail ar an tsli is

éifeachtai i dtaithi an eagrai litearthachta aititil agus i bpairt le hionadaithe 6n

.....

Ach riachtanas agus buntéaiste don a leithéid de sheirbhis a bheith aitheanta go
haitidil, ba choir go mbeadh sé ina sprioc gruprang amhain, ar a laghad, a chur ar
bun i ngach ceann den 26 limistéir phleanala teanga sa nGaeltacht ata sonraithe faoi
Acht na Gaeltachta 2012.*

7.1.1 Teagasc Duine-le-duine
Ni méide go mbeidh méran tabhachta choiche leis an teagaisc duine-le-duine i

seachadadh scileanna Gaeilge agus gurb é an graprang an tsli is éifeachtai lena chur
chun cinn. Ni léir, mar sin, go mbeidh rél mor ag an teagascoir deonach i dteagasc

bunscileanna litearthachta Gaeilge.

4% T4 na limistéir pleanala teanga faoin Acht sonraithe ar shuiomh gréasain na Roinne Ealaion
Oidhreachta agus Gaeltachta: http://www.ahg.gov.ie/ie/Straiteis20BliaindonGhaeilge2010-
2030/AnProiseasPleanalaTeanga/
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7.1.2 Leibhéil Litearthachta
Moltar teacht ar shli aontaithe ina gcuirfi na hinnitlachtai (critéir) de na leibhéil

litearthachta d’aosaigh in oiritiint agus i bhfeidhm i gcas na Gaeilge. Ba inmholta go
mbeadh na critéir agus na tascairi seo ag freagairt chomh dluth agus is féidir le critéir
na litearthachta Béarla ach caithfear aitheantas cui a thabhairt do shainitlacht
teangeolaiochta na Gaeilge agus do chuinsi sochtheangeolaiochta na Gaeltachta.
Bheadh sé seo ina chinamh do shainiu leibhéil i gcas foghlaimeoiri, spriocanna na
foghlama a shainaithint, dul chun cinn a mheas agus do thairgeadh abhar tacaiochta

don thoghlaim.

7.1.3 Poibliocht
Ba chdir go mineofai go soiléir ar shuiomh gréasain na mBord Oideachais agus

Oiliuna agus i medin phoibliochta eile, go bhfuil cinamh ar fail as Gaeilge maidir le

hoideachas bunata d’aosaigh, litearthacht i nGaeilge san aireamh.

7.1.4 Soldthar Teagascoiri
Cuireadh inial gur cheist i i gcas seirbhisi aitiula airithe, teagascoiri feiliinacha a

fhail a mbeadh na scileanna acu agus an saineolas cui chun litearthachta i nGaeilge a
mhdineadh. Moltar féachaint, i gcasanna mar sin, ar shlite ina bhfeadfai leordhothain
teagascoiri (pé acu lan-aimseartha no pairt-aimseartha) a chur ar fail a bheadh oilte
chun scileanna litearthachta a theagasc i mBéarla agus i nGaeilge araon agus seirbhis
Ghaeilge a fhorbairt. Anuas ar Ghaeilge liofa is féidir go mbeadh sainoilitint ag
teastail sna modhanna teagaisc bunscileanna litearthachta Gaeilge ata & bhforbairt

(n6 a d’thorbrofai) ag Breacadh.

7.1.5 Cumarsdid Leibhéal 3 as Gaeilge
Cuireadh in ial go raibh foghlaimeoiri airithe a rinne Cumarsaid Leibhéal 3

(3N0880) i mBéarla agus ar leasc leo é a dhéanambh aris i nGaeilge mar narbh fhéidir
luach creidiina mionddmhachtana a shaothra as sin chun criche mérdamhtana ar an
Udar go raibh sé déanta cheana féin acu i mBearla. Moltar an cheist sin a scradd chun
a chinntit nach bhfuil na socruithe ata i bhfeidhm ina ndispreagadh do dhéanamh an
charsa sin as Gaeilge ma bhi sé déanta cheana féin i mBéarla. D’aithneofai ar an tsli
sin, bunriachtanas cumas cumarséide i dteanga na moérshochai ach ag an am céanna,

inmhianaitheacht buntaiste na scileanna cumarsaide sin sa da theanga do bhaill pobal
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datheangach (né pobail ina bhfuiltear ag iarraidh feidhm nios leithne a thabhairt don

Ghaeilge iontu).

7.1.6 Abhair teagaisc agus tacaiochta don fhoghlaim.
| bhfianaise an taighde, seo freagraionn na nithe seo a leanas do riachtanais agus do

mhianta foghlama an spriocghrupa seo:

a)

b)

d)

Scéim cheimnithe chun bunscileanna dichddaithe agus ionchddaithe a
shealbht n6 a mhuineadh d’aosaigh ata liofa sa nGaeilge agus ata inchurtha
in oiridint do riachtanais shainitla fhoghlaimeoiri ar leith.
Réimse agus éagsulacht abhar chun tacu le sealbhd agus athneartd shealbhu
na mbunscileanna sin.
Abhar a thacdh le sealbht bunscileanna cumarsaide chun criocha
feidhmeanna praiticidla. Airitear:
i.  Chun a bheith ar an eolas faoi imeachtai aititla agus chun pairt nios
gniomhai a ghlacadh i saol an cheantair aitiuil.
ii. ~ Chun comhfhreagras i bhfoirm litreacha agus riomhphoist a 1éamh
agus a scriobh.
iii. ~ Chun plé le seirbhisi agus le hinstititidi i nGaeilge (comhland
foirmeacha, comhfhreagras agus araile).
iv.  Chun cuidil leo cursai oiliuna agus traenala a dhéanamh.
V.  Chun cinamh a thabhairt do ghasuir leis an obair scoile.
vi.  Chun cuidit leo ina saol oibre.
Abhar a bheadh oiritinach chun cruinneas gramadai a mhuineadh d’aosaigh
ata liofa n6 measartha liofa sa teanga.
Abhar Iéitheoireachta. Léiriodh spéis i léitheoireacht leabhar agus &bhair ar
an idirlion. Ina theannta sin, bhi a bhféinitlacht féin mar Ghaeil agus mar
dhaoine de phobal Gaeltachta an—tabhachtach mar inspreagadh. | gcas an
spriocghripa seo, braitheann cuid diobh go mbionn an caighdean oifigiuil,
canuinti eile, n6 usaid réimsi teanga neamhchanunacha eile nach bhfuil taithi
acu orthu, nios deacra.
i.  Abhar Iéitheoireachta sna candinti agus a chomoéireann oidhreacht

agus saiocht shainiuil na Gaeltachta.
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ii.  Abhar a phléann leis an saol comhaimseartha idir nuacht agus abhair
sainspéise eile a chuireann i lathair focl6ir neamhthraidisiinta agus an

réimsi eile teanga.

7.2 Scileanna Litearthachta ag Leibhéil nios Airde
Bhi na céatadain de fhreagroiri an tsuirbhé a chuir in il go mbeadh fonn orthu a

gcuid scileanna litearthachta a fheabhsu nios airde i measc an ghrapa a léirigh
scileanna ag leibhéal NFQ3 (né nios airde) sa suirbhé féin agus i measc an ghrupa a
raibh oideachas trit leibhéal bainte amach acu.'*® Bhi éileamh chomh mér céanna
(n6 nios m@), d& bhri sin, ar chinamh chun scileanna ag leibhéil nios airde nd& NFQ3
a fheabhsu. Is doiche, afach, go bhfuil réimse leathan leibhéal aus sainriachtanas i

gceist.

Ar an tsli chéanna le riachtanas spriocghripa na mbunscileanna, moltar préiseas
combhairliichéan le hionadaithe 6 cheanneagraiocht aitidil na pleanala teanga agus le
heagraiochtai oideachasula, forbartha agus Gaeilge eile d’thonn riachtanais an chuid
sin den phobal a mheas agus na slite a bhfuiltear ag freastal orthu. Is féidir go
mbeadh deiseanna anseo ina bhféadfai comhoibril le gniomhaiochtai eagraiochtai
eile forbartha agus oideachasula sa réimse seo™*’ i slite éagstla ar nés teagaisc
fhorliontaigh, litearthachta comhthéite, feabhsu scileanna mar réamh-ullmhu do
chursai Gaeilge no cursai oideachais tri mhean na Gaeilge n6 cinamh a reachtail do
ghrupai daoine le sainspeiseanna a bhaineann le gairm (e.g. muinteoiri) n6
gniomhaiocht shéisialta n6 phobail. Bheadh d’aidhm aige seo cuiditi ni hamhain le
mianta foghlama an rannphdirti ach le cumas an phobail an Ghaeilge a bhuant ina

chuid imeachtai aititla.

7.2.1 Litearthacht mar thacaiocht don Phleandil Teanga
Ta i gceist i 7.1 agus 7.2 thuas go bpléifi le pairtithe eile 6 thaobh solathar scileanna

litearthachta do chainteoiri Gaeilge i gcomhthéacs straitéis pleanala teanga an Stait i
leith na Gaeilge sa nGaeltacht (agus sna Bailte Seirbhise Gaeltachta agus sna Lionrai
Gaeilge a ainmnitear faoi Acht na Gaeltachta 2012) agus an tsli arbh fhéidir tacu leis
na pobail sin na scileanna litearthachta agus teanga ata de dhith orthu a shealbhu

chun cur ar a gcumas an Ghaeilge a Usaid nios minice agus nios fairsinge ina

16N1f bhfuarthas suntas staitistitil san difriochtaf sin, afach.
147 Alt 22 den Acht um Boird Oideachais agus Oilitina.
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gcleachtais litearthachta agus ar an tsli sin, an Ghaeilge a threisit mar theanga

phobail.

Is féidir, afach, go mbeadh riachtanais daoine ar mhian leo an Ghaeilge a fhoghlaim
ag gach leibhéal cumais ina ghné larnach de thacaiocht oideachasuil don phréiseas
pleandla aitidla teanga. Té& curam reachtuil ar na Boird Oideachais agus Oilitna
maidir le maineadh agus foghlaim na Gaeilge sna ‘larionaid oideachais’ (Acht
Oideachais 1998 Alt 13(3)(f) agus Alt 31(1)(b). Pléadh leis an gcuram sin mar ghné
den Oideachas Pobail ni ba mho nd mar ghné den litearthacht d’aosaigh. Ina theannta
sin (mar a chonaiceamar i gcas Chorca Dhuibhne, mar shampla), bionn eagraiochtai
eile gniomhach ag solathar don riachtanas seo in aiteanna airithe sa nGaeltacht agus
t4 na hlonaid Seirbhisi Teanga ag solathar ctinaimh d’aosaigh i bhfoghlaim na teanga
agus Teastas Eorpach na Gaeilge 6 Ollscoil na hEireann, Ma Nuad & theagasc

iontu. 4

7.3 Seirbhis do Chustaiméiri ina Rogha Teanga
| gcés seirbhise aitidla litearthachta d’aosaigh até ag freastal ar cheantar Gaeltachta,

nior mhor go mbeifi in ann plé le custaiméiri ina rogha teanga de dha theanga
oifigitla an Stait. Ni mor cur san aireamh go bhfuil noirm chumarsaide Béarla idir
pobal na Gaeltachta agus instititidi éagsula bunaithe an-laidir agus nar mhoide go
mbeadh custaiméiri, a bhraitheann faoi mhibhuntaiste agus ar easpa muinine agus a
bhraitheann faoi chomaoin ag an tSeirbhis as cuinamh riachtanach a fhail, ag éileamh
seirbhise ina rogha teanga, da gceapfaidis go rabhadar ag cur as do dhaoine. Ni
fhagann sin nach mbainfidis leas as an rogha an Ghaeilge a Usaid sa gcas go mbeadh
rogha sin ann agus € curtha in iul do chustaiméiri go héifeachtach. Ba chdir, da bhri
sin, seirbhis tri Ghaeilge a thairiscint go gniomhach agus go gcuirfi ina lui ar
chustaiméiri Gaeltachta go bhfuil failte rompu an Ghaeilge a Usaid ina gcaidreamh
leis an tSeirbhis, is cuma cén riachtanas oideachais ata acu. Bheadh an beartas sin (i)
ag tacu le husaid na Gaeilge a mhéadq, (ii) ag cuidit nios fearr le cainteoiri Gaeilge
agus (iii) ag crutht timpeallachta a thacaionn le stadas na teanga agus

inmhianaitheacht scileanna a fhoghlaim inti.

148 Eolas 6 shuiomh gréasain Uadrés na Gaeltachta http://www.udaras.ie/ionaid-seirbhisi-teanga
Maidir le Teastas Eorpach na Gaeilge, féach http://www.teg.ie
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Is é an t-eagrai litearthachta éadan daonna na Seirbhise, an chéad teagmhalai agus an
teagmhalai pearsanta is suntasai d’fhoghlaimeoiri nua. Ina theannta sin, is iad na
heagraithe litearthachta ata ag eagru agus ag riaradh na seirbhise go haitiuil agus ba
iad a bheadh freagrach as beartais agus cleachtais a chur i bhfeidhm a chinnteodh go
mbeadh failte roimh an nGaeilge agus go mbeadh an fhailte sin curtha in ial go
héifeachtach. Moltar go n-ainmneofai an t-eagrai litearthachta i gcas seirbhise a
bhfuil ceantar Gaeltachta faoina ciram, mar phost a bhfuil riachtanas Gaeilge ag
baint leis faoin scéim teanga a ullmhaitear faoi Acht na dTeangacha Oifigilla.
Bheadh liofacht sa nGaeilge ag teastail de chaighdean a chuirfeadh ar chumas an
eagrai labhairt le custaiméiri agus foghlaimeoiri faoi abhair iogair leis an éirim

mothichanach is ga le dualgais an phoist a chomhlionadh go héifeachtach.

Mura bhfuil a leithéid ann cheana féin, moltar i gcas aon seirbhise litearthachta a
bhfuil ceantar Gaeltachta faoina ciram, go ndeimhnitear go mbionn nésanna
imeachta in ait a thacaionn le cur ina lui ar bpobal go bhfuil meas ar an nGaeilge
agus failte rompu i a uséid leis an tseirbhis, lena n-airitear comharthaiocht,
fograiocht, beannu do chustaimeiri ar an nguthan, ag an malartan agus araile agus
socruithe i bhfeidhm ionas gur féidir daoine at4 ag iarraidh Gaeilge a labhairt, a chur

i dteagmhail le duine den fhoireann ata in ann plé leo, gan mhoill, gan stré.

7.4 Seachadadh Clar Oideachais tri Ghaeilge sa nGaeltacht agus
an Litearthacht Chomhthaite
Thug trian de fhreagroiri an tsuirbhé go mbionn siad ag Iéamh agus scriobh i

nGaeilge go minic ar chdrsai oideachais né oiliuna. Ina theannta sin, i gcas na
bhfreagrdiri a léirigh suim i bhfeabhsu a gcuid scileanna, luaigh trian diobh cursai
oideachais no oiliuna mar fhath (n6 mar cheann de na fathanna) a mbeadh suim acu a
gcuid scileanna a fheabhsu. Caithfear a aithint, da bhri sin, gur décha go bhfuil
tionchar ag cinnte a dhéanann boird oideachais agus oiliina a bhfuil ceantair
Ghaeltachta faoina gcaram, maidir le teanga seachadta clair eile breisoideachais agus
oilitna agus maidir le husaid na Gaeilge i gcleachtais litearthachta sna cléir sin, ar
fheidhmiulacht agus ar inmhianaitheacht scileanna litearthachta Gaeilge sna pobail

sin.

Ta impleachtai anseo freisin do rél na Gaeilge sa tacaiocht chomhthaite litearthachta

a thabharfar mar chuid de na chlair eile oideachais agus oilitna agus do sholathar
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téacsleabhar agus abhar tacaiocht foghlama eile.

Aithnitear, afach, an dashlan a bhaineann le cothromaiocht a chur i bhfeidhm idir
spriocanna éagsula lena n-airitear (inter alia) spriocanna a bhaineann leis an
uileghabhalacht, cothroime, mianta na n-iarratasoiri, tacu le hisaid na Gaeilge a
chaomhnu agus a mhéadu sa nGaeltacht agus solathar conair fhorchéimithe

oideachais tri mhean na Gaeilge.

Moltar athbhreithnit a dhéanamh ar bheartais agus cleachtais na mBord Oideachais
agus Oilitna a bhfuil ceantair Ghealtachta faoina gciram maidir le seachadadh clair
eile oideachais agus oiliuna tri Ghaeilge d’fhonn samplai dea-chleachtais a
shainaithint agus chun a fhiosru arbh fhéidir n6 arbh inmholta treoirlinte a chur ar
fail.

7.5 Focal Scoir
Ba é tatal an Staideir Chuimsithigh Theangeolaiochta i 2007 nach raibh ach idir 15

agus 20 bliana de shaolré fanta ag an nGaeilge mar theanga bheo phobail sa
nGaeltacht, mura féidir an t-aistriti teanga a chur ar mhalairt treo i measc na hdige (O
Giollagéin et al. 2007: 517). Deimhniodh sa nua-shonr( a rinneadh an Staidéir i
2015 (O Giollagain agus Charlton 2015) go raibh feidhm shdisialta an Bhéarla ag dul
i méid sa nGaeltacht agus ag dilaithrid fheidhm na Gaeilge. Maiodh go raibh an
fhianaise ag tabhairt le fios nach mbeadh an Ghaeilge ina teanga cheannasach
phobail aon ait sa nGaeltacht ‘faoi cheann roinnt bheag blianta’ (6). Go deimhin,
d’aitigh Mac Donnacha (2013) nar theanga bheo i an Ghaeilge ni ba mho 6 tharla
nach i priomhtheanga fhormhér gréaséin shoisialta pobail ar bith agus nach sochai i
pobal a labhartha sa nGaeltacht a raibh de chumas aici i féin a athghinidint mar
phobal theanga trid an teanga sin a sheachadadh mar phriomhtheanga don aos 6g
(2013). Fuarthas an deimhniu is laidre fos ar an bhfiric sin sa taighde is deireanai a
rinne Ollscoil na hEireann ar chainteoiri 6ga 6 Ghaeltacht Chonamara a bhi in aoise
bunscoile (Pétervary et al. 2014).

Nuair atd mionteanga ag géilleadh sli do mhortheanga, éirionn ceisteanna agus an
dioscursa faoi riachtanas, abharthacht né feidhmidlacht scileanna litearthachta sa

mionteanga sa saol comhaimseartha, an-achrannach. Go deimhin, éiliodh gur
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mhibhuntaiste don litearthacht a bhi in Gséid rialta aon teanga seachas teanga
cheannasach na sochai ((OECD 2000: 57, 74).

Dheimhnigh cainteoiri Gaeilge a ndilseacht da dteanga go laidir sa taighde seo, agus
tabhacht scileanna litearthachta inti, dar leo, do shaol na Gaeltachta agus
d’inmharthanacht na Gaeilge. Is i dtéarmai na pleanala teanga is mo a chaithfear
féachaint ar cheist na litearthachta i nGaeilge d’aosaigh i réimse an bhreisoideachais
agus do dhaoine 0ga sa gcoras scolaiochta araon. Tuigfear ansin gur acmhainn don
phobal mionteanga litearthacht ina dteanga ddchais a chuirfeadh ar a gcumas
fearainn airithe teanga a chosaint don Ghaeilge agus leas a bhaint as roghanna
dearfacha feidhm a bhaint aisti i bhfearainn eile gur féidir sin a dhéanamh. Tathar ag
cuidiu le pobal na Gaeilge, déa reir sin, lamh nios treise a bheith acu ina gcinidint

féin.
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Aguisin A: Na hinniulachtai a bhaineann le Léitheoireacht agus
Scribhneoireacht i Miondamhachtaini FETAC ag leibhéil 1-5 agus tascairi
measunaithe a usaidtear sa Scéim Dianteagaisc in Oideachas Bunata

Aosaigh (ITABE).

Leibhéal 1

Minor Award M1CO01 - recognises basic knowledge, skill
and competence in reading and approaching simple written
material under direction and in a variety of familiar and well
supported contexts.

Reading ITABE Assessment Criteria
B Recognise some familiar words independently ) Recognise familiar words (commonly used and relevant
including some that are commonly used and to the student)
personally relevant
o Recognise and understand common signs and symbols
R2 Inte.rpret some common symbols and signs in 1 (including the alphabet)
familiar contexts
Demonstrate awareness of text conventions,
print material and the alphabet, e.g. reading 4 |Understand we read from left to right and from top to
) from left to right, top to bottom, concept of a bottom
sentence, brand names and logos on print
materials, recognising cues and clues, seeking
the amount payable on a bill 4 |Understand what a sentence is.
- Make sense of simple personally relevant 5 Extract a single piece of information from a small piece
sentences containing familiar words of text containing familiar words
R5 |Use word identification strategies, e.qg.
context of words, sight sounds, word endings
Identify the nature of familiar documents, e.g.
R6 |, ., . . .
bills, junkmail, instructions.
M1CO02 - recognises elementary knowledge, skill and
competence in writing and approaching personal and
socially relevant writing tasks.
Writing ITABE Assessment Criteria
Write some familiar words for different I
w1 1 [Write his/her own name and address
purposes, e.g. own name and address.
W2 Transcribe simple information in specific 5 Transcribe simple information (list, phone numbers, days
order, e.g. phone number, days of the week. of the week, months of the year, etc.)
Write for different personal and socially ) ) ) N
. relevant audiences, e.g. personal shopping 3 |Write a list using familiar words
list/reminder, sending a card/postcard, sending -
Use some rules of writing appropriately, e.g. .
. g appropriately. g Understand use of capital letters to start a sentence and
W4 |use of capital letters to start a sentence, write | 5
full-stop to end a sentence
a sentence correctly.
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Leibhéal 2

Minor Award M2CO01 - recognises basic knowledge, skill
and competence in reading and approaching simple written

material under direction and in a variety of familiar and well
supported contexts.

Reading

ITABE Assessment Criteria

Read familiar words that are commonly used
and personally relevant, e.g. read a list of

involving three steps, a short journal entry on
an event or experience.

R1 |. . 6 |Read a list of words relating to his/her hobby or interests
items relating to a personal
interest/sport/hobby.
Use simple ”{Ies and text conv.entions that Understands simple punctuation — capital letters and full
R2 |support meaning, e.g. punctuation, common 10 stops.
abbreviations.
Interpret different forms of writing and text, 8 Can read and explain common social sight words and
including social sight signs and symbols, e.g. where they might be found
common formats of bills, menus, forms,
R3 |.. - .
timetables, road and other signs, simple food
preparation instructions, short piece of 11 |[Follow simple written instructions with 3-4 steps
personally relevant writing.
Find key information from different forms of Recount basic information from a short piece of text
R4 |\writing, e.9. locating factual information in T A with simple sentences.
forms/bills, time and dates of appointments.
R |Use read‘”g sFrategies, €0 .clues context, 9 |Use clues to decipher unfamiliar words
sound, prediction and decoding.
Minor Award -M2C02 -recognises basic knowledge,
skill and competence in writing and approaching
personally meaningful simple writing tasks, under
direction, within avariety of familiar and well
supported contexts.
Writing ITABE Assessment Criteria
Write notes and messages needed for simple
W1 |tasks, e.g. addressing an envelope, writing a 7 |Fill in simple forms
cheque.
Write, including drafting, at least five
sentences so that they convey meaning or . .
W2 |. . y . y . g 6 |Write a greeting card
information, e.g. to a friend arranging a
meeting or giving directions.
Use the rules of writing appropriately, e.g. 9 [Use capital letters for a variety of purposes
W3 spelling familiar words accurately, checking I famil 4
the spelling of less familiar words, using 10" |Spell familiar words accurately
capitals and full stops. 1 Demonstrate some spelling strategies for unfamiliar
words.
Use a range of different forms of writing to
suit purpose and audience, e.g. instructions . —
W4 purp ' 69 8 [Write a short diary/journal entry
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Leibhéal 3

Communications: Minor Award 3N0880 - to equip the
learner with the knowledge, skill and competence to use a
range of communication skills in familiar social and work or
public contexts in one-to-one or in a small group.

Reading

ITABE Assessment Criteria

Outline a limited range of reading techniques

11 . . N Look up unfamiliar words in a dictionary

to include scanning, skimming.

Read a limited range of different texts,

including work-related, personal and social or . . . -

g. . . P . Locate a piece of information from a TV listing, travel
1.2 |community life material, for a variety of 12 |. .
. . timetable or similar table or chart
purposes, to include learning context,
entertainment.

Use a limited range of reading techniques to
locate specific information in reference

1.3 |materials and short pieces of text, to include
scanning, skimming and reading for more
detailed understanding.

Correctly follow written instructions with 6-10 steps

Understand the main topic and points of a piece of text

include simple instructions, personal and
formal correspondence.

13 .
from a newspaper or magazine
Extract the main facts, ideas and opinions
1.4 |from simple written material, to include media 14 Answer oral and written questions on a variety of short
articles, information pamphlets, fiction. articles
17 Locate two related pieces of information from two
separate articles/stories
Writing ITABE Assessment Criteria
Use drafting, proof reading, spelling and
51 [sentencestructure that is fit for purpose to 12 Complete a simple form requiring information in addition

to personal details

Write to support learning to include note
2.2 |and message taking, expressive writing, and| 13
learning aids such as learning journal or
mind-maps.

Write a brief note to a teacher/doctor

Interact with others through a limited range
of current electronic and social networking
2.3 [technologies taking appropriate 14
consideration of the benefits and risks of
such technologies.

Write a personal letter to a friend or relative

15

Write a formal letter — job application, complaint, etc.

16

Use appropriate punctuation

17

Spell common / necessary words correctly
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Leibhéal 4

Communications
Minor Award 4N0689: Learning outcomes at this level correspond to a growing
sense of responsibility for participating in public life and shaping ones own life.
The outcomes at this level would be associated with first-time entry to many
occupational sectors.

Includes the following:

4 [Interpretimages, to include work-related photos and diagrams, charts,
maps, graphics, advertisements, pop videos, logos, statistical information.
Demonstrate a range of reading techniques, to include skimming,

6 |scanning, in-depth study, identifying key points, extracting information,
evaluating bias and purpose.

Extract the main facts, ideas, issues and opinions from a variety of aural

7 |and written sources, to include spoken and written media texts and
material relevant to a vocational area.

Use drafting, editing and proof-reading skills to write routine documents

8 with accurate punctuation, spelling and sentence structure, to include
creative material and work-related reports, electronic correspondence,
forms, letters, memos and minutes.

11 Use at least one medium of communications and or information
technology to exchange information with another user.
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Leibhéal 5

Communications

Minor Award 5N0690: Learning outcomes at this level include a broad range of skills
that require some theoretical understanding. The outcomes may relate to engaging in a
specific activity, with the capacity to use the instruments and techniques relating to an
occupation. They are associated with work being undertaken independently, subject to
general direction.

Includes the following:

g |Use reading techniques appropriate to a task, to include skimming, obtaining an
overview, identifying key points, critical evaluation, in depth analysis.

7 |Critique information from a range of complex written material, to include
technical/vocational, personal, literary, and written and visual media texts.

Research a relevant vocational topic, to include use of primary and secondary
8 |sources, acknowledgement of sources, use of enquiry techniques and methods to
establish validity and reliability

Use drafting, proofreading and editing skills to write a range of documents that
follow the conventions of language usage (spelling, punctuation, syntax), to

° include creative writing, business proposals, correspondence, reports,
memoranda, minutes, applications.
Choose the appropriate communications technology to give and receive requests,
1 instructions, suggestions, discussion and feedback in both work and leisure, to

include a rationale for choosing one technology over another in different contexts
and for different messages.
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Aguisin B: Téamai agus Leideanna a ullmhaiodh do na hAgallaimh Leath
struchurtha

Eagrai Litearthachta d’Aosaigh

Culra

1. An bhféadfa inseacht dom roinnt bheag faoin tseirbhis litearthachta
aosai ata sa gceantar ata faoi do chdram-se agus do thaithi féin san obair

seo?

An tSeirbhis sa nGaeltacht

2. Inis dom faoin tseirbhis litearthachta aosai sa gceantar agus sa bpobal

Gaeltachta ata faoi do churam-se.

3. An bhféadfa insint dom faoi do thaithi ag plé le foghlaimeoiri ar

cainteoiri Gaeilge 6n nGaeltacht iad?

Seirbhis tri Ghaeilge

4. An féidir leat insint dom faoi sholathar na seirbhisi foghlama as Gaeilge?

Litearthacht Ghaeilge

5. Inis dom faoi aon mhuineadh a déantar ar scileanna litearthachta sa
nGaeilge féin.

Seachadadh Scileanna Gaeilge

Ceén chaoi a gcuirfed maineadh no foghlaim scileanna Gaeilge i gcomparaid le

Béarla?

Cursai MeasUnaithe

6. Cén chaoi a ndéantar foghlaimeoiri litearthachta a mheas?

Cursai Creiditnaithe

7. Cén caéiliochtai ar fail as tri Ghaeilge?
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Clabhsur
8. An bhfuil roghanna n¢ aiteanna eile sa gceantar gur féidir dul chucu, da

dteastddh uait do scileanna litearthachta i nGaeilge a fheabhsa?

9. Cén rdl ata (n6 ar choir a bheith) ag Breacadh chun tacu leis an tseirbhis

aoslitearthachta sna Coisti Gairmoideachais?

Foghlaimeoir Litearthachta Aosai

Culra
Q1. An bhféadfa beagan a n inseacht dom fat féin agus faoi do thaithi féin leis

an nGaeilge i do shaol?

Seirbhis Aoslitearthachta
Q2: An bhféadfa insint dom faoin tsli ar thosaigh tu leis an lonad Foghlama seo

i gCasla?

e Cén chaoi ar éirigh leat, (a bhfuil ag €iri leat) meas tu?

e Anionann na rudai ata tu ag iarraidh a bhaint amach anois agus a bhi

ta nuair a thainig tu i dtus baire?

e Céard a mholfa chun an tSeirbhis a dhéanamh nios fear do dhaoine?

Seirbhis tri Ghaeilge

Q3 Na daoine a bhi ag cuidiu leat; ar labhair said i nGaeilge leat, (fia is go

raibh tu ag foghlaim scileanna Béarla)?

e An bhfuil aon tdbhacht leis an tSeirbhis a bheith ar fail as Gaeilge?

e Ar chuidigh sé leatsa go raibh Gaeilge & labhairt?
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e Cad mar gheall ar fhoghlaim a mbeadh uimhreacha agus suimeanna ag

baint leis, arbh fhearr € sin a dhéanamh i nGaeilge né i mBéarla?

Litearthacht Ghaeilge

Q4 An ndearna tu scriobh agus léamh na Gaeilge riamh?

Ar mhaith leat i sin a dhéanamh amach anseo?

Cén fath nach mbeadh aon spéis agat inti?

Cén fath ar theastaigh (a theastaionn) uait Gaeilge a dhéanamh freisin?

Cen chaoi a raibh si sin i gcomparaid le bheith déanamh Béarla?

Cleachtais Litearthachta

Q5. Cé chomh tabhachtach agus ata sé a bheith in ann Gaeilge a 1éamh né a

scriobh?

Cén fath?

e (Céard iad na rudai a bhionn daoine ag Iéamh no ag scriobh as Gaeilge sa

nGaeltacht an doigh leat?

¢ An mbionn tu féin ag Iéamh rudai i nGaeilge n6 ag scriobh i nGaeilge?

¢ An bhfuil an Ghaeilge scriofa difirtil 6n mBéarla scriofa (6 thaobh

foghlama no Usaide de)?

e Cénchaoi?

e Deir go leor daoine go bhfuil an Ghaeilge nios deacra. An ndéarfa-sa é

sin?

279



Aguisini

e Cén fath n6 cén chaoi?

e Na habhair a chuireadh ar fail agus tu ag foghlaim scriobh n6 leamh na

Gaeilge. Céard a cheap ta futhu?
Moltai
Q6. Céard a d’fhéadfai a dhéanamh, an doigh leat, chun an scriobh agus 1éamh
na teanga a mhuaineadh nios fearr do dhaoine a labhraionn go maithi,néia
dhéanamh nios easca ddibh?
Clabhsur
An bhfuil aon rud eile ar mhaith leat a ra, 6 do thaithi féin b’fhéidir nar
chuimhnigh mé air, a chuideodh linn.

Glacadh Buiochais as a gcomhoibrid.

Da mbeadh ceist bhreise agam, an mbeifea sasta labhairt liom aris?
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Aguisin C: Ionstraim an tSuirbhé

Suirbhé ar Litearthacht Aosach sa nGaeltacht

Uimhir an Fhreagroéra...............cccceueunn..
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CUID |

Freagair na ceisteanna seo a leanas, led thoil:

(i) An bean n¢ fear tha?

Bean Fear

(ii) Cé ait ar fhas ta anios?

(Ainm an bhaile né an bhaile fearainn)

(iii)  Cén aois thu?

(iv) Cén scolaiocht a rinne tu?

Nior chriochnaigh mé an bhunscoil

Chriochnaigh mé an bhunscoil.

Chriochnaigh mé an mheanscoil.

Chriochnaigh mé cursa triu leibhéal.

(v) Ar labhair sibh Gaeilge sa mbaile nuair a bhi tu ag fas anios?
(Cuir tic i mbosca amhdin)

Gaeilge, n6 Gaeilge den chuid is mé.

Nios mé Gaeilge na Béarla.

Nios mé Béarla na Gaeilge.

Béarla, né Béarla den chuid is mé.
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(vi)  Cé chomh maith agus ata tu in ann Iéamh i nGaeilge agus i mBéarla?
(Cuir tic sa mbosca is fearr a fheileann)

Gaeilge Béarla

An-mhaith

Maith

Réasuinta

Lag

Ni féidir liom

(vii) Cé chomh maith agus ata tu in ann scriobh i nGaeilge agus i mBéarla?

(Cuir tic sa mbosca is fearr a fheileann)

Gaeilge Béarla

An-mhaith

Maith

Réasunta

Lag

Ni féidir liom
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Cuid Il

Leibhéal 1 — Léitheoireacht

Mir 1.1(L)
Minigh céard ata scriofa ar na comharthai seo:

L DUNTA Sl AR OSCAILT

3: 4.
MNA FIR

L ISTEACH
8:




Aguisini

285



Aguisini

Mir 1.2(L)

Léigh na habairti seo a leanas:

1 Taafhios agam.

2 Tateach anseo agus ceann eile ansin.
3 Is cuma liom faoi sin.

4 Bionn an fear sin ag obair chuile Ia.
5 Is mor an trua é.

6 Rinne sibh go maith.
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Leibhéal 1 - Scribhneoireacht

Mir 1.3(S)

Scriobh an abairt a léifear amach:

Mir 1.4(S)

Scriobh néta ar an post-it seo le cur i gcuimhne duit féin na gasuir a
thabhairt abhaile én scoil ag a tri a chlog:

Noéta
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Leibhéal 2 — Léitheoireacht

Mir 2.1(L)
Léigh agus minigh céard is bri leis na comharthai seo a leanas:

1

~ Qire

Paisti ag gabhail trasna

Priobhaideach
Ni feidir a bheith
anseo gan chead.

Cosc ar imirt.
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Nil cead
pairceala ach
acu siud ata ag

usaid an halla.
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Mir 2.2(L)

Léigh na frasai seo a leanas os ard:

Ar an mbaéthar An ghaoth fhuar Barr an chnoic

An bhfaca ta i? An bhaisteach Braonta baisti

Ar gcairde Oibreacha bothair  Baint mhdéna

Doras an tséipéil Imeacht na mblianta Inneall an bhaid
An fhuinneog mhor Sa ngarrai Rud dea—dhéanta
Sa gcathair Na gasuir bheaga Ta sé an-fhuar
Imirt peile Faoin mbord Saoirse na mban
Bord an Udarais Deireadh seachtaine Fior-bhuioch

Beidh sé ro-the Raidié na Gaeltachta Ceantar na nOilean
Cursai an tsaoil Gan mhoill Oiche fhliuch.
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Mir 2.3(L)

Breathnaigh ar an bhfdégra seo agus freagair na ceisteanna (6 bhéal)
thios faoi:

Tour de Conamara

| Rothaiocht on bPoitin Stil go dti
crosbhothar Leitir Meallain
agus ar ais!

Ag fagail an Poitin Stil ag 10.00 in

Dé Domhnaigh,
290 Medn Fomhair 2013

L

Cén ait ar thosaigh an turas?

Cén ait ar chriochnaigh sé?

Cén data ar tharla an 6caid?

Cén la den tseachtain ar tharla sé?

P WNR
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Leibhéal 2 — Scribhneoireacht

Mir 2.4(LS)

Scriobh carta poist chuig do chara Maire.
Cuir a hainm agus a seoladh ar an gcarta.
Fiafraigh di cén chaoi a bhfuil si.
Inis di go bhfuil tu féin go maith.

i WNR

Déan coinne léi agus inis di cén ait, cén la agus cén t-am a
mbuailfidh tu léi.

Seoladh
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Leibhéal 3 — Léitheoireacht

Mir 3.1(L)

Aos Og na nOilean — Ciinamh ag Teastail

Ar mhaith leat cainamh a thabhairt d’6ige na nOilean?

Ar mhaith leat a bheith gniomhach sa bpobal?

Ar mhaith leat imeachtai don dige a eagru in éineacht le na daoine 6ga
agus na cinniri eile, imeachtai ar nés: siuléid sléibhte, dul ag an

cinema, comortaisi 5-a-side, dramai?

Ta tridr cinniri fasta ag plé leis an gclub 6ige cheana, ach teastaionn tritr
eile, ar a laghad, chun go mbeidh an club 6ige in ann leanacht ar
aghaidh. Cuirfear gach oilitint ar fail, maidir le cinnireacht, sabhailt an

duine 0ig agus Garda clearance etc!

Tuigtear duinn nach féidir le haon duine a bheith linn gach oiche Dé hAoine,

ach gan tuilleadh canaimh nil ar ar gcumas an club 6ige a oscailt aris.

Cén oiche den tseachtain a mbionn an club dige ar siul?
Ainmnigh tri imeacht don dige a bhionn a eagru acu?

Cé mhéad cinnire fasta ata ag plé leis an gclub?

> W e

Cé mhéad cinnire ina n-iomlaine ata ag teastail chun an club
dige a oscailt aris?
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Mir 3.2(L)

Imeachtai lar-Scoile i Scoil Sailearna

Imeachtai Iar-Scoile

Bionn go leor imeachtai iar-scoile ar sitl i Scoil Sailearna. O bhliain go
bliain n6 6 shéasur go séasur d’théadfadh athri a theacht ar an gclar
ama seo ag brath ar chdrsai aimsire etc.

Dé Luain:

Bionn Traenail Peile agus/no Traendil lomanaiochta/Camogaiochta ar
sitl ar Phairc Chlub Mhichil Bhreathnaigh éna 3-4pm ag brath ar
charsai aimsire.

Muineann Noel Hill ranganna consairtin chuile thrathnéna Dé Luain ag
tosai ag 3pm.

Bionn an Club Obair Bhaile ar siul 6na 3-4pm.

Dé Mairt:
Bionn Liz Keane agus Brendan Laracy ag muaineadh ranganna veidhlin.
Bionn an Club Obair Bhaile ar sial 6na 3-4pm.

Dé Céadaoin:

Bionn Ranganna Fraincise ann do Rang a 5 agus 6 6na 3-5pm. Si
Tissy Guillou as Briotain na Fraince a bhionns i mbun an ranga seo.
Bionn an Club Obair Bhaile ar sial 6na 3-4pm.

Déardaoin:

Bionn Traenail Liathroide Laimhe ar siul 6na 3-6pm i bPinniur Chlub
Mhichil Bhreathnaigh.

Bionn an Club Obair Bhaile ar sitl 6na 3-4pm.

Bionn Patricia Ni Fhatharta ag muineadh damhsa ar an sean-nos ag
tosai ag 5.45pm.

Dé hAoine:

Bionn Edel Ni Churraoin ag muineadh ranganna cairdin.

Bionn Sorcha Ni Chéide ag muineadh ranganna Damhsa Gaelach.
Bionn Maire Pheter Ui Dhroighneain ag muineadh ranganna
Ambhranaiocht ar an sean-nos.

Dé Sathairn:

Bionn Maire Pheter Ui Dhroighneain ag muineadh ranganna
Ambhranaiocht ar an sean-nos.



Aguisini

Cén trathndna a mbionn rang Fraincise ar siul?
Ainmnigh dha uirlis ceoil ata a muineadh.

Ainmnigh dha imeacht nach mbionn ar siul sa scoil féin.

W DN PR

Céard iad na laethanta nach mbionn an Club Obair Bhaile ar

sial?
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Aguisini

Leibhéal 3 — Scribhneoireacht

Mir 3.3(LS)

Litir chuig an gComhairle Contae.

Ta drochbhail ar an mbothar chomh fada le do theach.
Ta go leor poill agus sclaigeanna ann agus ta tu fior-mhishasta leis.

Scriobh litir ghearr, ar an mbileog leis seo, chuig an gComhairle Contae
ag cur iniul doibh go bhfuil an béthar go dona agus iarr orthu € a
dheisid chomh luath agus is féidir leo.
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Aguisini

Comhairle Contae na Gaillimhe
Aras an Chontae

Cnoc na Radharc

Gaillimh.




Aguisini

Mir 4.1(LS)
Leibhéal nios airde na 3
Mir 4.1(LS)

Léigh an sliocht seo thios agus freagair na ceisteanna ata faoi.

Comhar Creidmheasa Cholmcille Teoranta

Is institidid aitidil € Comhar Creidmheasa Cholmcille Teoranta agus ni
institiGiid airgeadais atd ann ar mhaith le brabus. Is institidid sainfheidhme até
ionainn a sholathraionn ait sabhailte ar mhaithe le coigilteas agus iasachtai sa
phobal. Ta Comhar Creidmheasa Cholmcille Teoranta, a bunaiodh sa bhliain
1987, mdrtasach as a chuid oidhreachta agus taimid faoi rialG ag ar gcuid ball
agus ag Bord Stiarthoiri deonacha ar bhonn leantnach.

Is ionann comhar creidmheasa agus grupa daoine a bhionn i mbun coigiltis i
gcomhar le chéile agus a thugann iasacht da chéile ag rata Gis ata cothrom agus
réastinta. Tugaimid an deis dar gcuid ball smacht a bheith acu ar a gcuid airgid
féin trina gcuid coigilteas a chur ag obair ar mhaithe leo féin. Ta Comhar
Creidmheasa Cholmcille Teoranta faoi uinéireacht na mball — na daoine a
dhéanann coigilteas agus a bhaineann leas as le hiasacht a thabhairt amach —
daoine cosuil leatsa.

Cuireann do chuid coigilteas le ciste iasachta do chomhar creidmheasa. Mar
sin, ta do chuid coigilteas ag dul chun tairbhe do bhaill eile — baill cosuil leatsa.
Is ar mhaithe lena chuid ball agus sin amhéin atd Comhar Creidmheasa
Cholmcille Teoranta i mbun gno — ni ar mhaithe le brabus a dhéanamh as a
gcuid riachtanas. Tugtar an farasbarr ioncaim ar ais do na baill tri dhibhinn
agus/nd cuirtear an t-ioncam sin i leith seirbhisi a fheabhsu no le seirbhisi
breise a theastaionn ¢ na baill a chur ar fail.
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Aguisini

Comhar Creidmheasa Cholmcille. Ceisteanna:

Céard iad na seirbhisi a chuireann an Comhar Creidmheasa ar fail?

Scriobh go gonta na buntaisti a bhaineann leis an gComhar
Creidmheasa, dar leis an udar, i gcomparaid le hinstititidi airgeadais

eile:
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Cuid IlI- Ceistneoir
1: An Ghaeilge scriofa a husaid.

Cé chomh minic agus a bhionn tu ag scriobh n6 ag Iléamh i nGaeilge sna
himeachtai seo a leanas i do shaol?

3) 4 3 2 1

Go han-mhinic Go minic  Anois agus aris Go hannamh Riamh

Nétai eolais én scoil? 5 4 3 2 1

Ag tabhairt cinaimh

do ghasuir leis an obair baile? 5 4 3 2 1
Nuachlitreacha én Eaglais? 5 4 3 2 1
Bileog Aifrinn? 5 4 3 2 1

Cumainn, clubanna, 6cdidi séisialta,
obair dheonach? 5 4 3 2 1

Léamh leabhar? 5 4 3 2 1

Léambh irisleabhar, tréimhseachan,

nuachtan? 5 4q 3 2 1

Ar an Idirlion? 5 4 3 2 1

Riomhpoist, facebook,

twitter? 5 4 3 2 1
Téascail (texting)? 5 4 3 2 1
Fégrai, comharthaiocht? 5 4 3 2 1
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3) 4 3 2 1
Go han-mhinic  Go minic Anois agus aris Go hannamh Riamh

Nétai pearsanta (meabhruchdin,
liostai siopaddireachta &rl.)? 5 4 3 2 1

Ag an obair? 5 4 3 2 1

Ar chursai oiliina

né oideachais? 5 4 3 2 1
Bileoga eolais, foirmeacha, litreacha 6 eagraiochtai stait

(Comhairle Contae, HSE, Udaras na Gaeltachta),

Roinn Coimirce Soisialta &rl.)? 5 4 3 2 1

Eile?

2. An bhfuil sé tabhachtach né usaideach, dar leatsa, a bheith in ann léamh agus a
scriobh i nGaeilge?

5. O T4 sé fior-thdbhachtach ma t4 cénai ort i gceantar Gaeltachta.

4. O T4 sé cinedl tadbhachtach ach nil sé riachtanach.

3. O T4 sé Usaideach scaiti ach nil sé tdbhachtach an chuid is mé den am.

2. O T4 sé beagdn Usaideach. Bionn buntaiste beag ag baint leis anois agus aris.

1. O Nil tdbhacht ar bith ag baint leis.
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3a. Bheadh fonn orm feabhas a chur ar an gcumas ata agam an Ghaeilge a
Iéamh no a scriobh (ctinamh a fhail né cirsa a dhéanambh).

5. O Aontaim go laidir.

4. O Aontaim.

3. O Ni hamhlaidh go n-aontaim na go n-easaontaim.
2. O Ni aontaim

1. O Ni aontaim ar chor ar bith.

Ma thugtar freagra uimhir 5 nd 4 thuas, iarr ar an bhfreagroéir ceist 3b a fhreagairt
M3 thugtar freagra uimhir 2 né 1 thuas, iarr ar an bhfreagrdir ceist 3c a fhreagairt

3b. Ba mhaith liom feabhas a chur ar mo chumas scriobh agus Iéamh i nGaeilge
toisc:

(marc le cur i ngach ceann a n-aontaionn an freagrair leis)

o) Mar gurb i mo theanga féin i.

o Mar gurb i teanga an cheantair i.

o Chuideodh sé liom pairt nios mé a ghlacadh in imeachtai agus i saol an
cheantair.

o Chuideodh sé liom a bheith ar an eolas faoin a bhfuil ag tarlu sa gceantar.

o) Tagann go leor litreacha, bileoga agus rudai eile i nGaeilge trid an doras.

o Ba mhaith liom abhair i nGaeilge a Iéamh ar an idirlion.

o Chuideodh sé liom i mo shaol oibre.

o Ba mhaith liom ciinamh nios fearr a thabhairt do mo chlann leis an obair
scoile.

o) Chuideodh sé liom cursa(i) oideachais agus oiliina a dhéanamh.

o Ba mhaith liom an Ghaeilge a Usaid nios minice nuair atda mé ag scriobh
litreacha, riomhphoist.

o Ba mhaith liom an Ghaeilge a Usaid nios minice nuair atd mé ag plé leis an
Stat.

0 Ba chdéir do mhuintir na Gaeltachta an Ghaeilge a Usaid an oiread agus is
féidir.

o Ba mhaith liom a bheith in ann leabhair Ghaeilge a Iéamh.

o Ba mhaith liom dul i mbun scribhneoireachta sa nGaeilge: ailt, danta né
scéalta &rl.

o Eile:
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3c. Nil fonn orm feabhas a chur ar mo chumas scriobh agus léamh i nGaeilge
toisc:

1. O T4 mé sasta leis an gcumas atad agam cheana féin Gaeilge a Iléamh agus a

scriobh.

2. O Bheadh fonn orm feabhas a chur ar mo chumas i mBéarla.
3. O Iscuma liom faoi. Ni fheicim aon gha leis.

4. O Eile

Tdimid faoi fior-bhuioch diot as do chunamh.
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Cuid an Bhailitheora

Uimhir an Rannphairti

Cuid 1

larr ar an bhfreagroir an thoirm a chomhlanu iad féin, mas feidir leo. Minigh
dd/di go dtabharfaidh tu cinamh déibh ma theastaionn sé uathu. Tabhair
ctnamh doibh ma iarrann sé/si é. Ni mor a chinntid, afach, go bhfuil an fhoirm
comhlanaithe go cruinn.

Cuir tic sa mbosca cui

1 | Niraibh an rannphairti in ann i a chomhland. Duirt sé/si nach
mbeadh sé/si in ann é a dhéanamh. D

2 | Ni raibh an rannphdirti in ann i a chomhlanu gan an-chuid cunaimh.

3 | Bhi an rannphairti in ann an fhoirm a chomhland gan chdnamh né le
beagan cunaimh.
Scileanna litearthachta Gaeilge ((vi) agus vii) “Réasunta” no “Lag”

chinamh (seachas beagan soiléiriu)
Scileanna litearthachta Gaeilge ((vi) agus vii) “Réastinta”

5 | Bhi an rannphairti in ann an fhoirm a chomhland go héasca gan
chinamh (seachas beagan soiléiriu)

4 | Bhian rannphairti in ann an fhoirm a chomhlana go héasca gan
Scileanna litearthachta ((vi) agus vii) “Maith” no “An-mhaith” |:I

Leide maidir le roghnu leibhéal tastdla:
Ma fuair an freagroir 1, tosaigh ag Leibhéal 1.
2, tosaigh ag Leibhéal 1.
3, tosaigh ag Leibhéal 2.
4, tosaigh ag Leibhéal 2 né 3.
5, tosaigh ag Leibhéal 3
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Leibhéal 1 : Léitheoireacht

Mir 1.1(L)
larr ar an bhfreagrdir a mhiniu céard ata scriofa ar na comharthai sna pictidir.

Cuir tic sa mbosca cui
Uimhir | Déirigh | Nior éirigh

=
RBelolo~No|abhwNe

[N
N

R
w

|:| Tar éis an tasc a fheiceail, ni raibh an freagrdir sasta trial a bhaint as.

|:| Tar éis an tasc a fheiceail, duirt an freagroir nach mbeadh sé/si in ann trial a
bhaint as.
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Mir 1.2(L)

larr ar an bhfreagroir na habairti seo a léamh amach.

Cuir in iul sa tabla thios:

Q) Bhi an freagroir in ann an abairt a léamh go cruinn,

(i)  Bhian freagroir in ann cuid de a léamh

e Cuir ciorcal timpeall aon fhocal nér éirigh leis/Iéi a léamh no

a aithint agus scriobh aon bhotdn a rinneadh go foghraioch.

(iii)  Ni raibh an freagroir in ann an abairt a Iéamh ar chor ar bith.

An Abairt

Leéite go
hiomlan
cruinn

Cuid
de
léite

Niorbh
fhéidir
ia
léamh

Ta a fhios agam.

Ta teach anseo agus ceann eile ansin.

Is cuma liom faoi sin.

Bionn an fear sin ag obair chuile Ia.

Is moOr an trua é.

Rinne sibh go maith.

|:| Tar éis an tasc a fheiceail, ni raibh an freagroir sasta trial a bhaint as.

|:| Tar éis an tasc a fheicedil, duirt an freagroir nach mbeadh sé/si in ann trial a

bhaint
as.
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Leibhéal 1 : Scribhneoireacht

Mir 1.3(S)
larr ar an bhfreagroir an abairt seo a leanas a scriobh:
Ta cénai orm in Indreabhan, Co. na Gaillimhe.

|:| Tar éis an tasc a fheiceail, ni raibh an freagroir sasta trial a bhaint as.

|:| Tar €is an tasc a fheicedil, duirt an freagroir nach mbeadh sé/si in ann trial a
bhaint as.

Mir 1.4(S)

larr ar an bhfreagroir nota a scriobh chun cur i gcuimhne di/do féin na gasuir a
thabhairt abhaile 6n scoil ag a tri a cholg ar an ‘post-it’.

|:| Tar éis an tasc a fheiceail, ni raibh an freagrdir sésta trial a bhaint as.

|:| Tar éis an tasc a fheiceail, duirt an freagréir nach mbeadh sé/si in ann trial a
bhaint as.

Ma ta ag éiri go réasunta maith leis an bhfreagroir ag leibheal 1,
larr uirthi / air triall a bhaint as Leibhéal 2.
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Leibhéal 2: Léitheoireacht

Mir 2.1(L)

Ta iomhanna sa mbileog de 6 chomharthai n6 fograi. larr ar an bhfreagroir:

(a) An téacs ar an gcomhartha a Iéamh amach.

(b) A mhinia céard is bri leis.
(c) I gcas ceist 4, ta an cheithre logainm le haithint.

Cuir tic sa mbosca a éirionn leis an bhfreagrdir a dhéanamh agus X mura n-

lomha L éite Minithe
Uimhir:
1 O O
2 O O
3 O O
4 Casla .
Ros a Mhil .
An Cheathrd Rua O
Gaillimh 0
5 O O
6 O O

|:| Tar éis an tasc a fheiceail, ni raibh an freagroir sasta trial a bhaint as.

éirionn.

|:| Tar éis an tasc a fheicedil, duirt an freagroir nach mbeadh sé/si in ann trial a

bhaint as.
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Mir 2.2(L)

larr ar an bhfreagroir na frasai sa liosta a Ieamh amach. Comhairligh dé/di a

c(h)uid ama a ghlacadh agus iad a Iéamh go caramach.

e Cuir tic le gach fhrasa a léitear go cruinn.

e Cuir ciorcal timpeall ar aon fhocal narbh fhéidir a Iéamh.
e | gcas focail nar léadh go hiomlan cruinn, cuir ciorcal timpeall an chuid
(e.g. an séimhid né an t-Grd &rl.) nér 1éadh go cruinn.

Ar an mbéthar

An bhfaca ta i?

Ar gcairde

Doras an tséipéil
An fhuinneog mhor
Sa gcathair

Imirt peile

Bord an Udarais
Beidh sé ro-the

Cursai an tsaoil

An ghaoth fhuar

An bhaisteach
Oibreacha béthair
Imeacht na mblianta
Sa ngarrai

Na gasuir bheaga
Faoin mbord
Deireadh seachtaine
Raidié na Gaeltachta

Gan mhoill

Barr an chnoic

Braonta baisti

Baint mdéna

Inneall an bhaid

Rud dea—-dhéanta

Ta sé an-fhuar

Saoirse na mban

Fior-bhuioch

Ceantar na nOilean

Oiche fhliuch.

|:| Tar éis an tasc a fheicedil, ni raibh an freagroir sasta trial a bhaint as.

[ ] Taréisan tasc a fheiceail, duirt an freagr6ir nach mbeadh sé/si in ann trial a

bhaint as.
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Mir 2.3(L)

larr ar an bhfreagroir breathnu ar an grianghraf den fhograi ag Mir 3 agus iarr
uirthi / air na ceisteanna a fhreagairt:

Uimh. | Ceist Freagra Ceart
5. Cén ait ar thosaigh an Ag an bPoitin Stil .
turas?
6. Cén ait ar ar chriochnaigh | Ag an bPoitin Stil ]
sé?
7. Cén data ar tharla an 6caid? | 29 Mean Fomhair
2013
8. Cén 14 den tseachtain ar Dé Domhnaigh
tharla sé?

|:| Tar éis an tasc a fheicedil, ni raibh an freagroir sasta trial a bhaint as.

|:| Tar éis an tasc a fheiceail, duirt an freagroir nach mbeadh sé/si in ann trial a
bhaint as.
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Leibhéal 2: Scribhneoireacht

Mir 2.4(LS)

Ta gné léitheoireachta agus scriobhneoireachta araon i gceist le Mir 1. larr ar
an bhfreagrair na treoracha sa mbileog a Iéamh agus an a chomhlionadh.

Maidir leis an léitheoireacht, sonraigh sa tabla thios, (a) ar leigh an freagroir
an treoir agus (b) an ndearna sé iarracht an treoir sin a chomhlionadh sa tasc
scribhneoireachta:

Treoir | An Teoir Léite | Comhlionta
Uimir:
1 Scriobh céarta poist chuig do O
chara Maire.
2 Cuir a hainm agus a seoladh ar i
an gcarta. L1 Ainm
L] Seoladh
3 Fiafraigh di cén chaoi a bhfuil =
Si.
4 Inis di go bhfuil tua féin go O
maith.
5 Déan coinne 1éi agus inis di ‘-
cén ait, cén la agus cén t-am a LI Ait
mbuailfidh tu léi. ] L&
L] Am

|:| Tar éis an tasc a fheiceail, ni raibh an freagroir sasta trial a bhaint as.

|:| Tar €is an tasc a fheicedil, duirt an freagroir nach mbeadh sé/si in ann trial a
bhaint as.

Ma té ag éiri go reasunta maith leis an bhfreagroir ag leibheal 2,
mol do/di triall a bhaint as Leibheal 3.

311



Leibhéal 3: Léitheoireacht

Mir 3.1(L)
larr ar an bhfreagroir an sliocht a Iéamh agus na ceisteanna a fhreagairt 6
bheal.

Ceist Ceist Freagra Ceart?
Uimhir:
1 Cén oiche den tseachtain a Oiche Dé hAoine | o
mbionn an club oGige ar siul?
2 Ainmnigh tri imeacht don Sialoid Sléibhe O
0ige a bhionn & eagra acu? Cinema
5-a-side O
Dramai ]
3 Cé mhéad cinnire fasta atd ag | Triur O
plé leis an gclub?
4 Cé mheéid cinnire ina n- Seisear O
jomlaine ata ag teastail chun
an club o6ige a oscailt aris?

|:| Tar éis an tasc a fheiceail, ni raibh an freagroir sasta trial a bhaint as.

|:| Tar éis an tasc a fheicedil, duirt an freagroir nach mbeadh sé/si in ann trial a
bhaint as.
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Mir 3.2(L)
larr ar an bhfreagroir amchlair na n-imeachtai iar-scoile a scrudu agus na
ceisteanna thios faoi a fhreagairt ¢ bhéal.

Ceist Ceist Freagra Ceart?
Uimhir:
1 Cén trathnébna  a | Dé Céadaoin O
mbionn  an rang
Fraincise?
2 Ainmnigh dh& uirlis | Consairtin O
ceoil ata @ muineadh. | Veidhlin
Cairdin O
3 Ainmnigh dh& imeacht | Peil .
nach mbionn ar siul sa | lomanaiocht/Camégaiocht
scoil féin. Liathréid Laimhe [
4 Céard iad na laethanta | Dé hAoine =
nach mbionn an Club | Dé Sathairn
Obair Bhaile ar siul? O

|:| Tar éis an tasc a fheicedil, ni raibh an freagroir sasta trial a bhaint as.

|:| Tar éis an tasc a fheiceail, duirt an freagroir nach mbeadh sé/si in ann trial a
bhaint as.
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Leibhéal 3: Scribhneoireacht

Mir 3.3(S)

larr ar an bhfreagroir an treoir a Iéamh ag Mir 3.3(S) agus litir ghearr a
scriobh chuig an gComhairle Contae.

|:| Tar éis an tasc a fheiceail, ni raibh an freagroir sasta trial a bhaint as.

|:| Tar éis an tasc a fheicedil, duirt an freagroir nach mbeadh sé/si in ann trial a
bhaint as.

Nios airde na Leibhéal 3: Léitheoireacht agus Scribhneoireacht

larr ar an bhfreagroir na sonrai sa sliocht atad ag Mir 4.1(LS) a léamh na
freagra ar na ceisteanna a scriobh.

[ ] Taréisan tasc a fheiceail, ni raibh an freagroir sasta trial a bhaint as.

|:| Tar éis an tasc a fheiceail, duirt an freagroir nach mbeadh sé/si in ann trial a
bhaint as.

Cuid lll Ceistneoir

larr ar an bhfreagréir na ceisteanna a fhreagairt. Ag brath ar chumas an fhreagrora, is
feidir leo an fhoirm a lionadh iad féin n6 na ceisteanna a fhreagairt 6 bhéal de réir

mar is fear leo féin.
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Aguisin D: na critéar usaideadh sa staidéar seo chun measunu a
dhéanambh ar leibhéal litearthachta Ghaeilge i gcas cainteoiri
aosacha Gaeilge sa nGaeltacht.

Leibhéal 1

Litearthacht Ghaeilge do Ghaeilgeoiri Liofa sa nGaeltacht

Leibhéal 1 Léitheoireacht.

Coimrithe Tascacha an Leibhéil

0 A bheith in ann siombaili agus comharthai a Gsaidtear go coitianta agus

focail choitianta, atd abhartha go pearsanta, a aithint.

O Eolas ar ndsanna simpli léitheoireachta agus straitéisi simpli chun bri a
aithint.

Code | Innitlachtai

Go dtuigtear priomhghnésana téacs, mar shampla:
L1.1 Go léitear 6 chlé go deas agus 6 bharr go bun.

Go dtuigtear coincheap na habairte.

Go n-aithnitear an aibitir agus go dtuigtear bunghnésanna orthagrafacha
na Gaeilge, na slite ina bhfuil siad éagsuil 6n mBéarla agus gur féidir iad
a fhuaimniti (mar shampla, go bhfuaimnitear ‘teach’ mar /t’ae:x/ seachas
Iti:tyl.

L1.2 Cuimsitear sa tuiscint sin:

Consain leathana.

Na Consain chaola r’ agus s’.

Gutai gearra (leathana agus caola).

Gutai fada (leathana agus caola) ata & léiriu le sineadh fada.

Cnuaschonsain tosaigh (BI-, Scr-)

o o o o o oo

Séanais (ia, ua)

Gur féidir na focail choitianta sa gcaint nd até i gclé ina dtimpeallacht a
L1.3 aithint n6 a dhichédu. Is focail iad seo a bhfuil buntréithe ortagrafaiochta

ata luaite in L1.2 thuas ag roinnt leo.
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Gur féidir comharthai agus siombalai coitianta a aithint agus a thuiscint

L1.4 agus bri a bhaint as focail choitianta aonair ar chomharthaiocht agus
fograiocht.
15 Ciall a bhaint as abairti simpli ata abhartha i dtéarmai pearsanta agus ina

bhfuil focail choitianta.

Litearthacht Ghaeilge do Ghaeilgeoiri Liofa sa nGaeltacht

Leibhéal 1 Scribhneoireacht

Coimrithe Téascacha an Leibhéil

O

A bheith in ann eolas simpli a thras-scriobh.

O

A bheith in sonrai pearsanta a scriobh agus liostai gearra de fhocail

aithnidiula a scriobh

Code Innidlachtai
Gur féidir focail choitianta a scriobh chun criche aidhmeanna éagsula,
S11 mar shampla, ainm agus a seoladh an duine féin, laethanta na
' seachtaine.
Gur féidir ainmfhocail choitianta a scriobh chun criche pearsanta, mar
S1.2 shampla, liosta siopadéireachta n6 meabhrichan.
Go leiritear i litria focal tuiscint ar bhunghnasanna ortagrafacha na
S13 Gaeilge (mar shampla, go litritear /kaf/ mar ‘cois’ seachas ‘kush”).
' Mura mbionn an litrit cruinn, bionn sé inléite.
Gur féidir notai gearra simpli a scriobh mar mheabhrutchain né chun
cumarsaid a dhéanamh le daoine eile.
S14
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Leibhéal 2

Litearthacht Ghaeilge do Ghaeilgeoiri Liofa sa nGaeltacht

Leibhéal 2 Léitheoireacht

Coimrithe Tascacha an Leibhéil

0 A bheith in ann eolas simpli a aimsit agus a ath-insint 6 phiosai gearra

téacs.

[0 Tuiscint ar phriomhghnasanna ortagrafacha na Gaeilge (lena n-airitear
leaganacha infhillte d' ainmfhocail agus d’aidiachtai coitianta) ionas gur féidir

abairti Gaeilge a Iéamh.

Code Innidlachtai

Lol Gur féidir focail ata in Gsaid go coitianta a Iéamh agus a thuiscint.

Gur féidir gnasanna poncaiochta a thacaionn le bri a thuiscint:

L2.2 ceannlitreacha, an lanstad, camoga & rl.

Go dtuigtear cén chaoi a léiritear deilbhiocht fhocal coitianta, nuair
atathar & n-0said in abairti agus frasai (consain shéimhithe, consain
L2.3 urraithe, leaganacha den iolra, leaganacha den ghinideach) agus gur

féidir iad a Iéamh agus a thuiscint.

Loa Gur féidir treoracha simpli le tri n6 ceithre céim a leanacht.

Gur féidir an priomheolas a aimsiu ar cinealacha éagsula téacsanna
gearra le habairti simpli.
L2.5
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Litearthacht Ghaeilge do Ghaeilgeoiri Liofa sa nGaeltacht

Leibhéal 2 Scribhneoireacht

Coimrithe Téascacha an Leibhéil

[1 Scileanna agus Innitlacht bhuntsach scribhneoireachta

[1 A bheith in ann tascanna simpli scribhneoireachta a dhéanamh chun crioch

pearsanta.

Code

Innidlachtai

S2.1

A bheith in ann gnasanna na scribhneoireachta a Usaid go cruinn: Usaid

ceannlitreacha chun criche éagsula, an lanstad &rl.

S2.2

A bheith in ann gnathfhocail aithnididla a litrid go cruinn.

S2.3

A bheith in ann tascanna simpli scribhneoireachta a dhéanamh, mar
shampla:

O Seoladh a scriobh ar chltdach litreach

0 Foirmeacha simpli a chomhlana.

O Carta beannachta a scriobh.

S2.4

A bheith in roinnt abairti a scriobh chun bri nd eolas a chur in iul, mar
shampla; chun coinne a dhéanambh le cara n6 treoracha a thabhairt, cur sios

ar rud a tharla, no iontrdil ghearr dialainne
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Leibhéal 3

Litearthacht Ghaeilge do Ghaeilgeoiri Liofa sa nGaeltacht

Leibhéal 3 Léitheoireacht

Coimrithe Tascacha an Leibhéil

[0 A bheith in ann earraiocht a bhaint as réimse modhanna léitheoireachta.

1 A bheith in ann téacsanna ata scriofa sa gcanuint, le gnathfhocloir coitianta

agus ata dirithe ar an bpobal i gcoitinne, a léamh.

Code | Innitlachtai

Gur féidir téacsanna Gaeilge a Iéamh agus a thuiscint a fhoilsitear go
haitidil (pé acu ar phaipéar né go leictreonach), i nGaeilge an cheantair
L3.1 | agus ata dirithe ar an bpobal &itiGil i gcoitinne a bhaineann le saol

pearsanta no soéisialta an duine no le saol an phobail aitidil.

Gur féidir modhanna éagsula léitheoireachta a Gsaid lena n-airitear
scimeadil, sracléamh, mar a n-oireann chun eolas airithe a aimsiu ar
L3.2 | chinedlacha difritla téacsanna (am chlair, fograi, piosai gearra téacs &rl.)

no léitheoireacht i gcomhar tuiscint nios doimhne.

Gur féidir na priomhfhirici né na priomh-thuairimi a bhaint as ailt n6

L3.3 | bileoga eolais.

L34 Gur féidir treoracha scriofa le 5 n6 6 chéim a leanacht go cruinn.
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Litearthacht Ghaeilge do Ghaeilgeoiri Liofa sa nGaeltacht

Leibhéal 3 Scribhneoireacht

Coimrithe Téascacha an Leibhéil

1 Abheith in ann poncaiocht a usaid, deilbhiocht na teanga a chur in iul agus

focail aithniditla choitianta a litri.

[1 A bheith in ann piosai gearra comhfhreagrais a scriobh chun criche foirmitla

agus neamhfhoirmidla araon agus aisti gearra a scriobh chun iad fhéin a chur in

ial.
Code Innidlachtai
s31 Gur féidir poncaiocht a Usaid go cruinn; struchtur abartha ata
' oiriinach don fheidhm até leis an gcumarsaid.
Gur féidir gnathfhocail aithnidiula a litrit go cruinn lena n-airitear
S3.2 leaganacha infhillte agus aimsiri agus pearsana na ngnathbhriathra.
Gur féidir comhfhreagras a scriobh chun criche gnéthai pearsanta
agus foirmidla mar shampla:
0 Foirmeacha a chomhl&nu ar a bhfuil sonrai, sa mbreis ar
s33 shonrai pearsanta, ag teastail.
' 0 Nota a scriobh chuig muinteoir n6 dochtdir.
0 Litir nd riomhphost fhoirmidil a scriobh ag déanamh gearain
no iarratas ar phost.
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Nios Airde na Leibhéal 3

Litearthacht Ghaeilge do Ghaeilgeoiri Liofa sa nGaeltacht

Nios Airde na Leibhéal 3

Coimrithe Tascacha an Leibhéil

(1 Gur féidir an Ghaeilge a usaid chun criche réimse feidhmeanna: gnothai leis
an Stét, i gcdrsai oideachais, sa saol oibre chomh maith le gniomhaiocht

shdisialta, phobail agus ealaine.

[1 Go bhfuiltear in ann plé go bisitil réimsi difritla teanga lena bhfoclGiri i

nGaeilge chruinn ghramaduil.

Gur féidir &bhair a [éamh até scriofa sa gcaighdeén oifigidil ina n-

Usaidtear réimsi teanga agus focloir ata coitianta sna meain, i litriocht, i
C4.1
gcursai oideachais nd riarachain.

Gur féidir scriobh go cruinn agus go héifeacht chun criche gnothai
éagsula oibre, séisialta agus pearsanta le poncaiocht agus litrit chruinn
C4.2 | agus le friotal a fheileann don chés, lena n-airitear tuairisci, meamraim,

foirmeacha, litreacha, miontuairisci agus saothair chruthaiodh.

Na priomhphointi, idir fhirici, thuairimi né cheisteanna, a shainaithint ¢

c43 réimse leathan foinsi scriofa agus dbhar a mheas 6 thaobh claonta de né
| aidhm na cumarsaide.
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Aguisin E: an cdras ar baineadh feidhm aisti chun fheidhmiocht
fhreagroiri an tsuirbhé a bhreithmheas agus cinneadh a
dhéanamh maidir lena leibhéil 1éitheoireachta agus
scribhneoireachta.

Leibhéal 1 — Léitheoireacht

Mir, 1.1(L): iarrtar ar an bhfreagréir samplai de chomharthai a [éamh agus a mhiniu.
Is comharthai simpli iad seo até le feicedil sa nGaeltacht le mir amhéin eolais orthu
(focal amhain no frasa de dha fhocal). Ta tri chinn déag acu ann agus marc amhain

as gach ceann a léitear.

Mir L.2(L): larrtar ar an bhfreagroir 6 abairt a léamh 6s ard. Gnothaitear 3 mharc as

gach abairt a léitear go hiomlan cruinn agus 1.5 marc ma léitear cuid de.

Innidlacht
Ta 31 marc ina iomlaine. Leiritear inniulacht ma ghnothaionn an freagréir 21.5 (né

nios mo) marcanna (70%).
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Leibhéal 1: Scribhneoireacht

Mir 1.3(S)

larrtar ar an bhfreagroir abairt a scriobh:

Ta conai orm in Indreabhan, Co. na Gaillimhe.

Gnéthaionn an freagréir marcanna as gach focal a scriobhtar agus ata inléite. Ni ga

an litrid a bheith go hiomlan cruinn, ach Iéireoidh an freagroir feasacht airithe ar

choras litrit na Gaeilge i gcomhréir le hinnitlacht S1.3.

Ceannlitir ag
Marcanna | Marcanna | Scor tas 2.5
Ta 2 Lanstad 2.5
Ceannlitreacha
conai ar
2 logainmneacha | 2.5
orm 2 Litria Cruinn | 2.5
in 2 lomlan 30
Indreabhan | 4
Co 2
na 2
Gaillimhe | 4

Marcanna Bénais

Marcanna bonais ar fail i gcas go n-éirionn leis an bhfreagroir phoncaiocht shimpli a

usaid no focail a litrit go cruinn.
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Mir 1.4(S)
[arrtar ar an bhfreagroir meabhriichén pearsanta scriobh. Ba choir na focail ‘gasuir’,
‘scoil’, “3:00 /tri a chlog’ a bheith ann agus 5 mharc do gach ceann diobh. Bronntar

20 marc ma scriobhtar an tri fhocal.

Mir 1.4(S) Marcanna
"Gasuir" 5
"Scoil" 5
"3:00" 5
An tri fhocal 5
Abairt 5
Poncaiocht 25
Litrida 2.5
lomlan 30

Marcanna Bénais

Ma scriobhtar abairt le briathar (‘Bailigh na gastir 6n scoil ag 3:00” & rl.) - 5
Ma4 ta an litrid san abairt cruinn den chuid is mé - 2.5

Ma thosaitear an abairt le ceannlitir agus ma chriochnaitear i le lanstad -2.5

Innidlacht
Ta 40 marc ina iomlaine (gan na marcanna bonais a chur san aireamh). Léiritear
innitlacht le scor de 28 marc (70%) (lena n-airitear aon mharcanna bonais a

ghnothaitear).
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Leibhéal 2: Léitheoireacht

Mir 2.2(L): 6 chomhartha le faisnéis i bhfoirm téacsanna Gaeilge orthu.

Bronntar 2 mharc i gcas gach comhartha a 1éann an freagroir agus 2 mharc eile ma ta
an freagroir in ann a mhiniu ceard is bri leis. | gcds an chomhartha bhéthair, ta
ceithre logainm luaite air, bronntar 1 marc do gach ceann den cheithre logainm a

aithnitear go cruinn.

Mir 2.2(L): 1 marc mé aithnitear an focldir sa bhfrasa go cruinn.
1 marc mé leitear an infhilleadh sa bhfrasa go cruinn.

Mir 2.3 (L): Fogra faoi imeacht aitiuil:
4 mharc ma thugtar freagra cruinn ar cheisteanna 1, 3 agus 4.
8 mharc ma fhreagraitear ceist 2 go cruinn (ar an Udar nach bhfuil an freagra léirithe

go follasach sa téacs ach intuigthe uaidh).**°

Mir 2.4 (LS)
Léirionn an freagroir gur féidir leis / 1éi na treoracha a Iéamh agus a thuiscint.

4 mharc i leith gach treoir a I1éadh agus a tuigeadh go cruinn.

Innidlacht
Leéiritear innitlacht ma ghnothaitear ar a laghad 87 marc as 124 (70%) agus ma

Iéitear na hinfhillte go cruinn i gcas 20 den 30 frésa i Mir 2.2(L).

149 Textually implicit question.
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Leibhéal 2: Scribhneoireacht

Mir 2.4(LS) Carta Poist —Ruibric Anailise

Seoladh 5
TUs & deireadh 5
Cur tuairisce 5
Mireanna _
Scéala 5
san
. 5
aireamh _
_ Ait 5
Coinne
Am 5
L& 5
Combhréir, inléiteacht, liofacht 10
Litria 10
Poncaiocht 10
lomlan 70

Innidlacht

Leiritear innidlacht le scor de 50 marc (70%)
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Leibhéal 3: Leéitheoireacht
Ta 8 gceist ina n-iomlaine sna tascanna ag an leibhéal seo a bhfuil d’aidhm acu
tuiscint ar théacsanna scriofa a 1éirid. Bronntar uasmhéid de 4 mharc i leith gach
ceist a fhreagraitear go cruinn ach aris anseo t4 marcanna breise ag dul le Mir 3.1(L)
ceist 4, agus Mir 3.2(L) ceisteanna 3 agus 4 ma nach léiritear na freagrai go

follasach sa téascs ach go gcaithfear infeireas a dhéanamh.

Mir 3.1(L).
Ceithre cheist.
Freagra cruinn ar cheisteanna 1-3: 4 mharc an ceann.

Freagra cruinn ar cheist 4: 8 marc.

Mir 3.2(L)

Ceithre cheist.

Ceist 1: 4 marc.

Ceist 2. larrtar ar an bhfreagréir dha uirlis cheoil a ainmnid: 2 mharc an ceann.
Ceist 3. larrtar ar an bhfreagréir dhd ghniomhaiocht a ainmnid: 2 mharc an ceann.

Ceist 4. larrtar ar an bhfreagroir dha thrathnona a ainmnit 4 mharc an ceann.

Innidlacht
28 marc as iomlan de 40 (70%)
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Leibhéal 3: Scribhneoireacht

Mir 3.3 (LS)
Mir 3.3(LS) —Ruibric Anailise
Litir chuig an gComhairle
Chontae Marcanna
Seoladh 10
Tus & deireadh 5
Mireanna | Suiomh an bhdthair 10
san Cur sios ar an
aireamh | mbéthar 10
larratas an béthar a
dheisiu 10
Inléiteacht, liofacht, stil
oiriinach 15
Litriu 15
Poncaiocht 15
lomlan 90
Innitlacht

Leiritear inniulacht
0) le scor de 63 (70%)
(i) ma chuireann an freagroir in idl sa litir go bhfuil drochbhail ar an
mbothar.

(i)  ma iarrann an freagroir an gcomhairle contae an béthar a dheisiu.
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Leibhéal nios airde na 3.

Mir 4.1(LS) Comhar Creidmheasa —RUuibric Anailise

(i) Litrid agus poncaiocht ata cruinn den chuid is mé.

(ii) Cruinneas measartha gramadai agus deilbhiochta

(iii) Smaointi cur in iul go soiléir —foclaiocht oiriinach &rl..

(iv) Ait shabhailte don phobal chun coigilt agus iasachtai a fhail.

Ceist 1 (v) Ratai uis ata cothrom agus réasunta.
(vi) Tugtar deis dona baill guth a bheith acu i gcinnti agus beartais na
heagraiochta.
(vii) Uinéireacht agus smacht an Phobail.
(iix) Acmhainni agus brabach a Usaid ar mhaithe leis na baill agus a bpobal.

Ceist 2 Cuirtear é sin i gcompardid (go direach no tri impleacht) le hinstitididi eile a
bhfuil brabach amhain ag déanamh scime ddibh agus dhéanann brabach 6
riachtanais daoine.

Innidlacht

Nior mhor don fhreagrair (i) go (iii) a léiriu sa bhfreagra agus tri chinn de na pointi
(iv) go (iix) a chur iniul.
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Aguisin F: Réamh-anailis staitistiuil a rinneadh ar shonrai airithe 6n suirbhé.

Tabla 1 (a): An leibhéal airmhe&nach miniciochta a thug freagréiri an tsampla le fios go ndearna siad gniomhaiochtai ar bhain léamh agus scriobh i nGaeilge leo,
de réir inscne, catagoir aoise, an leibhéal is airde oideachais, an leibhéal rannphairtiochta as suirbhé agus teanga cheannasach theaghlaigh a n-éige. (b): Luach P
na ndifriochtai idir chatagoéiri na n-athrég neamhspleach (a =.05).

Inscne Aois Leibhéal Oideachais Lelbheal’. , Teanga .
Rannphairtiochta | Teaghlaigh a n-
. .. (MW) (KW) (KW) ”
Ocaid e , (MW) oige (MW)
: Staitistic | lomldn
Litearthachta Nior
. : 18-29 bl. | 30-49 bl. | 50+ bl. , Chrioch. 34 Cuid | & | Cuidl, . ,
Fir Mna d'aoi d'aoi d'aoi chrioch. Mes il | Leibhéil | m &Il Gaeilge | Béarla
aols aols aols Meanscoil €anscol eiphel
Airmhean 4 4 4 3 4 4 4 4 4 4 4 4 4
Fograi, Sunt U=5851 U= 4687 U = 4903
comharthaiocht S;‘ar:s‘:‘sstm” z2=-2.563 P =.037, df:2, x= 6.61 P =.079, df:2, x = 5.09 z=-.381 z2=-1.653
P =.008 P=.703 P =.098
Airmhean 4 3.5 4 3.5 5 2 1 3 5 1 4 4 2
Ag an obair Suntas U=6975 U =2988 U =4627
Staisistidii z2=-.483 p=.003, df:2, x=11.89 p <.001, df:2, x= 25.5 z2=-4.37 z2=-2.233
P=.661 P=.661 P=.026
Notai pearsanta | airmhedn 3 3 3.5 3 4 4 2 3 4 3 4 4 3
(meabhruchain,
liostai cunt U= 6650 U=3526 U= 4107
siopaddireachta | Suntas 2=-767 p =.095 df:2, x= 4.71 p =.008, df:2, x= 9.64 2=-2.768 7 =-3.065
&rl) staisistidl P= 443 P=.006 P=.002
Airmhean 3 3 3 2.5 3 4 5 3 3 3 3 4 3
Bileog AN | <yrtas U=7188 U= 4602 U= 4133
Staisistiii z=-.112 p =.002, df:2, x= 12. 684 p =.174, df:2, x=3.47 z=-.573 z=-3.274
pP= 911 P=.567 P=.001
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Leibhéal

Teanga

. I(r:\;i,r\}c)a (";‘&VIS) Lelbhea(IK(illvc;eachals Rannphairtiochta | Teaghlaigh a n-
_ Ocaid Staitistic | lomlan (MW) Sige (MW)
Litearthachta Nior
. ) 18-29 bl. | 30-49 bl. | 50+ bl. , Chrioch. 34 Cuid 1 & | Cuid|, . a
Fir Mna o - . chrioch. ) . T Gaeilge | Béarla
d'aois d'aois d'aois Mesnscoil Mednscoil | Leibhéil | llI &I
Airmhean 3 3 3 3 4 3 1 3 4 2 3 3 3
Téas§éil Sunt U= 6267 U=3699 U= 5246
(texting) S;‘ar:s‘:‘sstm” 2= -1.845 p=.001, df:2, x= 13. 06 p < .001, df:2, x= 20.39 2=-2.648 z=-.908
P=.065 P=.008 P=.364
Bileoga eolais, Airmhedn 3 3 3 3 3 3 3 3 3 3 3 3 3
e d U= 5940 U= 3841 U=5129
Suntas
eagraiochtai Stait. Staisistivil z=-2.244 p= .652, df:2, X= .85 p= .016, df:2, X= 8.28 z=-2.062 z=-1.037
P=.025 P=.039 P=.300
Cumainn, Airmhean 3 3 3 3 3 2 1 3 3 1 3 3 3
z'oui’z'l‘tgao f):"f‘:d" e U= 7149 U= 2559 U=5154
isialta, i untas _ - . - . — =_ =-
dheonach. Staisistiii z=-.186 p=.004, df:2, x=11.24 p <.001, df:2, x= 18.46 z=-5.276 z=-1.105
P=.852 P<.001 P=.269
Airmheéan 3 3 3 2 3 3 3 3 3 3 3 3 3
Nuachlitreacha sunt U= 6586 U= 4401 U= 4428
6n Eaglais S;‘a”isfsstm” 2=-1.076 p =.02, df:2, x=7.78 p = .653, df:2, x= .85 2=-.764 2= -2.543
P=.282 P=.445 P=.011
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Leibhéal

Teanga

Inscne Aois Leibhéal Oideachais iy .
. (MW) (KW) (KW) Rannphairtiochta | Teaghlaigh a n-
Ocaid Staitistic | lomlan (MW) Sige (MW)
Litearthachta Nior
. , 18-29 bl. | 30-49 bl. | 50+ bl. , Chrioch. 3a Cuid 1 & | Cuidl, . ,
Fir Mna d'aoi d'aoi d'aoi chrioch. ) i ibhail 2 Gaeilge | Béarla
aois aois aois Mednscoil Meanscoil | Leibhéil | IlI 11 &Il
Airmheén 2 1 3 3 4 1 1 2 3 1 3 3 2
Notafeolais on | U= 6263 U=3583 U= 5421
scoil S;‘a“isftm“ z=-1.92 p <.001, df:2, x= 44.19 p =.001, df:2, x= 14.1 z2=-3.021 z=-.555
P=.055 P=.003 P=.579
Ag tabhairt Airmheén 1 1 2 2 4 1 1 1 3 1 2 1 1
cunailrtnh (Elo Sunt U=5829 U= 3946 U=5239
ghaslirleisan | SUNtas 2=-2.736 p < .001, df:2, x= 43.93 p < .001, df:2, x= 15.47 2=-2.146 2=-.772
obair baile Staisistidil P= 006 p= 032 p= 440
Airmhean 2 2 2 3 3 1 1 1.5 3 1 3 2 2
Ar chursai
oiliina nd Suntas U= 6995 U= 3151 U= 4880
oideachais Staisistidil z=-392 p <.001, df:2, x= 16.41 p =.037, df:2, x=4.37 z=-3.991 z=-1.660
P=.695 P<.001 P=.097
Léamh Airmhedn 3 3 3 2 3 3 2 3 3 3 3 3 3
iri?!eabhar, , sunt U= 6496 U=3931 U=5263
tréimhseachan, | Suntas z2=-1.412 p =.101, df:2, x= 4.58 p = .054, df:2, x= 5.84 z=-2.111 7=-.870
Nuachtdin Staisistidi p= 158 p= 035 p= 384
Airmhedn 3 3 3 2 3 3 2 2 3 2 3 3 2
Léamh leabhar Suntas U=7174 U=3959 U=4984
Staisistidil z=-.086 p=.712,df:2, x= .68 p <.001, df:2, x= 16.53 z=-1.997 z=-1.403
P=.932 P=.046 P=.161

332




Inscne Aois Leibhéal Oideachais LelbheaI“ , Teanga .
. (MW) (KW) (KW) Rannphairtiochta | Teaghlaigh a n-
Ocdid Staitistic | lomlan (MW) dige (MW)
Litearthachta Nior
. , 18-29 bl. | 30-49 bl. | 50+ bl. , Chrioch. 34 Cuid | & Cuid I, . ,
Fir Mna d'aoi d'aoi d'aoi chrioch. ) i ibhail 2 Gaeilge | Béarla
aois aois aois Mednscoil Meanscoil | Leibhéi 1 11 & Il
] ) Airmhean 2 1 2 3 3 1 1 3 1 2 2 2
Riomhpoist,
facebook Suntas U= 6601 U=3274 U=5501
’ u
twitter Staisistidil z=-1.167 p =.001, df:2, x= 13.99 p <.001, df:2, x= 26.66 z=-3.546 z=-.311
P=.246 P<.001 P=.756
Airmhean 2 2 2 2.5 3 1 2 3 1 2 3 2
Ar an Idirlion Suntas U=6391 U=3569 U=5323
Staisistidil z=-1.618 p <.001, df:2, x= 19.13 p <.001, df:2, x=39.25 z=-2.960 z=-746
P=.106 P=.003 P=.456
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Tabla 2 An anailis a (tastalacha chi-chearnoige) a rinneadh ar na fathanna ag bhi ag freagroéiri suim i léirit i bhfeabhsu a scileanna litearthachta i nGaeilge, de
réir athrog déimeagrafach, cumais agus leibhéal litearthachta. Pé acu an raibh suntas staitistitil (a = .05) sna difriochtai idir chatagdiri athrég né nach raibh. ( v' =
Bhi, x = ni raibh, null = niorbh fhéidir an tastail a dhéanamh toisc go raibh miniciocht ionchais nios It na 5 i gcés nios mé na 20% de na catagdiri ).

Teanga Cumas
Catagoir Leibhéal | Culra Theaghlaigh Cumas Féin- Féinmheasta Leibh. Leibh.
Inscne | Aoise Oid. Gaeltachta na hOige mheasta Léimh Scriobh Léamh Scriobh
Mar gurb i mo theanga féin i. X X X X X null X null X
Mar gurb i teanga an cheantair
|’ 8 & X X X X X null X null X
Chuideodh sé liom pairt nios v
. - . X X X X null X null X
mo a ghlacadh in imeachtai
agus i saol an cheantair.
Chuideodh sé liom i mo shaol
) X v X X 4 null X null X
oibre.
Ba mhaith liom an Ghaeilge a
Usdid nios minice nuair atd mé X X X X X null X null X
ag scriobh litreacha,
riomhphoist.
Ba mhaith liom an Ghaeilge a
e o X X X X X null X null X
Usaid nios minice nuair atd mé
ag plé leis an Stat.
Chuideodh sé liom a bheith ar
. ) ) X X X X 4 null 4 null v
an eolas faoin a bhfuil ag tarlu
sa gceantar.
Ba mhaith liom dul i mbun
, . . X X X X X X X null X
scribhneoireachta sa nGaeilge:
ailt, danta nd scéalta &rl.
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Teanga Cumas
Catagoir Leibhéal | Culra Theaghlaigh Cumas Féin- Féinmheasta Leibh. Leibh.

Inscne | Aoise Oid. Gaeltachta na hOige mheasta Léimh Scriobh Léamh Scriobh
Chuideodh sé liom cursa(i)
oideachais agus oilitina a X X X X X null v null X
dhéanambh.
Ba mhaith liom a bheith in ann X X X X X X v null X
leabhair Ghaeilge a Iéamh.
Ba chdir do mhuintir na
Gaeltachta an Ghaeilge a Usaid X X X X X X X null X
an oiread agus is féidir.
Ba mhaith liom abhair i X Y X X X null X null X
nGaeilge a léamh ar an idirlion.
Ba mhaith liom cinamh nios
fearr a thabhairt do mo chlann X X X X X null X null X
leis an obair scoile.
Tagann go leor litreacha, X X X X X v null v null

bileoga agus rudai eile i
nGaeilge trid an doras.
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